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Hiiseynoglu S. (2023). 9dabiyyat

darslarinda interpretasiya. Sagirdlards miitalis madaniyyatinin yaradilmasi ve inkisaf etdiriimasi

Azorbaycan maktabi. Ne 3 (704) adabiyyat taliminin miihiim vezifslarindan sayilir. Sagirdin badii aserin

sah. 9-24 dusunan oxucusu kimi formalagmasi isa uzun vaxt, boylik zehmat
telab edir. Bu istigamatda ugur gazanilmasi magsadi, ilk novbada
sagirdlards faalligin ve mustaqilliyin inkisaf etdirilmasini 6n plana
¢akir. Basqa sozla, badii matnin oxusu, tahlili Uzra zaruri bacariglarin
manimsanilmasi tafakkiir faalligi, yiksak mistaqil diiglincs saviyyasi
talab edir. Badii matna miistagil miinasibatin formalagmasi ise “oxucu
obrazinin” yaranmasina, asarin “ikinci muallifina” ¢evrilmaya slverisli
imkan yaradir. Bu hamginin sagirdlarin intellektual ve manavi-estetik
inkisafi Ggiin zamin olur. 8dabiyyat darslarinda sagirdlarin interpre-
tasiya (yozum) faaliyyatinin tagkil edilmasinin vacib olmasi da mahz
buradan gaynaglanir. Magalada yozum anlayisinin mahiyyati, novlari,
priyomlari, tatbigi yollari barada danisilib, nimunalar Uzarinda
dayanilib.

Magala tarixgasi Acar sozlor: Tohlil, interpretasiya, yozum, sarh, izah, tafsir, talim
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Huseynoglu S. (2023). Interpretation

in literature classes. Azerbaijan The establishment and development of reading habits in students is

Journal of Educational Studes. considered one of the significant duties of literature education. The

Vol.704,Issuie Il pp. $-24 formation of a student as a thinking reader of artistic work lasts a long
time and requires working hard. The target of achieving success in
the direction mentioned before is primarily the development of activity
and independence in students. In other words, mastering the
appropriate skills to read and analyze literary text is related to the
mindset that requires activity and a high level of independent thinking.
The formation of an independent approach to the literary text
establishes the convenient potential to make “a reader’s image” and
become the “second author” of the work. Besides, it makes the basis
for the intellectual and spiritual-aesthetic development of students.
The importance of organizing students’ interpretation activities in
literature classes is also due to the reasons explained in more detail
in the article. The article analyzes the essence, types, principles, and
ways of application of the concept of interpretation, as well as focuses
on case studies.
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Received: 10.072023 Keywords: Analysis, interpretation, explanation, teaching technology.
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ddabiyyat darslarinda interpretasiya

GIRIS

Badii asarin maktabda Oyradilmasi ds,
Oyranilmasi de hamisa bir sira ciddi ¢atinliklarla
miisayiat olunur. Sebabi isa ¢oxdur. Bu ¢atin-
liklardan biri, balka de birincisi badii asarin
miitaliasine maragin yaradilmasi va ona miistaqil
miinasibatin formalasdirilmasi ile baghdir. 9de-
biyyatin miixtalif dovrlards tadrisi vaziyyatinin
oyranilmasindan aydin olur ki, badii asars da-
rindan maraq gostormak sanki tek-tok insanlara
(sagirdlara) miyassardir. Bela cixir ki, yarani-
sindan kimin galbinds badii s6zs maraq va
moahabbat varsa, o miitalis edir (etmaya bilmir),
boyiik bir kasimin isa bu gozallik alomina daxil
olmaga na meyili olur, na da senatin cazibadar
gapisindan icari keca bilir. Noticoda hamin
toplumda miitalis madaniyyatinin formalasmasi
bas vermir, bu iso idraki-emosional inkisafin
qarsisina sadd ¢akir. Miitaliadan, badii asardan,
imumiyyatla incasenatdan uzaq olan bir kasin
moadani inkisaf saviyyasi barada danismagq,
sadaca olaragq, yersizdir.

Bu deyilanlar sagirdlards miitaliays maraq
tarbiyasi tizrs isin ¢atin ve masuliyyatli oldugunu
bir daha diqgats ¢atdirmaq niyyatila dils gatirilib.

Sagirdlards miitalis bacariginin (genis mas-
nada miitalis madeniyystinin) formalasdirilmasi
bir problem kimi metodika elmimizda xtlisusi
tadgiqat obyekti olmayib. Ona an yaxsi halda
yeri galdikcoe miixtslif arasdirmalarda miinasibat
bildirilib. Daha daqiq deyilss, bu va ya digar
janrda olan asarin oxusu va 6yranilmasi yollari
barads danisilmagla kifayatlonilib.

Xarici adabiyyatla tanisligdan aydinlasir ki,
sagirdlards oxuya, Umumiyyatla davaml
miitalisays maragin yaradilmasi, elaca da badii
matna saxsi miinasibatin formalagdirilmasi bi-
rinci daracsli vazifa hesab olunur va miixtalif
elm sahalarinin niimayandalari bu problemin
(problem onlarda da mdvcuddur) halli ii¢iin
amoakdasliq edirlar. Masalan, psixoloqlar badii
moatnin miixtalif yas dovrlerinda qavranilma
mexanizmini xiisusi daqiqlikls islayirlar, texno-
loglar ise har yas dovri li¢lin badii asarlarin
secilmasi, manimsanilmasi yollarini arasdirirlar.

Bu masalada didaktlarla psixologlarin birgs
amayi daha samarali naticalarin alds olunmasina
imkan yaradir. Onlarin amakdaslig1 sayasinda
arsaya goalan texnologiyalarin problemin hallina
ahamiyyatli tasirini ayrica geyd etmak lazimdir.

Bu giin tahsil tadqiqatgilarinin gsaldiklari
genaat beladir ki, talimda shamiyyati ¢coxdan
tasdiqlenan sagird faalliginin ve miistaqilliyinin
inkisafina, davamlilifina nail olunmasi xatir-
latdigimiz problemin hallina ciddi tohfs verar.
Faalliq va miistaqillik bu maqamda ilk ndvbada
tohsilalanlarin yaradiciligi, tasebbiiskarlig,
biliklarin qazanilmasinda tadqgigat¢i mévgeyinda
olmalar1 kimi basa disiiliir. Bunun hayata
kecirilmasi yollar1 metodik arasdirmalarda xeyli
daracada isiglandirilib. Xiisusan badii asarlarin
oyroanilmasinda sagirdlarin faalliginin va
miistaqilliyinin tamin edilmasi diggati daim 6z
lizorino ¢okib. Bu istigamoatda faydali islor
gorilsa da, yerina yetirilmali olan vazifalar hala
coxdur. Onlarin hslline bu giin daha slverisli
imkan yaranib. Bu, talim prosesina, onun
ganunauygunluglarina miixtslif aspektlorden
yanasilmasina imkan veran texnologiyalarin
meydana galmasila baglidir. Goriiniir, problemi
ayrica, tacrid olunmus halda hall etmak miimkiin
deyildir. Yeni talimi yanasmalarin meydana
goaldiyi indiki seraitda coxcahatli tadqiqata ciddi
ehtiyac duyulur. Bu mazmunda aparilan ¢agdas
tadgiqatin badii matnin oxusuna, darindan
Oyranilmasing, ona soxsi miinasibatin forma-
lasmasina imkan yaradan saraitin va vasitalarin
miiayyanlagdirilmasina istigamatlandirilmasi
vacibdir. Bu maqgsad gazanilmis ugurlu na varsa,
ona istinad etmakls yeniliyo addim-addim
yaxinlasmagi birinci daracsli vazifs kimi qarsiya
goyur. Masalan, maktab tacriibasinds oxudan
avval, elaca do oxudan ve mazmunun manim-
sanilmasindan sonra sagirdlarin badii asara
mistaqil yanasmalarinin saviyyeasini askara
¢cixarmaq maqsadila onlara suallar verilir. Daha
daqiq deyilsa, maktablilar asarin mévzusu, onda
oks olunmus fikir, shvalat vo hadisalorin ma-
hiyyati, aralarindaki sabab-natica alagalari ve
s. barada ilkin ganaatlarini, biitiin bunlara
munasibatlarini bildirirlar. Bu, aslinds, onlarin

http://as-journal.edu.az



Soltan Hiiseynoglu

yozumlari, proses isa yozumculuq faaliyyatidir.

Tabii olaraq suallar yaranir: miitaliaye maragin

yaranmasinda, badii asarle bagh miistaqil

diistinconin, ona forqli yanasmanin formalas-
masinda yozumun rolu nadir?

Taassif ki, metodik adabiyyatimizda bu
barada danisilmayib. Lakin hazirda maktab-
lorimizds istifade olunan “©dabiyyat” dors-
liklarinda, elaca da adabiyyat darslarinda sa-
girdlari yozum faaliyyatina istiqamatlondiran
suallardan istifada olunur. Bunun kortabii, bela
demak miimkiinss, “darkedilmemis” va sistemsiz
tagkili, albatts, arzuolunan naticani vermir.
Metodikamizin zanginlasdirilmasi, maktab
tacriibasina faydali ve konkret kdmayin
gostarilmasi niyyati masals ila bagli tadqiqatin
aparilmasini, alda olunmus naticalorin maktab
tacriibasinda eksperimentls yoxlanmasini
mithiim vazife kimi qarsiya qoyur. Problemls
bagli aparilmis ilkin tedqiqgatin naticalarini aks
etdiran bu maqalads baslica magsadimiz aras-
dirmalarin davamli olmasidir. Suallar yaranir:

“Yozum” anlayisinin mahiyyatina nalar

daxildir?

- “Badii matnin sorhi” vo “badii matnin
yozumu” mahiyyatca eyni anlayislardirmi?

- “Badii matnin tahlili” ve “badii matnin
yozumu” anlayislarinin arasindaki
minasibat neca izah olunmahdir?

- 9gar badii asar maktabda genis tahlil
olunursa, yozuma na ehtiyac var?

- Sagirdlards miistaqil tahlil bacariginin
inkisaf etdirilmasi adabiyyat taliminin
miithiim vazifasi sayilirsa, yozum na iigiin
totbiq olunur?

Todqgiqatimiz bu suallara shatali cavab ver-
mays imkan yaradir. 9lda olunmus naticalarin
bu yazida genis izah edilmasi miimkiin olmasa
da, hamin suallarla bagh galdiyimiz naticslarin
mabhiyyati barada oxucularda miiayyan tasevviir
yaratmaga calisacagiq.

9DOBIYYAT DORSLORIND® BaDii
MOTNIN YOZUMU (INTERPRETASIYASI)

Interpretasiya latin mangsli interpretatio
soziindan olub, yozum, sarh, izah va s. manalarda

Azarbaycan maktabi. 2023. Ne3

basa diisiliir. Lakin bu sinonim cargs bir-

birinden miiayyan moena incaliklarina gore

forqlonir. Dogrudan da, “serh” “izah” olmadigi
kimi (yeni bunlarin manalari arasinda farq var),

“vozum” da “serh” ve “izah” deyildir. Interpre-

tasiya anlayisinin mahiyyatini yozum kalmasi

tutarl ifade edir va dilimizda bu sakilda is-
lonilmasi magsadauygundur. Yeri galmiskan,

Tiirkiya tlirkcasinds hamin anlayis “yorum”

kalmasi ile ifada edilir.

[k névbada “yozum” anlayisinin mahiyyatina
nazar salaq. “Yozum” genis anlayis olub, miixtalif
elm sahoalarinda tatbiq edilir ve onlarin har
birinda bu anlayisin izahina, tarifina shamiyyatli
daracada yer ayrilir. Bu izah vo toriflards fikir
farqliliyi, bazan isa ziddiyyatli yanasmalar
miisahide edilir. Miixtalif elm sahslarinds, o
climladan adabiyyatin tadrisi metodikasinda
aksini tapmis saciyyavi izahlara, tariflora nazar
salaq:

- misllifin saxsi baxis va darketmasi
asasinda asarda aks etdirdiyi ideya-estetik,
mana va emosional informasiyanin
manimsanilmasi yozum adlanir;

- yozum subyektin imkanlarina uygun
olaraq asarin badii qavranilmasinin
yekunudur;

- yozum adabi asarin saxsi tefsiridir;

- yozum oxunmus 9sarin versiyasidir;

- oxucunun 6zlnuifada ve miitalis bacarigini
sifahi, yaxud yazili sakilds tezahiiretdirma
imkani yozum adlanir;

- subyektin yas vo intellektual imkanlarina
uygun olaraq, derinloesmis asasda yeni
badii asarin yaradilmasi yozumdur;

- interpretasiya qavramanin, tefakkiiriin,
toxayyiiliin fordi xlisusiyyatlorina vo badii
moatnin poetikasinin basa diisilmasina
asaslanan oxucunun adabi asarin saxsi
tofsirini (sifahi, yaxud yazili) yaratmasidir;

- interpretasiya badii asarin biitovliikde
manasinin, ideyasinin va konsepsiyasinin
dark edilmasi, tafsiridir;

- interpretasiya sorh, yeniden formuloetma
aktidir, yaxud maxsusi (6zal) olaraq basa
diisiilmiis nayinse basqa sakilda
tozahurudir;
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- interpretasiya bu va ya digar nazariyyanin
har hansi elementlarina (formullarina,
isaralarina, romzlarina) aid edilon
manalarin cemidir.

Bu fikirlerden aydinlasir ki, yozum anlayisinin
mahiyyatinda bir-biri ils qarsiligh salagads olan,
biri digarini inkar etmayan li¢ cohat var:

- obyektin mona vo mahiyyatinin dark
edilmasi;

- obyekt hagqinda saxsi diistincalarin ifada
edilmasi;

- obyekta yeni mananin verilmasi, basqa
s0zls, obyekt barads yeni mananin
yaradilmasi.

Yozum obyektin monasini, mahiyyatini vo
ashamiyyatini aydinlasdirmag tslab edir. Bu
aydinlagdirma - yozum fardi (soxsi) yanasmanin
naticasi kimi 6zlinli géstarir. Yani soxs miiayysan
obyekti, hadisani vo s. neca anlayibsa, dark
edibsa, o sokilde do catdirir. Demsli, yozum
dark edanin (fardin) dark edilan haqqindaki saxsi
diisiincasinin va yanasmasinin ifadasidir.

“Yozum” anlayisini “serh” anlayisi ila eyni-
lasdiranlar sahv edirlar. Sarqda sarhgilik gadim
dovrlardan tziibari genis yayilib ve pesakarliq
saviyyasina yliksalib. Bu va ya digar sanatkarin
asarinin, ondan bir parganin sarh edilmasi
yozum sayila bilmaz. Ilk névbads ona gors ki,
sorhin asasinda sarh olunanin misllifinin fikri,
movqeyi dayanir. Yani sarh¢i muallifin fikirlarini
sada, aydin sakilda ¢atdirmagi, basqasi li¢lin
anlasilan olmasini garsisina maqgsad qoyur.
Ikinci terafden sarhgi yalmz miiallifin fikirlori
ilo mahdudlasmir, o, sarh etdiyi asor barada
digarlarinin dediklarindan da yararlanir. Yozum
isa, artiq qeyd edildiyi kimi, masalaya fordi-
soxsi yanasmanin naticasi kimi tozahiir edir.
Yeri galmiskan: masalaya forqli baxisin olmasina
tobii baxmaq lazimdir. Bu, anlayisin mahiy-
yatindaki miirakkablikdan irali galir.

“Badii asarin tahlili” ve “badii asarin yozumu”
anlayislarini da qarisdirmaq, yaxud eynilas-
dirmak dogru olmazdi. Onlarin obyektlari eynidir.
Masalan, badii asarin tahlilinds shats olunanlar
(mo6vzu, ideya, obrazlar, konflikt, problem va
s.) yozum lciin da obyektdir. Lakin xiisusi
yollari, priyomlar, prinsiplari olan, elmi-nazari

baximdan asaslandirilaraq bir sistem saklina
salinan tahlil miixtalif manbalars, fargli elmlarin
naticalarina gen-bol miiraciat etmasils yozum-
dan farqlenir. Basqa s6zls, konkret bir asarin
tahlili zamani onun haqqinda aparilmis miixtalif
arasdirmalar digqat markazinda saxlanilmaqgla
yanasl, hazir naticalarden, mévcud nazari miid-
dealardan da istifade olunur. Belsalikls, tahlil
asarin qavranilmasinin va giymsatlandirilmasinin
fundamental elmi asas1 kimi ¢ixis edir.

dlbatts, istar yozum, istarsa da tahlil asarin
doarindan basa diisiilmasi ve dayarlandirilmasina
nail olmaq baximindan oxsardir. Lakin bu hamin
anlayislarin arasindaki mithiim farqlari aradan
galdirmir.

Sagirdlarin yozum faaliyyati ve tahlil baca-
riglarinin formalasdirilmasi tizro maktabda
aparilan islarin uzlasdirilmasi vacibdir. Dogrudur,
badii matnin ¢goxmanali, ¢coxcahatli matlablari,
dorin qatlari ¢oxsayli yozumlarin da ortaya
cixmasina sabab olur. Bu, yozum faaliyyatina
meyili artirir. Lakin asarin tahlilinin ardicil
olaraq yozumlarla avez edilmasi cahdi arzu-
olunmaz naticalara gatirib ¢ixarir. Aydindir ki,
asorin dorin falsafi mazmunu, aks etdirdiyi
axlagi-manavi keyfiyyatlor mahz tahlil vasitasila
askara cixarilib dayerlandirile bilar. Bunu yalniz
yozumun 6hdasina buraxmaq nainki miallifin
movgeyindan iz ¢cevirmayo, hom do tarixi
kontekstdan uzaqlasmaga sabab olar. Bunu da
unutmagq olmaz ki, yozum nisbi xarakter dasiyir.
Onun mazmununa (saciyyasina) yozumc¢unun
yasadig tarixi dovriin shamiyyatli tasiri olur.
Moisat 6zalliklarinin, sosial durumun, tarixi
gercakliyin miisyyan dévrds yasayan yozume¢uda
bir, hamin dévrden ¢ox sonralar yasayan
yozumcuda isa basqa clir teassiirat yaratmasi
tabiidir. Bura emosiya ve intuisiyanin farqli
tosirini, ictimai siiurda bas vermis dayisikliyi
da alave etdikds manzara tam aydinlasmis olur.
Masalan, M.Flizulinin seirini (misrasini, beytini)
onun miasirinin yozumu ile miiasirimizin yozu-
mu arasinda farqin (bir sira hallarda ham da
cox ciddi) olacagina tabii baxmaq lazimdir. Bu
da unudulmamalidir ki, hatta pesakar elmi
(odabiyyatsiinasliq) yozumu da badii asarin
mazmununu ashata edib tamamlaya bilmaz.
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Kamil sanat nimunasi olan asar bitib-
tiikanmayan mazmun calarlan ile zangindir.
Masalanin basqa tarafi da var: yozumc¢u bazan
badii aserin mazmununda els incaliklari goriir
ki, bu, “miusllifden yan ke¢mis” olur. Farqli
sokilda desak, yozumcu asarin mszmununda
miallifin mévqgeyindan kanar masalalar agkara
cixarir va onu Oziiniin anladigi, dark etdiyi
sokilda taqdim edir. Belo magamlarda (elace
ds diger hallarda) yozumcu 6ziiniiifadays,
sarbastliye genis meydan verir. Indi o, “yeni”
asarin “miiallifi” mévgeyinda ¢ixis edir.

Boas adabiyyat darslerinds sagird yozumu
hansi cahatlari ile diggati calb edir?

Qeyd edildiyi kimi, metodik adabiyyatimizda
badii matnin yozumu barada danisilmayib.
Amma maktab tacriibasinds ona tez-tez miiraciat
edildiyina siibhs etmamsak olar. Hazirda
moaktablarimizds istifade olunan “Odabiyyat”
darsliklarinda bu istiqamatds sual ve tapsiriglara
genis yer verilib. Lakin hamin sual-tapsiriglarla
baglh talimat, tovsiye vo izahlarda yozum sozii
islonmayib. Darsliklards ardicil aks etdirilen
suallar sagirdlerin yozumguluq faaliyyatina
alverisli imkan yaradir:

- Osar sizds hansi toassiirat yaratdi?

- Hadisalarin sonraki inkisafini neca
tasavviir edirsiniz?

- Obrazin bu clir davranisinin motivi na ola
bilar?

- Sizca, obrazin bels ziddiyyatli gerar gabul
etmasina sabab nadir?

- Bu hadisadan sonra obraz, sizcs, hansi
gorar gabul edacak?

- Qeahramanin sonraki taleyini neca tesavviir
etmak olar?

- Bu gohromanlarin arasinda konflikt
olmaya bilardimi?

- Konfliktin bu sakilds halli sizi gane etdimi,
onun fargli hall yolu miimkindirmu?

- Sizca, bu problem aradan neca
galdirilacaq?

- Yaziginin problemi bels hall etmasina
miinasibatiniz necadir, bu problemi siz
necs aradan qaldirardiniz?

Bu magamda miihiim bir problemin xatir-
ladilmas1 vacibdir. Darslikdaki tahlil materi-
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alindan, alave manbalardan vo miisllimin de-
diklarindan yararlanaraq asari tahlil edan sagird
basqalarinin fikir, diistince ve moévqeyini ifads
etmis olur. Bels olan halda manbalar sagirdda
miistaqil tahlil bacariginin formalasmasina
miiayyan gadar angal téradir. Bu angalin aradan
qaldirilmasi lg¢lin bilik manbalarina tonqidi
yanasilmasi, onlardan daha zoruri olanlarin
secilmasi, miistaqil natica c¢ixarilmasi, saxsi
miinasibatin ifadasina genis yer verilmis
toaqdimatin hazirlanmasi maqgsadauygundur.
Problemin basqa, ham da az shamiyyatli olmayan
cahoati da var. Badii matnin yozumu onun (yoni
matnin) dogurdugu hisslari, assosiasiyalari,
hayacani dile gatirmak, ifade etmak ii¢iin oxu-
cudan (yash adamdan, elace de maktablidan)
xeyli daracada yliksak madaniyyat, nitq bacarigi
talab edir. Bunlar iss, aydindir ki, miiayysn
saviyyada tahlil vardislari olmadan reallasa
bilmaz. Tahlille yozum, bels demak olarsa, ¢iyin-
ciyina addimlayir. Onlari garsi-qarsiya qoymag,
birini digarinin hesabina yiliksaltmak elmi
yanasma sayila bilmaz. Magsad, artiq qeyd
olundugu kimi, onlarin bacariqla uzlagdirilmasi
olmalidir. “Uzlasdirma” sézii bu magamda
“birlikda tatbiq” manasinda basa diisiilmalidir.
Yoni yozum vo tahlil badii asarin dyranilmasi,
dayarlandirilmasi maqgsadila hayata kecirilon
foaliyyatin (demsli, vahid prosesin) torkib hissasi
kimi tazahiir edir.

Tahlil birtarafli, dayaz oldugu kimi, yozum
da haqiqi vo yanlis ola bilor. 9sarin maktab
tahlili, albatts, badii matnin yozumundan
forqlonir. Tahlil, gqeyd edildiyi kimi, miirokkab
va coxcahatli magsadina gora secilir. Maktab
tohlilinda badii asarin biitovliiyling, belo demak
olarsa, miidaxils edilir, o, par¢alanir; elementlari
(movzu, ideya, obrazlar, badii xiisusiyyatlar
monasinda) ayri-ayriliqda nazarden Kegirilarak
dark olunur. Yozum isa bu elementlarin fardi-
soxsi anlam va gavrama zamininda yaradici
sokilda aciglanmasi, nayinss (bu, shvalat, hadiss,
har hansi element va s. ola bilar) manasinin,
oshomiyyetinin sorh olunmasi, aydinlasdirilmasi,
izah edilmasidir. Demali, asarin tahlilinin (elaca
do digar marhalalerin) ilk addimindan sona
kimi sagirdin yozumguluq faaliyyatinin daim
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aktiv oldugunu diistinmak yanhsdir. Bu faaliyyati
darsda muosllim tagkil edir, bir sira hallarda isa
situasiyanin 6z tolab edir. Tokrar da olsa, qeyd
edak ki, tahlille yozumun arasindaki nisbatin
gozlanilmasi vacibdir. O yozum haqiqi, mantiqli
olur ki, onun asasinda tahlil dayanir. Bels yozum
sanbally, asasli, mantigli olmasi ile diggati derhal
calb edir. Demsli, yozum faaliyyatinin somarali
va ugurlu olmasi sagirdlarda badii asarin tahlili
ilo bagli bacariqlarin olmasini taelab edir. Basqa
s6zls, mihiim adabi-nazari anlayislarin
mabhiyyati va totbiqi lUizra aydin tesavviiri ol-
mayan sagirdden mantiqli yozum faaliyyati
gozlamak yersizdir.

Bunu da unutmaq olmaz ki, badii asara
(onun komponentlarina) saxsi miinasibatin
yaranmasl yozumun sayasinds mimkiin olur.
Mahz bu saxsi miinasibat, miistaqil yanasma
asarin biitovliikkds qavranilmasina sarait yaradir.
Aydinliq xatirino tokrar edirik: tohlilda
manbalarden (miusllimin s6zi, darslik, alave
materiallar) alda olunanlarin tasiri altinda olan
sagirdds miistaqil yanasma, saxsi miinasibat
zaif tozahiir edir; yozum isa bu tahliikeni aradan
qaldirir. Yozumda sagird taxayyiiliinda canlanan
alava detallar, yazici tasvirindan kenar tasavviir
edilonlar, forgli saviyyalords olsa da, “ikinci
miiallif” moévgeyinin tazahiir etmasinas imkan
yaradir.

Tahlil va yozumun izah, aralarindaki nisbatin
miiayyanlasdirilmasi ile bagh saciyyavi fikir-
lordan birinds deyilir: “Bir-biri ilo qarisdirilmasi
lazim olmayan iki termin var: “interpretasiya”
va “tahlil”. “Tahlil” etimoloji baximdan “aras-
dirma”, interpretasiya “yozum” manasindadir.
Tahlills o vaxt masgul oluruqg ki, matnin imumi
manasi biza aydindir va biz bu biitév anlamanin
asasinda onun ayri-ayri elementlarini daha
yaxsl basa diismak istayirik. interpretasiya ilo
o vaxt masgul oluruq ki, seir “catindir”,
“dumanhdir”, matnin “saf mena” saviyyasinda
Umumi sakilde basa diisiilmasi alinmir. Yani
bela giiman edilir ki, s6zlor seirda takca harfi,
liigavi mana deyil, ham da na isa basga anlam
da aks etdirir” (May, 1997).

Yozumun - interpretasiyanin rolunun bels
kicildilmasi ila razilasmaq olmaz. Dogrudur; bir

sira hallarda yozuma miiraciat etmoayi
situasiyanin 6zii (sdabiyyatsiinasliqda da,
maktobda da) taleb edir, lakin artiq qeyd edildiyi
kimi, badii asarin O0yranilmasinin har bir
marhalasinda va biitiin komponentlarinin
manimsanilmasinda yozumun tatbiq edilmasi
miimkiin va faydalidir. Onun qarsisinda duran
vazifs hom ciddi, ham do ¢oxcohatlidir. O ilk
novbada asarin mana va emosional tarafinin,
ideya-estetik keyfiyyatinin manimsenilmasi vo
soxsi movqge zoamininds tafsir edilmasidir.
ddabiyyat darslerinde yozuma miiraciat
edilmasi ham ds ona gora vacibdir ki, asarin
oxusu (xtisusan ilk oxu) ondaki daxili matlablarin
(hoam do tokca daxili matlablarin yox) basa
diisiilmasi ticiin kifayat deyildir. Ustalik zohmat
va yaradiciliq talab edan oxu har bir sagirdds
farqli sekilda 6ziini gosterir. S6zs hassas
miinasibat, oxunmus par¢anin dark edilmasi
va bunun ti¢iin aqli-hissi faaliyyat, biitovliikde
idraki-emosional yanasma maktablilarda - oxu-
cularda miixtalif saviyyalarda olur. Gergakliyi
yazicl (muoallif) qavramasi ile oxucu (sagird)
qavramasi arasindaki farqi de unutmagq olmaz.
Aydinlasir ki, senatkarin diinyagoriisi, fordi
yardiciliq tslubu, tasvir etdiklarina estetik
miunasibati, nohayat emosional-obrazliliq
baximindan saviyyasi kifayat gadar hayat va
miitalis tacriibasi olmayan oxucuda - sagirdda
yozum bacariginin inkisaf etdirilmasini ciddi
vozife kimi qarsiya qoyur. Bu vazifenin
gercaklasdirilmasi isa biitlin tohsil illarinds sis-
temli is aparilmasini talab edir. Bu bacarigin
asasinda, tebiidir ki, miistaqil yanasma
dayanmalidir. Ciinki yozum sagirdin badii asarin
xtisusi (fordi) tafsirini yaratmasidir. Yozum
yozumc¢unun fardi gavrama xiisusiyyatlorina,
tofokkiiriing, taxayyiiliine vo badii matni
biitovliikde (mana va badii keyfiyyatlarin
vahdatinda) basa diismasina asaslanir. Haqigati
askara cixarmaga cahd edan yozumcu gargin
tafakkiir faaliyysti ils isa qosulur. Bu hals azdir;
yozum yozume¢udan emosional bacarigini da
soforbar etmoayi talob edir, bu prosesda onun
hisslari, hayacani, maraq ve tacriibasi faal istirak
etmali olur. Belalikls, aydinlasir ki, yozumun
ugurlu olmasi asardaki mananin, matlabin
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gavranilmasi ve emosional-estetik duyumun
movcudlugu soraitinde miimkiindiir. Demali,
yozumun yalniz fohma (baxmayaraq ki, bu da
vacibdir) asaslanmasi1 miimkiin deyil, bels olarsa,
proses “cohl etmakdan”, “soz giilosdirmakden”
o tarafa kec¢a bilmaz. Bu deyilanlar sagirdlards
yozum bacariginin yaradilmasi tzra isin
miirakkabliyinden xabar verir. Bu bacarigin
inkisaf etdirilmasi adabiyyat fanninin 6yra-
nilmaya baslandig1 besinci sinifdon sonuncu
sinif da daxil olmagla sistemli isin aparilmasi
sayasinda miimkiindiir. Bu isin samarali olmasi
miuiallimin elmi va metodik hazirligindan asihidir:
0, yozumun névlari, priyomlari, tatbiqi yollari
barads noazeri malumatla kifaystloanmamali,
zaruri praktik bacariglara da yiyslanmsalidir.
Bu anlayislarin mahiyyatina qisaca nazar salag.

Yozumun névlari ile bagh farqli fikirlar
saslandirilib. Onlar miixtalif sayda gostarilib,
adlandirmalarinda vo har birinin mahiyyatinin
sorhinda lst-iista diismayan miilahizalar irsli
suriiliitb. Daha genis yayilmis fikirlore nazer
salag. Taninmis metodist V.Q.Maransmana gors,
yozumun dord novii vardir:

- elmiyozum;

tonqidi yozum;

badii yozum;

oxucu yozumu.

Onlarin arasindaki forq yozumgunun soxsi,
subyektiv yanasmasinin hansi 6l¢iide olmasi
ilo miiayyan edilir.

Bu novlarden oxucu yozumu adabiyyat
darslarinda shamiyyatli yer tutur. Digar névlar
(elmi, tonqidi, badii) adabiyyat darsliklarinda
istigamatverici mévgeda olub badii asarlarin
tohliline yardimg1 qisminda ¢ixis edir.

Interpretasiyanin novlari ilo bagh genis
yayilmis digar tesnifat asagidakidir:

- oxXucu yozumu;
- elmiyozum;
- yaradici-obrazli yozum.

Oxucu yozumu asarin ilkin oxusundan yaranan
toassiirat kimi 6ziinii gostarir. Daha ¢ox hayacan,
ovqat, hisslorin tozahiirii saklindo miusahida
edilir.

Elmi yozum faktlara sdykanmasi, mantiqiliyi,
emosionallig baximindan arqumentlars, siibut-
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lara asaslanmasi ilo forglonir. Belo ki, adabiy-

yatsiinas 0zunln zangin oxucu taassuratina

asaslanmagla ilkin fikirlorini daqgiq formalasdirir,
yalniz bundan sonra onlari tahlille yoxlayir ve
elmi interpretasiyaya nail olur.

Yaradici-obrazli yozum badii asarlarin inca-
sanatin digar novlarina “cevrilmasi” manasinda
basa diistiltir. Bu, badii asarin ekranlasdirilmasi,
ona sahna hayatinin verilmasi va s. faaliyyatlarda
0zunu gostarir.

ddabiyyat darslarinds yozumun ugurlu
tatbiqi liglin onun priyomlart ile bagh malumatin
olmasi vacibdir. Bu priyomlar mévcud adabiy-
yatda forgli sayda ve mazmunda aksini tapib.
Daha genis yayilmis priyomlar asagidakilardir:
1. Sozla rasmgakma (adabi gehramanin

portreti, asardan sitatlar secilmakls, yaxud

sitatsiz obrazin saciyyalandirilmasi).

2. Badii detallarin secilmasi, dilin tasvir-ifada
vasitalarinin tahlili.

3. Bir, yaxud bir ne¢a asarin siijet xatlarinin,
obrazlarinin miiqayisasi.

4. Umumilasdirma.

Sexsi oxucu movqgeyinin formalasdirilmasi.

Goriindiiyt kimi, bu priyomlar badii asarin

tohlil va yozumunun qosa aparilmasini nazarda

tutur. Onlarin reallasdirilmasi mexanizmi do
bunu tasdiq edir. Masalan, birinci priyomla

(sozle rasm¢akma) bagl agsagidaki mazmunda

tapsiriqlar taklif edilir:

- Qehramanlari, hadisalari saciyysalandirin.

- Qohromanin amoalina qiymat verin.

- Bu baradas rayinizi bildirin.

- Qohromanin xarakterinds, xarici
goriiniisiinda hansi cahatlars diqqat
yetirdiniz.

Ikinci priyomla (badii detallarin se¢ilmasi,
dilin tasvir-ifada vasitalarinin tahlili) bagh
aparilan islor do hamin fikri tosdiq edir. Tap-
siriglar badii s6ziin, obrazliligin yaradilmasinda
onamli olan vasitalarin aydinlasdirilmasina,
izahina va giymatlandirilmasina yonalmis olur.
- Epitetin (yaxud banzatmanin) miisllif

fikrinin basa diisiilmasindaki rolunu

aydinlasdirin.

- Yazigl na ti¢lin gohroman “payizdiisiincali”
adlandirr.

v
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Uciincii priyomun (bir, yaxud bir ne¢a asarin
siijet xatlarinin, obrazlarinin miiqayisasi) tatbiqi
hadisalarin, adabi gashramanlarin oxsar va farqli
cohatlarinin askara ¢ixarilmasi, dayarlendirilmasi
baximindan 6namlidir.

- Nagildaki hadisalar siza tanis olan hansi
nagil xatirlatdi?

- Nagil gohromaninin arzu va diistincalari
hansi nagilin gehremaninin arzu va
diistincalari ilo tist-liste dlislr?

- Bu obrazlarin xarici goriiniislari arasindaki
oxsarlig1 aydinlasdirin.

Dordiincii priyom (limumilesdirma) daha
cox “tip”, “tipiklik” anlayislarinin basa diisiilmasi
istigamatinda islarin aparilmasina yénlandirir.
Masalan, tipik folklor siijetinin miixtalif xalglarin
sifahi adebiyyatinda, eloca da yazili adabiyyat
niimunalarinda tazahiiriinii aydinlasdirmaga
xidmat edan tapsiriglar bu gabildandir.

Besinci priyom (soxsi oxucu movgeyinin
formalasdirilmasi) “saf yozum” adlandirilir. Bu
priyom har bir sagirdin oxudugu badii asards
soxson Ozlinilin gordiiyi nayin isa olmasini
nazarda tutur. Naticeds sagirdda saxsi, xiisusi
roy formalasir. Bu soxsi roy biitovliikde badii
asar, adabi gahraman, onun davranis ve amallari,
mithiim situasiya va s. barada ola bilar. 9sarls
bagh aparilan islarin sonuncu priyomla ye-
kunlasdirilmasi1 magsadauygun sayilir. Homin
marhalada taklif olunan suallar yozum
faaliyyatina stimul olur:

- Sizca, gohreman bu magamda dogru garar
gabul etdi?

- Kimi bas gahroman hesab etmak olar ve na
t¢lin?

- Qohromanlardan hansini mithakima edir,
hansi ila qlirur duyuruq?

- Qohramanlardan kim siza yaxindir va na
iclin, bas hans1 gehremanin moévqeyi siza
aydin deyil?

- Hansi gehramanin amallari sizi 6ziiniiz
baradas diistinmaya sévq edir?

Bir sira tadgiqatlarda yozumun priyomlari
barada daha konkret fikirlar saslandirilib. On-
larda badii matnin tahlili vo yozumunun iki
istigamati lizorinda dayanilir:

1) Osor lizro sifahi isin toskili.

2) Yaradici xarakterli yazi islarinin sistemli
totbiqi.

Birinci istiqgamatin daha effektli hesab edilan
priyomlar1 asagidakilardir:

- matnda badii detallarin
miiayyanlasdirilmasi;

- dilin tasvir-ifads vasitalarinin tahlili;

- miiqayisa (matndaxili vo matnlararasi);

- lUmumilagdirms;

- so6zla resmgakmsa;

- oxucu movqgeyinin formalasdirilmasy;

- assosiasiyalarin se¢ilmasi vo acar s6zlarin
miiayyanlasdirilmasi.

Ikinci istigamat iigiin, asasen, asagidaki
priyomlarin tatbiqi saciyyavidir:

- osara illistrasiyalarin ¢akilmasi;

- incasenatin digar ndvlarina (rasm, musiqji,
kino va s.) miiraciat olunmasi;

- yaradici xarakterli yazi islorinin (soxsi
adabi asarlarin) icra edilmasi
(yaradilmasi).

Uzerinda dayanilan priyomlarin mahiyya-
tinden gorinir ki, sagirdlerin yozum faaliy-
yatinda matnin subyektiv, soxsi oxusu ile asarin
maktab tahlili qovusur. Mahz buna gora da
hamin priyomlarin ugurla tatbiqi bir sira sartlarin
nazara alinmasini taleb edir. Onlar pedaqoji
adabiyyatda asagidaki maezmunda aks olunub:
- badii asarin ilkin qavranilmasinin nazara

alinmasi;

- 9s9rin nov-janr xiisusiyyatlori ila isin
toskili;

- adabi-nazari anlayislarla bagl isin
aparilmasi;

- matnin kompozisiya va dil
xtisusiyyatlarinin tahlili;

- yaziginin fordi tislubu va asarlari ila bagh
tonqidi maqalalarls tanishg.

Gorindiyl kimi, badii asarin tahlil ve yozu-
munun taskili, eloca do sagirdlards yozum
bacariginin formalasdirilmasi he¢ da asan ol-
may1b, zaman ve maqgsadyonlii isin aparilmasini
tolob edir. Bu istiqgamatda isin somarali taskili
badii asarin dyranilmasinin har bir marhalasinda
miiallim va sagirdlerin faaliyyetindaki 6zal-
liklarin aydin tasavvir edilmasindan xeyli
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daracada asilidir. Arasdirma badii asarin 0y-

ronilmasinin mixtalif marhalalarinda bu

foaliyyatin mazmunu vo istiqamatlori lizrae
metodik yanasmanin hazirlanmasina imkan
verib. i1k névbada faaliyyatin hansi ardicilligla
hayata kecirilmasina ustiinltk verildiyina nazar
salaq:

1. Badii asarin oxusuna hazirliq va oxu
marhalasinda reallagdirilan islar:

- mbatnin adi, ona ¢akilmis sakil, yaxud
illiistrasiyalar asasinda sagird
toassliratinin va rayinin askara ¢ixarilmast;

- epiqraf iizrs yozum;

- tanis olmayan sozlar, badii tasvir ve ifada
vasitalarinin miiayyanlasdirilmasi, onlarin
yaratdig1 assosiasiyalar;

- oxu prosesinds hadisalarin sonraki inkisafi
barada yozumlarin (ehtimallarin)
saslandirilmasi va asaslandirilmasi;

- gohromanlarin davranis, amal va
gorarlarinda miihiim faktlarin, detallarin
rolunun aydinlasdirilmasi lizra yozum;

- qgohramanlarin amal v harakatlari li¢lin
asas olan motivlarin yozumu va s.

2. Badii asarin mazmununun éyranilmasinda
hayata kegirilan islar:

- hadisalardaki miithiim fikirlarin
miiayyanlasdirilmasi lizra yozum;

- gohramanlarin taleyinda hadisalarin rolu
ila bagh yozum;

- ayrl-ayr1 epizodlarda gashremanla bagh
diqgati daha ¢ox ¢akan cahatla bagh
yozum;

- yazi¢l niyyatinin basa diisiilmasinda
hadisslarin rolu il bagh yozum;

- gahramanlarin farqli situasiyalarda gabul
etdiklari gararlarin shamiyyatlilik
baximindan yozumu;

- gohromanin taleyi, davranis va amallarinin
daha cox hansi hisslarin yaratmasi ile bagh
yozum;

- hadisalarin asardaki tasvirinin
magsadyonliiliik baximindan yozumu;

- odobi gohromani daha yaxsi tanitmalari
baximindan miihiim epizodlarin yozumu;

- mazmuna uygun adlandirmagla
hadisslarin yozumu;
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- oadobi név ve janrlarin farglondirilmasi,
ayri-ayri nimunalarda tazahiir
xiisusiyyatlarinin yozumu;

- mazmunun farqli formalarda (y1gcam,
genis, yaradici) danisilmasi 6zalliklarinin
yozumu va S.

3. Badii asarin tahlilinda gercaklasdirilon islar:
- 9sarin movzusu va onun shamiyyatliliyi

uzra yozum;

- asarda qaldirilmis problemlarden hansinin
daha miithiim olmasi lizra yozum;

- problemin miollif hallina miinasibat;

- problemin asardakindan forqli halli tizra
yozumu;

- obrazlarin tahlili;

- osarin badii tahlili (dil, tslub va s.).

- odoabi gohramanin xarakterinin
formalasmasina tasir edon amillarin
yozumu;

- go@hramanlarin bu va ya digar situasiyada
davraniglarinin sabablari tizra yozum;

- adabi gahramanin taleyinin asardakindan
forqli yozumu;

- osardaki konfliktin (kofliktlarin) musllif
halli;

- konfliktin (konfliktlarin) asardekindan
farqli halli tizre yozum;

- asarin (ondan parc¢anin) ifadali oxusu ti¢iin
matnalti manasinin yozumu;

- mbatnin sehnalasdirilmasi lizre yozum;

- badii asari ekran vo sahna hayati ilo
miqayiss;

- asara sakil va illiistrasiyalarin ¢akilmasi;

- badii asara ¢akilmis sakil va
illiistrasiyalarin dayarlondirilmasi va s.

Bu geyd olunanlar maktabds badii asarin
Oyranilmasi ve yozumu istiqgamatinds gerc¢ak-
lasdirilmali olan islari biitiinliikla ahats etmir.
Lakin bir asarin tadrisinda bu géstarilanlarin
biittinliikla tatbiq edildiyini, yaxud tatbiq etmayin
miimkiin oldugunu diisiinmak yanlisgdir. Sinfin
saviyyasi, badii asarin ideya-mazmunu, miial-
limin maqsadi, sagirdlarin istayi bu islerdsn
secim edilorken nazars alinmali olan miithiim
sortlardir.

Tadqiqatin gedisinds ahate olunmus asar-
lordan birinin (I.Hiiseynovun 9-cu sinifds tadris
edilon “Zshar” hekayasinin) timsalinda tahlil
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va yozumun tatbiqi ilo kec¢ilmis darslarin
saciyyavi maqamlarina (sagird cavablarini ve
onlarin genis tahlilini aks etdirmadan) nazar
salag. Arasdirmaya bu hekayanin calb olunmasi
tosadiifi deyildir. Ziddiyyatli maqamlarin,
gavranilmasi asan olmayan matnalti manalarin,
forqli problem va konfliktlarin, mtirakkab xarak-
terli obrazlarin aks olundugu bu asar miifassal
tahlil, mantigli yozum va diggatli aragdirmanin
sayasindo dayarlondirilo bilor. Umumiyyastls,
bu gabildan olan asarlarin tadrisinds sagirdlarin
yozum faaliyyatinin tagkilina ciddi ehtiyac vardir.

Dorslikde (Hasonov, Mustafayeva, 9liyev,
Verdiyeva, 2020) hekayanin tadrisi ila bagh
toklif olunan tovsiye vo sual-tapsiriglardan
istifads edilsa das, forgli yanasmaya iistiinliik
verilib.

Sagirdlar asarin miisllifi ils - Isa Hiiseynovla
ilk dafa tanis olurlar. Bu gorls neca taskil
edilmalidir? Bunu farqli variantlarda real-
lasdirmagq olar. Hazirladigimiz tévsiyays uygun
olaraq, miisllim birinci darsin baslangicinda
sagirdlarin diqqgatini darslikdaki epiqrafa
(miiallifi Elgindir) yonaltdi: “Oziinii adebiyyat
ifiiglarinds dogan bir giinas adlandiran yazigi
Isa Hiiseynov boyiik miitafokkir, gorkemli dil
va fikir ustas1 kimi yazdig1 asarlari ilo daim
adabiyyatimizda yasayacaqdir”. Epiqrafi fardi
olaraq oxuyan sagirdlor miisllifin taklifi ilo
naticalar ¢ixarirlar:

- Isa Hiiseynov 6ziinii adabiyyat iifiiglerinds
dogan glinas adlandirir;

- yazigl epiqrafda boyiik miitafakkir,
gorkamli dil va fikir ustasi kimi
dayarlandirilir.

- yaziginin asarlari uzundmiirlii olacag,
miiallifini abadi yasadacaqdir.

Misllim sinfe miiraciat edir:

- yaziginin 6ziini “adabiyyat iifliglarinda
dogan giinas” adlandirmasina epiqraf
misllifinin - El¢inin miinasibati barada na
deya bilarsiniz?

Sual sagirdlari mantiqli yozuma yonlandirir.
Cavablar farglanir, lakin har biri miiayyon dalilo
soykanir. Cavablarda, hamginin sagirdlarin yeni
tanis olduqglari yazi¢i barada diistincaleri do 6z
oksini tapir, vo bu, tebiidir ki, epiqrafdaki

fikirlarden gaynaqlanir. Sagirdlar qanastlarini
timumilasdirirlar: Elgin isa Hiiseynovun fikrini
tasdiq etmis olur, o, “bdyiik mitafakkir, gorkemli
dil va fikir ustasi kimi yazdig1 asarlari ilo daim
adabiyyatimizda yasayacaqdir”. Bu, senatkarin
“adabiyyat ifliglarinds dogan bir giinas” tim-
salinda olmasi demakdir.

Bu mazmunda aparilan is yazicinin soxsiy-
yatina va yaradiciligina maragi bira-bes artirir,
torbiyavi baximdan faydalidir.

Hekayanin birinci hissasi ila sinifda tanisliq
prognozlasdirilmis oxunun tatbiqi ilo hayata
kecirildi. Sinifde oxunacagq hisss ti¢ bitkin parcaya
boliindii ve oxu arafasinda sagirdlora asagidaki
suallarla miiraciat edildi:

- Osarin adi siza na deyir?

- Osoaro ¢akilmis sakil sizda hansi toasstirat
yaratdi?

- Sizca, bu hekayada na barada danisilir?

- 9sar, sizco, hans1t movzuda yazilib?

Suallar, goriindiiyii kimi, sagirdlarin yozum
faaliyyati liciin alverisli imkan yaradir. Cavablarin
hazirlanmasi, dinlenilmasi ve miizakirasi ti¢lin
bir ne¢a daqiga vaxt ayrildi. Cavablar mazmun
va saviyyaco forgli olur. Seslondirilmis fikirler
Umumilasdirma aparmaga imkan verir: asar
moisat movzusunda yazilib, stijetin asasini kiminsa
atinin zaharlanarak élmasi hadisasi tagkil edir.
Novbati marhalada birinci par¢anin (“Mesada
gariba bir stikut vardi” climlasindan “Goy iirganin
yerisi mesabayinin xosuna galmadi” climla-
sinadok) fardi sossiz oxusu hoyata kecirildi.
Sagirdlarin moévqgeyinda dayisiklik bas verir:
movzunu adi maisat hadisalari ilo baglamaq
meyili, asasan, aradan qalxir, elaca da atin
zaharlonmasinin siijet liclin yegana miihiim
hadisa olmamasi fikirlari saslandirilir. Mak-
tablilar daqiq ifads eda bilmasalar da, asarda
no iso daha mithiim problemin qaldirildigina
isaralar edirlar. Onlar ehtimallarini yazmaq
liclin prognozlasdirilmis oxuya maxsus cadvali
daftarlarinda ¢akirlar. Oxunmus birinci par¢ani
bir daha nazardan keciran sagirdlar 1-ci va 2-
ci stitundaki suallarin cavablarini gqeyd edirlor.
Saciyyavi cadvallardan birinin mazmunundaki
dayisikliyi ardicil nazarden kegirak. Cadvalin
birinci sakli asagidaki mazmunda olur:
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Sizca, na bas veracak?
Hadisalar neca davam edacak?

Na ii¢iin bela diisiiniirsiiniiz?
Naya asaslanirsiniz?

Na bas verdi?
Hadisalar neca davam etdi?

1 2 3
1. Pesasini sevan, gorudugu meseni | 1. 0, agiqca deyir: “Demali, bu geca
canindan artiq sevan megabayinin | yating, galxirig, bu da elayir iki gtn.
qemi-kadari daha da artacaq. 0, mesa | Uc deyan giin lent kasilir, sliiz acilr,
ilo vidalasacag. su galir, mesamiz galir suyun altinda..’
Sizca, na bas veracak? Na iigiin bela diigiiniirsiiniiz? No bas verdi?

Hadisalar neca davam edacak?

Naya asaslanirsiniz?

Hadisalar neca davam etdi?

1

2

3

1. Pesasini sevan, gorudugu mesani
canindan artiq sevan mesabayinin
gomi-kadari daha da artacag. 0, mesa
ila vidalasacaq.

1. 0, aciqca deyir: "Demali, bu geca
yatirig, qalxinig, bu da elayir iki gtin.
Uc deyan giin lent kasilir, sliiz acilr,
su galir, mesamiz galir suyun altinda...

1. Mesanin su altinda galmasi halalik
bas vermir. Amma mesanin mahv
olacag, genis arazini tutan yasilligin
suyun altinda qgalacag fikri dagigaler

otdlikca qoca megsabayini daha ¢ox
sarsidir. Ustalik atin 6ziinii goriba
aparmasli da onu narahat edir...

Hekayanin ikinci par¢asinin (“Goy lirganin
yerisi mesabayinin xosuna galmadi” ciimlasindan
“Mesada gariba bir siikut vard1” climlasinadak)
fordi sassiz oxusu ti¢iin vaxt elan edilir. Par¢ani
oxuyan sagirdlera ehtimallarinin hekayadaki
tasvirla uzlasib-uzlasmamasi aydin olur. Sa-
girdlarin aksariyyeti movzu ila bagl fikirlarina
yenidan gayidir, mesabayinin disiindiklarina
asaslanaraq hekayada daha gox tabiata qaygidan
danisildigini israr edirlar. Lakin teraddiid edanlar
da az olmur. Hadisalarin nece davam etdiyi
tictincii siitunda geyd edilir (Cadval 2).

Sagirdlar musallimin taklifi ils ikinci parcanin
moazmununa asaslanmaqla novbati - liglincii
parcada hadissalarin neca davam edacayi ils
bagli ehtimallarini cadvalda qeyd edirlar
(Cadval 3).

Uclincii parcanin (“Mesada goariba siikut
vardl” cimlasindan “Mesabayi iki kilometrlik
yolu birnafase gat edib alagiqlara yetisanda
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har ala¢igin koélgasindan bir iri, qilli kopak
peyda oldu” ciimlasinadak) oxusu da fardi sassiz
gaydada hayata kecirilir. Sagirdlar ehtimallarin
neco reallasdigini aydinlasirarag, tiglincii siitunda
geydlor aparirlar (Codval 4):

Metodik adabiyyatda (Hiiseynoglu, 2009)
ohamiyyati tasdiq edilmis proqnozlasdirilmis
oxunun zaif cahatlari do var. Masala bundadir
ki, badii matnin ilk oxusunda sagirdlari daha
cox ahvalat ve hadisalar, obrazlarin davranis
va amballarinds 6ziinii qabariq gostaran cahatlar
calb edir. Bu, zahiran Kkicik, lakin, aslindas, boytlik
matlablardan xabar veran strixlarin, elaca do
matnalti manalarin aksariyyatinin ¢ox vaxt
diggatdan kenarda qalmasina sabab olur. Mahz
buna gora da bu oxu basa catdiqgdan sonra
matna miisllimin suallar1 asasinda bir daha
nazar salmaq faydalidir. Bu, ham da ona gore
faydalidir ki, musllifin “gérmadiyi”, yaxud
tizarinde dayanmaga ehtiyac duymadig:
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Sizca, na bas veracak?
Hadisalar neca davam edacak?

Na iiciin bela diisiiniirsiiniiz?
Naya asaslanirsiniz?

Na bas verdi?
Hadisalar neca davam etdi?

1

2

3

1. Pegasini sevan, gorudugu mesani
canindan artiq sevan mesabayinin
gemi-kadari daha da artacag. 0, mesa
ilo vidalasacaq.

1. 0, agiqca deyir: “Demali, bu geca
yatirig, qalxing, bu da elayir iki gtin.
Uc deyan giin lent kasilir, sliiz acilr,
su galir, mesamiz galir suyun altinda...

1. Mesanin su altinda galmasi halalik
bas vermir. Amma mesanin mahv
olacag, genis arazini tutan yasilligin
suyun altinda qalacag fikri dagigalar
otdiikca goca mesabayini daha gox
sarsidir. Ustalik atin oziinii gariba
aparmasl da onu narahat edir..

2. Mesanin mahv edilmasi fikri qoca
megsabayini lap asabilasdiracak. Bu
gorari veranlar haqqinda agir sozler
isladacak. Mesanin gozalliyina heyran-
heyran baxib goz yaslarini saxlaya
bilmayacak... Urganin vaziyyati isa lap
agirlasacaq..

2. Tozo mesalarin salinacagi barada
dediklari, yeni tadbirin daha faydali
olmasina dz{inli inandirmaq istamasi,
amma soyladiklaring, aslinds, inan-
mamas, rabitasiz danisiglar son darace
asabilasacayini bildirir.. Urganin tez-
tez blidramasi, yavas-yavas addim-
lamasl, “mesabayi alini tarpatmamis
yerindan oynayan” atin belo aciz
vaziyyato dismasi onun halinin
pislagacayindan xabar verir.

Sizca, na bas veracok?
Hadisalar neca davam edacak?

Na ligiin bela diisiiniirsiiniiz?
Naya asaslanirsiniz?

Na bas verdi?
Hadisalar neca davam etdi?

1

2

3

1. Pesasini sevan, gorudugu mesani
canindan artiq sevan mesabayinin
gomi-kadari daha da artacag. 0, mesa
ila vidalasacag.

1. 0, agigca deyir: "Demali, bu geca
yatirig, qalxirig, bu da elayir iki giin.
Ug deyan giin lent kasilir, sliiz acilr,
su galir, mesamiz galir suyun altinda..’

1. Mesanin su altinda galmasi halalik
bas vermir,amma sevimli atinin 6ziin(i
goriba aparmasi mesabayinin dardinin
ustlina dard gatirir.

2. Mesanin mahv edilmasi fikri qoca
mesabayini lap asabilasdiracak. Bu
geran veranlar haqqinda agir sozler
isladacak. Mesanin gozalliyina heyran-
heyran baxib goz yaslarini saxlaya
bilmayacak... Urganin vaziyyati isa lap
agirlasacaq..

2. Taza mesalarin salinacagi barada
dediklari, yeni tadbirin daha faydal
olmasina 6ziini inandirmaq istamasi,
amma soyladiklaring, aslinds, inan-
mamas, rabitasiz danisiglari son darace
asebilagacayini bildirir.. Urgenin tez-
tez budremasi, yavas-yavas addim-
lamasi, “megabayi alini tarpatmamis
yerinden oynayan” atin bels aciz
vaziyyete diismasi onun halinin
pislagacayindan xabar verir.

2. GOy lirga 6Imasa da vaziyyati daha
da agirlasir. Mesabayi anlayir ki, at
asilgan otundan zaharlanmisdir. Cixis
yolu diistinan dlinyagormus mesabayi
"bu saat" sozleri ila sanki ata Urok-
dirak verir, mesanin darinliklarina baxir,
gagmaga iz tutur.. Gimani sovxoz
yerinda mal-qara saxlayan Dagdemira
galir...
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matlablari oxucunun yozmasina imkan yaranir.

Deyilonlari nazara alan miiallim sagirdlara

asagidaki suallarin tizarinda diistinmayi toklif

etdi:

- Mesabayinin hamin giin mesaya
cixmasinin asl sababi na idi, o, mesaya
getmays bilordimi?

- Mesoanin mahv edilmasi plani qocani
sarsidib, bunun sababini neca izah etmak
olar?

- Mesabayinin davranisinda bas veran
dayisikliklarin sebabini necs izah
edarsiniz?

- Mesabayinin xarici gériiniisiinii neca
tasavviir edirsiniz?

- Hekayani oxuyarkan tasavviiriiniizda
peyzaj canlandimi? Bu, bas verdiss, onu
sifahi olaraq necas tasvir edarsiniz?

Yozum faaliyyati li¢iin nazards tutulan bu
suallar sagirdlarin badii matnin incaliklarini
dark etmalarina, hamg¢inin mantiqi diislinces-
lorinin va estetik duyumlarinin inkisafina aha-
miyyatli tasir edir. Masalan, mesabayinin portre-
tinin so6zla tasvir edilmasi talabi (yazig1 bu
obrazin xarici goriiniisi ile bagh “altmis yasl,
pahlavan ciissali adam” s6zlari ila kifayatlanib)
sagirdlorda giicli yozum fantaziyasinin va
milayyan estetik saviyyanin olmasi ils sartlanir.
Portretin “¢okilmasi” liglin sagirdlerda obrazin
davranisi, harakati, nitqi barade miikammal
tasavviiriin olmasi da vacibdir. Biitiin strixlari
diggat markazinda saxlayan sagird toxayyiiliiniin
giicli 6zlinlin “yeni obrazinin” portretini yaradir.

Darsin sonunda ilk iki sualin asasinda y1igcam
miisahibs aparildi. Digar suallara cavab hazir-
lamaq va hekayanin ikinci - sonuncu hissasinin
oxusu ev tapsirigl kimi toklif edildi.

Novbati - ikinci dorsds suallara evds hazir-
lanmis cavablarin saviyyasi miisahiba yolu ils
askara c¢ixarildi. Sagirdlserin yozumlarinda
maraqlt maqamlar ¢oxdur: qocanin mesayo
tirakdan bagli olmasi, onun mahv edilmasi
gorart ile heg clira barisa bilmamasi, miixtalif
situasiyalarda forqgli davranis ve harokatlarinin
motivlari, portreti, yazicinin ¢cox xasislikla
islotdiyi s6z va soxsi toxayyiillari asasinda peyzaj
hagqinda dediklari bunu siibut edir...
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Hekayanin evds oxunan hissasi iizra ikinci
darsde aparilan isda iki maqgsad izlonilib:
mazmunun qavranilmasinin darinlasdirilmasi,
yozum faaliyyatinin genislandirilmasi. Dars
boyu tatbiq olunan sual ve tapsiriglarda har
iki magsadin talablari digget markazinda sax-
lanilib. Onlar, asasen, asagidakilardir:

- Oxudugunuz hissa sizds hansi teassiirat
yaratdi?

- Mirqasimi alagiqlarin garsisinda qarsilayan
gonc sizds hansi taassiirat oyatdi?

- Onunla garsilasarkan mesabayinin
kecirdiyi hisslar ve dlislincalar qoca
haqqinda tesavviirtiniize na alava etdi?

- Sizca, bu gonc oglan obrazini yaratmaqda
yazi¢inin maqgsadi nadir, bu obraz
olmasaydi, oxucu ti¢iin acilmayan matlab
na olard1?

- Dasdamirin ilk s6zlari onun haqqinda
sizda hansi tosovviir yaratdi?

- Dasdamirin megabayi ilo eyhamly, tikanh
danismasinin asl sababi, sizca, nadir?

- Dasdamirin davranisi va son harakati - stid
vedrasini gesdan asirmasi onun haqqinda
tasavviriniiza na slava etdi?

- Dagsdamirin zahiri gériiniisiinii neca
tasavvir etdiyinizi sifahi tosvir edin.
Cavablarin hazirlanmasi ti¢iin vaxt elan edildi.

Suallarin tizerinda fordi islayan sagirdlara ciitlitk

soklinds fikir miibadilasi aparmaq imkani

yaradildi. Xeyli vaxt aparsa da, har sualin
lizarinda ayrica dayanilmaqla miizakirs aparildi.

Miizakirads bir-birini tekrar etmayan fikirlarin

dinlanilmasina diqgat yetirilir; onlara miinasibat

bildirilir, natics ¢ixarilirdi. Fardi yozumlar farqli
va maraqli fikirlarin saslonmasina sabab olurdu.

Miizakiranin naticesindan aydinlasdi ki,
sagirdlar obrazlarin manavi alomi, zahiri gorii-
niislori, elaco do hayata baxislar arasindaki
farqla bagh sexsi mantigli yozumlarini bildir-
moakda ciddi ¢atinlik ¢okmirlar. Sagirdlarin
fikrinca, mesanin mahv edilmasi mesabayinin
forqli insanlarla iinsiyyatina, yeni yaranacaq
xatiralorine do son qoyacaq. Bu onun {i¢lin
alava dard olur. Maktablilor Dasdemira ragbat
baslomadiklarini etiraf edir, danisiq va
davranislarini bayanmadiklarini niimunalarla



ddabiyyat darslarinda interpretasiya

asaslandirmaga calisirlar. Bu hamin obrazin

sagirdlar terafindan yaradilan portretinin

tosvirinda da 0zlinl gostarir.

Artiq sagirdlarda yazi¢c1 movqeyi ile bagli da
miiayyan fikir formalasmis olur. Lakin asarda
galdirilmis baslica problemi, konfliktlari,
yaziginin gizli niyyatlarini kifayat gadar agmaq
bu moarhalada onlara miiyassar olmur.

Hekayadan se¢ilmis miiayyan par¢anin
mazmununu yaradici naql etmaya hazirlasmaq
ev tapsirigl kimi taklif edildi. Bu naqgletma
formasi matna bagli saxsi yozum va miinasibatin
ifade edilmasini tolab edir. Ugiincii dersde -
cavablarin dinlanilmasinda masalanin mahz bu
cohoati diggat markeazinda saxlanildi.

dsarin mazmununun Oyranilmasi ilizre is
hamin darsda darinlasdirilma istiqgamatinda
davam etdirildi. Sagirdlars taklif olunan asagidaki
sual-tapsiriglar fardi mévqeyin, sexsi yozumun
bildirilmasini 6n plana ¢akir:

- Atinin zaharlandiyini anladig1 epizodda
mesabayinin hiss, diisiinca ve
harakatlarinda diqgatinizi daha ¢ox ¢okan
na oldu?

- Mesabayi ilo Dasdamirin goriis
sahnasinds, onlarin dialoqunda an miithiim
fikirlar, sizca, hansilardir?

- Sud t¢iin Dasdamirs ikinci dafa agiz
acmayan mesabayinin gararini neca
dayarlandirirsiniz?

- Yazigcinin mesabayi ilo Dasdomiri
garsilasdirmaqgda magqsadi, sizca, nadir? Bu
epizod asarin ad1 va ondaki baslica fikir
barada sizds hansi diisiincs yaratdi?

- Hansi epizodda mesabayini daha yaxsi
taniya bildiniz?

Kicik qruplarda birlasen sagirdler fordi
sokilda hazirladiglar1 cavablarla bagh fikir
miibadilasi apardilar. Cavablar miisahiba-
miizakira asasinda dinlanildi.

9sarin tadrisine ayrilmis dordiincii darsda
yozumla tahlilin qovusuq tatbiqi diqqgat
markazinda saxlanildi. Sagirdlarin tizarinda
daha ¢ox isladiklari sual va tapsiriglar (hekayanin
badii xiisusiyyatlarinin manimsanilmasi va
dayarlandirilmasi lizre tapsiriglar burada aks
olunmayib) asagidakilardir:

- Mesabayi Mirgasim ve Dasdeamir
obrazlarini miiqayisali saciyyalandirin.

- Mesabayinin sonraki taleyini neca tosavviir
edirsiniz?

- Sizca, hekayada hansi problem, yaxud
problemlar qaldirilib?

- Bunlardan hansi daha mithiimdtir?

- Miihiim hesab etdiyiniz problemin
asardakindan fargli hall yolunu nada
gorirsiiniz?

- 9sardaki konfliktlari miiayyanlasdirin.
Bunlardan hansi daha mithiimdiir?

- Miihim hesab etdiyiniz konfliktin miisllif
hallini neca izah edarsiniz?

- Konfliktin neca hall olunmasini
maqsadauygun sayirsiniz?

- Hekaya ilo bagh darslikds verilmis sakli
necs dayarlandirirsiniz? Rassam asardaki
tasvirlari neca qavrayib?

- 9sarin moévzusu ila bagh galdiyiniz qonasati
necs asaslandirarsiniz?

- 9sardaki baslica fikir - ideya, sizca, nadir?
odvvalki darslerda hayata kecirilmis islar

tapsirigin samorsali icrasina imkan yaradir.

Tapsiriglar: fardi yerine yetiron sagirdlarin

cutlik saklinde ve kicik qruplarda fikir

miibadilasi aparmalarina, amakdasliq etmalorine
vaxt ayrilir. Naticalarin genis miizakirasi
miisahibanin tatbiqi ils reallasdirilir. Aydinlasir
ki, sagirdlar asarin moévzusu, ideyasi, onda
qaldirilmis problemar;, konfliktlarin aks qiitblari,
obrazlar, yazigi movqgeyi vo s. barado
asaslandirilmis mévge niimayis etdirs bilirlar.

Tadqgigata calb olunmus diger badii asarler

Uzra aparimis islar bu naticanin etibarliligini

tasdiq edir.

NaTICo

Sagirdlards miitalisa bacariglarinin inkisaf
etdirilmasi adabiyyat toliminin mithiim vazi-
falarindan sayilir. Bunun hayata kegirilmasi isa
sagirdlara psixoloji dastak vermakls onlarda
faalligin ve mistaqilliyin inkisaf etdirilmasini
6n plana ¢akir. Bu da 6z névbasinds maktab-
lilorin yozum faaliyyatina genis yer verilmasini
zaruri edir. Pedaqoji adabiyyatimizda bu
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problemla bagh tadqgiqatin aparilmamasi teassiif
dogurur. Lakin hazirda istifads olunan adabiyyat
darsliklarinda sagird yozumu ila baglh sual vo
tapsiriglarin aks etdirildiyini ve maktab tac-
rilbasinds musyyan saviyyada reallasdirildigini
miisahids etmak miimkiindiir. Bu istiqgamatda
isin samarali vo sistemli olmasi, tabiidir ki,
xiisusi arasdirmalarin aparilmasindan vo mak-
toba metodik kdmayin gostarilmasindan asilidir.

Badii aserin 0yrenilmasinin biitiin marha-
lalarinda sagirdlarin yozum faaliyyatinin tagkili
mimkin va faydalidir. Bu, asarin ideya-
mazmununun basa diisiilmasinas ve mistaqil

istifada edilmis adabiyyat
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analizy, interpretatsii, kharakteristiki. SPb. cTp.
206.
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yanasmanin formalasmasina shomiyyatli tasir
edir. Yozum faaliyyati sagirdin yaradici va in-
tellektual potensialinin iiza ¢ixmasina, inkisafi
liclin samarali saraitin yaranmasina sabab olur.
Bitin bunlar yozumun mahiyyati, névlari,
priyomlari, yozum faaliyyatinin taskili ile bagh
miiallimin nazari malumata va praktik bacariga
malik olmasini bir vazifs kimi qarsiya qoyur.

Sagirdlarin yozum faaliyyatinin taskili yalniz
badii asarlarin dyranilmasi ilo masdudlasmamals,
fonnin digar talim materiallarinin tadrisinda
da reallagdirilmalidir. Masalanin bu terafi ayrica
tadgigatin aparilmasini zaruri edir.
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ANNOTASIYA

Magalada beynalxalq tacriibads istifads olunan va elmi tadgigatlarda
inkllziv siniflorda talimin keyfiyyatina tasiri baximindan 6z effektivliyini
isbat etmis pedaqoji metodlar tasvir olunur. Tedgigatci inkluziv sinifda
totbig olunan pedaqoji metodlari iki qrupa bolir: sagirdlara uygun-
lasdiriimasi ugtin istifads olunan metod va strategiyalar; sagirdlarin
talimda istirakini tamin edan pedaqoji metodlar. Magalada tagdim
olunan pedaqoji metodlar va strategiyalar inkliziv siniflards fonlori
tedris edan moisllimlars, elace do hamin maktablarin korreksion
pedaqoglarina talimin tagkili igtin komak eda bilar.

Acar sozlor: inkliiziv sinifde pedaqoji metodlar, inkliiziv sinifde

sagirdlarin faal istiraki, inkliziv sinifda talimin sagirdlera uygunlas-
dirimasi.
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inkliiziv siniflarda tatbiq olunan pedaqoji metodlarin tahlili

GIRIS

2019-cu ildan etibaren Azarbaycan Respub-
likasinin tahsil ganunvericiliyinda saglamliq
imkanlar1 mahdud usaqlarin inkliiziv tehsile
calb olunmasi hiiququ taninib. Hazirda saglamliq
imkanlart mahdud usaqlarin tahsilinin onlarin
yasayls yerina yaxinda yerlason iimumi tahsil
maktabinda tipik inkisaf edan usaqlarla bir
sinifds toskil olunmasi miiasir tahsil sistemimizin
garsisinda duran mihiim vazifalarden biridir.

Olkemizds inkliiziv tahsilin qanunvericilik
saviyyasinda gabul olunmasina baxmayaragq,
bir cox normativ hiiquqi aktlarda seqreqativ
(enanavi) tohsili tosviq edon miiddsalar qal-
maqdadir. Bunun gostaricisi kimi tahsil ganun-
vericiliyi miixtalif nov tedris proqramlarinin
hazirlanmasini, tahsil standartlarinin imumi
va xuisusi tahsil ticiin ayriliqgda hazirlanmasini,
eloco do usaglarin inkisafi vo imkanlarina
asaslanan miixtalif nov tohsil miiassisalarinin
yaradilmasini talab olaraq miiayyanlasdirmakle
seqreqativ tohsili dostoklomakdadir.

Qeyd olunanlari nazars alaraq, ganunvericilik
inkliiziv tehsilin hayata kecirilmasi li¢lin tahsil
infrastrukturunun va tadris proqraminin sinifds
har bir usagin ehtiyaclarina uygunlasmasini
taleb olaraq miiayyanlasdirmalidir. Ciinki ana-
navi tahsil ¢arcivesinda istifads olunan infra-
struktur, pedaqoji sarista, talim metodlar1 va
strategiyalar vasitasi ila inklliziv tahsilin hayata
kecirilmasi miimkiin deyil. Inkliiziv tahsilin
tatbiqg olunmasi ligiin taelimin usaglarin sinifdaxili
fordi ehtiyaclarina asasan uygunlasdirilmasini
dastaklayan tahsil gqanunvericiliyi, pedaqoji
metodika, infrastruktur ve miallim saristasi
formalasdirilmalhdir (Khalafov, 2021).

ODOBIYYATA BAXIS

onoanavi tahsil formatinda musallim sinifda
biitiin usaqlara vahid program va talim metod-
lar1 tatbiq edir, biitlin usaglarin talim naticalari
siniflar lizra vahid tahsil standartlarina asasan
giymatlandirilir. Tahsilalanlarin inkisaf seviyye-
lorini vo manimsama imkanlarini eynilasdir-
mayin diizgiin olmadigini nazara alsaq, enanavi

sinifds sagirdlarin talim naticalari, onlarin in-
kisaf saviyyalarindan asili olaraq miixtalif olur
va asagl giymoat alan “zaif” sagirdler, adaton,
gqinaq obyektina cevrilir. Onanavi sinfin asas
prinsipi sagirdin tahsilin talablarina (standart-
larina) uygunlasmasidir. Bu iislubda talimin
taskil olunmasina sabab miitaxassislordan bir
gisminin maktabin, sagirdlerin fordi xiisusiy-
yatlarina uygunlasmasinin miimkiin olmadigini
iddia etmalaridir. Bu miitexassislarin fikrincs,
sinifde sagirdlarin har biri miisllimdan eyni
soviyyada dastek almalidirlar. Naticads, sagird-
larin hamis1 bitirdiklari tahsil muassisasinin
standartlarina uygun talim-tarbiya almis ola-
caqglar (Podlasyy, 2006). Homin maktabin
standartlarina uygun galmayan usaqlar isa
gabiliyyatlarina uygun maktabds tahsila calb
olunmalidirlar. Birinci fikri daha dolgun va at-
rafli Hegel ifades edir: “Insanlarin 6ziinamox-
suslugunu cox yiiksak qiymatlondirmak lazim
deyil. 9ksina, muallimin sagirdlarin har birinin
fordi xtisusiyyatlarini, deqiqlikle arasdiraraq
onlara uygunlasmasi va inkisaf etdirmasi ta-
mamils manasizdir ve he¢ nays asaslanmir.
Bunun li¢iin muallimin vaxt1 yoxdur. Usaqlarin
6zlnamaxsuslugu ailasinda gabul edilmalidir,
moaktabda ise hami iiclin imumi olan va tayin
olunmus qaydalara ssaslanan hayat baslayir.
Maktabda usaglari 6zlinemaxsus vardislarindan
al ¢akarak, imumi qaydalara riayat etmays va
Umumi tahsildaki naticalari manimsamaya
havaslondirmak lazimdir. Torbiyonin mahiyyati,
yalniz bu ciir ruhun cevrilisidir” (Gegel, 1977).

Digor miitoxassislor tam oaksina talim va
tarbiyanin mimkiin oldugu gadar fardiyyata
asaslanmasinin vacib oldugunu bildirirlar. Talim-
torbiya prosesinde sagirdlorin fardi xiisusiy-
yatlarinin nazara alinmasi Komenskinin miay-
yonlasdirdiyi pedaqogikanin asas prinsiplarinden
biridir (Guseynov, Turchin, 2015). Fundamental
pedaqogikada talim-tarbiya prosesinda sagird-
larin fardi xiisusiyyatlarinin nazars alinmasinda
sabab odur ki, bir sinifds eyni inkisaf saviyyasina,
oyranma lislublarina malik usaglarin (homogen
qrupun) cemlanmasi realligda miimkiin deyil
(Broderick, Mebta-Parekb, Reid, 2005). Sinifda
biitiin usaqlara eyni yanasma totbiq edsrak
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homogen sinif yaratmaq istadikde miisllimin
proqrami ¢atin manimsayan usaqlara dair
gozlontisi asag1 diistr, bir ¢cox halda ise talim
materiallar1 bitiin sinif l¢iin sadalasdirilir
(Tomilson, 1999). Inkliiziv tahsil pedaqogikanin
fardi yanasma prinsipini asas gotirmakls sinifds
biitiin usaqglarin muxtalif ehtiyac ve imkanlarinin
olmasini nazars alaraq, talim-torbiyanin vahid
prinsip ve standartlar asasinda hayata keci-
rilmasinin miimkiin olmadigini isbat edir. Eyni
zamanda, inklliziv tahsilin asasinda duran sosial
adalat paradigmasi har bir fardin ictimai re-
surslardan barabar faydalanmasini vacib hesab
edir (Booth, Ainscow, 2002). Belalikls, ananavi
sinifde oldugu kimi, sagirdlerin bir gisminin
talim prosesinda faal istirak etmasi, digarlarinin
isa potensiallar1 zaif oldugundan sinifds passiv
miisahidac¢i gisminda galmasi inkliiziv tahsilin
prinsiplarine ziddir. inkliiziv tehsil infrastruk-
turun, sinifds istifads olunan talim metodlarinin,
sagirdlarin telim naticalarina dair gozlantilarin
usaqglarin imkanlarini vo mahdudiyyatlarini
nazara almasini va fardi xiisusiyyatlarina uygun-
lasmasini nazarda tutur va bu clir taskil olunmus
sinifde har bir sagird 6z potensial inkisaf
saviyyasini alda edir. Bu sababdan inkliiziv
tohsilin asas keyfiyyat gostaricisi birgs talimin
sinifde sagirdlerin 6z potensial inkisaf sa-
viyyalorine ¢atmasina xidmat etmasidir (Hoppey,
McLeskey, 2014).

Seqreqativ tahsil modelinda va ganunve-
riciliyinda “talim prosesinda sagirlora fardi
yanasma” anlayist movcuddur. Seqreqativ
tohsilds sagirdlara fordi yanasmanin tam deyil,
gisman nazards tutuldugu, bir usagin fardi
xlisusiyyatlari deyil, bir qrup usagin oxsar
cahatlarinin nazars alindig1 elmi adabiyyatda
da gostarilir (Unt, 1990). Burada oxsar xiisu-
siyyotlar dedikda, masalan usaqlarin idrak
gabiliyystlari nazarda tutulur. Eyni zamanda,
bir sira fordi xiisusiyyatlarin talim prosesinda
nazards tutulmasinin miimkiin olmadig, bazan
ise nazarda tutulmasinin vacib olmadigi (masa-
lan, sagirdin temperamentinin talim prosesinda
nazara alinmasinin vacib olmamasi) bildirilir
(Unt, 1990). Bu sobabdan, seqreqativ tahsil
metodikasinin takmillasdirilmasi istigamatinda
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aparilan todgiqatlarda talimin fordilasdirilma-
sinin sagirdlarin xiisusiyyatlarina gérs qruplara
(yiiksak bacariga malik sagirdlar, orta saviyyali,
zaif oxuyanlar) boéliinmasi vasitasile hayata
kecirilmasi tovsiya olunur (Zinovyeva, Neskrom-
nykh, 2017), digar hallarda isa siniflarin tema-
yullasmasi kontekstinds sagirdlerin maraq va
qabiliyyatlarina gora qruplara (siniflara) boliin-
masi magsadamiivafiq hesab edilir (Unt, 1990).
Eyni zamanda seqreqativ tahsil hayata kecirilon
6lkalarda bu glinadak ananavi formatda talimin
sagirdin fordi xiisusiyyatlarinea uygunlagdirilmasi
liclin istifade olunan an genis yayilmis iisulu
ise usaglarin bilik va bacariglarina, gabiliyyatina
gora miixtalif tahsil miiassisalorinda (lisey, gim-
naziya, imumtahsil maktabi, xiisusi maktab va
saira) tahsila calb olunmasidir.

Inkliiziv sinifde miixtalif bilik va bacariga
malik usaqlarin bir makanda (heterogen qrup)
tohsilinin tegkili pedaqogikanin asas prinsip-
larindan olan fardi yanasma taliminin sagirda
uygunlasdirilmasi vasitasile hoayata kegirilir.
Inkliiziv siniflards telim yalmiz mahdudiyyati
olan usaglar li¢iin deyil, eyni zamanda zaif oxu-
yan, yliksak intellekta malik olan, har hansi
sababdan psixoloji ¢atinliklari olan usaqlar
tictin do uygunlasdirilir. Bu sebabdan miiasir
elmi adabiyyatda talimin va talim miihitinin
sagirdlarin fordi xiisusiyyatlarina uygunlasdiril-
masi va talimda har bir sagirdin faal istirakinin
tomin olunmasi inkliiziv tahsilin asas keyfiyyat
gostaricilari hesab edilir (Booth, Ainscow, 2002).

TOLIMIN SAGIRDLORIN EHTIYACLARINA
UYGUNLASDIRILMASINA YONSLMIiS
PEDAQOJi METODLARIN TOHLILI

Talimin uygunlasdirilmasi sagirdlarin ma-
nimsama imkanlarindan asili olaraq onlarin
grup daxilinda taliminin minimal modifikasiya-
sindan tutmus, talimin tam fardilesmasinadak
dayisa bilar. Talimin tempinin, maqgsadlarinin,
metodlarinin, talim materiallarinin sagirdlarin
fordi xilisusiyyatlorine asasaon doayismasi bu
strategiyada nazarda tutulur (Unt, 1990).

Bu istiqgamatda olan tadgiqatlarda inkliiziv
tohsilin hayata kegirilmasi vasitasi kimi
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sagirdlerin inkisaf saviyyasini, dyranmsa is-
lubunu, maragini nazara alaraq talimin uygun-
lasdirilmasini giindalik pedaqoji tacriibada
tatbiq olunmasinda goriirlar (Hoppey, McLeskey,
2014).

Tslimin uygunlasdirilmasi bir ne¢a variantda
miimkiindiir:

1. Talimin sinifdaxili

diferensiallasdirilmasi

Sinifdaxili diferensiallasdirilma ile bagh
aparilan miiasir tadgigatlarda talimin sagirdlorin
ehtiyaclarina uygunlasdirilmasi istigamatinda
strategiyalar va tovsiyalardan bahs olunur. Bu
istigamatds aparilmis tedqgiqatlarda qeyd edilir
ki, tolimin effektiv diferensiallasdirilmasi tigiin
har hansi bir konkret talimatin hazirlanmasi
miimkiin deyil va bu is daha ¢ox muallimin sa-
ristasindan asilidir (Tomilson, 1999).

Koqnitiv miixtaliflik nazariyyalorino asas-
lanaraq K.Tomlinson miisllimlara talimi {i¢
moarhalada diferensiallasdirmag tovsiyo edir.
Bu marhalalar talimin mazmunu, talim prosesi
va talim naticalaridir (Tomilson, 1999).

Talimin mazmunu kontekstinda diferen-
siallasdirilmada miisallimin sagirdlars nayi
oyratmak istadiyi, onu usaglarin imkanlarina
va ehtiyaclarina uygunlasdirmaq nazards tutulur.
Tolimin mazmunu sagirdlarin hazirliq saviy-
yasina, maragina va 0yranma uslubuna asasan
diferensiasiya oluna bilar. Bu marhalads miiallim
sagirdlari dayarlondirarak, dyrenacaklari bilik
va bacariqglar1 onlarin potensial inkisaf saviy-
yalarina uygun muayyanlasdirmalidir. Talim
prosesinin diferensiallasdirilmasi dedikds, bilik
va bacariglarin 6yradilmasi ti¢iin masgalalarin
sagirdlara uygunlasdirilmasi nazarda tutulur.
Bu marhalada misllimin masgalalari sagirdlar
tictin maraqh taskil etmasi va dyradilon bilik
va bacariglari tehsilalanlarin hazirliq saviyyasins,
maragina va 6yranma tislubuna uygunlagdirmasi
asasdir. Talim naticalarinin diferensiallasdi-
rilmasi dedikds ise sagirdloerin uzun miiddat
(yarim il, yaxud tadris ili) arzinds alda etdiklori
soristalar basa dustiliir. Sagirdin talim naticalarini
miisllim diizgiin miayyanlasdirends onun hamin
naticalari alda etmasi daha real olur, 6ziina

inami artir vo yeni bilik ve bacariglarin alda
edilmasina zomin yaranir (Tomilson, 1999).
Talim naticalarinin diferensiallagdirilmasi ham
da sagirdlarin bilik va bacariglarinin qiymat-
landirilmasi prosesinin onlarin ehtiyaclarina
uygunlasdirilmasini nazarda tutur. Bazi usaqglar
0z biliklarini daha aydin sifahi tasvir eda bilir,
nainki yazil, digerlari tacriibads, yaxud komanda
isinda bilik va bacariglarini daha yaxsi istifada
edir, nainki imtahanda. Bu sobabdon, muallimin
sagirdlarin talim naticalarinin qiymatlandi-
rilmasinda miixtalif isullardan istifade etmasi
va usaqlarin hazirliq saviyyasini, maraqlarini,
Oyranma Uslublarini nazara almasi vacibdir
(Gardner, 2011).

2. Talimdas universal dizayn

“9lilliyi olan saxslarin hiiquqglar1 haqqinda”
Birlosmis Millatlor Tagkilati Konvensiyasina
9sason “universal dizayn” — infrastrukturun,
vasaitlarin va tadris programinin alava uygun-
lasdirma zarurati olmadan biitlin insanlarin
istifadasi ticlin muyassarliyini tamin edan dizayn
demakdir. Bu Konvensiyanin talabina asasen
“Universal dizayn” konsepti yalniz infrastruktur
deyil, inkliiziv tahsilin tegkil olunmasi ii¢iin
tolim prosesina do samil olunmalidir. Amerika
Birlagsmis Statlarinda faaliyyat gdstaran talimda
universal dizayn lizro milli markazi talimda
universal dizayn kurikulumun hazirlanmasinda
har bir sagirdin ehtiyaclarinin qarsilanmasi va
onlara dyronmak ii¢clin barabar imkanlarin
verilmasi prinsiplarinin tatbiqi kimi miiay-
yanlasdirilib (Rapp, 2014).

Tsalimds universal dizaynin maqsadi inkliiziv
sinifde biitiin sagirdlerin ehtiyaclarina cavab
vermakdir. Sagirdler na Oyrandiklari (nayi
gavradiqlari), neca dyrandiklari (neca emal
etdiklari) vo niys dyrondiklari (onlar1 maraq-
landiran ve motivasiya edan) baximindan ¢ox
farqglidirler. 9gar kurikulum bir “orta saviyyali”
sagird nazars alinmagla tartib edilibss, o, tahsil
ehtiyaclarini nazara aldigindan ¢ox sagirdlari
istisna edir, clinki sagirdlar miixtalif yollarla
Ooyranirlar. Dilisiinca prosesinda, 0yranmsa
tislublarinda ve gabiliyyatlarinda eyni olan iki
sagird movcud deyil (Rapp, 2014).

http://as-journal.edu.az
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Toalimds universal dizayn kurikulumun biitiin
sagirdlara alcatanligl li¢lin miixtalif yollar
miiayyan edir. Sagirdlerin nayi, neca va niyo
oyrandiyini miiayyanlasdirir va har bir sagirdin
oyrandiklari barade na deyacayi aydin olur.
Talimda universal dizayn miiallimlara biitiin
sagirdlarin tamhiiquqlu vetendas oldugu sinfi
yaratmaga zomin yaradir. O hamg¢inin miial-
limlara sagirdlarin har bir geraitds ehtiyaclarinin
garsilanmasini tablig etmaye imkan verir (Rapp,
2014).

3. Fordi tadris plam

Inkliiziv sinifds telim prosesinin sagirdlara
uygunlasdirilmasi magsadi il istifads olunan
metodlardan biri ds xtisusi tahsil ehtiyaci olan
usaglar ticiin fordi tadris planinin tartib olun-
masidir. Miitkemmoal tartib olunmus fordi tadris
plan1 miiayyan tohsil sahalarinda (maqgsadli
isti-qamatlorda) tadris prosesini strukturlasdir-
magqda va sistemlasdirmakda miiallims komak
edir.

Tadqgiqatgilar bildirirlar Ki, inkliiziv seraitda
tohsil alan usaqglar iiciin tadris planinin onlara
uygunlasdirilmasina aid na varsa, hamisi sagirdin
Umumi talim prosesina qosulmasinin ugurlu
olmasi ti¢iin ¢ox mithiim magamdir (McCrory,
& Mcleskey, 1997). Bu sababdan xiisusi tahsil
ehtiyaci olan usaqlarin inkliiziv sinifde fordi
tadris plani ile tamin edilmasinin zaruriliyi
ideyas! inkisaf etmis 6lkslarin aksariyyatinin
ganunvericiliyinda vo siyasatinda tosbit olunub
(OECD, 1994b). Inkliiziv sinifds tahsilin toskili
ilo bagh tedqiqat¢ilar qeyd edirlor ki, talim
prosesinda xtisusi tahsil ehtiyaci olan usaglarin
spesifik ehtiyaclar1 nazara alinmalidir ve eyni
zamanda bu usaqlar miimkiin gadar adi tadris
plani lizrs isa calb edilmalidirlar (Strickland,
Turnbull, 1990). Standart tadris planinin modi-
fikasiya ehtiyaci atipik inkisaf edan sagirdlar
barada bazi miilahizalars asaslanir. Bu, hamin
usaqlarin basqa tempds gavramasi, tadris
saviyyasinin qiymatlandirilmasi lizre standart
tapsiriglarin 6hdasindan goala bilmamasi ve
onlarin biliklarinin méhkamlandirilmasi li¢lin
daha ¢ox tekrarlamaya va praktik islara ehtiyac
olmas1 miilahizalaridir (Ryndak, Alper, 1996).
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Fordi todris prosesinin torafdarlar: tosdiq
edirlar ki, bu va ya digar usaq li¢lin miiayyen-
lasdirilmis spesifik tohsil magsadlarina yalniz
fardi tadris planlarindan samoarali istifada
etmakla nail olmaq miimkundiir (Strickland,
Turnbull, 1990). Tahsilin fardilasdirilmasini
dasteklayan misalliflarin aksariyyati standart
tadris planinin adaptasiyasi vo modifikasiyasi
vasitasila milayyan tahsil maqgsadlarinin ardicil,
daqiq vo sistematik sokilda strukturlasdiriimasini
xuisusi tahsil ehtiyaci olan usaglar tiglin mtivafiq
tolimi tamin edan, hamginin onlar1 adi sinif
isina calb etmaya imkan veran an yaxsi metod
hesab edir (Cheney, Demchak, 1996).

Bununla yanasi, tadqgiqatgilar fordi tadris
planlari tizrs talimin catismazliglarinin oldugunu
da qgeyd edirlar. Onlarin fikrincs, fordi tadris
planlari sinfin imumi tedris plani kontekstinda
islayan cevik sanad hesab edildiyi halda effek-
tivliyi tomin oluna bilar.

INKLUZiV SiNiFD® BUTUN SAGIRDLORIN
ISTIRAKININ TOMIN EDILM3SIiN®
YONOLMi$ ToLiM METODLARI V&
STRATEGIYALAR

Bildiyimiz kimi, inkliiziv tohsil sagirdlera
yalniz akademik biliklarin 6yradilmasi ila
mahdudlasmir, ham ds onlarin sosial miihitds
istirakina va camiyyatin inkliiziv olmasina ilk
addim kimi miayyanlasdirilir. Lakin saglamliq
imkanlar1 mahdud usaqlarin {imumi tahsil
sinfinda tahsil almasi hals onlarin talim pro-
sesinda sagirdlarls birgs faaliyyatlorda istirakina
dalalat etmir. Sagird talim prosesinda faal istirak
etmirsa, ona sinif miisllimi, yaxud korreksion
pedaqoq torafindon verilon tapsiriglar1 fordi
gaydada edacaksa, onun sinifde emosional va
sosial inkliiziyasi, elace da tipik inkisaf edan
sinif yoldaslart ile ahangdar qarsiligl miinasibati
va goalacakda inkliiziv comiyyatin qurulmasi
tictin hec bir is gorilmayacak?.

! https://oxfordre.com/education/view/10.1093/acrefore/
9780190264093.001.0001/acrefore-9780190264093-e-1230.
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Tadqiqatlar gostarir ki, inkliiziv tahsilin
inkisaf etdiyi 6lkalarde maktablarda inkliiziv
tohsilin hayata kecirildiyi gostarilsa da, saglamliq
imkanlart mahdud sagirdler imumi sinfin
yaxinligindaki resurs otaginda tahsil alir va ¢ox
mahdud vaxt ¢arcivesinda 6z sinif yoldaslari
ilo birga talim prosesina qatilirlar. Baxmayaraq
ki, ganunvericilikds saglamliq imkanlart mahdud
sagirdlarin maktabda olduglar1t miiddatin 80
faizinin imumi tahsil sinfinda kegirilmasinin
vacib oldugu geyd edilmisdir2.

Qeyd olunanlara asaslanaraq bela gonaata
galmak olar ki, inkliiziv siniflords biitiin sa-
girdlarin birga talim prosesinda istiraki, onlarin
bir-biri ila ve musallimlari il six qarsiligh
miinasibatinin olmasi inkliiziv tahsil ¢arcivasinda
vacibdir. Bununla yanasi, ananavi pedaqoji
metodlar ve miisllim kompetensiyasi ilo miixtalif
mahdudiyyati olan sagirdlerin birgs talimda
istirakinin tomin olunmasi bir ¢ox halda miimkiin
olmur.

Inkliiziv sinifde biitiin sagirdlarin talim
prosesinda faal istirakinin tamin olunmasi ticiin
heterogen qrupda faaliyyati destaklayen bir
sira pedaqoji metodlarin va strategiyalarin seq-
reqativ talim {li¢lin nazards tutulmus pedaqoji
yanasmalar1 avaz etmasi talab olunur. Inkliiziv
tohsili dastaklayan pedaqoji metodlar va strate-
giyalar asagidakilardir:

1. Maktabda inkliiziv madaniyyatin

formalasmasi

Inkliiziv sinifds tahsil alan har bir sagirdin
talim prosesinda istirakinin tomin edilmasi
liclin tadqgiqatlar sosial adalsat paradigmasina
asaslanir: Tadgiqatgilar geyd edirlar ki, maktabds
“Inkliiziv madaniyyatin yaradilmas1” sagirdlarin
birgs talimda faal istirakini tamin etmak li¢lin
asas amildir (Hoppey, McLeskey, 2014); (Booth,
Ainscow, 2002); (Loreman, Deppeler, Harvey,
2005). “Inkliiziv madaniyyatin formalagdirilmasi”
cargivasinds inkliiziv makteblards amakdashgin,

Umumi inkliiziv deyarlarin ve miinasibatlarin
inkisafi digar istiqamatlarda da dayisikliklara
gotirib c¢ixara bilor (Booth, Ainscow, 2002).
Inkliiziv madaniyystin formalagdiriimasini vacib
hesab edan tadqiqatgilar isbat edirlar ki, mahz
els inkliziv madaniyyat siyasati va tacriibani
dayisdirir. Bu istigamatda tedqiqatlarda inkliiziv
tohsil tatbiq olunan maktablarin rahbarliyi,
pedaqoji heyati, texniki iscilari, sagirdlari ve
valideynlar torafinden “inkliiziv madaniyyatin”
gabul edilmasinin zaruriliyi qeyd olunur (Booth,
Ainscow, 2002).

Terminologiya

Maktabds inkliiziv tahsilin hayata kecirilmasi
tclin maktabin is¢i heyati, valideynlar va sa-
girdlar saglamliq imkanlar1 mahdud usaqlarin
layagatini alcaldan va ayri-segkiliya yol veran
sozlarden imtina etmslidir. Masalan, “xasts
usaq’, yaxud sagirdin tibb miiassisasi torafinden
miiayyanlasdirilmis diagnozunu saslendirmak.
“Bu usaq autistdir” kimi layaqgoati alcaldan
sozlardan inkliiziv mithitds imtina olunmalidir.
Inkliiziv terminologiyaya sadiqglik miiasir,
miixtalifliyi gobul edan inkliiziv tohsilin mithiim
atributudur. inkliiziv terminologiya miiayyan
insanlarin vo ya qruplarin gorazli, stereotipli
va ya ayri-seckilik xarakterli fikirlarini aks
etdiran sozlor, ifadslarden azad olan dildir. Bu,
ham ds, gasdan va ya tasadiifen insanlarin
grupun bir hissasi olmasini istisna etmayan
terminlordir3. Inkliiziv sinifds sagirdler mah-
dudiyyatlarins, yaxud c¢atinliklarina gore ta-
ninmirlar, onlara saxsiyyet kimi hérmat qoyur
va adlari ile miiraciat edirlar. Miiallim inkliiziv
sinfa calb olunmus saglamliq imkanlar1 mahdud
usagl “autist usaqdir” avezina, “bu, inkliziv
usaqdir” deyarak basqalarina gostarirss, o yena
da ayri-seckiliya yol vermis olur.

2. Sagirdyonlii tolim
Sagirdyonli talimin inkliziv sinifds hayata

2 https://oxfordre.com/education/view/10.1093/acrefore/9780190264093.001.0001/acrefore-9780190264093-e-1230.
3 https://publicdocumentcentre.education.tas.gov.au/Documents/Guidelines-for-Inclusive-Language.pdf
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kecirilmasi beynalxalq elmi adabiyyatda tolimin
keyfiyyat gostaricisi kimi gabul olunur*. Buna
sabab odur ki, sagirdyonli talim talimin ge-
disatinda sagirdlari salahiyyatlondiran, onlari
tolim prosesinda faallasdiran, fordi xiisusiy-
yatlarini va tahsil ehtiyaclarini nazars alaraq
onlarin birga tahsil almasina imkan veran
pedaqoji yanasmadir.

Sagirdyonli talim konstruktivizm paradiq-
masina asaslanir. Konstruktivizm nazariyyasi
isbat edir ki, sagird yasidlari ve miiallimlari ile
barabarhiiquqglu, miisbat garsiligh miinasibatda
va talim prosesinda foal oldugda 6z potensialini
reallasdira bilir. Sagirdin darsin planlasdirilmasi,
taskili vo kegirilmasina dair musllimls barabar
hiiquqlara ve o6hdaliklara malik olmasi 6zii-
ozliiyiinds miiallimin talimi kegirma tislubunun
yeni miistaviys, sagirdyonlii talimas kecirilmasina
xidmat edir (Rogers, 1983). Sagirdyonlii talim
soxsi miistoqil 6yronma vo gararverma baca-
riglarina yiyalanmaya sovq edir (Young, Paterson,
2007). Bu sababdan ds muasir comiyyat mak-
tabdan ananavi tadris tislubu olan miiallimyonlii
tolimin sagirdyonli telimle avez olunmasini
talab edir.

Sagirdyonli telimda sagirdlarin maragi va
fikri asas gotiriliir. Bu sababdan da tadgiqatgilar
geyd edir ki, sagird markazli talim prosesinda
nayi va neca Oyranacaklarini secir; dyrondiklarini
neca qiymatlandiracaklari baradas fikir yiirii-
diirler (Hannafin, & Hannafin, 2010). Gortindiyt
kimi, sagird markazli talim ananavi tahsil
metodikasina zidd pedaqoji islub nlimayis et-
dirir. Miiallimydnlii talim tatbiq olunan darsda
“passiv tahsil alan” sagirdlar qarsisinda musllim
“foal tohsil veran” va “aparicl” movqge tutur.
Misllimy6nli talim prosesinda miisllim sa-
girdlarin nayi dyranacaklarini, neco Oyrana-
caklarini miiayyanlasdirir, dyrandiklarini neca
giymatlandiracayini 6zii secir. Sagirdyonli
talimda ise darsin taskilinde va dyranmsa
tempinin miisyyanlasdirilmasinda sagirdlarin
6hdaliklari var va bu prosesds onlarin faal

4 https://unesdoc.unesco.org/ark:/48223/pf0000098427
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istiraki tolob olunur (Johnson, 2013). Natico
etibar1 ile sagirdyonlii talim har bir usagin
maragini, imkanlarin1 ve dyroenma islubunu
6na ¢akir, miiallimi biitiin sinfo standart formada
dors kecon soxs kimi deyil, sagirdin fardi
ehtiyacina uygun fasilitatora cevirir. Maktablarda
sagirdyonlii telimin tetbiqinin terafdarlari olan
miitaxassislor 6z tadgiqatlarinin naticasi olaraq
iddia edirlar ki, bu ciir talim tahsilalanlarin
moaktabdan yayinma saviyyasini azaldir, mak-
tabdan sonra tahsillarini davam etdiranlarin
sayinl artirir, riyaziyyat ve oxu Uzre tahsil-
alanlarin saristasini yiiksaldir (sagirdyonli
giymatlandirmalarin saviyyasinin naticasi
asasinda), onlarin bir-biri ils tinsiyyatini artirir,
sagirdlarin basqga siniflara ke¢masi hallarini
azaldir (Glowa, Goodell, 2016).

Sagirdyonli yanasma sagirdlarin fardi
xuisusiyyatlarini nazara alan miihitin ve talimin
formalasmasina imkan yaradir. Bu da miixtalif
imkanlar1 voa mahdudiyyatlari olan xiisusi tahsil
ehtiyacli usaglarin imumtahsil makteblarinda
digar usaqlarla birgs tahsil almasina sarait
yaratmis olur.

9nanavi tahsil metodikasinin asasinda duran
seqreqativlik miisllimlarin eyni mévzunu yasid
usaglarin oxudugu qruplarda va yaxin inkisaf
saviyyasina malik usaqlara tadris etmasidir.
Tadrisin tagkilinda “tekdan-coma” prinsipinin
totbiq edilmasi, darslarin ke¢irilmasine imumi
vaxt ¢arc¢ivasinin tayin edilmasi, talimin
sagirdlarin ehtiyaclarina asasan diferensial-
lasdirilmamas1 maktabin sagirdlarin fardi
xiisusiyyatlorini nazars almasina mane olur.
Clnki usaglarin fargli 6yranma cevikliyi, miixtalif
sahoalardas forqli qabiliyyatlari vardir, onlar forqli
tacriibays va biliklore malikdirler. Belalikls,
seqreqativ tahsili dastaklayan ganunvericilik,
pedaqoji metodlar, maktab infrastrukturu, mad-
di-texniki baza va miisllimin saristasi, qeyd
olunan amillar asasinda formalasmis “maktab
madaniyyati”, eleco da sagirdyonli talimi
dasteklayan digar faktorlar inkliiziv siniflorda
totbiq olunmalidir. Daha daqgiq desak, miial-
limyonlii telim asasinda qurulmus “maktab
madaniyyati” yalniz miiallimin saristasi, yaxud
darskecma tislubu ils tenzimlanmir. Bu sababden
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do har hansi bir maktabde miuallim darsi
sagirdyonlii iislubda kegirma saristasine malik
olsa bels, mévcud “maktab madaniyyati’nin
darsin sagirdyonlii tislubda kecirilmasina imkan
vermadiyi askar olub (Khalafov, 2021).

3. Kooperativ talim

Sinifda inklliziyanin ugurlu olmasi, xiisusi
tohsil ehtiyaci olan usaqlar tiglin imumi tahsil
sinfinds darslarin neca samarali ve rahat toemin
edilmasi masalasi bir ¢ox alternativ pedaqoji
strategiyalarin yaranmasina gatirib cixarib.
Adindan da goériindiiyii kimi, o, birgs natica
alda etmak li¢lin sagirdleri amakdasliga calb
edir. Darslar raqabat prinsipi ils, fordiyyatcilik
noqteyi-nazarindan va ya kooperativ sakilds
taskil oluna bilar. Ragabat asasl va fordiyyatci
strukturda sagirdlar masgalalarda taqdim
etdiklari is ve ya faaliyyatin miiallim terafinden
giymatlondirilmasi ii¢iin bir-biri ilo roqabat
aparir. Bu strukturda mahdud sayda sagird
ylksak natica alda edir, onlar miistaqil islomaya
meyilli olur ve kooperativ (birga) is bacariglari
inkisaf etmir. Kooperativ talim hayata kegirilon
inkliiziv siniflorlo raqabat prinsipli, fordi iso
tistlinliik verilan inkliiziv siniflords tahsil alan
sagirdlorin nailiyyatlorinin miiqayisa edilmasi
liciin asasl tadqgiqatlar aparilib. Bu tadqiqatlar
xiisusi tahsil ehtiyaci olan sagirdlarin sosial va
akademik bilik ve bacariglarinin inkisafi ti¢iin
kooperativ talimin semaraliliyinin yiliksak
oldugunu isbat edib (Loreman, Deppeler, Harvey,
2005).

Kooperativ tolim sagirdlars bir ¢ox hallarda
fayda verir, buna talimds ytiksak natics, 6ziina
hormat ve yasidlarla garsiliqli miinasibatlar,
elaca da sagird ve misllimlar arasinda miisbat
alagalar daxildir (Johnson, & Johnson, 1989).
Meta-tahlillar vo diger tadqgiqatlarin nazardan
kecirilmasi kooperativ talimin samaraliliyi ticlin
konstruktiv dastok toamin edib. Bununla yanasi,
bu tadqiqatlar reqabat asashi va fardiyyatci
tolimlo miiqayisada, kooperativ miihitds dyranan
sagirdlarin telima daha aktiv vo tam sakilda
calb olundugunu, daha tanqidi diisiinca va
mithakima bacariqlar1 niimayis etdirdiyini,
problemlarls tizlasdiklari zaman daha novator

ideyalar verdiyini ve yeni kontekstds Oyran-
diklarini daha ¢ox manimsadiklarini gostarib
(Loreman, Deppeler, Harvey, 2005). Talima
aktiv calb olunma xiisusi tahsil ehtiyaci olan va
pedaqoji miihitde passiv istiraka meyilli olan
digar sagirdlar lg¢lin xlsusile mihimdiir. Ko-
operativ telim hamcinin raqabat asasl metod-
larla miiqayiseda sagirdlarin stress ve hayacanini
azaldib vo massalonin mazmununa, talim tac-
riibasine daha miisbat miinasibati dostaklayib,
yadda saxlama potensialini artirib. Kooperativ
talim, eyni zamanda, sagirdlara sosial inkisafa
tokan veran mithiim qgarsilighh miinasibatlari
artirmaga imkan verir. Kooperativ talimin
faydalar1 ictimai miinasibatlorden uzaglasan
risk qruplarinda olan sagirdlarin masguliyyatina
tasir baximindan mihiim shamiyyat kasb edir.
Inkliiziv sinifds talimin keyfiyystin yiiksaldilmasi
magqsadi ile kooperativ talimin ii¢ asas vazifasi
var: sagirdlarin qarsiligh fealiyyatinin taskil
edilmasi; qruplarda sagirdlararasi qarsiliqlh
asililigin dastoklonmasi; sagirdlarin qrupda
fordi masuliyyatinin temin edilmasi (Loreman,
Deppeler, Harvey, 2005).

4. Homyasid talimi

Homyasid telimi sagirdlari bir-birini oy-
ronmasinin dostaklonmasi li¢clin birlikda
islomaya calb edon miixtalif talim metodlarina
verilan imumi addir. Sagirdlarin hamyasidlarla
talim rollar1 birbasa talim ke¢gmakdan, mo-
dellosdirmadon (homyasidlarin 6yratmasi),
Oyranma prosesini dastokloamakdan talim
naticalarini giymatloandirmaya gadar dayisir.
Tadqiqgatlar hamyasid taliminin saglamliq
imkanlar1 mahdud olan usaqlar da daxil olmaqgla
biitiin sagirdlarin akademik bilik ve bacariq-
larinin inkisaf etdirilmasinda, onlarin saxsiy-
yotloraras1 miinasibatlarinin giiclonmasinda
faydali oldugunu gostermisdir (Maheady, Harper,
& Mallette, 2001). Digar kollaborativ talim
metodlar1 kimi, pedaqoji faaliyyati genislandirms,
soxsiyyetlararas1 miinasibatlari takmillasdirma
va fordi xiisusiyyatlorin gobulu da daxil olmaqla,
xiisusi tahsil ehtiyaci olan sagirdlarin inklii-
ziyasinin daha asan hayata kecirilmasinda
hamyasid talimindan istifadeni dasteklayan
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maddi siibutlar var (Cheryl, Shalini, Joseph,
Charles, Susan, Bowman, 2001). Homyasid
tolimini nazara alaraq, Maheady vo basqalari
sinif miqyash sagird dyratma qruplar1 lglin
niimunavi proqramlarin miisbat faydalarini
isiglandirib (Maheady, Harper; & Mallette, 2001).
Belo olduqda, hamyasid taliminin sistemli
istifadasi miiallimlars bu giin siniflarinda
mixtalif sagirdlerin metodik talablarini
garsilamaga caohd etmak ti¢iin effektiv hall yolu
tomin edir. Homyasid talimi fardi sagirdlar ticiin
va kicik qruplarda, forqli yaslarda ve ya sinif
miqyash istifads oluna bilar (Loreman, Deppeler,
Harvey, 2005). Homyasid talimina hamyasidlarla
modellasdirma, homyasidlarla tasabbiis talimi,
hamyasidlarla birgsa is ve hamyasidlarin 6y-
radilmasi daxildir (Maheady, Harper, & Mallette,
2001). Hamyasid teliminin komponentlari “xii-
susi ehtiyaclari olan sagirdlar ti¢iin ¢ox faydaldir,
clinki bu, muollimlers talimi fardilesdirmak
imkan1 verir ve bels proqramlarla slagadar
olan elmi vo sosial faydalar eyni qabildan tipik
inkisaf edan sagirdlsr iiciin da tatbiq oluna
bilar” (Maheady, Harper, & Mallette, 2001). Ma-
heady va basqalarinin hamyasid talimi lizra
tadgiqgatlarinin icmali sagirdlarin nailiyyatlarini
artirmaq, davranisi idare etmak masalalarini
minimuma endirmak va sosial bacariglar: ge-
nislondirmak magsadils bu metodik tadbirlarin
imkanlarin1 tasdiq edir (Maheady, Harper, &
Mallette, 2001).

Hamyasid telimi sagird ciitlarini calb edan
kollaborativ talimin strategiyalarinin iimumi
gostaricisidir. Oyronanlar éyradenlardan talimat
va ya dastek alan sagirdlardir. Bazan farqli
yaslarda tedrisda yas1 daha ¢ox olan sagird yasi
az olan sagird Ug¢liin muallim kimi ¢ixis edir.
Qarsiligh (novbali) tadrisda sagirdler 6yradan
va Oyranan rollarini dayisirlar. Bu giin hamyasid
taliminin samaraliliyi asasli tedqgigat va stibut-
larla dastaklonir ve miiallimlari siniflords sa-
girdlarin xtisusi tahsil ehtiyaci olan qismi liglin
nazarda tutulan digar metodik alternativlarls
tomin edir.
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5. Oyunlarin talimdo istifads olunmasi

(didaktik oyunlar)

Talim prosesinda oyunlardan istifads talimin
diferensiallagdirilmasi, sagirdyonli tslim, ko-
operativ talim ve hamyasid telimi kimi inkliiziv
sinifda istifadasi samarali oldugu tesdiq edilmis
tolim foaliyyeti néviidiir. inkliiziv siniflarde
tolim prosesinda oyunlarin istifadasi darsin
mazmunun biitlin sagirdlars uygunlasdirilmasi
va tohsilalanlarin hamisinin talimda faal istirak
etmasi li¢lin sarait yaradir.

Inkliiziv sinifds miixtalif inkisaf seviyyasins,
mahdudiyyata ve imkanlara malik usaqlar
(heterogen qrup) birgas tahsila calb olunduglari
liciin talim prosesinin fordilosmasi zarurati
yaranir. Talimin fordilasmasi dedikds, musllimin
talim prosesini har bir sagirdle fordi qurmasi
fikri yanlisdir. Bu sababdan, talimi har bir
sagirdin tahsil ehtiyacina uygun, miixtalif
oyronma hadaflarini nazars almagla, biitiin
sinif sagirdlerinin amakdasliq saraitinda ko-
operativ tohsila calb olunmasi ve bu saraitds
miiallimin sinfi fasilitasiya edarak usaqlara fordi
dastak gdstoarmaya imkan veran pedaqoji metod-
lardan biri kimi interaktiv oyunlardan istifade
faydali ola bilar. Oyunlarin digar pedaqoji metod-
lardan farqgli olaraq inkliiziv sinifds sagirdlore
uygunlasdirilmasi daha asandir. Ciinki oyunlar
sagirdlar li¢iin aylancali voa mazmunla qarsiligh
alageni nazards tutan, qaydalar1 olan talim
texnologiyasidir (Hays, 2005). Oyunlar talimi
har bir sagirds uygunlasdirmani va sagirdlarin
garsiligli miinasibatinin stimullagdirilmasini
nazarda tutur. Telim oyunlar1 usaqlarin darse
faal calb olunmasina s6vq edir (Trinter, Brighton,
Moon, 2015). Miixtalif oyunlar vasitasi il telimin
mazmun, proses va natico marhalalarinda
(Tomilson, 1999) diferensiallagdirilmasi miim-
kiindiir.

Usaqlarin oyun oynamaga maraginin yiiksek
olmasinin sababi odur ki, atrafindakilarin tadqiq
edilmasi onlarin tabiatlorine xasdir (Rieber,
1996). Cozef Levina gora, talim prosesinda
oyunlardan istifadenin miimkiin olmasi {i¢iin
asagidaki sorti xiisusiyyatlar asasdir: gozla-
nilmazlik, yenilik, uygunsuzlugq, tesadiifilik,
realligdan ayrilma ve miixtaliflik (Levy, 1978).
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Inkliiziv siniflords inkisaf ve tohsil ehtiyaclar
baximindan usaglar miixtalif oldugundan, oyun
vasitasi ile telimin taskili ve diferensial-
lasdirilmasi iiciin miinbit sarait yaranir. Eyni
zamanda bir ¢ox oyunlar usaqlarin inkisaf
saviyyasina asan uygunlasdirila bildiyindan,
onlarin oyunlarda istirak etmak havasi
oldugundan, tapsiriglar usaqlarin imkan vo
bacariglar1 asasinda miiallimlar tarafindan
uygunlasdirila bilir. Bu halda, oyunda farqli
bacariga malik usaqglarin birga talimds istirakini
tomin edarak onlarin miixtalif saviyyali bilik
vo bacariglarin manimsamasina nail olmaq
miimkiindir. Talim oyunlar1 usaqlarin yeni
bilikleri asan manimsamasina (internaliza-
siyasina) imkan yaradir, ¢linki oyunlar cadvallar
va testlar kimi ananavi telim tislublarina nisbatan
yeni biliklarin qazanilmasina va tacriibada
istifada edilmasina daha genis imkan yaradir(Mc-
Donalds, 2020). Sagirdler ananavi talimi
darixdiricit hesab edir va bir ¢ox halda icbari
tohsili bitirdikden sonra tahsillarini davam
etdirmamealarinin sababi kimi darslarin maraqgh
olmadigini geyd edirlar (Bridgeland, Bilulio,
Morison, 2006).

Talim oyunlar1 digar telim metod vo tex-
nikalarindan farqli olaraq daha samarslidir vo
usaqlari talim prosesinda faal istiraka sovq edir
(Liu, Chu, 2010). Ciinki oyun usaglara bir-biri
ila qarsiligh miinasibat qurmaga serait yaradir
va bu sababdan telim fordlararasi raqabatds
qurulmur. Oyunun xiisusiyyatlorindon asih
olaraq, muxtalif sayda qruplardan ibarat olan
sinifde korporativ miinasibatlar habels, usaglar
arasinda Oyranma va talimin diferensiallas-
dirilmasi ligiin ¢ox vacib amil olan rol bolgisi
formalasir (McDonalds, 2020). ibtidai siniflarda
oyunun istifadasini aktuallasdiran asas
sabablardan biri do odur ki, kicik maktebyash
usaglar hals ds oyun oynamaga havaslidirlar,
onlar oyunda daha faal olur, maktaba, tolima
gars1 miisbat emosiyalar formalasir ve yeni
miihite daha asan uygunlasirlar.

Talimlards oyundan istifade digar talim
metodlarindan farqli olaraq sagirdlari darsda
daha faal istiraka sovq edir (Udosen, Ekpo,
2016). Talim oyunlar tahsilveranlarin avtoritar

rolunu azaldir ve daha miisbat musallim-sagird
miinasibatlari formalasdirir. Oyunlar sagird-
lorin garar vera bilmasi vo 6z naticalarini giy-
moatlondirmasi iiciin realizm aspekti yaradir.
Talim oyunlar1 miallimin rolunu “6yraden”
movqgeyindan “fasilitator” mévqgeyina kecgirma-
sinde mithiim amildir (Udosen, Ekpo, 2016).

Talim oyunlarina usaglarin maraginin ytiksak
olmasina baxmayaraq, miiallimlarin aksariyyati
tolimda onlardan istifade etmirlor. Maktebda
istifade olunan oyunlarin aksariyyati darsin
movzusunun sagirdlar tarafinden manimsa-
nilmasini deyil, tohsilalanlarin asuds vaxtinin
aylancali tagkil edilmasini nazards tutur (Robert,
2010). Hazirda bir ¢ox 6lkslarin tahsil sisteminda
yalniz sahmat, idman va rags kimi oyun novlari
alava tohsil faaliyyatlari kimi gabul olunur (Bot-
turi, Loh, 2008). Bir cox insanlar oyunu aylanca
vasitasi kimi goriirlar ki, bu da yanhsdir. 9slinds,
bazi oyunlar olduqca miirakkab va son daraca
ciddidir. Bazi oyunlar raqabatyonliidiir, digarlari
amoakdasliga sovq edir vo ya interaktiv xarakter
dasiyir, bazilari isa sadaca aylanca ii¢lindiir
(Udosen, Ekpo, 2016). Talim oyunlari, miiayyan
movzunun, yaxud bacarigin sagirdlara Oyra-
dilmasi lg¢ln hazirlanmis aylancali faaliyyat
ardicilligidir. Oyun problemin hallinds biza
maqsadlari, qarsiligh alaqani va qaydalari
oyradir. Oyunda bu faaliyyatlor hamisi bir
hekaya kimi ahata olunur (Prensky, 2001).

Toalim oyunlar1 sagirdlare effektiv sakilda
Oyranmoak i¢lin lazim olan asas bacariqlari
vermakla yanasi talimi aylancali edir, 6yranmaya
motivasiya, mamnuniyyat, yaradiciliq, sosial
garsiligh alaga va tadris olunan fonna miisbat
miinasibat yaradir. Bu ciir oyunlar yalniz yorucu
bir dorsin sonunda istirahat ii¢iin bir faaliyyat
deyil, ham da 6yrananlarin mévzunu daha yaxsi
basa diismasi ti¢iin bir vasitadir (Udosen, Ekpo,
2016). Bildiyimiz kimi, darslar faal ve tadqiqat
xarakterli toskil olunduqda, sagirdler talimda
daha samarali istirak edirlar. Prenski geyd edir
ki, talim oyunlar1 sagirdlerin tacriibasinin va
nailiyyotlarinin formalasmasina komoak edir,
clinki onlar oyun vasitasils zangin vizual, audial
va kinestetik (harakatlo gavrama asasli) malu-
matlar alda edirlar (Prensky, 2001).
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Talim oyunlar sagirdlarin giicli ve zaif
cohatlarini askar etmaya imkan verdiyindan
onlarin qiymatlondirilmasi alati kimi da istifada
oluna bilar. Miiallim oyun prosesinda sagirdlari
miisahida edir, onlarda miisahide etdiyi giiclii
cahatlari ve gatismazliqlart muayyanlasdirir,
tohsilalanlar muallimin tévsiyasini nazara alir
vo onlarin aradan qaldirilmasina say gosterirlar
(Udosen, Ekpo, 2016).

Inkliiziv siniflarde miixtalif inkisaf ve
moahdudiyyata malik usaqlarin (heterogen
qruplarin) birgs keyfiyyoatli toliminin ananavi
pedaqoji metod vo lsullarla teskil olunmasi
¢atin oldugundan, oyunlarin talimda istifadasi
daha da aktualliq kasb edir. Miixtalif mévzularin
tadris olunmasi tiglin miitexassislarin hazirladigi
didaktik oyunlar vasitasils inkliiziv siniflords
talimin taskili tizra saristasi olmayan miiallimlar
da semarali miihit yarada bilar (Udosen, Ekpo,
2016).

NOTICd

Inkliiziv siniflards keyfiyystli talimin taskil
olunmasi liclin tatbiq olunan beynalxalq elmi
adabiyyatda haqqinda danisilan pedaqoji metod
va strategiyalarin tohlilinin naticasi olaraq qeyd
edilmasi vacibdir ki, bu va ya digar pedaqoji
texnologiyalarin sinifds hayata kegirilmasi yalniz
miiallimin saristasi ila alagali ¢atinliklar deyil.
Bu inkliiziv tahsili dastakleyan pedaqoji
faaliyyatin hayata kecirilmasi liciin miiallimin
bilik ve bacariglari ils yanasi, ham do maktabin
infrastrukturu, sinif otaginin hacmi va tachizati,
miiallima kémak edacak personalin olmasi,
valideyn-moaktab amakdaslig1 ve digar resurs-
larin mévcud olmasindan bilavasita asihidir.

Inkliiziv tohsili destaklayan pedaqoji metod
va strategiyalarin siniflords istifade olunmasi
tclin miisllim hazirliginda bu bir fonn kimi
tadris olunmall ve makteblards genc miiallimlars
mentor dastayi taskil olunmalidir. Bununla
yanasl, ham da limumi tahsil muiassisalari ligiin
hazirlanmis doarsliklora vo misallimlar igilin
hazirlanan metodik vasaitlars inkliiziv tahsili
dastaklayan pedaqoji metod vo strategiyalarin
elementlari slave olunmalidir.
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Hiiseynova S. (2023). Sagirdlarin
riyagiyyatapllaylgl ilo bag o Bu tedgiqgat V-IX sinif sagirdlerinin “riyaziyyat” anlayisi ilo bagh
diistincalarinin metafor vasitasile diistincalerini metafor vasitasile miisyyan etmak magsadile 2022/23-
T\ldg'{%Z‘;Z:;yggigakteb" cu tadris ilinin ikinci yarisinda Bakida yerlagan tam orta tshsil
T muassisalarinin birinda hayata kegirilib. 260 sagirdin istirak etdiyi
tedgiqatda keyfiyyat metodlarindan biri olan fenomenologiya
yanagmasindan, alda edilon malumatlari analiz etmak ugin isa
mazmun analizindan istifade edilib. Tedgigatda sagirdlar tarafindan
Umumilikde 215 metafor yaradilib. ©n ¢ox yaradilan 5 metafor agar
(f=22), beyin (f=7), hayat (f=7), kosmos (f=6) va qara rong (f=6)
metaforlaridir. Yaradilan butiin metaforlar ayri-ayriligda tahlil edilerak
ortaq xususiyyatlerina gora 10 miixtslif kateqoriyada gruplasdirilib. Bu

n u nou

kateqoriyalar “ehtiyac/zarurat’, “idarsedici’, “giic, qlivvat’ “aylenca’,
“amak’; “daimilik/sonsuzluq’, “slagalandirici’, “yol gostarici’, “dilemma”
vo “catinlik/caresizlik” olaraq adlandirlib. Tehlillarin naticasi olaraq
sagirdlar tarafindan yaradilan metaforlarin bir hissasinin manfi mana
ehtiva etdiyi geyd oluna biler. Blda edilan naticalare uygun olaraq
tovsiyalar taqdim olunub.
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The research was conducted at one of the schools located in Baku in
the second semester of 2022-2023 to determine the thoughts of V-IX
grades regarding the concept of “mathematics” through metaphors.
The phenomenological approach, which is one of the qualitative
methods, was applied for the research involving 260 students, and the
data obtained from the study was analyzed by using the content
analysis method. A total of 215 metaphors had been created by
students in the study. The 5 most frequently created metaphors are
key (f=22), brain (f=7), life (f=7), space (f=6), and black color (f=6). All
generated metaphors were examined separately and classified into
10 different categories according to their common characteristics.

nou

These categories are named “need/necessity’, “control’, “power’,
“entertainment’, “labor’, “permanence/infinity’, “relationship’ “guidance’,
"dilemma" and “difficulty/desperation”. As a consequence of the
analysis, it can be concluded that some of the metaphors created by
the students contain negative meanings. Recommendations were
presented in line with the results acquired from the study.
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Sagirdlarin riyaziyyat anlayisi ile bagh diisiincalarinin metafor vasitasile tadqiqi

GIRIS

Hoyatimizda 6namli yer tutan riyaziyyat
gadim zamanlardan bu giins gadar inkisaf edan,
insanlarin hayati boyu miixtalif situasiyalarla
qarsisina ¢ixan bir elmdir. Riyaziyyatin miixtalif
movzularda 6ziins yer tapmasi va qavranmasl,
miixtalif yol vo formalarda miiayyan edilmasi
onun fargli manalar dasimasina sabab olur
(Kebap & Cenberci, 2020). Riyaziyyat1 hoyatda
bas veran konkret tacriibalar vasitasilo dark
etmak basariyyat tarixinin riyaziyyata verdiyi
dayari ve ashamiyyati artirir. Riyaziyyat tahsili
sagirdlara giindalik hayatda laziml olan hesabla-
ma bacariqlari ila yanasi, analiz, sintez va qiy-
moatloandirma kimi yuxari saviyyali idraki ba-
cariglar da verir. Iqtisadi 9mokdashq ve Inkisaf
Tagkilatinin mivafiq sanadlarinda geyd olunur
ki, insanlarin bir problemls qgarsilasdiglar:
zaman diisiine, tafokkiiriinii inkisaf etdire vo
garsilasdigl problemi hall eda bilmasi ii¢iin
riyaziyyata ehtiyaci vardir (OECD, 2019). Ri-
yaziyyat tahsili sahasinds yeni bir anlayis olan
riyazi savadliligin getdikca populyarlasdigini
gormak miimkiindiir (He, 2020). Riyazi savadliliq
corgivasinda arasdirilan bacariglar iss insanlarin
real hoyatda garsilasdiglar1 problemlari riyazi
sokilda formalasdirmaq ve hall etmak, bu va-
ziyyati riyazi sokilde sorh etmak qabiliyyat-
larinin varhgidir (OECD, 2019). Bu giin infor-
masiya va texnologiyanin siiratle dayisdiyini,
inkisaf etdiyini nozars alsaqg, comiyyatlorin
gabaqcil riyazi tefakkiir qabiliyyatine malik
fordlara ehtiyaci oldugunu da diisiinmak olar.

Sagirdlarin ¢oxu riyaziyyatin ¢atin bir dars
oldugunu diistiniir ve buna goéra da ugur qazana
bilmayacaklarina inanib riyaziyyat darsina garsi
moanfi miihakimalar formalasdirirlar. Maktobdaki
riyaziyyat todrisi vo miiallim yanasmasi
sagirdlarin riyaziyyata dair miisbat va ya manfi
ray va inanclarinin formalasmasinda boytik rol
oynayir (Yenilmez & Ozbey, 2006).

Tohsil hayatlar1 boyunca riyaziyyat tahsili
alan sagirdlarin riyazi diistinmak va danismaq
bacariqlarina yiyslanmalari onlar ii¢lin son
daraca vacibdir. Bu sababdan Lai (2013) geyd
edir ki, miallimlsrin riyazi anlayislar: izah

edarkan istifads etdiklari dil sagirdlerin uguruna
va ya ugursuzluguna tasir edon 6namli amil-
lardandir. Pedaqoji dayisikliklar ticiin riyaziyyata
dair saxsi fikirlarin son daraca vacib oldugunu
geyd edan Strenberg (2008) bu fikirleri izah
etmayin mumkiin yollarindan birinin riyazi
metafor oldugunu bildirib. Metafor yunanca
“metapherein” sozlinden amals goalib. Burada
“meta” dayismak, “pherein” iss dasimaq mana-
sinda istifade olunur (Levine, 2005). Metafor
gedim zamanlarda ritorikadan baslayaraq miiasir
dovra qadar falsafy, dilcilik, tahsil, psixologiya
kimi bir ¢ox sahalards tez-tez arasdirilan bir
movzu olub (Uyan, 2016). Har bir insanin hayati
va tacriibalari forgli oldugundan metaforlarin
insanlar tarafindan istifads edilan anlayislarin
darindan arasdirilmasina, fakt va tacriibalarin
miicarrad tasvir edilmasinas komak eden miithiim
bir vasite oldugunu demak olar (Yal¢in & Erginer,
2012). Morgana (1993:27) gora, metafor
diislinma va gérma tarzidir.

Metaforlar konseptual vaziyyati basqa bir
vaziyyatls alagalandirmays kdmak etdiyindan,
onlarin tadris magsadlari tigiin istifada edilmasi
olduqca shamiyyatlidir (Sanchez va dig, 2000).
Malumdur ki, riyaziyyat ham da miicarrad
anlayislarin bol oldugu fondir. Ona gora do
sagirdlerin riyaziyyat darsina dair metaforik
qavrayislarina miixtalif prizmadan yanasmaq
boylik shamiyyat kasb edir.

9dabiyyatlari tahlil edan zaman riyaziyyatla
bagl anlayis ve tasavviirlorin miiayyen edil-
masinda metaforlarin istifads edildiyi tadqi-
gatlara rast galmek miimkiindir (Bahadir &
Ozdemir, 2012; Dogan & Kahraman, 2022;
Glner, 2013; Keng, 2019; Korkmaz 2021;
Latterell & Wilson, 2017; Oflaz, 2011; Picker
va dig, 2000; Reeder va dig, 2009; Ummanel,
2017). Bu arasdirmalar metaforun riyaziyyat
tahsilinda xtisusi rola malik oldugunu gostarir.

Azarbaycanda mdvcud adabiyyatlar: tahlil
edarkan sagirdlarin riyaziyyatla bagli hansi
metaforlar1 yaratdiqlari ile bagl arasdirmaya
rast galinmayib. Bu masalanin tadqiqinin vacib
sabablarindan biri kimi sagirdlarin riyaziyyatla
bagh formalasdirdiglar1 metaforlarin onlarin
riyaziyyata qarsi olan miisbat va ya manfi
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miinasibatlari ils alagali oldugu diisiiniils bilar.
Digar torafdan, adabiyyatlarda bu movzu ila
baglh arasdirmalarin olmamasi mévzunun aha-
miyyatini daha da artirir.

Toadqiqatin hayata kecgirilmasinda asas
maqsad V-IX sinif sagirdlarinin riyaziyyatla
bagl formalasdirdiqlar1 diisiincalari metafor
yolu ilo todqiq etmakdir. Arasdirmanin mag-
sadina uygun olaraq tedgigat suali bels miiay-
yanlasdirilib: V-IX sinif sagirdlari riyaziyyat
anlayisi ila bagh diisiincalarini yaradarkan
hansi1 metaforlardan istifada edirlar?

METODOLOGIYA

Tadqiqat modeli

Sagirdlarin riyaziyyat anlayisina ytikladiklari
manani metafor yolu ila miiayyan etmak maq-
sadile arasdirmada keyfiyyat metodlarindan
istifado edilib. Keyfiyyat metodlarina “miisahids,
mtisahiba va sanad tahlili kimi malumat toplama
tsullarinin istifada edildiyi va tabii miihitdaki
qavrayislari va hadisalari real va blitév sakilda
ortaya c¢cixarmagq lglin bir prosesin aparildigi
arasdirma” metodlar: olaraq torif verilo bilor
(Yildirim & Simsek, 2011:39). Tadqiqat modeli
kimi keyfiyyat metodlarinin bir novii olan fe-
nomenoloji yanasma secilib. Fenomenologiya
yanasmasinin da asas mahiyyati bize tamamila
yad olmayan, lakin manasini tam dark eda
bilmadiyimiz hadisalari arasdirmaq maqsadi
dasiyan tadgiqatlari hayata kecirmak ticiin
komak gostarmasidir (Yildirim & Simsek,
2016:69).

istirakgilar

Tadqiqatin istirak¢ilar1 Baki saharinda yer-
lagsan dovlat iimumtahsil miiassisalarindan
birindan segilib. Tadqgiqat qrupu 2022/23-cli
tadris ilinda tam orta maktsblarin birindas tahsil
alan V-IX sinif sagirdlerinden ibaratdir.
Tadqiqatda imumilikda 260 sagird istirak edib.
Onlardan 140-1 (54%) qiz , 120-si (46%) isa
oglandir. Onlardan 47-si (18%) 5-ci sinif, 40-1
(15%) 6-c1 sinif, 59-u (23%) 7-ci sinif , 60-1
(23%) 8-ci sinif va 54-1i (21%) isa 9-cu sinifda
tahsil alir.

Azarbaycan maktabi. 2023. Ne3

DATALARIN TOPLANMASI

Data toplama alati kimi tedqiqatgi torafindan
hazirlanan metafor anketindan istifads edilib.
Sorgu veraqinda istirakeilarin cins ve oxuduglari
sinfi geyd etmalari liciin demogqrafik malu-
matlarini aks etdiran suallar qoyulub. Bununla
yanasl, “RIYAZIVYAL ...cwrorwrcsmsesmsesissesissssissssssssssssssas
DANZAYIT, CUNKI oot essrseeneen
sorgusu yer alib.

Datalarin toplanmasinda tadqiqgat¢i torafin-
don hazirlanan metafor anketi istifads edilib.
Bunun tg¢lin 2022/23-ci tadris ilinin II
yarimilliyinda Baki seharinds yerlagon tam orta
maktoba miiraciat edilib. V-IX sinif sagirdlori
ilo hayata kecirilan sorguda sagirdlara sorgu
anketini doldurmalari ti¢iin kifayat gadar vaxt
verilib va onlar bu prosesi toexminan 10 daqige
arzinda yekunlasdirib.

DATALARIN ANALIzi

Sagirdlardan toplanan 260 data ayri-ayriliqda
tahlil edilib. Bu tahlillarin naticesinda 45 metafor
yararsiz hesab edilorak todqgiqata daxil edilmayib,
215 metafor isa tadqiqat daxilinds saxlanilib.
Movcud metaforlar ortaq xiisusiyyatlorine vo
ifada etdiklari manalarin oxsarligina gora eyni
kateqoriyada tasnif edilib. Toedqiqat naticasinda
sagirdlarin yaratdiglr metaforlara uygun 10
miixtalif kateqoriya miiayyan edilib. Bu kate-

» o« V7N

qoriyalar “ehtiyac/zarurat’, “idaraedici’, “glic,

qlivvat’, “aylanca’, “amak’, “daimilik/sonsuzluq’,
“alaqgalandirici’, “yol géstarici’, “dilemma” va
“catinlik/carasizlik” olaraq adlandirilib. Toplanan
datalar S1, $2, S3... vo s. kimi kodlanib va
naticaler hissasinda bu kodlara uygun miivafiq
niimunsalar taqdim edilib. Arasdirmadan alda
edilon datalarin etibarliligini teamin etmak
moagqsadi ilo Miles va Huberman (1994:64) tara-
findan yaradilan Etibarliliq = Fikir birliyi/Fikir
birliyi + Fikir ayriligt x 100% disturundan
istifada edilib. Hesablamalar naticesinds ehti-
yac/zarurat Kateqoriyasinda 92,7%, idaraedici
kateqoriyasinda 90,83%, gtic/qiivvat kateqo-
riyasinda 88,3%, aylanca kateqoriyasinda
94,64%, amak kateqoriyasinda 95,88%, daimilik/
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sonsuzluq kateqoriyasinda 92,61%, alagalon-
dirici kateqoriyasinda 86,75%, yol gdstarici
kateqoriyasinda 87,88%, dilemma kateqori-
yasinda 92,13% va c¢atinlik/carasizlik kate-
goriyasinda ise 97,45% goOstarici miliayyan
edilib. Har bir kateqoriya ticiin faiz gostaricisi
70%-dan ¢ox oldugu li¢lin arasdirmagi torea-
finden miiayyanlasdirilon bu kateqoriyalarin
etibarli oldugunu demak olar. Son olaraq meta-
forlar vo kateqoriyalar kompiiters kogiirtliib,
Excel programinda cadval yaratmagla istirak-
cilarin say1 (f) ve faizlar (%) hesablanaraq
atrafli tahlil edilib.

TODQIQATIN NOTiCOLORI

Arasdirmanin bu hissasinda tadqgiqatin
maqsadina uygun olaraq bir iimumtahsil
miiassisasinin V-IX sinif sagirdlarinin riyaziyyat
anlayist ile bagh diisiincalerini yaradarksn hansi
metaforlardan istifada etdiklari miiayyeanlas-
dirilib, bu metaforlarin aid oldugu kateqori-
yalarin mazmunu, kateqoriyalar1 taskil edsan
metaforlar atrafli sakilde taqdim edilib va bu
kateqoriyalara uygun sagirdlarin cavablarindan
niimunalar gatirilib.

Cadval 1-da sagirdlarin riyaziyyat anlayisi
ilo bagh yaratdiglar1 215 yararlh metafor taqdim
edilib.

Codval 1 Sagirdlarin riyaziyyat anlayisi ile
bagl yaratdigr metaforlar

Ne  Metaforun adi f %

1 acar 22 10,23%
2 beyin 7 3,26%
3 hayat 7 3,26%
4 gararang 6 2,719%
5 kosmos 6 2,79%
6 su 4 1,86%
7 insan 4 1,86%
8 zancir 4 1,86%
9 fizika 4 1,86%
10 ragam 3 1,40%
1 rubik kubu 3 1,40%
12 futbol 3 140%
13 ginasg 2 0,93%

Ne  Metaforun adi f %
14 sir 2 0,93%
15 nar 2 0,93%
16 agac 2 0,93%
17 goy qursagi 2 0,93%
18 gizgi 2 0,93%
19  kimya 2 0,93%
20  balaca qardag 2 0,93%
21 qirmizirang 2 0,93%
22 catinlik 2 0,93%
23 zibil qutusu 2 0,93%
24 sah 2 0,93%
25 biitlin fanlarin sahi 2 0,93%
26 nafas almagq 1 0,47%
27 elmin asas hissasi 1 0,47%
28 kitab 1 0,47%
29  elmlarin sah 1 0,47%
30 diistinca 1 0,47%
31 laziml bir fann 1 0,47%
32 hesablama 1 0,47%
33  qoz 1 0,47%
34 telefon 1 0,47%
35 pul 1 0,47%
36  insana komak edan bir asya 1 0,47%
37 oksigen 1 0,47%
38  dayarli bir asya 1 0,47%
39  gorma mahdudiyyatli

bir insanin eynayi 1 0,47%
40  harflar 1 0,47%
41 hava 1 0,47%
42  maktab gantasi 1 0,47%
43 oz dilimiz 1 0,47%
44 duz 1 0,47%
45  elmlarin agar 1 0,47%
46  prezident 1 0,47%
47 bascl 1 0,47%
48 kral 1 0,47%
49 lider 1 0,47%
50  heyvanlarin krali aslan 1 0,47%
51 agrang 1 0,47%
52 diinyani idars edan bir soxs 1 0,47%
53 yagish glinda isti gehva igmak 1 0,47%
54 mesanin krali aslan 1 0,47%
55 xususi tayinatli asger 1 0,47%
56 musiqi 1 0,47%
57  yasll rang 1 0,47%
58  goyrang 1 0,47%
59  deniz 1 0,47%
60  biitiin rang calarlar 1 0,47%
61  sahmat 1 0,47%
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Ne  Metaforun adi f % Ne  Metaforun adi f %
62  domino 1 0,47% 103  qara rangli paltar 1 0,47%
63  mavirang 1 0,47% 104  ganddanda galan an son konfet 1 0,47%
64  riyaziyyat miallimi 1 0,47% 105  hir ¢ixilmaz yol 1 0,47%
65  hamburger 1 0,47% 106  garanliq bir otaq 1 0,47%
66  ¢ahrayirang 1 0,47% 107 maktab 1 0,47%
67  UEFA ¢empionat kuboku 1 0,47% 108  ucu-bucagi gortinmayan yol 1 0,47%
68  burger 1 0,47% 109 pazl 1 0,47%
69  gazmok 1 0,47% 10 cixisi olmayan gapi 1 0,47%
70 hir-birina dolagmis ip 1 0,47% M  hina 1 0,47%
71 bandvsa giili 1 0,47% 112 ip 1 0,47%
72 digarlarina he¢ banzamayan 13 xarici kino 1 0,47%
bir insan 1 0,47% N4 kaktus 1 0,47%
73 diyiinlanmis kandir 1 0,47% 115  mahser 1 0,47%
74 yer kiirasi 1 0,47% 16  valideyn 1 0,47%
75 yol 1 0,47% N7 diyin dismis 1 0,47%
76 gadin 1 0,47% 118 sevdiyim xarici musiqi 1 0,47%
77 sakil 1 0,47% n9  ziilm 1 0,47%
78 oyun 1 0,47% 120 ¢okaklik 1 0,47%
79 kinofilm 1 0,47% 121 bandvsayi rang 1 0,47%
80  rosm gokmak 1 0,47% 122 nardivan 1 0,47%
81  hayatterzi 1 0,47% 123 sonu olmayan yol 1 0,47%
82  uzunyol 1 0,47% 124 catin dars 1 0,47%
83  kosmosdaki ulduz 1 0,47% 125  baci 1 0,47%
84  omiir 1 0,47% 126 yemak bisirmak 1 0,47%
85  natural adadlar 1 0,47% 127 sovet masin 1 0,47%
86  cevro 1 0,47% 128 6liim talimi 1 0,47%
87  0ziina gapanmis sakit bir adam 1 0,47% 129 ilan 1 0,47%
88  sonsuzlug 1 0,47% 130 hayacan 1 0,47%
89  okean 1 0,47% 131 heg bir zaman Gyrana
90  adadlar 1 0,47% bilmayacayimiz sirr 1 0,47%
91  matryoska 1 0,47% 132 ganisiq qulageiq 1 0,47%
92 zancirlar toplusu 1 0,47% 133 pomidor 1 0,47%
93  halga 1 0,47% 134 pizza 1 0,47%
94 bir nega zancir 1 0,47% 135  qinlmis bir ayna 1 0,47%
95  bir gapinin agari 1 0,47% 136 yuxu 1 0,47%
96  darin bir quyu 1 0,47% 137 lahmacun 1 0,47%
97 korpl 1 0,47% 138 yemak 1 0,47%
98 garigga sirasl 1 0,47% 139 mantiq oyunu 1 0,47%
99  biitiin fanlarin acari 1 0,47% 140  duygu 1 0,47%
100 nana 1 0,47% 141 oglan 1 0,47%
101 bos ¢oxlug 1 0,47%
102 ragamlar toplusu 1 0,47% Comi 215 100%

Cadval 1-dan ds goriundiiyi kimi, sagirdlar,
Umumilikde 141 farqli metafor yaradib. Bu
metaforlarin tekrarlanma say1 1-22 arasindadir.
on cox tekrarlanan 5 metaforun 22 (10,23%)
sagirdin yaratdiglr “acar’;, 7 (3,26%) sagirdin
yaratdig1 “beyin” va “hayat’, 6 (2,79%) sagirdin

m Azarbaycan maktabi. 2023. No3

yaratdig1 “kosmos” va “qara rang” metaforlarinin
oldugunu deyas bilarik.

215 yararli metafor tosnif edilorak miixtalif
kateqoriyalarda qruplasdirilib. Cadval 2-da
sagirdlarin riyaziyyat anlayisi ile alagali yarat-
diglar1 metaforlarin kateqoriyalar1 geyd edilib.
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Cadval 2 Sagirdlarin riyaziyyat anlayisi ile bagli yaratdigi metaforlarin kateqoriyalari

Kateqoriyalar Metaforlar f %

Su (4), beyin (4), ragam (3), insan (2), nafas almagq (1), elmlarin sahi (1), sah (1),
elmin asas hissasi (1), biitiin fanlarin sahi (1), kitab (1), diisiinca (1), laziml bir fann (1),
ehtiyac/zarurat hesablama (1), giinas (1), oz (1), telefon (1), pul (1), insana komak edan hir asya (1), 36 16,74%
oksigen (1), dayarli bir asya (1), gorma mahdudiyyatli bir insanin eynayi (1),
harflar (1), hava (1), maktab ¢antasi (1), 6z dilimiz (1), duz (1), elmlarin agari (1).

Agac (2), prezident (1), basci (1), kral (1), lider (1), sir (1), nar (1),
idaraedici heyvanlarin krali aslan (1), sah (1), biitiin fanlarin sahi (1), ag rang (1), 14 6,51%
diinyani idara edan bir saxs (1), gara rang (1).

giic/qiivvat Sir(1), mesanin krali aslan(1), xtisusi tayinatli asgar(1). 3 14%

Futbol (3), gtizgii (2), musiqi (1), goy qursagi (1), rubik kubu (1), yasil rang (1),
goy rang (1), gara rang (1), daniz (1), biitiin rang calarlari (1), oyun (1), rasm (1),
aylanca yagish giinda isti gahva igmak (1), sahmat (1), domino (1), mavi rang (1), 25 11,63%
riyaziyyat miisllimasi (1), hamburger (1), ¢ahrayi rang (1), UEFA cempionat kuboku (1),
burger (1), gazmak (1).

Bandvsa glilli (1), bir-birina dolasmis ip (1), rubik kubu (1), beyin (1),
amak digarlarina he¢ banzamayan bir insan (1), hayat (1), yol(1), kinofilm(1), 1 512%
0zlina gapanmis sakit bir adam (1), diiylinlanmis kandir (1), gadin (1).

Kosmos (6), hayat (4), sakil (1), hayat tarzi (1), uzun yol (1), kosmosdaki ulduzlar (1),
daimilik/sonsuzluq  omiir (1), natural adadlar (1), nar (1), gevra (1),yer kiirasi (1), sonsuzlug (1), okean (1), 23 10,7%
adadlar (1), matryoska (1).

alagalandirici Fizika (4), zancir (4), kimya (2), zancirlar toplusu (1), bir nega zancir (1), goy qursagi (1), 19 8,84%
halga (1), agar (1), darin bir quyu (1), bir gapinin agari (1), korpii (1), qarisqa sirasi (1).

yol gostarici Acar (21), biitiin fanlarin acari (1), nana (1), glinas (1). 24 1116%

dilemma Lahmacun (1), yemak (1), mantiq oyunlari (1), girmizi rang (1), duygu (1), oglan (1), 8 371%
sevdiyim xarici musigi (1), balaca gardas (1).

Qara rang (4), insan (2), balaca qardas (2), hayat (2), beyin (2), zibil qutusu (2),
catinlik (2) bos ¢oxlug (1), ragamlar toplusu (1), rubik kubu (1), gara rengli paltar (1),
genddanda galan an son konfet (1), bir ¢ixilmaz yol (1), ¢ixisi olmayan qapi (1),
maktab (1), bina (1), ip (1), ucu-bucagdi goriinmayan yol (1), xarici kino (1), kaktus (1),
catinlik/carasizlik mahsar (1), qirmizi rang (1), valideyn (1), diyiin diisms ip (1), bandvsayi rang (1), 52 24,19%
coOkaklik (1), ziilm (1), nardivan (1), ¢atin dars (1), pazl (1), sonu olmayan yol (1),
garanliq bir otaq (1), heg bir zaman Gyrana bilmayacayim sirr (1), baci (1),
yemak bisirmak (1), sovet masini (1), 6liim talimi (1), ilan (1), hayacan (1), pomidor (1),
gansiq qulageiq (1), qinlmis bir ayna (1), pizza (1), yuxu (1).
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Cadval 2-dan da goriindiiyl kimi, sagirdlarin
riyaziyyat anlayist ilo bagli yaratdiglar1 metaforlar
ortaq xiisusiyyatlari baximindan 10 miixtalif
kateqoriyada tosnif edilib. Bu metaforlarin
24,19%-i (f=52) riyaziyyat catinlik kimi, 16,74%-
i (f=36) riyaziyyat ehtiyac (zarurat) kimi, 11,63%-
i (f=25) riyaziyyat aylanca kimi, 11,16% -i (f=24)
riyaziyyat yol gostarici kimi, 10,70%-i (f=23)
riyaziyyat daimilik (sonsuzluq) kimi, 8,84%-i
(f=19) riyaziyyat alagalondirici kimi, 6,51%-i
(f=14) riyaziyyat idaraedici kimi, 5,12%-i (f=11)
riyaziyyat amak kimi, 3,71%-i (f=8) riyaziyyat
dilemma kimi va 1,40%-i (f=3) riyaziyyat giic
(qiivvat) kimi kateqoriyasinda yer alib.

Kateqoriya 1. Riyaziyyat ehtiyac (zarurat)

kimi

Riyaziyyat ehtiyac/zarurat kimi kateqo-
riyasinda 36 sagird 27 metafor yaradib. Bu
kateqoriyani toskil edon metaforlar arasdirma
carcivasinda yaradilan biitiin metaforlarin
16,74%-ni taskil edir. Kateqoriyanin an c¢ox
tokrarlanan metaforlari su (f=4) va beyin (f=4)
metaforlaridir. Bu kateqoriyaya aid olan
metaforlarin oldugu niimunalards sagirdlarin
riyaziyyati daha ¢ox hayatda lazim olan, daim
ehtiyac ve zarurat kimi goriinen bir vasite
olaraq ifads etdiklarini gora bilarik.

“Riyaziyyat suya banzayir, ¢iinki su hayatimiz
lictin ¢ox vacibdir. Riyaziyyat da biza su kimi
lazimdir. Hayatimizda béytik rol oynayir” (S 43).

“Riyaziyyat beyina banzayir, ¢iinki insanin
diistina bilmasi lictin beyin olduqca dnamlidir,
yani diistina bilmak ligtin riyaziyyat beyin kimi
cox vacibdir” (S 33).

“Riyaziyyat nafas almaga banzayir, ¢linki nafas
almagq biza har zaman lazim oldugu kimi riyaziy-
yat da biza har zaman lazimdir” ($ 1).

“Riyaziyyat oksigena banzayir, ¢clinki oksigensiz
yasamaq miimkiin deyil. Manca, riyaziyyat fanni
olmasa digar fanlar 6z mahiyyatini itirar” (S 127).

“Riyaziyyat pula banzayir, ¢linki o olmadan
yasaya bilmarik” (S 125).

“Riyaziyyat maktab cantama banzayir, ¢tinki
na qadar agir olsa da icindaki har sey vacibdir”
($173).
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Kateqoriya 2. Riyaziyyat idaraedici kimi

Riyaziyyat idaraedici kimi kateqoriyasinda
14 sagird 13 metafor yaradib. Bu kateqoriyani
toskil edon metaforlar arasdirma ¢argivasinda
yaradilan biitiin metaforlarin 6,51%-ni toskil
edir. Sagirdlar terafindan riyaziyyat idaraedici
kimi kateqoriyasinda an ¢ox istifade olunan
metafor agac (f=2) metaforudur. Bu kateqoriyaya
aid ediloan metaforlar1 tahlil eden zaman
sagirdlerin riyaziyyati bir idarsedici vasits,
digar har seyin asas1 kimi gordiiklari genaatina
goalmak olar. Kateqoriyaya aid bazi nlimunalar
asagida gostarilib:

“Riyaziyyat agaca banzayir, ¢linki bir agac
6z budagqlarini neca idara edirsa, riyaziyyat da
digar fanlari idara edir” (S 159).

“Riyaziyyat diinyani idara edan bir saxsa
banzayir, ¢linki hayati idara etmak liciin biza
asas riyaziyyat lazimdir. Manca, riyaziyyat ol-
madan diinyada tarazliq olmaz” (S 3).

“Riyaziyyat blitiin fanlarin sahina banzayir,
clinki digar fonlarin asasidir. Riyaziyyati bilmasak,
o biri fanlari yaxsi 6yrana bilmarik” (S 49).

“Riyaziyyat heyvanlarin krali aslana banzayir,
ctinki biitiin darslorin do krali riyaziyyatdir”
(S 74).

“Riyaziyyat sira banzayir, ¢iinki heyvanlarin
basgctisi sir, fanlarin isa asasi riyaziyyatdir” (S 167).

“Riyaziyyat nara banzayir, ¢iinki biitiin
meyvalarin sahi nar, biittin fanlarin sahi isa
riyaziyyatdir” ($ 190).

Kateqoriya 3. Riyaziyyat giic, qiivvat kimi

Riyaziyyat glic, qiivvat kimi kateqoriyasinda
3 sagird 3 metafor yaradib. Bu kateqoriyani
toskil edon metaforlar arasdirma ¢argivasinda
yaradilan biitiin metaforlarin 1,4%-ni taskil
edir. Eyni zamanda bu kateqoriya arasdirmada
yaradilan digar kateqoriyalara nisbaten an az
metafora sahib kateqoriyadir. Miivafiq niimu-
nalari tohlil eden zaman sagirdlarin riyaziyyati
gliclii va qiidratli bir fonn kimi goérdiiklarini
demoak olar. Sagirdlarin riyaziyyat giic, qlivvat
kimi kateqoriyasina aid olan niimunslar agsagida
verilib:

“Riyaziyyat sira banzayir, ¢iinki riyaziyyat da
sir kimi qiidratli fandir” (S 4).
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“Riyaziyyat mesanin krali aslana banzayir,
clinki biittin fanlardan daha qtivvatlidir. Riyaziyyat
cox glicliidiir va demir yumruq kimidir” (S 7).

“Riyaziyyat xiisusi tayinatl asgara banzayir,
clinki asgarlorin an glicliisii xtisusi tayinathdir.
Riyaziyyat da fanlorin an giicltistidiir” (S 59).

Kateqoriya 4. Riyaziyyat aylanca kimi

Riyaziyyat aylanca kimi kateqoriyasinda 25
sagird 22 metafor yaradib. Bu kateqoriyani
toskil edon metaforlar arasdirma ¢arc¢ivasinda
yaradilan biitlin metaforlarin 11,63%-ni toskil
edir. Bu kateqoriyada on c¢ox futbol (f=3) vo
giizgl (f=2) metaforunun yaradildigini gérmak
mimkiindiir. Kateqoriyaya uygun yaradilan
metaforlarin oldugu niimunslari tahlil edan za-
man sagirdlarin riyaziyyati banzatdiklari
anlayislarin daha ¢ox aylancali, maraqli olmasi,
z0vq vermasi vo xos taassliratlar yaratmasi ilo
alagali oldugu miisahida olunub. Kateqoriyada
sagirdlarin yaratdigl metaforlara uygun miivafiq
niimunsalar asagida gostorilib:

“Riyaziyyat futbola banzayir, ciinki futbolda
oldugu kimi riyaziyyatda da mantiq, diisiinca
lazimdir” (S 19).

“Riyaziyyat futbola banzayir, ¢ctinki futbol kimi
maraqli va aylancalidir” (S 20).

“Riyaziyyat glizgtiya banzayir, ¢tinki bilirsansa,
bayanirsansa har saniya baxmagq istayirson”
(S 144).

“Riyaziyyat sahmata banzayir, ¢iinki har
ikisinda da beyin isladilir va har ikisi mana zovq
verir” (S 6).

“Riyaziyyat rubik kubuna banzayir, ¢tinki har
zaman hall edilmayi gézlayir va man havasla har
gordiikda hall etmaya can atiram” (S 149).

“Riyaziyyat UEFA cempionat kubokuna
banzayir, ctinki onun kimi dayarlidir” (S 47).

“Riyaziyyat gdyqursagina banzayir, ¢iinki
goyqursagi kimi rangarang, calbedici va
maraqlidir” (S 99).

Kateqoriya 5. Riyaziyyat amak kimi

Riyaziyyat amak kimi kateqoriyasinda 11
sagird 11 metafor yaradib. Bu kateqoriyani
toskil eden metaforlar aragdirma ¢argivasinda
yaradilan biitiin metaforlarin 5,12%-ni taskil

edir. Riyaziyyat li¢clin kifayat gadar say gos-
tarmayin, sabirli olmagin ve har zaman cahd
etmayoa hazir olmagin vacibliyi vurgulandigi
bazi niimunalar asagida gostarilib:

“Riyaziyyat bandvsa giiliina banzayir, ¢iinki
banovsa giiliinti ilk dafadon sulamasan o heg
vaxt yaxsi bitmayacak. Riyaziyyat da onun kimi.
[Tk dafadan zahmat cakib Gyranmasan sonra yaxsi
6yrana bilmazsan” (S 17).

“Riyaziyyat rubik kubuna banzayir, ¢iinki
rubik kubu hall etmak sabir va diqqat talab etdiyi
kimi riyaziyyat da sabir va diqqat talab edir”
(5 69).

“Riyaziyyat kinofilma banzayir, cilinki bir
hissasina baxmasam, diqqat yetirmasam davamini
bagsa diisa bilmiram va yenidan baslamali oluram”
(S143).

“Riyaziyyat qadina banzayir, ¢iinki onlar kimi
basa diismak c¢atindir, ancaq anlamagq istayan
liciin yetarinca asan va darin bir seydir” (S 212).

Kateqoriya 6. Riyaziyyat daimilik,

sonsuzluq kimi

Riyaziyyat daimilik, sonsuzluq kimi kate-
goriyasinda 23 sagird 15 metafor yaradib. Bu
kateqoriyani tasgkil edon metaforlar arasdirma
corcivasinda yaradilan biitiin metaforlarin
10,7%-ni taskil edir. Riyaziyyat daimilik, son-
suzluq kimi kateqoriyasinda an ¢ox tokrarlanan
metaforlara kosmos (f=6), hayat (f=4) metaforlar
aiddir. Bu kateqoriyalara aid edilon metaforlarin
oldugu niimunsalari tahlil edon zaman sagirdlarin
riyaziyyati he¢ bir zaman bitmayan, har zaman
var olan, sonsuz davam edan bir anlayis kimi
izah etdiklarini demak mumkiindiir. Kate-
goriyaya uygun miivafiqg nlimunalar asagida
gostarilib:

“Riyaziyyat kosmosa banzayir, ¢iinki
riyaziyyatdaki misallar va masalalar kosmos kimi
sonsuzdur” (S 77).

“Riyaziyyat kosmosa banzayir, ¢iinki bildikca
va oyrandikca daha da darinlagsir, heyratamiz ,
qeyri-adi gézalliklarla dolu olur” (S 213).

“Riyaziyyat matryoskaya banzayir, ctinki har
dafa icindan yeni bir sey ¢ixir” (S 116).

“Riyaziyyat ¢evraya banzayir, ¢linki cevranin
lizarindaki néqtalar kimi sonsuzdur. Har yeni
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malumat dyrandikca basqa malumatlar meydana
cixir” (S 129).

“Riyaziyyat sakillara banzayir, ¢iinki onlar
kimi daim qala bilir” (S 45).

“Riyaziyyat okeana banzayir, ¢tinki darinliya
gedarkan cox gozalliklarini kasf edirik” (S 199).

Kateqoriya 7. Riyaziyyat alaqalandirici

kimi

Riyaziyyat alaqalandirici kimi kateqoriyasi
liclin 19 sagird 12 metafor yaradib. Bu kateqo-
riyani taskil eden metaforlar arasdirma car-
¢ivasinda yaradilan biitiin metaforlarin 8,84%-
ni togkil edir. On ¢ox tokrarlanan metaforlar
fizika (f=4), zancir (4) va kimya (2) olub. Bu
kateqoriyani taskil edon metaforlarin oldugu
nliimunalarda, sagirdlarin riyaziyyati bir
alagalandirici vasite kimi gordiiklarini, riyaziy-
yatin diger fonlarla qarsiligli alagada oldugunu
izah etmaya calisdiglarini goéra bilarik. Homin
niimunalardan bazilari asagida verilib:

“Riyaziyyat fizikaya banzayir, ¢iinki riyaziy-
yatda da fizikadaki kimi hesablamali masalalar
var” (S 76).

“Riyaziyyat kimyaya banzayir, ¢iinki har
ikisinda hesablamalar var” (S 86).

“Riyaziyyat zancira banzayir, clinki o har bir
elmlo alagoalidir. Riyaziyyati bilmayan he¢ bir
elmi bilmaz” (S 9).

“Riyaziyyat zancira banzayir, ¢iinki har sey
bir-biri ilo zancir kimi alagalidir. Uzun bir misal
yazsaq, bir dana raqgomi 0 yazmaq yerina 6
yazsagq biittin misal sahv olar” (S 18).

“Riyaziyyat korpiiya banzayir, ¢iinki har bir
movzu digari ila alagalidir. Bir hissasini bilmasan
biitiin hayatin gedir” (S 13).

“Riyaziyyat qarisqa sirasina banzayir, ¢tinki
qarisqalardan biri kanara ¢ixsa, o sira pozulacagq.
Misalda da bir raqami sahv yazsaq, har sey sahv
olar va pozular” (§ 35).

“Riyaziyyat halqalara banzayir, ¢tlinki biitiin
mdévzulart halgalar kimi bir-biri ila alaqalidir”
(5 93).

“Riyaziyyat qapinin agarina banzayir, ¢linki
agar sayasinda qapini agir, riyaziyyat sayasinda
isa digar fanlari dyranirik” (S 39).
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Kateqoriya 8. Riyaziyyat yol géstarici kimi

Riyaziyyat yol gostarici kimi kateqoriyasinda
24 sagird 4 metafor yaradib. Bu kateqoriyani
toskil edon metaforlar arasdirma ¢argivasinda
yaradilan biitiin metaforlarin 11,16%-ni toskil
edir. Bu kateqoriyada an cox tokrarlanan metafor
acar (f=21) metaforudur. Bu kateqoriyanin
niimunoalarina baxdiqda, istifada edilon meta-
forlarin riyaziyyatin, xiisusils acar kimi qapilari
acdigini, yol gostordiyi monasinda istifada
edildiyini miisahida eds bilarik:

“Riyaziyyat agara banzayir, ¢iinki riyaziyyati
biz galacaya yol agcmagq ligiin istifada edirik”
(S 16).

“Riyaziyyat acara banzayir, ¢linki acar biitiin
qapilart agdigi kimi riyaziyyat da biitiin qapilari
agir va problemlari hall edir” ($ 196).

“Riyaziyyat biitiin fanlarin acarina banzayir,
ctinki har elma gedan yolda biza lazim olan asas
fandir. Buna géra da riyaziyyat elmlarin sahi
olub digar elmlara yol géstarir” (S 36).

“Riyaziyyat giinasa banzayir, ¢ctinki gtinas kimi
parildayaraq va isiq sacaraq blitiin elmlara yol
agir” (S 155).

“Riyaziyyat nanama banzayir, ¢tinki riyaziyyat
da nanam kimi bilik verir” (S 117).

Kateqoriya 9 . Riyaziyyat dilemma kimi

Riyaziyyat “dilemma” kimi kateqoriyasinda
8 sagird 8 metafor yaradib. Bu kateqoriyani
toskil edon metaforlar arasdirma ¢argivasinda
yaradilan biitiin metaforlarin 3,71%-ni toskil
edir. Homin metaforlarin oldugu niimunalarda
sagirdlarin riyaziyyat haqqinda konkret fikir-
larinin olmadigini gérmak miimkiindiir. Bela
ki, “clinki” hissasini tohlil etsak, onlarin riyaziy-
yatla bagh diistincalarinin tam olmadig ve
gorarsiz olduglari ehtimal oluna bilar. Qeyri-
miiayyan fikirlorin formalasdig riyaziyyat dilem-
ma kimi kateqoriyasinda sagirdlarin yaratdiglari
metaforlardan bazi nlimunsler asagida gostorilib:

“Riyaziyyat duygulara banzayir, ¢iinki ham
agladir, ham da giildiiriir” (S 22).

“Riyaziyyat mantiq oyunlarina banzayir, ¢ctinki
ham ¢atindir, ham da aylancali” (S 90).

“Riyaziyyat sevdiyim xarici musiqiya banzayir,
clinki sevirom amma basa diismiiram” (S 130).
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“Riyaziyyat balaca qardasima banzayir, ¢ctinki
basimi agridir, amma yena da sevirom” (S 113).

Kateqoriya 10. Riyaziyyat ¢catinlik

(carasizlik) kimi

Riyaziyyat catinlik/carasizlik kimi kateqo-
riyasinda 52 sagird 44 metafor yaradib. Bu
kateqoriyani toskil edon metaforlar arasdirma
carcivasinda yaradilan biitiin metaforlarin
24,19%-ni tagskil edir. Onu da qgeyd edak ki, bu
kateqoriya an ¢ox metaforun yaradildigi va aid
edildiyi kateqoriyadir. Kateqoriyanin an ¢ox
tokrarlanan metaforlari gara rang (f=4), insan
(f=2), hayat (f=2), ¢atinlik (f=2), beyin (f=2) va
zibil qutusu (f=2) metaforlaridir. Bu kateqoriyaya
aid metaforlarin oldugu niimunalar tahlil edilan
zaman, aslinds, har birinin manfi meana ifads
etdiyini gora bilarik. Sagirdlarin riyaziyyati basa
diistilmayan, ¢atin, galiz va bir o gadar da
darixdirici bir fonn kimi izah etdiklari miivafiq
niimunalar asagida gostarilib:

“Riyaziyyat qara ranga banzayir, ¢iinki na
qadar calissan da, har zaman sual isarasi qalir
va hayatimizi qaraldir” (S 89).

“Riyaziyyat nardivana banzayir, ciinki pilla-
pilla ¢atinliklori artir” (S 81).

“Riyaziyyat zibil qutusuna banzayir, qiraqdan
dolu gériintir, amma icinda manasiz va bos seylar
da var” (S 58).

“Riyaziyyat pizzaya banzayir, ¢linki pizza kimi
qarisigdir” (S 32).

“Riyaziyyat pazla banzayir, ¢ctinki onun kimi
qarisiqdir” (S 87).

“Riyaziyyat balaca bacima banzayir, clinki
onun kimi darixdiricidir” (S 115).

“Riyaziyyat hayata banzayir, ¢tlinki onun kimi
galizdir” (S 121).

“Riyaziyyat xarici kinoya banzayir, ¢iinki
baxanda maraqli galir, amma heg na basa diis-
mtiram va vaxt itkisi hesab ediram” (S 128).

“Riyaziyyat insanlara banzayir, ¢iinki onu da
anlamaq olmur” (S 161).

“Riyaziyyat valideynlarima banzayir, ciinki
onu da heg ciir basa diisa bilmiram” (S 163).

“Riyaziyyat sovet magsinina banzayir, ¢clinki
cox sas-kiiy edir va basimi agridir” (S 119).

MUZAKIR® Vo TOVSiYOLaR

Arasdirmanin bu hissasinda daha avvalki
hissada taqdim olunan naticalar miizakirs edilib.

Yaradilan kateqoriyalar arasinda an ¢ox
metaforun yaradildigi riyaziyyat c¢atinlik,
carasizlik kimi kateqoriyasidir. Kateqoriyanin
an cox tokrarlanan metaforlar1 “qara rang’,
“insan’, “hayat’, “catinlik’, “beyin” va “zibil qutusu”
metaforlaridir. Sagirdlar riyaziyyatin qarisiq ve
miirekkab bir dars oldugunu bildirib, ¢atin basa
diisiilon ve darixdirict bir dars olmasina gora
riyaziyyati sevmadiklarini izah etmak magsadile
moanfi moana ehtiva edon metaforlar yaradiblar.
Tadgiqatdan alds edilon bu natice movzu ile
alagoali hayata kecirilan bazi arasdirmalarin
naticalarila paralellik taskil edir.

Riyaziyyatin sonsuz, anlasilmaz masalalari
ehtiva edan, sagirdlar tarafindan ¢atin basa
diisiilon disturlardan, yadda saxlamag: talab
edan qaydalardan ve miirakkab simvollardan
ibarat bir fonn kimi gabul edildiyi miivafiq
calismalarin naticasi cari ¢alismanin naticasi
ilo banzarlik taskil eds bilar (Garofalo, 1989;
Oflaz, 2011; Schoenfeld, 1989; Thompson, 1984).
Memnun (2015) va Thibodi (2017) tarafinden
hayata kecirilon tedqiqatda sagirdlarin riyaziy-
yatla bagli manfi mana ehtiva edan ifadalardsn
istifade etmasi miisahide olunub. Mivafiq
tadgiqatda alda olunan natica ila bu tadqgigatin
naticalari arasinda oxsarliq oldugu geyd oluna
biler. Digar oxsar natice isa sagirdlarin sinif
saviyyalari artdiqca onlarin riyaziyyata garsi
miinasibatlorinin manfi istigamate dayismaya
meyilli olmasidir. Bazi tadqiqat naticalari (Um-
manel, 2017; Yildirim, 2019) gostarir ki, sagirdlar
yuxar1 sinifs kecdikca onlarin riyaziyyat fonnina
gars1 miinasibatlari de manfiys dogru dayisir

“Riyaziyyat” vo “riyaziyyat miiallimi” anlayisi
haqqinda 6, 7 va 8-ci siniflarin diisiincalarinin
metafor vasitasi ile 0yronildiyi calismada
riyaziyyata garsi formalasan fikirlarin manfi
mana ehtiva etdiyi naticasi alds edilib (Karaca
& Ada, 2018). Banzar naticalorin alds edildiyi
basqga bir ¢alisma 8-ci sinifda tahsil alan sagird-
larla hayata kecirilib. Kencin (2019) reallagdir-
dig1 calismanin naticalarina asasan sagirdlarin
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riyaziyyat dorsina dair monfi miithakimalor
kateqoriyasinda yaratdigl metaforlarin sayca
tstlinliik taskil etdiyi agkar olunub. Bels ki, bu
calismada da sagirdlarin riyaziyyati banzatmak
lictin manfi analogiyalardan istifads etdiyi vo
bu fanni sevmadiklari miiayyan edilib.

Movcud galismanin naticalarinin tahlilindan
do gorindiyl kimi, manfi mana ehtiva edan
metaforlar agirliq toskil edir. Lakin tadqiqatda
miisbat moana ifade edon metaforlarin da yara-
dildigini geyd etmak olar. Bu naticanin hayata
kecirilon digar tadqiqatlarin naticalari ils,
gisman da olsa, banzarlik tagkil etdiyi diisiintila
bilar.

Reeder va digarlarinin (2009) ibtidai sinif
miiallimlarinin riyaziyyatla bagh diisiincalarini
Oyranmoak maqsadi ilo hayata kecirdiyi aras-
dirmada miiallimlarin riyaziyyati inkisaf, sayahat
va istehsal kimi gordiiklari naticasi alda edilib.
Bonzar olaragq, riyaziyyatin bir hesablama vasitasi
kimi tasvir edildiyi (Bahadir & Ozdemir, 2012),
onun baladgi, zarurat, abadiyyat kimi izah edil-
diyi (Giiler va dig, 2012), miiallim namizadlarin
riyaziyyati aylancali bir masguliyyat kimi
diistindiikleri (Gliner, 2013), riyaziyyatin bir
proses kimi galoma verildiyi (Latterell & Wilson,
2017) tedqgiqatlarin naticalarinin qisman da
olsa, cari calismanin miisbat mithakimalar olan
naticaloari ile oxsarliginin oldugu ehtimal edils
bilar.

ddabiyyatlarda banzar moévzularin oldugu
tadgiqatlar1 tohlil edarken riyaziyyatin moanfi
anlayis kimi tasvir edildiyi calismalarin cari
calisma naticalari ila paralellik toskil etdiyi,
miisbat va ya forqgli anlayis kimi dayarlendirildiyi
calismalarin naticalarinin isa cari naticalarle
ziddiyyat toskil etdiyini, lakin buna baxmayaragq,
movcud kateqoriyalarin metaforlari va onlarin
ehtiva etdiyi manalar ilo banzarliyini gérmoak
miimkiin olub.

Umumilikds ise aragdirmanin naticalarine
asasan sagirdlarin riyaziyyati murakkab, ¢atin
basa diisiilan, darixdirict ve maragsiz bir fonn
kimi gordiiklari, buna uygun manfi mana ehtiva
edan ifadslardan istifads etdiklari gonastina
golina bilar: Sagirdlerin riyaziyyat elmi ilo alagali
har hansi1 bir hadisa ve ya situasiya ile bagh
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yasadiglari tacriibalarinin onlarin bu fonn haqg-
gqinda qavrayislarinin formalasmasina tasir
etdiyi toxmin edilir. Fonn haqqinda monfi fikir-
larin formalasmasinin sebablarinin miiayyan-
lasdirilmasi ve miivafiq istigamatda tadbirlarin
gorillmasi boyiik shamiyyst dasiyi. Umumi
olaraq, alde olunan naticalera uygun olaraq
asagidaki faaliyyatlarin icrasi tovsiys olunur:

e Miivafiq fonn miallimlari riyaziyyati basa
diismayon, anlamaqda catinlik ¢okan har
bir sagird l¢lin dastaklayici miihit yarat-
malidir.

e Riyaziyyatin tadrisi prosesinda mévcud prob-
lemli calismalari sagirdlarls birlikde miizakira
etmoali, sagirdlor layiha asasli ve oyun asash
Oyranms faaliyyatlarina calb edilmalidir.

e Sagirdlara riyaziyyatin glindalik hayatimizin
bir parc¢asi oldugu izah olunmalidir. Riyazi
anlayislar1 ve ifadslari rahat basa diismalari
ticlin sagirdlara fonlararasi va fonniistii in-
teqrasiyaya uygun miivafiq niimunsalar
gostarila bilar.

e Sagirdlars riyaziyyatin qeyri-adi taraflari
(Fibbonagi sirasi, Qizil bolgii va s.) hagqinda
moalumat verarak onlarda fonna qarsi maraq
yaradila bilar.

e Riyaziyyat1 daha yaxsi basa diismalari ticiin
sagirdlar praktiki tedqiqatlara calb edils,
tadris prosesinda simulyasiya va rollu oyun-
lardan istifadas edils bilar.
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ANNOTASIYA

Layiha asasli dyranma (Project-Based Learning - PBL) sagirdlari aktual
oyranma tacriibalarina calb etmak lglin standart tahsili real diinya layihalari
il alagalandiran bir yanagsmadir. Tedgigatin asas magsadi Bakida yerlagan
0zal maktablarin birinda sagirdlerin xidmat ve dyrenma (service-learning)
layihalarinin maktab icmasinin saglamliq va rifah hagqginda malumatliliq
saviyyasina tasirini aragdirmaqdir. Sagirdlerin layiha asasinda dyranmalari
makteb icmasinin saglamliq ve rifahi ile bagh olan Dayanigl inkisaf
Magsadlarine (DIM) asaslanib. Bu da miislliflera tadgigat ligiin malumat
toplamaq imkani verib. Tedgigatda ev sahibliyi eden maktabin muallimlari,
6zal maktablarin sagirdlari, dovlat maktabindan davat olunmus yuxari sinif
sagirdlari va universitet talabalari istirak ediblar. Bu layiha gargivasinda
coxsayll idman tadbirleri ve seminarlar kegirilib. ilk tadbir 6zel maktab
muallimlari ve sagirdlari arasinda kegirilon voleybol oyunu olub ve burada
63 nafer istirak edib. Novbati tadbir maktaeb icmasinin idman seminari olub
va ham dévlat, heam de 6zal maktablardan, elaca da universitet talobalarindan
ibarat 26 nafar istirakgini shate edib. PBL yanasmasinin sagirdlarin layihanin
hayata kecirilmasi ilo bagl biliklarins, maktab icmasina va istirak¢ilarin
motivasiyasina neca tasir etdiyini giymatlondirmak ligin malumatlar voleybol
tadbirinds istirak edan musallimlar, sagirdlar ve musahidagilar ile onlayn sorgu
va miisahibalar vasitasils toplanib. Layihanin maktab icmasinin saglamliq va
rifah hagginda malumatliliq seviyyasina tasirini giymatlandirmak lgtin reqg-
ressiya tohlili aparilib. Naticede PBL metodunun sagirdlar arasinda faydali
amakdasliga sabab oldugu ortaya ¢ixib. Layiha vasitasile maktab icmasinin
ahamiyyatli deracads tekmillasdiyi, aktiv va calbedici dyranma mihitinin
inkisaf etdirildiyi, malumat mubadilasinin gliclandiyi va sagirdlarin maktabin
muxtalif faaliyyatlorinds istirakinin artdigi misahids olunub.

Acar sozlar: Layiha asasli dyranma, maktab icmasi, saglamliq va rifah, ictimai
xidmat, davamli inkisaf, problemlarin halli.
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ABSTRACT

Project-Based Learning (PBL) is an instructional approach that blends regular
classroom education with real-world projects to involve students in actual
learning experiences. The study's primary goal was to explore the influence of
students' service-learning projects on health and well-being awareness in the
school community at one of the private schools in Baku, Azerbaijan. Students'
project-based learning was based on the Sustainable Development Goals
(SDGs) issue of health and well-being in the school community, which allowed
the authors to gather data for the study. Participants in this study included the
host school's teacher, private school students, and invited guests from the public
school, which included high school and university students. As part of this
project, numerous sporting events and workshops were held. A volleyball game
between teachers and students from the private school was the first event, and
there was n=63 participants. A school community sport workshop was the
following event, and it attracted n=26 participants from both public and private
schools as well as university students. In order to evaluate how the PBL approach
affected students' knowledge of project delivery, how it affected the school
community, and how it affected participants' motivation, data were collected
using an online survey and interviews with teachers, students, and observers
who participate in the volleyball event. A regression analysis was conducted to
evaluate the project influence of physical health education and service as action
department collaboration on awareness of health and wellbeing in the school
community Seminar n=26 (M = 8.88, SD =1.92) and Overall Workshop activity
(M = 9.76, SD =.429) We found a statistically significant main effect of Overall
Workshop activity, F (13, 165) = 29.6, p = .000. and we also found a strong
correlation between average organizing school community project and students
and staff motivation, r (.627) = .63, p < .000. As a result of the students' project,
the PBL method demonstrated effective collaboration among the students.
Through a project, the school community considerably improved, fostering an
active and engaged learning environment, enhancing information sharing, and
enhancing student engagement in various elements of the school.

Keywords: Project-based learning, School community, Health and wellbeing,
Community service, Sustainable development, Problem-solving.
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INTRODUCTION

Students’ understanding of health and wellness within a school community has been positively
influenced through physical health and education in conjunction with service as action department.
Students are taught the value of proper nutrition, exercise and personal hygiene as well as how
these ideas can lead to better mental health and academic achievement through the combined
efforts of these two departments. The inclusion of these subjects in the curriculum gives students
knowledge about how to live a healthy lifestyle and advance a wellness culture in their
neighborhoods. Additionally, by working together, students may get essential networking chances
and volunteer activities that help them advance their professional and personal development.
Project-based learning, a student-centered approach, encourages active inquiry of real-world
challenges and problems through tasks like spending a lot of time working on a challenging
question, challenge or problem. It is distinct from classroom instruction led by a teacher or rote
memory based on paper, which provides known knowledge or implies a straight-forward path to
comprehension. According to Dole et al, (2017) PBL has a positive influence on student
performance, motivation and engagement through increasing creativity, critical thinking,
cooperation and communication. Some people argue that encouraging students to think creatively
and view learning as a process with a purpose rather than mindless memorization is possible
through the use of project-based learning. Project-based learning has a number of benefits, such
as improved conceptual understanding, a broader background knowledge, extended social and
interaction skills, improved managerial skills, increased creativity and improved writing abilities.
It also entails a method of instruction whereby students work together to resolve problems from
the outside world. When solving problems, students must integrate their knowledge from several
disciplines and put it to use. The potential for real-world influence serves as a motivator for
learning. As project-based learning focuses on long-term, trans disciplinary and student-centered
learning activities, students are given the opportunity to organize their own work, choose their
topic based on personal interest and manage their own time in a project-based class. It differs from
typical teacher-led classroom activities and promotes the creation of group or individual artefacts
to illustrate what is being learnt. Moreover, it gives students the chance to investigate issues and
challenges with real-world applications that increases the likelihood that knowledge and skills will
be retained throughout life. Students have the chance to actively engage in a real-world application
of the concepts learnt in the classroom through their service-based project that is centered on the
sustainable development goal of health and wellbeing. As they collaborate to enhance the health
and wellbeing of their community, it can help cultivate a sense of civic responsibility and
stewardship among pupils. Students can develop crucial interpersonal skills and gain valuable
leadership experience by working with local organizations and taking part in service-based
initiatives like wellness initiatives, health awareness campaigns and nutrition education. These
abilities will help them both inside and outside of the classroom.

Statement of problem

The importance of physical activity in promoting both a healthy lifestyle and academic success
is not widely understood by students in many Azerbaijani schools. In the study conducted by Fathi
etal,, (2014)The following five general themes emerged as the main obstacles such as collaboration
among and across sectors; development of policies and regulations; infrastructure and capability;
personnel; and engagement of the community. In another study by Sodiya & Imanguliyeva, (2021)
The outcome demonstrated the widespread subject swapping of physical education lesson in public
schools which has an influence on the promotion of a healthy lifestyle and students’ comprehension
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of the value of physical activity in many Azerbaijani schools. Students will ultimately have a more
severe than optimal learning experience due to a lack of physical and mental activities that are
centered on the health and well-being of the school community that will lead to demotivation and
ineffectiveness in both teaching and studying. The planning, implementing out and evaluation of
projects used in project-based learning are equally crucial as the projects themselves. This research
examines the influence of physical health education and service as action department collaboration
on health and wellbeing awareness in the school community and project-based learning evaluation
skills. The following five general themes emerged as the main obstacles such as Collaboration
among and across sectors; development of policies and regulations; infrastructure and capability;
personnel; and engagement of the community.

Purpose of Study

This study’s three purposes are served by using the Sustainable Development goals, notably
those that focus on health and wellbeing, as the basis for a service-learning initiative for students
in a school community. First, it allows students to put what they have learned in the classroom into
practice in a real-world situation, giving them the chance to gain real-world experience and
knowledge that will be helpful for their future professional or personal aspirations. Second, it
promotes civic responsibility and stewardship toward their community and others, helping to
create a culture of service and responsibility within the student community. Additionally, it
improves the community’s and its residents’ general quality of life while advancing the larger
objectives of sustainable development. In summary, assisting students develop project delivery
abilities such as project implementation, project evaluation and project planning, utilizing the PBL
technique’s five steps and to assess the effects of the students’ SDGs project on the entire school
community.

Objectives of Study

The objectives of this study are
e To explore outcome of the students’ project implementation, project evaluation and project

planning, utilizing the PBL technique’s five steps by investigating and responding to real-

world situations
e To examine the effects of the students’ SDGs project on the entire school community.
e To explore influence of physical health education and service as action department collaboration

on awareness of health and wellbeing in the school community

Research Questions
The direction of the investigation was guided by the following research questions below.

1. What is the outcome of the students’ project implementation, project evaluation and project
planning, utilizing the PBL technique’s five steps by investigating and responding to real-world
situations?

2. Is there any influence of the students’ SDGs project on the entire school community after
volleyball Match between Teacher and Students?

3. Is there any influence of physical health education and service as action department
collaboration on awareness of health and wellbeing in the school community?

LITERATURE REVIEW

There is an abundance of literature on the PBL strategy and effects. Ayton & Capraro, (2021)
feedback from students is a critical component of all PBL approaches. Reflective notebooks were
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utilized for this project to gather information regarding the PBL experiences of primary education
teachers in training. Students who engage in project-based learning get the knowledge, networks,
and abilities necessary to plan campaigns and projects that address societal concerns. In addition
to providing hands-on training in project management, community involvement, fundraising,
communication, and research-related topics, it places a strong emphasis on student collaboration
and intercultural understanding (Koh et al., 2010). It promotes critical thinking, teamwork, and
problem solving in the real world and is learner-cantered with an emphasis on knowledge and skill
acquisition. Also crucial are preparation, execution, and evaluation. This article examined how PBL
may be used to apply the SDGs to enhance the health and wellbeing of school communities, and it
also provided the survey findings from a student project. The goal of the student project, which
was carried out using the PBL methodology, was to use the SDGs to enhance the health and welfare
of the school community. The project involved surveying the school community to determine the
achievement of the project organized by applying PBL showed that the project met its goals, leading
to appreciable improvements in the school community’s health and wellbeing.

Treadwell, (2018)the distinctive characteristics of PBL Project-based learning and the case for
its adoption is made by giving students various projects targeted at improving physical activity
during the school day. which make it especially helpful for solving complex challenges like boosting
health and wellbeing in school communities, can be credited with the project’s success. PBL enables
students to participate in active and collaborative learning, where they collaborate to find solutions
to problems in their community. This method aids in the development of students’ critical thinking
and problem-solving skills as well as social and emotional qualities including empathy, teamwork,
and communication. Students were able to relate their classroom learning to actual problems and
get a sense of agency and responsibility for establishing positive relationships among the members
of the school community as well as contributing to the betterment of their mental, physical and
spiritual well-being by using the SDGs as a framework for their project.

Theoretical Framework

Experiential learning theory is a conceptual framework that posits that learning is most
effective when it is based on first-hand, hands-on experience. This theory assumes that students
are more likely to engage with the material and learn through direct interaction, participation, and
observation, as opposed to passive, memorization-based learning. Applied to a service-based
project in a school community, experiential learning theory can be used to design activities that
are both meaningful and challenging for the students, allowing them to learn from the experiences
and apply the knowledge to their own lives. According to Jon Ord, (2012) with the concept of
experiential learning, all activities happen in a collective setting. Knowledge is founded on
experiences and is socially produced. This information needs to be arranged in the context of
relevant, everyday experiences. Godfrey Smith, (2014) the concepts and tenets of project-based
learning included the idea that a teacher should not be in a school to force a student to adopt a
particular viewpoint or set of behaviors but rather should be a member of the community who
chooses the influences that would have an influence on the student. The researcher advocated
using creative or constructive endeavors as the focal point of correlation.

Conceptual Framework
The conceptual framework indicates the process of the need assessment analysis and the
application for the of PBL in educating students as global citizens. After the need assessment
analysis lack of physical activities in the school community and lack of student’s project
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implementation skills were highlighted. This brough a collaboration between physical health

education and service as action department. Students were advice to conduct their service in action

projects on physical activity and wellbeing from as one of the sustainable development goals.

Students were trained and given feedback on PBL approach to guide their projects (Figure 2), the

whole school community participated in the organized one month of physical activity events and

workshop. The evaluation was conducted and the qualitative and quantitative result were
presented in the finding and discussion as seen in Figurel.

The PBL in educating students as global citizens can be organized around the following key
components:

e Pedagogy: PBL is an active learning approach that is student-centered and inquiry-based. It
encourages students to collaborate, communicate and problem-solve in real-world contexts,
which helps them develop a deeper understanding of global issues.

e Curriculum: PBL can be used to teach a wide range of subjects, including social studies,
science, mathematics and language arts. The curriculum should be designed to integrate
global issues and promote interdisciplinary learning.
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m The influence of project-based learning in educating students as a global citizen

The Influence of Students’ Service Learning Project on Health and Wellbeing Awareness
in the School Community
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e Assessment: Assessment in PBL should be authentic, formative, and summative. It should
focus on assessing not only students’ knowledge but also their skills and attitudes related to
global citizenship.

e Learning Outcomes: The learning outcomes of PBL should focus on the development of global
competencies such as critical thinking, communication, collaboration, cultural awareness and
social responsibility. These competencies are essential for students to become responsible
and active global citizens.

e Teacher Training: PBL requires a shift in the role of the teacher from a content provider to a
facilitator of learning. Teachers need to be trained to design, implement and assess PBL
activities effectively.

e Contextual Factors: The influence of PBL on global citizenship education is influenced by
contextual factors such as culture, language, socio-economic status, and access to technology.
These factors need to be taken into account when designing and implementing PBL activities.
In summary, PBL can be an effective pedagogical approach for educating students as global

citizens. The influence of PBL on global citizenship education can be maximized by integrating

global issues into the curriculum, assessing global competencies, focusing on authentic and
interdisciplinary learning outcomes, training teachers in PBL and considering contextual factors.

As seen in Figure 2 the research conceptual framework was designed as a template on how
the teacher identified the students’ problems and applied solution using the PBL approach to help
students develop the skills needed for the SDGs projects for community development.
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Promoting Physical Activity and Wellbeing on School Campus

As stated in Pulimeno et al,,(2020)promoting students’ well-being can boost their academic
performance by decreasing negative consequences and encouraging critical thinking. Early
intervention and health promotion in the classroom can encourage students to learn about their
own health and adopt healthy behaviors, but this requires teachers to have the necessary training.
According to Biddle & Asare, (2011), since 2011, both the quantity and quality of research have
considerably increased, with the most significant characteristics being depression, self-esteem and
cognitive functioning. The conceptual approach of using PBL to assist students in raising awareness
of the SDGs on Improving health and well-being for everyone was highlighted in this current
research. The PBL gave students a chance to promote healthy living and physical activity on the
school campus. According Baena-Morales et al,, (2023) the report emphasizes the significance of
physical education in fostering analytical and holistic thinking for sustainable development and
offers useful teaching and SDG target-specific teaching strategies. The effectiveness of therapies
for treating depression is moderate while those for lowering anxiety and enhancing body image
have a variety of effect sizes. There is some evidence that greater or increased physical exercise
and fitness are linked to better cognitive health and performance, as well as depression and other
mental health problems. On the other hand, according to the findings of meta-analyses, physical
activity in the classroom increased on-task behaviors and decreased off-task behavior, which in
turn improved academic performance and cognitive abilities. (Marques et al., 2018) According to
the study, increased cardiorespiratory fitness can boost children’s health and academic
performance, although methodological concerns with measuring physical activity should be taken
into account. Yet, neither cognitive processes nor physical activity was shown to be affected. The
most crucial concept is that, when counseling overweight and obese people, setting goals and self-
monitoring behavior are crucial for behaviors maintenance over time, especially, when utilizing a
person-centered and autonomy-supportive counseling approach. (Watson et al., 2017) Another
notable information mentioned by Fukuzawa et al., (2017) is that students acquire valuable skills
which can be used in a variety of fields, including teamwork, solving challenges and analytical
thinking. In order to increase students’ interest in science instruction and physical exercise, the
study recommends further research, development and assessment of adventure education and
recreation programs (Mackenzie et al., 2018). Mackenzie's study provided evidence that engaging
in physical activity outside increases students’ enthusiasm to pursue science. In Graf et al., (2014)
their research suggested that the environment should be considered while promoting physical
activity. It went on to say that a students’ degree of physical activity or inactivity may also depend
on factors related to their family lifestyle. As Graf have noted that family life style could have a
significant influence, on the other hand, Rodriguez-Ventura et al.,( 2014) also explained that the
challenges discovered were a lack of awareness of being overweight, its identification as an illness
and its repercussions, a lack of time to oversee a healthy lifestyle and a significant societal pressure
to eat processed foods.

Project-based learning (PBL) as an instructional approach

This review of the literature examines the efficacy of project-based learning (PBL) in
developing young global citizens, emphasizing its ability to promote cultural awareness, creativity,
and 21st-century skills, as well as to boost participation, academic performance, and information
transfer. Augustine et al.,(2015)argues that PBL can help students develop the competencies
necessary for active citizenship and responsible global engagement. The authors report that a “real-
world” PBL approach can enable students to learn about global issues, develop intercultural
competencies, and engage in community-based projects. Akharraz,(2021) investigated the
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influence of PBL on students’ cultural awareness and found that PBL can enhance students’
understanding of different cultures and their ability to communicate with people from diverse
backgrounds. The study suggests that PBL can be an effective instructional strategy for promoting
multiculturalism and global citizenship education. Creghan & Adair-Creghan, (2015) examined the
influence of PBL on the attendance of an economically disadvantaged student population and found
that PBL can significantly increase student attendance. Moallem & Igoe, (2018) PBL places learning
in the context of a problem, as the name suggests. Instead of an instructional session or research
project meant to instill disciplinary action, the PBL learning cycle, also known as the PBL tutorial
process, often begins with the presenting of a problem. Sharma et al., (2023) investigated the
influence of PBL on engineering education and found that PBL can enhance students’ problem-
solving skills, creativity and ability to apply theoretical concepts to real-world situations. The study
suggests that PBL can be an effective instructional strategy for preparing students for the 21st-
century workforce. Granado-Alcon et al., (2020) explored the influence of PBL on competencies
and knowledge transfer in higher education and found that PBL can enhance students’ ability to
transfer knowledge to new situations and develop competencies such as critical thinking and
problem solving. Fukuzawa et al.,, (2017) investigated students’ motivation in response to PBL to
promote student engagement, enhance critical thinking skills and improve student-learning
outcomes.

Project Delivery Problem Faced by Students

According to (Barlow et al., 2016). Project-based learning requires careful project preparation.
It entails deciding on the project’s scope, establishing the learning goals and objectives, outlining
the activities that will be carried out and determining the resources required to finish the project.
Unfortunately, many instructors lack the abilities needed to effectively design projects. One frequent
issue is that teachers frequently neglect to match project goals with the overall curriculum. Projects
may become disjointed from the rest of the curriculum as a result, which makes it challenging for
students to understand the value of what they are learning. The curricular standards and the
learning objectives they want to accomplish with the project must be understood by teachers.
Another typical issue is that teachers may not understand how to appropriately scaffold the project.
Scaffolding is the process of dividing large jobs into smaller, more achievable tasks. This method
assists students in developing the abilities required to finish the project successfully. Teachers who
lack scaffolding abilities may find it difficult to construct projects that are appropriate for their
students’ learning levels (Magano et al., 2020). Many teachers lack the expertise needed to carry
out projects properly that prevents students from participating in relevant learning activities and
receiving help throughout the process. One difficulty is that teachers may not give students enough
direction throughout the project implementation phase. Students may fail to understand the
project’s requirements or the teacher’s expectations. To guarantee that students complete the
project successfully, educators must provide clear directions and support. According Bausch &
Becker, (2001) another concern is that teachers may not create a conducive classroom climate for
project-based learning. An adaptable learning environment that promotes student participation
and open dialogue is essential for project-based learning. Teachers may not use proper evaluation
methods to evaluate student learning which is a prevalent issue (Harrigan, Gastrid, Walden U,
2014). Teachers must select assessment methods that match with the project’s learning objectives.
Additionally, they have to guarantee that the evaluation procedures are fair, accurate and
trustworthy. Another issue is that teachers may not provide pupils with specific and constructive
criticism. Feedback is an important part of project-based learning because it helps students
understand what they did well and where they may improve. Through project-based learning,
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teachers are improving their own learning that calls for careful preparation and implementation
to provide the best possible student experiences (Mundy et al., 2012).

Literature Review Summary

The results of the literature review demonstrate the value of physical activity and how engaging
in physical activity can improve students’ academic performance and mental health. The promotion
of healthy habits can improve students’ critical and analytical thinking skills while also enhancing
students’ well-being. Students can learn about their own health by participating in early
intervention and health promotion in the classroom. Project base learning (PBL) can promote
critical and comprehensive thinking for sustainable development and increase understanding of
the SDGs. It further indicated that to execute successful teaching methods, teachers must receive
training. Hence, PBL should be the main instrument used to address community challenges.
Enhancing student learning and project completion is the aim of PBL. The results, however, also
indicated that teachers’ lack of PBL experience contributed to students’ inability to finish projects.
According to the report, educators should take part in professional development workshops to
learn how to use PBL to improve students’ project-delivery abilities and foster their emergence as
global citizens through participation in networks, connections and networking.

MATERIALS AND METHODS

This current study applied sequential mixed methods research, it is a method of conducting
research that employs both qualitative and quantitative techniques sequentially. By combining the
advantages of both approaches, this strategy enables us to perform a more comprehensive analysis
of the students’ project implementation, project evaluation, and project planning, utilizing the PBL
techniques and the influence of collaboration between service as action department and physical
health education department on creating awareness of health and wellbeing in the school
community and produce a richer, more detailed report. In the qualitative phase, a need analysis
was conducted to understand the level student’s comprehension of physical health and wellbeing
in the school community data are gathered through conducting class focus groups, and other
approaches in order to get insight into students’ experiences and points of view. This is
complemented by the quantitative phase, which makes use of statistical analysis to detect patterns,
correlations, and other results that add further context and insights. The data for quantitative was
gather through the activities conducted such as volleyball, football match, chess, dart, relay race,
thug of war and aerobic dance workout.

Participants
Participants in this study came from both public and private schools in Baku, Azerbaijan. One
of the private schools offered to serve as the project’s host, and all of the events were planned and
carried out using the school’s sports facilities and art hall for the workshop. Participants included
department heads, teachers and students of grade 7 and 8 of middle year program (MYP). The
invited participants are public school students of grade 7 and 8 age range between 11-13 years
old. The university undergraduate students age range between 19-21years old.

DATA COLLECTION

This project included two separate events that took place over the course of one month. Data
were gathered from students and teachers that participated in the volley event. The supervisor
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Table 1 Project participants and events: Influence of physical health and wellbeing in the school

community

Events Participants

1 Volleyball Match: Teachers and Students (School Campus) N=63 Private school
The participants in this event were the private school students and students and
teachers who are carrying out the project. teachers

2 Influence of Physical health and wellbeing in the school community: N=26 (Private School,
Host - (Private School Students), Guest :(Public school students and Public School and
university students Participants in this event included public and private university students)

school students, as well as university students who applied through

a website built by the host private school students.

Activities

Workshop on Influence of Physical health and wellbeing

in the school community (Six presenters)

Games

Dart, Basketball, Thug of war, Relay race, Volleyball, Handball, Aerobic Fitness Dance

produced a survey questionnaire with open-ended questions and a rating scale that was distributed
to the school community through announcement on toddle platform and to students and teachers’
emails for the first data collection. The second data collection include conducting class focus groups,
students were requested to write reflections based on the volleyball match event between the
teachers and students and another survey questionnaire was created for the influence of physical
health and wellbeing in the school community event for the overall project planning and delivery
based on the workshop and all other activities that took place. The response was evaluated by the
project coordinator and supervisor. Thematic coding was applied for the analysis of the
participants’ responses to understand the student’s needs and experiences of physical health and
wellbeing in the school community. The themes were used to create a survey questionnaire gather
data for the project and feedback and evaluation.

First Event for data collection: Volleyball Match: Teachers and Students

[tis creative and entertaining to use a volleyball game between teachers and students to raise
awareness of physical health and well-being in the school community. Students created a message
strategy to encourage teachers and students to take part in the game and emphasize the value of
physical health and wellness in school environments. To increase attention they made posters, sent
out messages to the students and used the school toddle platform. The volleyball match lasted 60
minutes and took place during the school lunch break. Students from all grade levels, from middle
year program (MYP) 1 to 4 attended the event to witness the match.

Second Event for data collection: Influence of Physical health and
wellbeing in the school community
Students from public, private and university schools all took part in the event’s activities, which
included a workshop on the influence of health and wellbeing in the school community. The
workshop program featured six presenters and various sports events like basketball, dart, tug of
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war with ropes, relay races, volleyball, handball and aerobic exercise dancing were played. Through
the website created by the students of the host school about the influence of physical health and
well-being in the school community, participants from various schools registered for this event.
The entire event lasted six hours, from nine in the morning until two in the afternoon.

DATA ANALYSIS AND RESULT

After data collection was completed, we conduct proper analysis and interpretation of the data
as seen below. The following research questions were answered below after the data analysis.

1. What is the outcome of the students’ project implementation, project evaluation and project
planning, utilizing the PBL technique’s five steps by investigating and responding to real-world
situations?

2. Is there any influence of the students’ SDGs project on the entire school community after
volleyball match between teacher and students?

3. Is there any influence of physical health education and service as action department
collaboration on awareness of health and wellbeing in the school community?

QUALITATIVE FINDINGS

First Research Question

— What is the outcome of the students’ project implementation, project evaluation, and project

planning, utilizing the PBL technique’s five steps by investigating and responding to real-world

situations? (Data analysis based on first and second events)

The outcome of the project evaluation is presented in the table below, the evaluation answered
the first research question, using the objective and outcome of the event and workshop.

The project’s detailed implementation of PBL: The teacher’s precise actions to guarantee the
PBL approach’s success and the project’s influence on the school community are described below.

Step 1. Project investigation and Development

The goal of the service-learning project was to increase teachers’ and students’ participation
in physical exercise by raising awareness of health and wellbeing in the school community. As part
of their summative evaluation for the middle year curriculum in grade 8, students were required
to complete a community service project. They had to work together on the project and present a
proposal based on the SDGs topics in order to conduct research in the school context and propose
methods for encouraging boys and girls to engage in healthy eating and physical activity.

Step 2. Teaching and Planning

The teacher gave students a clear project scope, described the processes of the PBL process
and made sure they had the required materials and assistance to make the PBL method successful.
To ensure that students stayed on task and advanced with the project, the teacher also offered
frequent comments and direction.

Step 3. Action

Students met frequently throughout the project’s one-month duration to work on their study,
discuss what they found and suggest an alternate approach. Students presented their findings,
suggestions and perspectives on the problem during the project’s conclusion to members of the
school community at large. The duty was divided among the students after they established a
system of team leadership and numerous organizing committees. They provided dates for their
events so that the venue could be reserved and the necessary supplies could be provided. The
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m Sample of student progress towards Middle Year Program (MYP) service learning outcomes

Become more Undertake Discuss, Persevere in Work Develop Consider
aware of your challenges evaluate and action collaboratively | international the ethical
own strength that develop plan student- with others mindedness through | implications
and areas for new skills initiated global engagement, | of your
growth activities multilingualism and | actions
intercultural
understanding
No.of | No.of | No.of | No.of | No.of | No.of | No.of | No.of | No.of | No.of | No.of No. of No. of
times | eviden | times | eviden | times | eviden | times | eviden| times | eviden | timesLO | eviden | timesLO
LO ces L0 ces LO ces LO ces L0 ces tagged | ces tagged
tagged | collect | tagged| collect | tagged| collect | tagged | collect | tagged| collect collect
ed ed ed ed ed ed
0 0 0 0 0 0 0 0 0 0 0 0 0
0 1 1 0 1 0 1 0 0 0 0 0 1
0 0 1 0 0 0 1 0 0 0 1 0 0
0 0 1 0 1 0 1 0 0 0 0 0 0
0 0 1 0 0 0 0 0 0 0 0 0 0

following events: basketball, football, meditation, volleyball, healthy food cooking competition,
influence of physical health and wellbeing were planned and conducted over the course of one
month.

Step 4. Reflection and evaluation

The qualitative analysis was conducted using the project evaluation objectives, the project
input and output, short term and long-term outcome. The analysis can be seen below in (Table 1)
for the result. The second quantitative analysis result can be seen in (Table 2) systematic coding of
the feedback from participants of the organized volleyball match between the teachers and
students. The coding was highlighted and coded in three colors. The Red color highlighted the
dissatisfaction of the participants, while the yellow color highlighted accounted for innovative
suggestion from the participants and the green color highlighted and accounted for participants
satisfaction, motivation, collaboration, teamwork, perfect initiative for whole school community
health and well-being.

Step 5. Evaluation and Assessment

The following themes on the school’s Toddle platform were used to evaluate students. The
sample is shown below; due to ethical considerations, we are unable to reveal the study’s
participants’ grades.
e Become more aware of your own strengths and areas for growth;
¢ Undertake challenges that develop new skills;
e Discuss, evaluate and plan student-initiated activities;
e Persevere in action;
e Work collaboratively with others;
¢ Develop international-mindedness through global engagement, multilingualism and

intercultural understanding;
e Consider the ethical implications of your actions.
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The project evaluation'’s findings on influence of physical health and wellbeing in the school
Table 2 o
community (first and second events)

A. Increased awareness of health-related issues and concerns among school communities in different countries:
The project successfully increased awareness of health-related issues and concerns among school communities in different
countries. By organizing physical activities and workshops, students, teachers, and school administrators were exposed
to information about the influence of physical health and well-being on academic progress, motivation and overall well-
being. The seminars and workshops effectively disseminated valuable information to the participants, thereby achieving
the objective of raising awareness.

B. Improved access to health-related information and resources for students and teachers:
By creating a website to promote the workshops, the project facilitated improved access to agenda information for students
and teachers. The website was made by students for the benefit of the school and wider public. The website includes all of
the project's information as well as some photos taken during project activities. The link to the website as seen below
https://www.eventbrite.com/e/physical-health-and-well-being-in-school-community-tickets-
637237312957?fbclid=IwAR0_JxsgM7iGKpzFlyUvm5fZ3ZfMxkD_tS60V2qPnnK-06Pwimg_zW_PtXg

C. Increased participation in physical activity and healthy competition among students:
Through the organization of regular physical activities and the provision of opportunities to try different physical activities
and mind games, the project likely succeeded in increasing participation in physical activity and fostering healthy
competition among students. By engaging students in various activities, the project aimed to promote physical health and
motivate students to lead active lifestyles. The project's initiatives likely led to the desired outcome of increased participation
and healthy competition.

D. Increased collaboration and interaction among students and teachers in different countries:
Although not explicitly mentioned in the project description, it is reasonable to assume that the organization of physical
activities, workshops, and seminars provided opportunities for collaboration and interaction among students and teachers
from different schools and level of educational background. The exchange of knowledge, experiences, and perspectives on
the influence of physical health and well-being likely facilitated collaboration and interaction, aligning with the objective
of fostering cross-cultural connections within the school communities.

E. Improved overall health and well-being in school communities:
Given the project's focus on physical health and well-being, it is reasonable to expect that the initiatives undertaken would
have contributed to improved overall health and well-being in school communities. By raising awareness, providing
information, and promoting physical activity, the project likely had a positive influence on the health and well-being of the
participants.

QUANTITATIVE FINDINGS

Second Research Question
— Isthere any influence of the students’ SDGs project on the entire school community after volleyball

Match between Teacher and Students? (Data Analysis based on First event)

Teachers and students competed in a volleyball match, the volleyball match is one of the
activities in the school community’s physical health and well-being project. The data were analyzed
using IBM SPSS and Excel to answer the following research questions for the study on the influence
of project-based learning on educating students as global citizens.
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Table 3 Descriptive analysis for participants in the volleyball event teachers vs students

Frequency  Percent Valid Percent ~ Cumulative Percent

Valid Player HOD 1 14 1.6 1.6

Students Observer 19 275 302 317

Student Player 18 26.1 28,6 60.3

Teacher Observer n 15.9 175 778

Program Coordinator 2 2.9 32 81.0

Player Teacher 12 174 19.0 100.0

Total 63 913 100.0
Missing  System 6 8.7
Total 69 1 00.0

Figure 4 Descriptive analysis for participants in the volleyball event teachers vs students

30
25
20 17.4
10
5 2.9
1 14 2
0
Player HOD Students Student Teacher Program Player
Observer Player Observer Coordinator Teacher

B Frequency M Percent

In table 3, project participants, we see the spread of the participants across the school staffs
and students. We have teachers (n=10) who participated as an observer/spectator, program
coordinators (n=2), the middle year program (MYP) teacher’s players (n=12), student’s players
(n=18) and students as an observer or spectators (n=19). The head of department (HOD) as player
accounted for (n=1) and lastly the head of school program coordinator as an observer and
spectators accounted for (n=2). In Figure 4 you can see the cluster chat showing the spread of the
participants.

In order to determine the success of using project-based learning (PBL) as a strategy for
students to organize one of the SDGs on health and wellbeing, we conducted a descriptive analysis
based on the responses of the Teachers and Students who participated in the volleyball match, one
of the activities in the school community’s physical health and well-being project. The descriptive
analysis for the participant’s responses on the question “Do you agree that organizing such events
is important to improve the health of the school community? And I feel motivated to participate in
similar events in the future”. The result shown below in the chart demonstrated the effectiveness of
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1ELIEW:8N Do you agree that organizing such events is important to improve the health of the school community?

Frequency  Percent Valid Percent ~ Cumulative Percent
Valid Strongly Agree 55 79.7 873 873
Agree 8 11.6 12.7 100.0
Total 63 913 100.0
Missing System 6 8.7
Total 69 100.0

IELI XN | feel motivated to participate in similar events in the future

Frequency  Percent Valid Percent ~ Cumulative Percent
Valid Strongly Agree 46 66.7 73.0 73.0
Agree 17 24.6 270 100.0
Total 63 91.3 100.0
Missing System 6 8.7
Total 69 100.0

m Do you agree organizing such events is important to improve the health of the school community

90

80
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60 55
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1 2
B Strongly Agree 55 79.7
H Agree 8 11.6

B Strongly Agree M Agree

the student’s SDGs awareness project of health and wellbeing using PBL approach. Do you agree
that organizing such events is important to improve the health of the school community? The total
participants in the project were (n=63), the responses from the participants shows that (Strongly,
n=55) and (Agree, n=8)

[ feel motivated to participate in similar events in the future, responses indicated that out of
(n=63) participants (Agree n=17) and (Strongly Agree n=46).

We found a strong correlation between organizing school community project and students,
staff motivation, r (.627) =.63, p <.000. as presented in the correlations Table 6.
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Pearson Correlations between participants’ response on the importance of the volleyball
event and motivation to participate in similar events in future

Pearson Correlations between participants response on
the importance of the volleyball event and motivation to
participate in similar events in future

Do you agree that organizing such
events is important to improve the
health of the school community?

| feel motivated to
participate in similar
events in the future

Do you agree that organizing
such events is important to

Pearson Correlation

1

627**

improve the health of the Sig. (2-ailed) 000
school community? N 63 63
Pearson Correlation 627+ 1
| feel motivated to participate in Sig, (2-tailed) 000
similar events in the future
N 63 63

** Correlation is significant at the 0.01 level (2-tailed)

second events).

The third research question
— Is there any influence of physical health education and service as action department collaboration
on awareness of health and wellbeing in the school community? (Data analysis based on first and

In order to answer the following research question, the data collected after event was input
into SPSS, the table below represent statistics from a school sports event, such as the number of
participants, gender, their school affiliation, their position and how many activities they
participated in during the event. The descriptive statistics provided, in Gender (n=26, Female 16,
Male 10), School (n=26, Private school students 16, public school students 6, University students
4). The total numbers of students that answer the survey after the program (students n=22, school
staff n=4). The descriptive statistic such as the mean, variance and standard deviation were also
calculated, the sample as a whole for participants (M = 13.53, SD =7.64), School (M = 1.5, SD =.760),
Participants position (M = 1.15, SD =.36), while gender (M = 1.61, SD =.49) the analysis can be seen
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Table 7 Descriptive analysis for participants’ gender in the second event

Frequency  Percent Valid Percent ~ Cumulative Percent
Valid Male 10 385 385 385
Female 16 61.5 61.5 100.0
Total 26 100.0 100.0

Table 8 Descriptive analysis for participant's schools in the second event

Frequency  Percent Valid Percent ~ Cumulative Percent
Valid Private School 16 615 615 615
Public School 6 231 231 84.6
University 4 154 154 100.0
Total 26 100.0 100.0

Table 9 Descriptive analysis for participant’s position in the second event

Frequency  Percent Valid Percent ~ Cumulative Percent
Valid Student 22 84.6 84.6 84.6
Teacher/Staff/Coordinator 4 154 154 100.0
Total 26 100.0 100.0

Table 10 Descriptive statistic for mean and standard deviation in the second event

Participants School Position What is your gender?

N Valid 26 26 26 26

Missing 0 0 0 0
Mean 13.5000 15385 11538 16154
Std. Deviation 764853 76057 36795 49614
Variance 58.500 578 135 246
Percentiles 25 6.7500 1.0000 1.0000 1.0000

50 13.5000 1.0000 1.0000 2.0000

75 20.2500 2.0000 1.0000 2.0000

95 25.6500 3.0000 2.0000 2.0000

in Table 7 (Figure 7). Table 8 (Figure 8) shows the descriptive analysis for participants schools. In
Table 9 (Figure 9) the descriptive analysis for participants position, while in Table 10 presents the
descriptive statistics for mean and standard deviation in the second event.

A regression analysis was conducted to evaluate the project influence of physical health
education and service as action department collaboration on awareness of health and wellbeing
in the school community Seminar n=26 (M = 8.88, SD =1.92) and Overall Workshop activity
(M =9.76, SD =.429) We found a statistically significant main effect of Overall Workshop activity,
F (13,165) = 29.6, p =.000.
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Figure 7
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Table 11 Descriptive Statistics for workshop on

N Mean Std. Deviation
Rate the seminar section based on your satisfaction level in the 26 8.8846 192514
event from 1-10 scale
Rate the overall workshop/program based on your satisfaction level 26 9.7692 42967
Valid N (listwise) 26

Table 12 Regression Analysis on Rate the workshop section level of Satisfaction from scale of 1-10

Model Sum of Squares  df Mean Square F Sig.

1 Regression 780.607 2 390.304 13165 .000b
Residual 681.893 23 29.648
Total 1462.500 25

a. Dependent Variable: Participants
b. Predictors: (Constant), Rate the workshop section based on your satisfaction level in the event from 1-10 scale.
Rate the overall workshop/program based on your satisfaction level.

DISCUSSION

As stated by Kalla et al.,(2022)the main factor and result of effective environmental education
is “pro-environmental behavior” which entails deliberate action to reduce unfavorable
environmental influences at the individual or community level. Kalla et al., further stated that the
UNESCO Education for Sustainable Development (ESD) Roadmap 2030 has identified important
priority areas to promote ESD in formal curricula. The Sustainable Development Goals (SDGs) strive
to attain this goal. These programs ought to promote action competence and give students the tools
they need to support sustainable development. The study’s literature review lends credibility to
the current project’s conclusions. The environment significantly influenced how students
developed. The PBL method was used in this study approach to help students gain managerial
abilities, teamwork, communication skills and an awareness of how to deliver projects for the
improvement of schools and communities. Manikutty et al., (2022) also argued that children need
to be given a future-focused education on important challenges, such as those included in the United
Nations Sustainable Development Goals (UN SDGs) and devising viable solutions for such problems,
in order to assist them navigate the uncertain world of today. As one of the guiding principles of
our school community, we strive to provide students with opportunities within the international
baccalaureate (IB) philosophy of inquiry, action and reflection. There are similar trends in the
participants’ responses for both the Likert scale and individual feedback when comparing the
quantitative and qualitative results. Students are reflecting on themselves to promote future
learning and development. Students can get a “complex grasp of global concerns” and “empathy
for other perspectives” through participating in PBL contexts that promote global competency,
according to Soulé & Warrick, (2015), their research highlights the need for an updated educational
plan that prioritizes the abilities of creativity, communication, cooperation and, critical thinking
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as XXI century preparation for all students in order to close social skill gaps. As stated in the findings
of Birdman et al., (2022) project-based educational experiences that are both learner-driven and
program-driven can lead to a successful outcome, provided that the pedagogical constraints
regarding encouragement and student freedom are alleviated through teacher actions. Their study
supports the findings of this current study which provided the students the opportunity active and
engaging learning experiences. The project analysis result demonstrated the effectiveness of the
student’s SDGs awareness project of health and wellbeing using PBL approach. According to
Zwolinska et al., (2022) the practice of sustainable development education focuses on improving
consciousness, proficiency, understanding, ability and mindset toward environmental protection
in order to effectively satisfy the requirements of future generations. Their study also supported
the result of this current study in the aspect of students’ experience, students attended classes on
application of the project-based learning approach to learn how to organize, execute and evaluate
projects, according, to Dunbar & Yadav, (2022) project-based learning and service learning are two
student-centered pedagogies that have the potential to raise academic performance but are rarely
used in school settings. We shared the students’ reflections to support the researcher’s statement
considering the students’ project-related experiences.

Reflection: (Student 1) My project is to help children improve themselves in the criteria such as

communicating, to make them feel comfortable around the community. Because the children we

organized this project for are not just “the kids from shelter’, they have their own individual lives
that we all hope they would become successful.. However, this project is not just helpful for them;
it was useful for me to improve my critical thinking skills too.

Based on the student’s reflection of their experience organizing a project using PBL, it becomes
evident that utilizing the PBL method aids students in improving their social skills (i.e.,
communication with the shelter director), research skills (i.e., identifying community needs), self-
management skills (i.e., organization, reflection, and emotional management) and creative and
critical thinking skills, Wijayati et al.,( 2019). The findings reveal that each indication of fluency
and elaboration have increased significantly, indicating that pupils’ thinking is generally in the
creative category.

(Student 2) [ wasn’t very punctual and organized at first due to the fact that there wasn’t much

responsibility on my shoulders. The project helped me to be more focused, punctual and active.

We had deadlines which we couldn’t cross because we had plans to make, we had to finish them

in time and not give up the project.

Regarding the student’s reflection we can see the influence of the (PBL) approach as it enables
the student to actively interact with issues and hurdles found in the real world. She was able to
identify her weaknesses however, through the project the student acquired information, skills and
expertise through PBL that she used to address issues in her own situation and surrounding areas.
PBL is significant because it enables students to get more fundamental knowledge as well as
improve critical thinking, cooperation, communication, and other crucial abilities, this is supported
by the study of (Ibrahim & Rashid, 2022) . Students can learn important skills like empathy,
management, organization, evaluation and compassion through service project experiences.
Students can boost their self-esteem and develop a stronger sense of personal responsibility by
positively affecting others. Better ATL abilities and stronger leadership traits may result from this.
School community projects can foster collaboration and communication between students and
instructors that will improve academic performance. Students can learn how to solve problems
and obtain a greater understanding of the subject matter by collaborating on projects. Teachers
can help students attain their full potential by offering advice and feedback based on their
experience. Langstraat & Bowdon, (2011) the community initiatives also give students a chance to
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hone the collaboration, leadership, and communication skills that will be necessary for their
success in the future. In conclusion, school community projects give students and instructors a
great chance to collaborate and build skills that will help them succeed academically. School
community projects can provide an opportunity for students and teachers to work together and
develop skills that are important for academic success. Some specific examples of those skills
include problem-solving, communication, collaboration and leadership, all of which are invaluable
for learning and understanding (Brundiers et al,, 2010). Community service projects can give
students a chance to practice critical thinking and reflection as they evaluate the project and
determine what went well and what needs improvement. These are just a few instances of the
useful abilities that participating in school community projects can help students develop.
Additionally, we discovered a significant connection between motivating teachers and students
when planning school community projects.

CONCLUSION

It has been demonstrated that the project-based learning method and services as an action
school community initiative have a beneficial effect on student motivation and academic
achievement. PBL-based project management helps students improve their ATL-social and
interpersonal skills. As a result, when the initiatives are being planned, they communicate to gather
data and solicit feedback for the projects’ evaluation. The students engaged in this activity
interacted with their colleagues and their rivals to come up with solutions during the game. A
promising strategy that has the potential to significantly improve the performance of students and
their well-being is Project-Based Learning which can incorporate the SDGs in educational settings.
The achievement of the student-led initiative demonstrates the power of PBL in empowering young
people to make a difference in their communities. Educators may think about using PBL as a
pedagogical strategy in order to address complicated issues like the one raised in this article and
to give students opportunity to apply what they have learned in a real-world situation. This study
suggested that PBL and service as action in the school community are useful technique for fostering
interdisciplinary research and cultivating attitudes supportive of group inquiry and reflective
practice. The study’s overall contribution is to demonstrate the approach’s justification and the
use of problem-based learning to provide the best possible learning environment. Teachers and
administrators can improve PBL projects by creating specialized projects that encourage teamwork,
critical thinking and problem-solving abilities, boosting students’ success in today’s challenging
environment.

References

1 Akharraz, M. (2021). The Impact of Project-Based Learning on Students’ Cultural Awareness. International
Journal of Language and Literary Studies, 3(2), 54-80. https://doi.org/10.36892/ijlls.v3i2.601

2 Augustine, T., Harshman, J., & Merryfield, M. (2015). A “Real world” approach to project-based learning in
global citizenship education. In Research in Global Citizenship Education (pp. 59-82).

3 Ayton, K., & Capraro, K. (2021). Students Lead the Charge! Using Project-Based Learning with Pre-service
Teachers to Redesign a Curriculum Resource Center. Education Libraries, 44, 1.
https://doi.org/10.26443/el.v44i1.367

* Baena-Morales, S., Merma-Molina, G., & Ferriz-Valero, A. (2023). Integrating education for sustainable
development in physical education: fostering critical and systemic thinking. International Journal of
Sustainability in Higher Education, ahead-of-p (ahead-of-print). https://doi.org/10.1108/ijshe-10-2022-
0343

Azarbaycan maktabi. 2023. Ne3



Project-based learning approach

10

11

12

13

14

15

16

17

18

19

20

21

22

Barlow, A., Barlow, C. G., Boddam-Whetham, L., & Robinson, B. (2016). A rapid assessment of the current
status of project management skills in the conservation sector. Journal for Nature Conservation, 34, 126-
132. https://doi.org/10.1016/j.jnc.2016.10.003

Bausch, A., & Becker, K. (2001). A Study of Students’ Lack of Study and Organizational Skills with Middle
School and High School Students. https://eric.ed.gov/?id=ED455461

Biddle, S.]. H., & Asare, M. (2011). Physical activity and mental health in children and adolescents: A review
of reviews. In British Journal of Sports Medicine (Vol. 45, Issue 11, pp. 886-895).
https://doi.org/10.1136/bjsports-2011-090185

Birdman, ., Wiek, A., & Lang, D.]. (2022). Developing key competencies in sustainability through project-
based learning in graduate sustainability programs. International Journal of Sustainability in Higher
Education, 23(5), 1139-1157. https://doi.org/10.1108/IJSHE-12-2020-0506

Brundiers, K., Wiek, A., & Redman, C. L. (2010). Real-world learning opportunities in sustainability: from
classroom into the real world. International Journal of Sustainability in Higher Education, 11(4), 308-324.
https://doi.org/10.1108/14676371011077540

Creghan, C., & Adair-Creghan, K. (2015). The positive impact of project-based learning on attendance of
an economically disadvantaged student population: A multiyear study. Interdisciplinary Journal of Problem-
Based Learning, 9(2). https://doi.org/10.7771/1541-5015.1496

Dole, S., Bloom, L., & Doss, K. K. (2017). Engaged learning: Impact of PBL and PjBL with elementary and
middle grade students. Interdisciplinary Journal of Problem-Based Learning, 11(2), 11.
https://doi.org/10.7771/1541-5015.1685

Dunbar, K., & Yadav, A. (2022). Shifting to student-centered learning: Influences of teaching a summer
service learning program. Teaching and Teacher Education, 110.
https://doi.org/10.1016/j.tate.2021.103578

Fathi, B., Allahverdipour, H., Shaghaghi, A., Kousha, A., & Jannati, A. (2014). Challenges in developing health
promoting schools’ project: application of global traits in local realm. Health Promotion Perspectives, 4(1),
9-17. https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4122035/

Fukuzawa, S., Boyd, C., & Cahn, J. (2017). Student Motivation in Response to Problem-based Learning.
Collected Essays on Learning and Teaching, 10, 175-188. https://doi.org/10.22329/celt.v10i0.4748
Godfrey-Smith, P. (2014). John Dewey’s Experience and Nature. In Topoi (Vol. 33, Issue 1, pp. 285-291).
Springer. https://doi.org/10.1007/S11245-013-9214-7 /METRICS

Graf, C., Beneke, R., Bloch, W,, Bucksch, ], Dordel, S,, Eiser, S., Ferrari, N., Koch, B., Krug, S., Lawrenz, W,,
Manz, K., Naul, R., Oberhoffer, R,, Quilling, E., Schulz, H., Stemper, T., Stibbe, G., Tokarski, W., Vélker, K., &
Woll, A. (2014). Recommendations for Promoting Physical Activity for Children and Adolescents in
Germany. A Consensus Statement. Obes Facts, 7, 178-190. https://doi.org/10.1159/000362485
Granado-Alcon, M. D. C., Gémez-Baya, D., Herrera-Gutiérrez, E., Vélez-Toral, M., Alonso-Martin, P., &
Martinez-Frutos, M. T. (2020). Project-based learning and the acquisition of competencies and knowledge
transfer in higher education. Sustainability (Switzerland), 12(23), 1-18.
https://doi.org/10.3390/su122310062

Harrigan, Gastrid, Walden U., U. (2014). A case study of teachers’ and administrators’ experiences integrating
project-based learning.

Ibrahim, D. S., & Rashid, A. M. (2022). Effect of Project-Based Learning Towards Collaboration among
Students in the Design and Technology Subject. World Journal of Education, 12(3), 1.
https://doi.org/10.5430/wje.v12n3pl

Jon Ord. (2012). John Dewey and Experiential Learning: Developing the theory of youth work. Youth &
Policy, 108, 55-72.

Kalla, M., Jerowsky, M., Howes, B., & Borda, A. (2022). Expanding Formal School Curricula to Foster Action
Competence in Sustainable Development: A Proposed Free-Choice Project-Based Learning Curriculum.
Sustainability (Switzerland), 14(23). https://doi.org/10.3390/su142316315

Koh, ]. H. L., Herring, S. C., & Hew, K. F. (2010). Project-based learning and student knowledge construction
during asynchronous online discussion. Internet and Higher Education, 13(4), 284-291.
https://doi.org/10.1016/j.iheduc.2010.09.003

http://as-journal.edu.az



Oluwaseyi Olubunmi Sodiya, Afat Nabiyeva

23

24

25

26

27

28

29

30

31

32

33

34

35

36

37

38

Langstraat, L., & Bowdon, M. (2011). Service Learing and Critical Emotion Studies: On the Perils of
Empathy and the Politics of Compassion. In Michigan Journal of Community Service Learning (pp. 5-14).
https://eric.ed.gov/?id=E]967602

Mackenzie, S. H., Son, |. S., & Eitel, K. (2018). Using outdoor adventure to enhance intrinsic motivation and
engagement in science and physical activity: An exploratory study. Journal of Outdoor Recreation and
Tourism, 21, 76-86. https://doi.org/10.1016/j.jort.2018.01.008

Magano, ., Silva, C,, Figueiredo, C., Vitéria, A., Nogueira, T., & Dinis, M. A. P. (2020). Generation Z: Fitting
project management soft skills competencies—A mixed-method approach. Education Sciences, 10 (7), 1-
24. https://doi.org/10.3390/educsci10070187

Manikutty, G., Sasidharan, S., & Rao, B. (2022). Driving innovation through project based learning: A pre-
university STEAM for Social Good initiative. Proceedings - Frontiers in Education Conference, FIE,
2022-Octob. https://doi.org/10.1109/FIE56618.2022.9962420

Marques, A., Santos, D. A, Hillman, C. H., & Sardinha, L. B. (2018). How does academic achievement relate
to cardiorespiratory fitness, self-reported physical activity and objectively reported physical activity: A
systematic review in children and adolescents aged 6-18 years. British Journal of Sports Medicine, 52(16),
1039. https://doi.org/10.1136/bjsports-2016-097361

Moallem, M., & Igoe, E. (2018). Problem-based learning and computer-based scaffolds in distance
education. Proceedings of the 15th International Conference on Cognition and Exploratory Learning in the
Digital Age, CELDA 2018, 270-277.

Mundy, M., Kupczynski, L., Ellis, J. D., & Salgado, R. L. (2012). Setting the standard for faculty professional
development in higher education. Journal of Academic and Business Ethocs, 5, 1-9.

Pulimeno, M., Piscitelli, P,, Colazzo, S., Colao, A., & Miani, A. (2020). School as ideal setting to promote
health and wellbeing among young people. Health Promotion Perspectives, 10(4), 316.
https://doi.org/10.34172/HPP.2020.50

Rodriguez-Ventura, A. L., Pelaez-Ballestas, [., Sdmano-Sdmano, R, Jimenez-Gutierrez, C., & Aguilar-Salinas,
C. (2014). Barriers to lose weight from the perspective of children with overweight/obesity and their
parents: A sociocultural approach. Journal of Obesity, 2014, 575184.
https://doi.org/10.1155/2014/575184

Sharma, S., Saragih, I. D., Tarihoran, D. E. T. A. U., & Chou, F. H. (2023). Outcomes of problem-based learning
in nurse education: A systematic review and meta-analysis. Nurse Education Today, 120.
https://doi.org/10.1016/j.nedt.2022.105631

Sodiya, 0. 0., & Imanguliyeva, G. (2021). Exploring Subjects Swapping, Availability And Pupils’ Participation
of Physical Education Among Primary Schools in Baku, Azerbaijan. European Journal of Physical Education
and Sport Science, 7 (2). https://doi.org/10.46827 /ejpe.v7i2.3846

Soulé, H., & Warrick, T. (2015). Defining 21st century readiness for all students: What we know and how
to get there. Psychology of Aesthetics, Creativity, and the Arts, 9(2), 178-186.

https://doi.org/10.1037 /aca0000017

Treadwell, S. M. (2018). Making the Case for Project-based Learning (PBL) in Physical Education. In Journal
of Physical Education, Recreation and Dance (Vol. 89, Issue 1, pp. 5-6). Routledge.
https://doi.org/10.1080/07303084.2018.1393225

Watson, A., Timperio, A., Brown, H., Best, K., & Hesketh, K. D. (2017). Effect of classroom-based physical
activity interventions on academic and physical activity outcomes: A systematic review and meta-analysis.
In International Journal of Behavioral Nutrition and Physical Activity (Vol. 14, Issue 1). Int ] Behav Nutr
Phys Act. https://doi.org/10.1186/s12966-017-0569-9

Wijayati, N., Sumarni, W., & Supanti, S. (2019). Improving Student Creative Thinking Skills Through Project
Based Learning. KnE Social Sciences, 2019, 408-421-408-421. https://doi.org/10.18502/kss.v3i18.4732
Zwolinska, K., Lorenc, S., & Pomykata, R. (2022). Sustainable Development in Education from Students’
Perspective—Implementation of Sustainable Development in Curricula. Sustainability (Switzerland), 14(6),
3398. https://doi.org/10.3390/su14063398

Azarbaycan maktabi. 2023. N3



Azarbaycan maktabi | Azerbaijan Journal of Educational Studies | 2023. Ne3

Maqalaya istinad:

Teslenko A. (2023). Miiasir
maktabda ganclarla is: Qazaxistan
niimunasi. Azarbaycan maktabi,
Ne 3 (704), sah. 77-86

Maqalb tarixcasi
Gondarilib: 20.06.2023
Qabul edilib: 11.08.2023

MUASIR MOKT9BDO GONCLORLD iS:
QAZAXISTAN NUMUNaSI

ALEKSANDR TESLENKO

Qazaxistan Pedaqoji EImlar Akademiyasinin haqiqi Gizvi, pedaqojika lzre
elmlar doktoru, sosiologiya lizre elmlar doktoru, professor. Astana,
Qazaxistan Respublikasl. E-mail: teslan@rambler.ru
https://orcid.org/0000-0003-1398-1832

ANNOTASIYA

Mduasir maktabda ganclarla isin taskilinin aktualligi orta maktab muhiti
carcivasinda ganclarin pozitiv yonda sosiallasmasi prosesinin
ahamiyyatinin artmasi il baghdir. Tedgigatda empirik malumatlar
asasinda paytaxtin niimunasinds Qazaxistan Respublikasinin tahsil
miuassisalarinda ganclarla isin movcud vaziyyati va perspektivlarini
tohlil etmak magsadi qoyulub. Magalada 2020-ci ilin yazinda hayata
kecirilon sosioloji tadgigatin naticalari taqdim olunur. Arasdirma
umumilikds 12 orta, orta ixtisas va ali tahsil musassisasinda aparilib.
Astana, Koksetau va Stepnoqorskda U¢ focus-qrup taskil edilib.
Tedgigat asasinda bela bir naticaya galinib ki, formal gruplar (sagird,
talaba qrupu) daxilinds sexsi identifikasiya zsiflayir, aksins, qgeyri-
formal Unsiyyat va asuda vaxt qruplari ise artir. Yuxarida ifads edilen
bu sartlar ¢argivesinda ganclarin ictimai birliklari ganclarin ictimai
fealliginin legitimlagmasi Gglin aparici qurum kimi ¢ixig edir. Lakin
respondentlar yerli ganclar tagkilatlarinin faaliyyatini ssmarasiz olaraq
dayarlandirirlar. Taelebalar ganclar isinin taskilatgisi kimi tahsil
toskilatlarini gordr. Tehsil miiassisalarinda ganclar isinin vasitalari va
formalari muxtalifdir. Onlardan an gabagqcil olanlari teleba 6zlinlidarasi,
genclar parlamenti, konulli fealiyyat ve digarlaridir. Ganclarls isin
asas faydall formalarindan biri do eyni dovrda var olan pedaqoji
texnologiya prinsiplari asasinda qurulmus Maktab Vasitagilik Xidmatidir.
Musallif ganc talabalarle bu geyd olunan is formasinin tagkilinin asas
marhalalarini va mazmununu tasvir edir.

Acar sézlar: Ganclar, dovlatin ganclar siyasati, yunogogiya, ganclarle

is, maktebin tahsil potensiall, telobalar, ganclerin ictimai birliklari/
toskilatlari, talaba dzlinuidarasi, maktab vasitacilik xidmatlari.
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and Stepnogorsk. As a result of the study, it was concluded that personal
identification within formal groups (class, student group) is weakening and
on the contrary, identification with informal communication and leisure
groups is increasing. Under the conditions given above, youth public
associations act as the leading institutions for legitimizing the social activity
of young people. However, the respondents assess the activities of domestic
youth organizations as ineffective. The student understands the organizer of
youth work, first of all, educational organizations. The arsenal of means and
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During XX century, many illusory myths about youth were created, idealizing, on the one hand,
and negatively evaluating the life and behavior of the younger generations as a whole, on the other
hand. Nevertheless, in order to predict present and future processes, a strictly scientific approach
to youth problems plays an important role. It is a great importance of study of the interests and
life plans, value orientations and real behavior of young people, taking into account all the specific
historical and social conditions of their socialization.

The country's tomorrow is largely determined by not only what kind of education young people
will receive today, but also by how successfully they integrate into the system of social relations.
The socialization and maturation of today's young people coincide in time with the process of
modernization of all aspects of public life. Under these conditions, the state youth policy of the
Republic of Kazakhstan is being formed®.

Youth policy is a necessary condition for social progress, sustainable development of society,
the goal of which is the creation and strengthening of legal, economic and organizational conditions
for civic development and social self-realization of young people. However, any concept can remain
on paper if the mechanism for its implementation is not thought out, and both the financial,
economic organizational and personnel foundations for ensuring the tasks set are not created. In
this case, we are talking about the pedagogical support of youth work.

Pedagogical support for young people should be based on the effective youth work as “a set of
means and forms of socialization designed to integrate the younger generation into social life,
guaranteeing the necessary changes for individuals and society”?. Against the background of
explained changes, there is a need to identify the socializing function of youth work which
contributes to the conflict-free integration of the young generation of Kazakhstanis into society
and the pedagogical technology of its actualization.

In order to develop the theoretical and methodological foundations for organizing youth work
as a technology for pedagogical support of the Republic of Kazakhstan state youth policy, a group
of scientists from Abai Myrzakhmetov Kokshetau University under my scientific supervision within
the framework of grant funding for the Ministry of Education and Science of the Republic of
Kazakhstan program “Scientific Foundations of Mangilik El” (education of the XXI century,
fundamental and applied research in the field of the humanities)" a scientific project "Yunogogy:
Theory and Practice of Youth Work in the Conditions of Modernization of Public Consciousness"
was developed and successfully implemented.

Yunogogy is defined as “a branch of pedagogy that studies the pedagogical influence on a
person in adolescence in the process of personal self-determination and the formation of his
socially oriented thinking, as well as serving the processes of socialization and education of boys
and girls” (Rozhkov, 2018). The complex nature of the study of the problem required the research
group to:

e To consider the trends in the development of the modern socio-cultural situation which
indicate the urgent need for pedagogical support for work with youth in our country and
abroad;

e Identify and describe the main paradigms of socio-pedagogical work with youth, their
worldview foundations, positive and negative sides;

e Substantiate the need to build a new multicultural paradigm of youth work in the Kazakhstani
socio-cultural space;

! https://adilet.zan.kz/rus/docs/Z1500000285
2 https://kargoo.kz/content/view/51/321330860?lang=ru
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e Identify and describe the socio-pedagogical technologies of working with youth, their strengths
and weaknesses;

e To characterize and clarify the features of youth work within the framework of a differentiated
approach (work with students and working youth, military personnel, informal associations,
etc.);

e Generalize, analyze foreign experience of working with youth and the conditions for its use in
the practice of the Kazakhstani system of education and social services for the population;

e To develop new educational and methodological materials on the positive socialization of
young people and socio-pedagogical support for young people.

At the first stage of the research work, we conducted a sociological survey to analyze the
representation of Kazakhstani youth about the role and place of youth work in the progressive
development of the country and the modernization of the public consciousness of Kazakhstani
citizens (N=1500). The study was conducted in 12 of secondary, secondary specialized and higher
education institutions. Three focus groups were held in the cities of Astana, Kokshetau and
Stepnogorsk.

In the course of the study, we paid particular attention to the role of personally significant
agents of youth socialization. Psychologists note that in the process of socialization, a group of peers
largely replaces parents. However, our study convincingly proves that in early adolescence, the
influence of the family on a young person is still significant, especially in the context of the
traditional way of family life.

The structure of social communication within the youth subculture is mainly based on
communication with their classmates or on a territorial basis. About 30% of the surveyed high
school students consider themselves leaders within their youth companies, and 16% recognize the
role of the performer, but not one respondent recognizes himself as an outsider or an outcast. At
the same time, the majority of respondents (57%) find it difficult to answer about their social status
in a small group. On the face of the problem of group identification and difficulties in social
communication, affecting the holistic process of socialization of the individual. Informal
communication with friends takes up most of the free time of today's youth. Priority is given to the
active forms of leisure.

Our study proved that personal identification within formal groups (class, student group)
weakens, while identification with leisure groups, on the contrary, it increases. It is not worth seeing
potential deviants behind all, even the most extravagant, youth groups. However, it should be noted
that the group isolation, corporatism, isolation of youth informal groups that are not included in
the system of broader social relations create the prerequisites for the unfavorable dynamics of
group social orientation, “transformation”, the development of pro-social, leisure micro-groups into
asocial, anti-social groups. It is in the development of a pro-social type of behavior that the mission
of youth work lies (Teslenko, 2009).

The modern model of youth work should be built on the basis of the World Program of Action

», o« », o«

for Youth which is presented in the form of ten priority areas: “Education”; “Employment”; “Hunger

», « », « », «

and Poverty”; “Environment”; “Drug Abusement”; “Issues of Protection and Health”; “Juvenile
Delinquency”; “Organization of Leisure”; “The Status of Girls and Young Women”; “Full Participation
of Young People in Society and in Decision-making”.

In Kazakhstani socio-pedagogical practice, the function of implementing these basic areas of

work with the younger generation is assumed by youth public associations, which are one of the

3 https://www.un.org/ru/sections/is
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most important subjects and at the same time objects of youth policy, since they are based
essentially on public and state in nature. Being an institution of socialization, youth public
associations not only contribute to the formation and growth of the human capital of their members
and participants through various forms of non-formal and non-formal education, but also
contribute to the development of social ties, both within the younger generation and
intergenerational and inter-institutional. In other words, youth public associations are the leading
institutions for legitimizing the social activity of young people.

According to our sociological survey, nowadays only 21.7% of young men and women are
potentially ready to participate in the activities of youth organizations. The process of activation
of youth associations outlined in recent years allows us to predict in the near future an increase in
the number of young people who have expressed a desire to cooperate with youth organizations.
Ultimately, this trend may lead to an increase in the number of youth organizations, which will
eventually become the basis for strengthening the role of non-governmental youth associations in
society. At the same time, the prospects of today's youth organizations do not cause optimism
among 23.6% of young people, the other part of the survey participants (21.7%) consider the
activities of youth associations only as an arena for realizing the ambitions of youth leaders.

In the youth environment, there has not yet apparently been noticed a turn of the state towards
young people and their vital interests, therefore, the activities of domestic youth organizations are
assessed by the respondents as ineffective. If we take into account the fact that the majority of the
young people surveyed in their value judgments proceed from ignorance of the results of their
work, the problem arises of the effectiveness of existing youth organizations and their popularity
among young people themselves.

The quality of youth work is hindered by the lack of modern infrastructure. It's important, that
during the focus groups young people expressed a unanimous opinion on the preservation,
strengthening of the resource base and the development of a network of institutions of additional
education and others fulfilling a social order for the implementation of additional educational
programs of various levels, intended for various categories and groups of young people.

In the Soviet period, a rich experience was accumulated in working with young people through
the system of social education in the person of the “Komsomol” and its children's wing (a pioneer
organization). Considering that more than 90% of Soviet youth were its members, it was a structure
of total influence on youth. It had a number of significant “conveniences” in terms of social control.
First, it was characterized by a centralized management, a rigid vertical of management with the
existence of primary organizations in almost all institutions, enterprises and educational
institutions. Without touching on the content side of the matter and its ideological content, it should
be noted that the organizational foundations allowed the Komsomol to solve most issues of youth
policy, which did not exclude the growth of anti-institutional sentiments in the younger generation,
a critical attitude towards bureaucracy and formalism demonstrated by the Komsomol.

Young students see the organizer of youth work, first of all, educational organizations (70.5%).
Indeed, the school at all times had a huge educational potential. The category “educational potential
of the school” can be defined as the relationship, association, integration of all internal and external
educational resources, the possibilities of the educational system of the school and the participants
in the pedagogical process, aimed at developing and shaping a socially active and harmoniously
developed moral personality (Teslenko, 2023).

Since the beginning of 2021, a project of the Ministry of Education and Science “Concepts for
the development of self-government bodies of students “School/Student Parliament” in the
Republic of Kazakhstan educational organizations” is being implemented in all schools of the
Republic (Rozhkov, 2018).
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School parliaments are called upon:

e To form legal and political cultures among the youth;

¢ To promote the development of social activity of young people and the education of citizenship
and patriotism.

With all the variety of functions of youth parliamentarism, there is a main uniting one —
identifying and representing the interests of young people, increasing the effectiveness of their
participation in the life of the country, and forming a consolidated social order of youth to the state.
Various forms of work achieve this, for example, public receptions for youth are designed to form a
list of youth problems, monitoring the youth environment allows you to evaluate the effectiveness
of the youth parliament, youth forums act as a tool in creating conditions for improving the situation
of young people, expanding their participation in public life.

However, in practice, we have a large number of problems that require a quick and effective
solution. Unfortunately, we have to admit that in most metropolitan schools, student self-
government is perceived as a game (for example: “Day of the Understudy”). On the face of the
substitution of real student self-government by the system of KTD (collective creative affairs).

At the present stage, student self-government in almost all schools is built through the all-state
children’s organization “Zhas Ulan” which works according to a standardized program (Zerde,
Rukhaniyat, Otan, Ecoalem, Zheti zhargy, Salauat, Enbek). Nevertheless, in modern conditions, it is
possible to call obligatory to modernize student self-government with the branch of the children's
organization into a separate faction of the School Parliament. It is a painful process for many
organizers of the children's movement including counselors who are accustomed to working
according to a well-established scheme.

The main problem of student self-government is its isolation from the activities of the teachers’
council and parent committees. Student self-government in most of the Kazakhstan'’s schools has
remained as a means for “organizing events.” Because of the transition to distance learning in the
context of the coronavirus pandemic, schoolchildren have become less active which negatively
affects their socialization. Under these conditions, it is necessary to organize the study of young
leaders, to include them in the system of social design.

As an example of social design, I can cite my own project “School of Reconciliation: Peer to
Peer”implemented by the Center for Support of Gifted Children and Talented Youth “Astana Daryny”
(Teslenko, 2023). When starting the project, we proceeded from the understanding that the training
of school mediators from among students is one of the priority tasks for the development of the
mediation service of an educational institution. Mediation of conflicts between students, carried
out by adults (teachers, psychologists), is often complicated by the difference in life experience and
status of the conflicting parties and the mediator which is fixed in the traditional system of relations
between participants in the educational process and makes it difficult to fully implement the basic
principles of mediation.

Despite the specified background, peer-to-peer mediation has a number of natural advantages:
(1) schoolchildren have the opportunity to better understand the essence of the problems and
experiences of their peers due to belonging to the same subculture; (2) there are no status-
conditioned relations of power and subordination between peers; peer-to-peer interaction makes
it possible to make the mediation process commensurate with the age of the conflicting parties;
(3) “peer-to-peer” mediation contributes to the “normalization” of constructive ways of resolving
emerging contradictions.

Another trigger for the development and implementation of this program is the fundamental
thesis of developmental psychology, which proclaims that the main neoplasm of adolescence is a
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sense of adulthood. It is precisely on the development of a sense of adulthood, on its acceptance
and understanding, that the program “School of Reconciliation: Peer to Peer” is directed largely.
When developing the program, we proceeded from the fact that adolescents are distinguished by
increased cognitive and creative activity, they always strive to learn something new, learn
something and do everything in a real, professional way, like adults. The situation explained before
encourages teenagers to go beyond the usual school curriculum in developing their knowledge and
skills.

In adolescence, you can create an environment where you can form such abilities as
organizational skills, efficiency, enterprise and establish business contacts. Such personal qualities
can develop in almost all areas of activity in which a teenager is involved and which is possible to
be organized on a group basis: study, work, play, etc. There is a formation of the system of personal
values that determine the content of a teenager's activities, his communication, selective attitude
towards people, assessment of these people and their self-esteem.

In the “Peer to Peer” program, a teenager is able to realize in himself the above-mentioned best
personal qualities. In addition, participation in the program helps to develop such personal qualities
as the ability to give feedback and reflect as a very important quality for a person in the modern
education system. A teenager has the opportunity to engage in self-education, conduct independent
search work, consider himself as a leader of group.

In the process of learning at school, every teenager at least once was involved in a conflict (with
other students, with teachers or parents), became an offender, a victim and an unwitting witness
in their side. Since in a conflict situation, most often, the true causes of conflicts are not eliminated
and the feelings of the conflicting remain unresolved, the creation of a school reconciliation service
is extremely relevant.

According to the Republic of Kazakhstan’'s Law “On Mediation”, “mediation is a procedure for
resolving a dispute (conflict) between the parties with the assistance of a mediator (mediators) in
order to achieve a mutually acceptable solution by them, implemented by voluntary agreement of
the parties”. Under this condition, “mediator is accepted as an independent individual engaged by
the parties to conduct mediation on a professional and non-professional basis in accordance with
the requirements of this Law”*. In other words, to resolve the most complex issues, which are
impossible to be dealt by two humans on their own, a third party is invited, a neutral person — a
mediator (from Latin mediatio — mediation).

However, mediation does not play a role as an arbitration. The main difference is that the
mediator in no way considers himself superior to the disputants, does not impose his opinion on
them, and does not push them to any decision. It is a process as if he moderates the conversation,
that is, he simply keeps the conflicting parties within certain boundaries, not allowing them to
insult each other, get personal, move away from the discussion of the controversial issue or infringe
on the interests of any of the participants. The offender fulfills a duty in which he necessarily
compensates for the damage caused to him.

The essence of the mediation process is that the disputants themselves have to come to a
rational solution that will equally satisfy both parties, which will be clear to all participants, and
the agreements will be seriously observed by them. Moreover, there will be no internal conflicts
the disputants have worked out the solution themselves, they understand it from and to, agree with
its essence. Therefore, the mediation service at school is often called the conciliation service.

4 https://online.zakon.kz/Document/?doc_id=30927376
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How to organize mediation at school? You need to find supporters of the idea to implement
the activity. Therefore, it follows:
¢ Inform teachers, children and parents about the creation of a mediation service at school, about

its essence and basic principles;

e To establish contact with the bodies in charge of mentioned area of social and pedagogical
work with youth;

e Draw up an intra-school document to regulate the work of the mediation service.

For work, you will need a separate office where the school reconciliation service will be located
(at first it may be a psychologist's office). An adult should definitely lead it. Today in Kazakhstan is
introduced a crime prevention manager into the staff of educational organizations which has
undergone the special training. It involves senior or average-level students in mediation. With an
aim of implementing planned activity, it will be necessary to conduct a training course, for volunteer
mediators with an initiative group of students, developed within the framework of the author's
project “School of Reconciliation: Peer to Peer”.

The program is based on the technology of “Peer to Peer”, when schoolchildren come together
to learn mediation practices with the aim of subsequently applying this knowledge and skills in
resolving disputes, preventing and resolving conflicts among peers, as well as to disseminate the
acquired knowledge, skills, and experience among peers, junior and senior students.

The “Peer to Peer” includes students-volunteers in grades 7-10 with the necessary personal
qualities and a certain level of development of communication skills who have expressed a desire
to take part in school mediation.

Our practice demonstrates that the main criteria for selecting student volunteers are:

e Interest in the mediation activities of the school mediation service;

e Personal characteristics of students necessary for the implementation of volunteer activities.
We propose to carry out the procedure for selecting future student volunteers at several stages:
Stage 1. Stakeholder identification through key questions:

1. Which student in your class do you turn to if you have a fight, are in a bad mood, or have
something happened to you?

2. We are creating a group of students who will help their peers resolve conflicts (who is
interested in getting to know this at a higher level and learning more about it?).

Stage 2. Selection of volunteers in the training “Peer to Peer” which resulted in a list of interested
teenagers.

Stage 3. Informing parents. Parents present their written consent for their child to participate
in the School Mediation Service.

Afterwards, you can transgress to the training of volunteers. The training program is designed
for 20 hours, at the end of which all participants receive a certificate of a volunteer-mediator,
confirming their competence. The content of the training program is aimed at solving the following
tasks:
¢ To inform the group members about the concepts: “conflict”, “styles of behavior in a conflict

situation”, “mediation”, “mediator”;

e To promote awareness of the personal resource for the implementation of intermediary
activities;

e Inform participants about the stages of conflict resolution;

e To develop practical skills of conflict resolution.

At first, by all means, children will be able to work under the supervision of an adult specialist.
Subsequently, those who most successfully cope with their duties can be entrusted with the
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independent conduct of the mediation procedure. Certainly, if we are talking about quarreling
schoolchildren. If an adult (teacher or parent) is involved in the conflict, in that case an adult
specialist should deal with such a situation.

The School Mediation Service is a team of adults (facilitators) and adolescents (mediators)
trained in mediation that seeks to:
¢ Resolve the conflict situation in a constructive way;

e To enable the communities existing in the school to understand each other and see in each
person, based on personal rather than role-based relationships;
¢ Reduce the level of aggressiveness in the school community.

The “School of Reconciliation: Peer to Peer” program has been implemented since 2019, 588
volunteer mediators have been trained in twelve metropolitan educational organizations.
According to the rule, students are recruited on a voluntary basis from among the most active and
responsible students, for example, members of school governments. During the training, students
learn the skills of conflict-free behavior among adolescents; learn how to manage conflicts, conduct
restorative mediation in and out of school. At the end of the classes, students take an exam and
receive a certificate of a volunteer mediator.

On September 23, 2022, on the basis of Astana’ school-gymnasium No. 26, the city’s flagship
school for the development of mediation in educational organizations, Festival of School Mediation
Services was held. In order to intensify work on the organization of School Mediation Services in
the capital’s educational organizations, the participants expressed their desire to organize the quest
show “My School - Territory of Mediation”.

My experience of working with young volunteers-mediators confirms that the volunteer
activity of students in this direction is an important factor in the socialization of the child's
personality, since it contributes to the formation of such qualities as independence, activity,
initiative, responsibility, and skill and, most importantly, the desire to find their place in life to be
active and useful to society.

There is no doubt that the “Ashyq Niet” city children's forum could become an effective platform
for communication and interaction between the leaders of children's and youth public associations
in Kazakhstan. Such platforms are an excellent place for the professional and personal development
of young citizens of the country aged 12-18 where they can fulfill themselves and be heard by the
adult and pedagogical community. School mediation can also become an important topic in the
discussions of the forum. Courage in thinking, self-confidence, enthusiasm of the younger
generation is an important guarantee of successful youth work for the sake of the country's well-
being.

The achievement of a professional level of organizing youth work in Kazakhstan is a significant
phenomenon. In addition, the prospects for the development of the profession and the solution of
urgent problems of the state social policy, including in the field of youth policy, largely depend on
the quality of personnel. Nevertheless, it should not be forgotten that in modern conditions young
people are not so much an object of social relations, but a real subject of the historical moment of
modernization of all aspects of public life.

An analysis of the problem of youth socialization during the period of modernization of the
social system clearly demonstrates that the socio-economic situation that has developed in the
country has most acutely influenced the behavior of young people and has had a strong impact on
their lives. Proper state youth policy is the key factor for the sustainable development and stability
of society.
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ABSTRACT

The article describes the significance of various pedagogical
approaches in early childhood education. Pedagogical approaches
play a special role in the early education and comprehensive
development of children. Each pedagogical approach has its unique
characteristics. In addition, they have common features. The main goal
is to raise a person who meets modern requirements, is physically
healthy, and has thinking, analysis, and judgment, as well as social,
aesthetic, and creative abilities. From the given perspective, the role
of teachers working in preschool educational institutions is a great
importance.
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Maktabaqadar tahsil pillasinda Montessori, Valdorf va Reggio Emilia 6yranma nazariyyslarinin ahamiyyati

GIRIS

Diinya olkalarinin tahsil tarixine nazar ye-
tirsak, erkan yasda tahsil hamisa aktual olub.
Xiisusile miiasir dovrda tahsil sahasinda onciil
olan 6lkalarin vaxtile tahsilin ilkin pillasi olan
moaktabagadar tohsila dair apardiqlar: tadqi-
qatlar hazirda da genis istifade olunmaqdadir.
Bela tadgiqatlar bir sira beynalxalq ve unikal
pedaqoji yanasmalarin yaranmasi, hamg¢inin
kurikulumlarin arsays galmasina takan verib.
Pedaqoji yanasma modellari niys bu deracada
aktualdir? 9sas sebablardan biri odur ki, miixtslif
pedaqoji yanagsma modellari erkan yasl usaqglara
Ooyranmoak Uciin daha genis imkanlar yaradir.
Artiq bir ¢ox 6lkalarda taninan va tatbiq olunan
- Montessori, Reggio Emilia, Valdorf modellari
tahsil sisteminda 6z yerini tutub, tahsilin dyratma
imkanlarini genislandirib. Har li¢ pedaqoji
yanasma modeli beynalxalq saviyyads taninir.
Qeyd etmak lazimdir ki, Montessori pedaqoji
yanasmasl yarandigl giindan qisa vaxt arzinda
digar 6lkslards da yayilmaga baslayib. Bunu
pedaqoji yanasmanin asas miiveffaqiyyati hesab
edirlar. Mazmun etibarile bu yanasmalarin har
biri usagin hartarafli inkisafina yonalib, tebii
qurgu vo materiallardan istifada, problemlarin
humanist halletma istigamatlari olan kurikulum
tizarinda qurulub. Bu ciir yanasma usaqlarin
insan cemiyyatina idraki, yaradici, saxsiyyat
olaraq baxislarini formalasdirir. Bu baximdan
Montessori, Reggio Emilia va Valdorf pedaqoji
yanasmalarinin bir-biri il oxsar cahatlari kimi
asagidakilari gostormak olar:

e Har li¢ pedaqoji yanasma tahsils yeni baxis
sistemi formalasdirmagq li¢lin yaradilib;

e Hoar lic modelds usaq 6yranmanin marka-
zindadir, movqgeyina gora farqglar ayird edils
biler.

Malumdur ki, pedaqoji yanasmalarin oxsar
cohatlari ile yanasi, har birinin 6zlinemaxsus
xiisusiyyatlari da vardir.

MONTESSORI PEDAQOJi YANASMASI

Qisa malumat. Montessori pedaqoji yanasma
modeli 1900-cii illarin avvalinds Romada, Maria

Montessori tarafinden tortib edilib. O, alilliyi
olan usaglarla islomak {i¢lin yaratdigi meto-
dologiyadan sonra 1907-ci ilds, “Casa dei Bam-
bini"da 4-7 yaslar1 shats edan “Usaglar evi”
layihasini hayata ke¢irmayo baslayir (Edwards,
2002). Qisa miiddst arzinds bu metodologiya
Amerikada, daha sonra isa Avropa va Hindis-
tanda mashurlasmaga baslayir. Onun tablig
etdiyi fikirlar tahsil carayani li¢iin olduqca
radikal idi. Montessorinin saxsi nazariyyasi
6zliylinds usaq inkisafin1 olduqca farqli ve
tarixan daha mohkem formada ehtiva etdiyi
tclin digar pedaqoji yanasmalarin qurulusunda
biindvra rolunu oynayib (Malaguzzi, 1998). Bu
yanasma usaqlarin dyrenma prosesinin va
inkisafetdirici miihitin terbiyaci-miiallim tara-
findan izlenilmasinin shamiyyatini vurgulayir.

Nazari asaslari. Pedaqoji yanasmanin asasini
koqgnitiv-konstruktiv 6yrenma nazariyyasi tagkil
edir. M.Montessori inanirdi ki, usaq marhalalarla
oyranmsalidir: doguldugu giindan 3 yasa qadar
olan marhals - siiursuz manimsams, 3 yasdan
6 yasa gadar olan marhals isa siiurlu manim-
soma dovri adlanir (Edwards, 2003). O, Piajenin
fikirlorindon tasirlonarak miixtalif yash usaqlari
eyni qrupda birlasdirir. Montessoriya gors,
usaglar tam inkisaf etmali idilar. Bu fikir zehnin
va lrayin inkisafinin dyranms zamani alda
etdiyi tacriibalar vasitesile tamamlanacagini
nazarda tuturdu. Onun fikirlarina asasen tahsil
yalniz dyratmakdan ibarat deyil, ham da usagin
psixoloji inkisafina yonalmalidir (Lillard, 2005).
Bir cox pedaqoqlara gors, mahz Montessori
pedaqoji yanasmasinda har bir detal sanki
ruhun da inkisafina xidmat edir.

Miiallimin rolu. Torbiyaci-muallim gozago-
riinmaz icraedici rolunda ¢ixis edir. O, usaqlarda
6ziineinam formalasdirmaq liciin 6yranmsa
zamani onlara mane olmamalidir. Belslikls,
usaqlarda ham da 6zlni idara etmak kimi
bacariq formalasir. Homg¢inin miiallim usaglari
real alamls yaxindan tanis edir, bu tanisliq da
onlarin tak ve ya qrup halinda, hiss tizvlari
vasitasils, tacriibe asasinda dyronmalarine sorait
yaradir. Bununla yanasi, miiallim pedaqoji pro-
sesi elo idare edir ki, usaqlarin hiss tizvlari
vasitasila onlarin ehtiyac va istaklarina uygun
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Oyronmasi U¢iin alverisli mihit yaransin (Miller,
2011). Bu sababdan, bazi pedaqoqlarin fikrincs,
Montessori pedaqoji yanagsmasinda miiallim
oyranmak li¢lin miihiti yaratmagqla daha aktiv
rola malik olur. 9lava olaraqg, miiallim usaqlarin
bir-biri ils linsiyyat yaratmasina da énam verir
va miinasibatlarin formalasmasi liglin onlarda
ozlinliidaraetms, intizam bacariglari formalas-
dirr. Yalniz konflikt yarana bilacak vaziyyatlardes
miiallim har hansi formada miidaxils edir.

dtraf miihitin rolu. Montessori pedaqoji
yanasmasina gora otaqlar miiayyan vasaitlarla
zangin olmalidir. Kicik yash usaglar vasaitlarden
yeni na ise 0yranmak, har hansi masalani
arasdirmagq Ugiin istifads eda bilarlar. Miiallimlar
usaglar1 onlarin inkisaf ehtiyaclarini garsilamaga
komak edacak vasaitlarle toamin etmak li¢lin
miisahidalar aparirlar.

Yanasmanin tacriibada tatbiqi. Bu pedaqoji
yanasmaya asason biliklor sensor tizvlarin vasi-
tasile tacriiba ediloarak manimsanilir. Tapsiriq
verildikden sonra usaqlar onu bdyiiklerin mii-
daxilasi olmadan tamamlamagq li¢iin havaslan-
dirilirler. Usaqglar kicik yaslarda bir sira akademik
biliklora yiyalonirlar. Oyranme prosesinda
usaglar istifadasi rahat olan, haraki va rangli
didaktik materiallardan genis formada istifada
edirlar. Bu materiallar vasitasila riyaziyyat, rang,
0l¢li, oxuma vo yazma qabiliyyatlari inkisaf et-
dirilir. Bas 6yranma zamani hansisa ugursuzluq
bas versa? Bu zaman usaqlar yenidan cahd edir
va 0z sohvini 0zl diizaltmis olur. Buna gore
Montessorida istifade olunan materiallar
orijinaldir ve usaqlara 6zlarini korrekts etmoak
imkanin verir (Lillard, 2013) .

Montessori pedaqoji yanasmasinin baslica
6zolliyi ondan ibaratdir ki, burada usaq ona
maragqli olan, onu calb edan hadiss va asyalari
Oyroanir. Montessori inanird1 ki, usaglar uzun-
miiddatli is prosesindan z6vq alirlar. Onun
tobiri ilo desak, miiallim haqigaton inanmalidir
ki, usag onu calb edan, ona maraql olan ki¢ik
bir hisseni miisllimdan avval tapanda 6z haqiqi
monavi diinyasini tapmis olacaq.

Is formalari. Miixtalif yash usaglar inkisaf
marhalalarina gors qruplasdirilirlar (0-3 va 3-

6 yas).
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Miasir dovrda da bu déyrenma nazariyyasi
asasinda diinyanin bir cox olkalarinde mak-
tobagadar tohsil miiassisalari faaliyyat gostarir.
Montessori asasinda qurulan baggalardan birini
niimuna kimi gostarak: 3-6 yas arasi usaqglar
maktaba - “Usaglar evi” adlanan yerds gedirlar.
Hoar sinifde miixtalif yas qruplarindan 20-30
usaq ve muollimlordan ibarat bir qrup (hom
rahbar, ham da komakgi) vardir. Siniflarde ham
miistaqil 6yronma, ham da sosial garsiligh alaga
imkanlarini tamin etmak ticiin fardi ve qrup
halinda yerlagdirilmis kicik masalar var. Oyranma
materiallar1 sinifdeki roflers yerlasdirilir vo
miiallim avvalcs faaliyyatlari taqdim edir, sonra
usaglar no edacayini vo na gadar miiddatds
edacaklarini 6zlari seca bilarlar. Riyaziyyat, dil,
musiqji, incasanat vo madaniyyat lizra akademik
faaliyyatlar ¢ox praktikdir (“North American
Montessori Center”, 2023).

VALDORF PEDAQOJi YANASMASI

Qisa malumat. Valdorf pedaqoji yanasmasi
1919-cu ilde Rudolf Steiner tarafindan Al-
maniyada yaradilib. Buna sabab fabrik iscilorinin
usaglar1 liclin maktab yaratmagq tegabbiisii idi.
Steiner usaqlarin menaviyyatini inkisaf
etdirmayin vacibliyins inanirdi (Edwards, 2002).
0, Rousseaunun fikirlarinden ilhamlanaraq
iddia edirdi ki, usaqlar tebii, qaygikes va rahat
miihitda, boyliklarin xaricden miidaxilasi ol-
madan boyilimalidirler. Pedaqoji yanasmanin
asasinda bels bir fikir dayanir ki, insanlara
onlar1 ahata edan tabii alomi kasf etmak imkani
verilsa, onlar tabii yolla inkisaf edacaklar..
Steinerin asas maqgsadi texnologiyanin insana
verdiyi pis tasirloerin madaniyyatda yarada
bilacayi problemlara kéklanmak idi. O, tahsilda
elo yenilik yaratmaq istayirdi ki, ¢atinliklorin
6hdasindan gals bilacak usaglar yetissin.

Nazari asaslari. Pedaqoji yanagsmanin asasi
Oyratma ve dyreanmeanin humanist ideyalarla
taskilidir. Steiner bu fikirle raz idi ki, usaqglar
boytiklarin diinyasindan kenarda, 6z tebiatlorine
uygun boyilimslidirlar. Valdorf pedaqogikasinda
asas amil s6z azadhigidir (Damovska, 2005).
Pedaqoji yanasma usaqlarin hartarafli inkisafina,
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insanin ruhuna azadlig vermays xidmat
etmalidir. Bu yanasma hamginin, usaqlarin
emosiya va hisslarinin inkisafin1 da nazarda
tutur. Steiner konstruktiv pedaqogikada tablig
olunan fikirlarla deyil, harterafli manavi inkisafa
asaslanan humanist ideyalarla daha ¢ox hamfikir
idi (Kane, 2011). Valdorf pedaqoji yanasmasini
on yaxsl izah edon xarakteristika iso daim inkisaf
edan insandir. O, hamc¢inin biitiin usaqlarin
gozalliklari sevmasi va incasanatla bagli olmasi
tctin calisirdi. Digar pedaqoji yanasmalarda
oldugu kimi burada da 6namli olan har bir
usagin 6zlinamaxsus ehtiyaclarina koklenmakdir.
Usaq inkisafinda 7 yasa gadar xiisusi dévrdiir
va bu dovr arzinda onlar hamiss azad, inkisaf
edan, dyranan varliglardir.

Miiallimin rolu. Misllim Reggio vo Montes-
sori pedaqoji yanasmalarina nisbaten burada
daha ¢ox usaglarda birgsalik ve barabarlik hissi
formalasdiran, miidaxilo edon manavi baladci
rolundadir: Bununla yanasi, usaqlarin bir-birinin
va atraf miihitin gaygisina qalmaga havaslon-
dirilmasi da asas sartlerdandir. Valdorf pedaqoji
yanasmasinda musllim hamise usaqglarin yaxsiliq,
haqiqat, gozallik 6yrenmasina va daim onlarin
inkisafinin izleanmasina baladcilik edir. Usaglarin
davranisi ila bagh problemlarls tlizlasdiklari za-
man ya faaliyyat novii dayisdirilir, ya yeni hekaye
danisilir, ya da onlara incasenat noviindan
nimuna gostarilir. Xtsusils, nagll ve hekays
danismaq sistemin asas hissalarinden biridir.

dtraf miihitin rolu. Miihit tabii kompo-
nentlardan tagkil edilmsli va gayg: ilo ahate
olunmalidir. Oyuncagqlar ve vasaitlar daha ¢ox
al ila diizaldilir, material olaraq taxtaya tistiinliik
verilir. Tobiati torenniim etmak tliclin tabiatda
olan miixtalif ranglarden istifads edilir.

Yanasmanin tacriibada tatbigqi. Erkan yash
usaglar 6yranma prosesina ilk dafo miisllimlarini
taqlid etmakls baslayirlar. Maktabagadar tahsil
miiassisalarinda asas fikir “tatbiq edarak 6yran-
mak”dir. Kicik yash usaqlar hekayalar, mahnilar,
keyfiyyoatli materiallarla is, diizgin davranis
formalari vasitasilo fiziki va nitq inkisafi, maraq,
diisiince va texayylliin galacak inkisafinin
asasina yiyelanirlar. Bu pedaqoji yanasmaya
asasan, 7 yasa qadar usaqlara heg¢ bir oxuma,

yazma, riyazi bacariglar 6yradilmir. Bunun
avazinds onlara oynamagq va kasf etmak ti¢iin
daha ¢ox zaman verilir. Usaglar boyiik yaslarda
Oyranmak li¢lin zaruri olan enerjini va ya oy-
namagq havasini erkan yaslarda itirmamalidirlar.

Valdorf metodunda 6yrenmsa prosesi ardicil
hayata kegirilir: avvalca tanislq, sonra tanisligdan
tacriiba, tacriibadan isa miixtalif anlayislar alda
edilir. Sadalanan ti¢ addim haqiqi 6yranma
prosesinin asasini taskil edir. Oyunlar ise ham
aylanca, ham da fiziki aktivlik xarakteri dasiyr.
Metod miisllimlarin hekayaloari ve usaqlarin
giymatlandirilmasi ilo dyranms imkanlarini
genislondirir. Valdorf pedaqoji yanasmasinin
torofdarlar1 miiasir texnologiyanin usaqlarin
inkisaf imkanlarini va yaradiciliq qabiliyyatlarini
mahdudlasdiracagin diistindiikleri tigiin otaqda
heg bir texnoloji avadanligdan istifads etmirlar.
Bunu da geyd etmak lazimdir ki, “tehsil bir
incasanatdir’- disiincasi movzunu estetik muhit
yaratmagla usaqlara asilamagi iddia edir. Xiisusi
rolu olan hekayalarin dinlenilmasindan sonra
da usaqglar alda etdiklari bacariglar vasitasila
hekayslar haqqinda fikirlarini ya badiilasdirib
danisir, ya da aylencali tamasa quraraq ifads
edirlar.

Is formalari. Qruplarda eyni yash usaglar
istirak edirlar.

Dovriimiizda bu nazariyyanin tatbigina Bo-
yuk Britaniyada olan tacriibani niimuna gostara
bilarik. Bu Britaniyadaki Valdorf Maktablari
1945-ci ildo Maykl Hall Valdorf Maktabinin
yaradilmasi ile basladi. Valdorf maktablari
hamisa birgs tahsili, tam ahataliliyi tablig edir.
Buraya inanc va mansayi miixtalif olan 3
yasindan 18 yasina gadar har ciir qabiliyyatli
usaqlar1 gabul edirler. Ailslar ve miusllimlar
Uclin festivallar, teatr tamasalari taskil olunur,
moaktob yarmarkalar vasitasilo icma tadbir-
larindan z6vq almaq l¢lin goxsayli imkanlar
yaradilir. Valdorf nazariyyasinin tstlnliyi
usaqlarin erkan ixtisaslasmaq avazina, 6yranma
prosesinda sevinc tapmagq ve usaqligin zangin-
liyini yasaya bilacaklari yaradici bir 6yronma
miihitini tamin etmakdan ibaratdir. Valdorf
tadris proqrami biitiin usaqlar1 nazara alan
tohsil prinsiplarina asaslanan ¢evik bir pedaqoji
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tolimatdir, usagin inkisafinin miixtalif marhe-
lalorina uygun islomak iciin hazirlanib. Har
bir sagirdin fiziki, emosional, intellektual, madani
va manavi ehtiyaclarina eyni saviyyada diqgat
yetirilir, dors progqraminin asas fonlari tematik
bloklarda tadris olunur va biitiin darslar badii,
praktiki va intellektual mazmunun balansini
ehtiva edir. Markazi Avropada ilk Valdorf
maktabinin acilmasindan ¢ox sonra bu tahsil
diinyanin har yerinds vo har sahados insanlara
ilham vermakda davam edir. Valdorf maktablari
sliratle dayisen ve geyri-miiayyan diinyanin
toloblori ilo miibarize apara bilon hartarafli vo
balansh insan yetisdirmak {i¢ilin ciddi niifuza
malikdir. Valdorf mazunlar1 diinyaya olan
maraglari va bacariqlari ils sonraki tahsilda ve
is yerlarinda qiymatlandirilir (What is Waldorf
Education?, 2023).

REGGIO EMILIA PEDAQOJi YANASMASI

Qisa malumat. Bu pedaqoji yanasma Loris
Malaguzzi terafinden 1944-cii ilds italiyanin
Reggio Emilia saharinda yaradilib. 9sas ideya
usaglar arasinda amakdagshigin inkisafi, miistaqil
oyranma bacariglarinin formalasdirilmasi ve
comiyyatla usaq arasinda slaganin diizgiin
qurulmasidir. Bu metodda atraf miithit miihiim
rol oynayir. Usaq 0zl tadrisin markazinda
dayanir va 0yranma prosesinin yaradicisidir.
Bu baximdan, miihit 3-cii miallim hesab olunur
(Rinaldi, 2006). Emilia pedaqoji yanasmasinda
idrakin inkisafi asas hadaflardan biri oldugu
liclin miihitin usaq idrakinin inkisafina tekan
vermasi, bununla yanasi, fiziki va sosial cohatdan
inkisafina da garait yaratmasi lazimdir.

Nazari asaslari. Pedaqoji yanasmanin asasi
sosial-konstruktivizm nazariyyasina asaslanir.
Montessori, Piajenin fikirlarina asaslanaraq 6zii
Oyranan usagin tarafdar1 idiss, Malagizzi,
Vigotskinin fikirlarina asaslanir ve qeyd edirdi
ki, 6yranma prosesi takbasina deyil, boytiklar
va usaqglarla olan sosial miinasibata asaslananda
daha effektli olur.

Miiallimin rolu. Miisllim usaglarin 6zlarinin
garar vermasina va yekun naticaye galmasina
cavabdeh olan baladcidir. O tez-tez ciitliiklorla
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islayarak, usaglarin istaklari haggqinda s6hbatlar
aparir va onlarin bir-birina kdmak etmasina
sorait yaradir.

Itraf miihitin rolu. Reggio Emilia metodunda
otraf miihit usaq-usaq, boyiik-usaq arasinda
olan sosial alaganin gostericisidir. 9traf muhit
elo taskil olunmalidir ki, burada camiyyat va
onun dayorlari 6z oksini tapsin. Mahz bu
baximdan atraf mihita 3-cii miisllim deyirlar.

Yanasmanin tacriibada tatbiqi. Pedaqoji
yanasmanin asas istirakg¢ilari olan kicik yash
usagqlara harakat etmak, qulaq asmagq, géormak,
dadmag, toxunmaq, miisahide vo kosf etmak
imkani verilmalidir. Bunun {g¢iin yaradilan
dastaklayici va inkisafetdirici miihit atraf alomi
dark etmays, yeni biliklar alds etmays xidmat
edir (Rinaldi, 2001b). Oyranme prosesinda
amakdasliq Emilia pedaqoji yanasmasinin
novbati asas hadafidir. Ails ila tohsil miiassisasi
arasinda six alaga vardir. Usaqglarin giymatlon-
dirilmasi isa portfolio asasinda aparilir, burada
inkisafin biitiin sahalar iizra gostaricilari qeyd
olunur. Miisllim bu yolla usaq inkisafin1 mar-
halalarla dyranir. ilk talim giiniindan etibarsn
3 il arzinda usaqlarla eyni miisllim ¢alisir vo
bu miiddat arzinda onlar miisahidaci kimi usaq-
larin ehtiyac vo talablarini miiayyanlasdirirlar.
Bundan sonra isa o, haftalik plan asasinda har
bir usaga fordi dyronma vo hartorafli inkisaf
ticiin genis imkanlar acir. Demokratik formada
taskil olunan 6yranma prosesinda usaqlarin
6zlorinin dyronmoasina haves formalasdirilir.
Birgs amakdasligin asas siitunu layiha metodu
hesab edilir. Layiha metodu ils is uzunmiiddatli
va naticayonli taskil olunur. Miisllimla usaq
birgs hansi materiali se¢mayi, nayi alava edib
va ya deyismayi miizakirs edir, fikir miibadilasi
aparirlar.

Is formalari. Miixtalif yash usaglarin eyni
qrupda birlasmasi Emilia pedaqoji yanasmasi
lclin do xarakterikdir. Montessori pedaqoji
yanasmasina gora mixtalif yashlar inkisaf
marhoalalarine gora qruplasdirilirsa, R.Emilia
pedaqoji yanasmasinda bu qruplasma usagin
ondan daha “bilikli” olan yoldasindan 6yrana
bilmasi fikri asasinda yaradilir.

Hazirda Reggio Emilia nazariyyasinin sinif
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otaglarinda istifade olunan tisullar1 kimi asa-

gidakilar1 gostarmak olar:

e Sensorlu masa iizerinde qumla gazmaq vo
tokmoak;

e Rassamligla bagh tacriibs aparmagq, kagizda
va ya diger materiallarda rasm ¢akmak;

e Bdcaklari, yarpaglari va cicaklari kasf etmak,
oyun meydancasinda tapdiglar1 asyalari
siralamagq va toplamag;

e Usaglann fikirlerini ifade etmasi vo aralarinda
sOhbatlari tasviqg etmak ii¢lin miizakiralar
planlasdirmag;

e Fotosakillar, miizakirsalar, videolar ve ya sas
yazilar1 vasitasile usaglar fikirlarini qeyd
etmaya havaslandirmak;

¢ Rags etmak, qacmagq va digar fiziki harakatlar;

e Musiqi masgalalari;

e 9traf mihit hagqinda bilik gazanmaq ti¢iin
aciq havada oynamagq va arasdirmag;

e Usaglarin 6z aralarinda va usaqlarla miisl-
limlar arasinda emakdaslig1 va problemlarin
hallini togviq etmak (Reggio Emilia Examples
in the Classroom, 2021).

Miasir tahsil texnologiyalar1 dayisdiyina
gora, hatta tahsilin yenidan konseptuallas-
dirilmasinda Montessori, Valdorf ve Reggio
Emilia kimi ananavi tahsilo alternativlarin
nazars alinmasi iralilayis liciin vacibdir. Miimkiin
miivaffoqiyyat ve ya uygunlasma variantlari
haqqinda malumat alds etmak li¢iin an yaxsi
manbalar malumdur va iqtisadi cahatdan inkisaf
etmis olkalords bu alternativ metodlarin
istifadasi ila bagh miiqayisali tadqiqatlar da
aparilir. Lakin he¢ bir dlkanin tohsili yeni
ideyalarin bu xiisusi kontekstda uygunlugunun
tohlili olmadan inkisaf etmir.

Miasir tadqiqgatlar maktabagadar tahsilin
shamiyyatini ve onun usaqlarin inkisafi ile bagh
akademik, zehni, psixoloji vo sosial tasirlarini
Oyranir. Bu artan mslumatlilig, diinyanin biitiin
olkalarinds maktabagadar marhalanin usagin
formalasmasinda rolunu arasdirmaq tg¢iin
tadqgiqatlarin daha ¢oxsaxali mazmunda apa-
rilmasini tosviq etdi. Diinyada maktabagadar
tohsilda alternativ tahsil modellarinin aras-
dirilmasinin dastaklonmasi layiqli bir hadaf-
dir. Mixtalif madaniyysat kontekstlarinda bu

modellarin giymatlondirilmasina elmi vaxt vo
say sorf etmak vacibdir. Homin modellarin
golacakda biitiin diinyada erkan usaqliq tahsili
¢arcivasinda tatbiginds madani uygunlasmalari
nazars almaq da faydali ola bilar.
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GIRIS

Tohsil prosesi dord asas elementdan iba-
rotdir: 9lds olunmasi va inkisaf etdirilmasi
nazarda tutulan hadaflor; Bu magsadls talim
va tadris prosesinin taskili; Talabalarin yeni
bilik ve bacariglara yiysloanma prosesi; Bu
davranislarin gozlanilan saviyyadas alda edilib-
edilmamasina nazarat (Kutlu, 2016).

Qiymatlandirma talim va tadris prosesinin
sonunda olan bir proses kimi goriinsa da, biitiin
tolim muiddatini shate edir. Bu prosesin nati-
cosinda dyrenanlar miisyysan daracada kate-
goriyalasdirilir, tahsil faaliyyatini dayandirir ve
ya davam etdirir. Bu ciir shamiyyatli proses
milayyan prinsiplars asaslanir. Homin prinsiplare
lageyd yanasilmasi dyrananlarin tahsil faaliy-
yatina birbasa tasir eda bilar. Qeyd olunanlara
asasan har bir misllim qiymatlandirma pro-
sesino yiiksak diggat yetirmali, giymatlon-
dirmanin mahiyyati, onun etibarliliq prinsipi
hagqginda asas anlayislardan xebardar olmalidir.
Bu sakilde hazirlanmis 6l¢ma alsti (va ya
giymatlandirma prosesi) ugurlu va faydali
naticalar vers, talabalarin bilik va bacariglarinin
obyektiv sakilda giymatlandirilmasina zamin
yarada bilar.

Bir sira komponentlardan ibarat olan qiy-
moatlondirme anlayisina miixtalif tariflar verilib:

Stivens qiymatlandirms prosesini “qaydalara
uygun olaraq obyektlora ve ya hadisalara
nomralarin verilmasi” kimi izah edir (Carmines
& Zeller, 1979). Bu torifin problemi o6l¢iilacak
hadisalarin obyekt vo ya hadisalar kimi adekvat
sokilda xarakterize oluna bilmayacak gadar
miicarrad olmasidir (Carmines & Zeller, 1979).

Sosial elmlara daha ¢ox uygun goalen torif
Blalok tarafindan taklif olunmus 6l¢maya an
faydali sakilde “miicarrad anlayislarin empirik
gostaricilarle alagalandirilmasi prosesi”
(Carmines & Zeller, 1979) kimi yanasilmalidir.
Umumi konsepsiya baximindan iss giymat-
landirmaya “sldaki xlisusi mana malumatlarinin
- gostaricilarin tasnifati {iglin tadqgiqat¢inin
beyninda agiq, miitasakkil plan1 shats edan
bir proses” (Carmines & Zeller, 1979) kimi
baxilmalidir.
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Qiymatlondirmanin asas magsadi miiayyan
tadris prosesinin sonunda etibarli vo asash
sokilda alda edilmis miisahidsalarin naticalarina
asasan tahsil progqramlarinda (kurikulumda)
olan gatismazliglar1t miiayyen etmak, onlarin
aradan qaldirilmasi ti¢iin tedbirlar gérmak ve
alds olunmus naticalari digar gdstaricilarle
miiqayisa etmoakdir (Kutlu, 2016).

Talabalarin hazirliq saviyyslari, inkisaf
saviyyalarinin (idrak, affektiv va psixomotor)
monitoringi, 6yrenmsa ¢atinliklari, miiallimlara
golacak tadris prosesini planlasdirmaga komak
edacok moalumatlarin miiayyan edilmasi,
tohsilalanlarin giiclii va zaif taraflarinin miiayyan
edilmasi, onlarin galacok karyera planlamasina
tohfe veracak malumatlarin alds edilmasi,
miiallimlarin tadris prosesinda istifads edacayi
tadris va tadris materiallarinin samaraliliyinin
muayyean edilmasi, tahsil proqramlarinin (kuriku-
lumun) effektivliyini vo somaraliliyini miiayyan
etmak magsadile malumatlarin slds olunmasi
liclin giymatlondirma prosesina miraciat edilir
(Yasar, 2014b).

Qiymoatlondirma prosesi talim va tadris
faaliyyati ilo bagh aks slaganin tomin edil-
masinda vacib rol oynayir (Baran, 2020). 9lda
olunmus naticalarin miigayisa edilmasi ila tohsil
miiassisalari catismazliglarin aradan galdirilmasi
liclin miiayyan tadbirlar hayata kegirir, talabalar
isa 0z nailiyyatlarini yliksaltmays calisirlar.

ETiBARLILIQ PRIiNSiPi VO ONUN
oHOMIYYaTi

Qiymatlandirma prosesinin diizgiin taskili
ligiin onun etibarlliq prinsipines diqgat yetirmak
lazimdir. Prinsipca etibarliliq eksperimentin,
testin vo ya har hansi 6l¢ma prosedurunun
tokrar sinaqlarda eyni naticalari verma dara-
casina aiddir (Carmines & Zeller, 1979). Masalan,
etibarliliq amsali yliksak olan imtahan na vaxt
taskil olunmasindan, onun na gadar miiddat
davam etmasindan va cavabi kimin yoxla-
masindan asili olmayarag, eyni imtahan yeniden
taskil olunduqda avvalki naticonin tasdiq
olunmasi ehtimali daha ¢oxdur. Etibarliliq amsali
asagl olan imtahanlarda isa talabanin bali
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giymatlondirmanin maqgsadi ila bagh olmayan
amillara gora dayisa bilar (Moskal & Leydens,
2000).

Qiymatlandirmsa alatinin etibarlilifina tasir
edan yanasmalara Moskal ve Leydens “interrater
etibarliliq” ve “intrarater etibarliliq” kimi istinad
etmisdir (Moskal & Leydens, 2000).

interrater etibarliligl. Qiymatlondirms
alatlarinin etibarliligi talebanin balinin giymat-
landiriciden qiymatlandiriciye dayise bilacayi
narahatligina aiddir. Talabalar tez-tez ballarinin
miuallimlarin subyektiv miilahizalarine asas-
landig1 imtahanlari tenqid edirlar. Masalan, esse
imtahanini tahlil etmayin lisullarindan biri
tolabalarin cavablarini oxumaq ve onlarin yazdigi
miilahizalarin keyfiyyatine dair miithakima
yuritmakdir (Moskal & Leydens, 2000). Bu za-
man talabalar alds edacaklari giymata (ve ya
bala) 6z cavablarindan daha ¢ox miiallimin
yanasmasinin tasir etdiyini diisiintirlor. Bunun
garsisinl almaq tc¢lin miixtalif meyarlardan
istifada oluna bilar. Qiymatlondirma meyarlari
har bal saviyyasinda gostaricilari rasmilas-
dirmakls bu narahatliga cavab verir. Qiymat-
landirma prosesina rahbarlik etmak ii¢lin bal
saviyyalarinin tasviri istifada olunur. Meyarlar
giymatlandiricilor arasindaki variasiyalari
tamamile aradan qaldirmasa da, yaxsi tertib
edilmis meyarlar bu uygunsuzluglarin bas
vermasini azalda bilar (Moskal & Leydens,
2000).

Intrarater etibarlihigl. Bu tip etibarliliq
giymatlondirmanin magsadindan kanar olan
faktorlarin giymatlondirma naticalarine tasir
gostarmasina aiddir. Talaba cavablarinin qiy-
moatlandirilmasina tasir gostara bilar. Masalan,
miiallim yoxlama prosesindan yorula, zaman
kecdikca tahlile daha az diggat ayira bilsr.
Demali, talobanin cavabi digarlerindon daha
avval yoxlanilsa idi, farqli bal ala bilardi.
Misllimin hamin giin ahval-ruhiyyasi ve ya
giymsat yazilan telabanin kim oldugunu bilmasi
da qiymatlondirma prosesina tasir eda bilar.
Qiymatlandirma prosesindaki uygunsuzluglar
talebalarin naticalarindaki haqiqi farqlardan
deyil, giymatlondiricinin daxili tasirlarindan
gaynaqlanir. Qiymatlandirma prosesi boyu

giymatlandirici ardiciligin qorunub saxlanmasini
tomin etmak {i¢lin miiayyan edilmis meyarlara
yenidon baxmalidir (Moskal & Leydens, 2000).

ETiBARLILIQ PRINSiPiNiN
YOXLANILMASI USULLARI

Qiymoatlondirma alatinin etibarlhliq soviy-
yasini 6lgmak ticlin an genis yayilmis texnikalar-
dan biri Kronbax alfasidir. Bu iisul giymat-
landirma prosesinin naticalari arasindaki kor-
relyasiya (nisbat) dayarlarini hesablamaq li¢lin
istifado edilir. Tokrar test iisulu zamani eyni
giymatlondirma alati eyni qrupda miixtalif za-
manlarda istifada olunur va alinan naticalarin
korrelyasiyasi tapilir. Paralel test tisulunu tatbiq
edarken asas diqgat eyni movzuya aid testin
(6lgcmo alatinin) iki ekvivalent (paralel) for-
masinin eyni qrupda eyni vaxtda istifads
olunmasi ile alda edilon naticalarin korrel-
yasiyasini tapmaga yonalib. Bu tisul an ¢ox vaxt
va resurs talab edan tsuldur.

Demak olar ki, istifade olunan biitiin
giymatlondirma alatlarinde miiayyen xatalar
olur. Yuxarida sadalananlar giymatlandirma
tsullarinin xata saviyyasini 6lcmak ve onun na
doaracada etibarli oldugunu miisyyan etmak
Uciin istifads olunur. 9gar testin etibarliliq
saviyyasi 80 faizden yuxaridirsa, onun ¢ox
etibarl oldugunu, 50 faizdan asagi1 olduqda isa
etibarli test olmadigini deya bilarik.

YAZILI IMTAHANLAR VO ONLARIN
ETIBARLILIQ DORACOSI

Toalim-tadris prosesinin naticalarini 6l¢gma
alatlerindan biri da yazili imtahandir. Yazili im-
tahan zamani talabalardan bir ne¢a agiq sual
0z soxsi mulahizalari ilo cavablandirmalari talab
olunur. Bu imtahanlar ticiin sablon cavablar ol-
mur, har bir éyranan moévzuya 6z bildiyi kimi
yanasa bilsr. Bu isa giymatlandirma naticalarinin
tohlili zamani bir sira anlasilmazliqlara sebab
ola bilar.

Yazili imtahanlar bir sira zaif cohatlara ma-
likdir. Masalan, yazili imtahan zamani telabalar
cavablandirmada sarbastdirlsr. Suala uygun bir
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neca climla yazib, sonra isa daha yaxsi bildiklari
basqa mo6vzu haqqinda yaza bilarlar. Bu halda
miiallim cavablari yoxlayarkan diqgqatli olmasa,
o talabanin dogru cavab verdiyini diisiinarak
yiksok qiymoet yaza bilar. Hoar talaba eyni
movzuya farqgli yanasdigindan, tamamila farqli
cavablar ola bilar. Konkret standartlagdirma
olmadigi ticlin bazi hallarda giymatlandirmanin
obyektivliyi tamin olunmur. 9ksar hallarda bu
imtahanlarda suallar konkret bir mafhum
avazing, genis bir baslhiga aid olur. Bu zaman
isa talabalar hamin moévzu hagqinda an yaxsi
bildiklari hissadan bahs eda bilarlar ki, bu da
giymatlandirilmasi nazards tutulan bilik lizre
diizgiin bal verilmamasi ilo naticalonar.

Suallarin ¢atinlik daracasi ve daxili korrel-
yasiyasini miiayyan etmoak bazen miisllimlar
tciin ¢atinlik yaradir. Bela ki, miallimlar da
talebalar kimi suallara fardi sakilde yanasa
bilarlor. Buna gore da hansi sualin imtahan
lclin “catin” va ya hansinin “asan” oldugu
barasinda miisllimlar arasinda anlasilmazlhiqlar
yarana bilar. Bu imtahan névii semestr iizra
biitlin biliklari ahate etmir, 5 sualdan istifads
ilo sadaca mivafiq fonn tizra biliklarin bir qismi
haqqinda miayyan tasavviir formalasdirmaq
miimkindiir. Bu isa biitliin semestri yekun-
lasdirmagq tUgtin ideal iisul kimi gabul olunmur.

Yazili imtahanlarin etibarliligina galdikds
isa diger imtahan névlari (masalan, test) ils
miiqayisads daha az etibarliliq gostaricisina
malikdir. Yuxarida da qeyd olundugu kimi sual
sayinin mahdudlugu, cavablarin tamamils
talobanin 6z yanasmasindan asili olmasi kimi
amillar talabalar tarafindan etibarliliga mane
olan magamlardir. Miisllimlarin naticalari
yoxlayarkan na daracada obyektiv olmalari da
etibarliliga mane olur. 9ksar hallarda miisllimlar
cavablar1 yoxlayarkean avvalca climlalari diggatla
yoxlayir, miisyyan vaxtdan sonra yoruldugda
isg, cavablarin diizgiinliiyline ¢ox da shamiyyat
vermir, sadaca hacma diqqgat yetirirlar. Ciimlalar
arasinda mana, sabab-natica alagalarina sub-
yektiv yanasilmasi da musllimlor torafindon
yol verilan xatalara aiddir.

Bu tip imtahanlar anlama ve tenqidi diisiinma
kimi intellektual bacariqlarin giymatlandirilmasi
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Ucin faydalidir, lakin subyektiv vo praktiki
bacariqlarin giymatlendirilmasi ii¢iin o qadar
da uygun deyildir. Siini intellektin imkanlarindan
istifads edarak, yazili imtahanlarin avtomatik
giymatlendirilmasi tizra eksperimentlar aparilir.
Lakin indiys gadar avtomatik qiymatlandirma
tam ugurlu olmayib ve etibarliligin tamin
olunmasi hals doa ¢atindir (Baran, 2020).

YAZILI iMTAHANLARIN ETiBARLILIGINI
ARTIRMA USULLARI

Imtahanlarin etibarlihgini artirmaq tigiin
sual tartibatina xtlisusi diggat yetirmak, suallari
miimkiin gadar konkretlasdirmak lazimdir. Bu
zaman talabalarin moévzudan kanara ¢ixmalari
daha az olar. Suallar sadaca olaraq hansisa
movzu haqqinda malumat verilmasina yo-
nalmamsali, talabalarin tenqidi tafekkiiriina
asaslanmalidir. Masalan, sualin “Azarbaycanda
xanlqglar dévriinds bas veran hadisalar” avazina,
“Azarbaycanda xanliglar dovriinds 6lkanin
sosial-iqtisadi hayatinda bas veran yeniliklar
va onlarin tasirlari” kimi verilmasi daha maq-
sadauygundur.

Suallar konkretlasdirildikden sonra onlarin
etibarliliq saviyyasini yoxlamaq ii¢iin pilot bir
grupla ilkin yoxlama edils bilar. Bu dayisiklik
ilo toleba cavablarinda sualin mahiyyatindan
yaylinma, alave malumatlarin geyd olunmasi
kimi hallar azalacaqdir. Bu isa yazili imtahanin
etibarliliq saviyyasini artira bilor. 9lde olunmus
naticalarin etibarliligini yoxlamaq tli¢iin yuxarida
geyd olunmus kronbax alfa, tokrar test vo paralel
test Gisullarindan istifads olunmalidir. Naticalarin
miigayisasindan sonra qiymatlondirma alatinin
novbati imtahanlarda istifads olunub-olunma-
masina garar verilmalidir.

O. Kutlu etibarhligin artirilmasi tigiin bir sira
tsullar taklif edib:

e Suallarin sayini artirmag;

e Suallar aydin va sada sakilda yazmag;

e Talabaler iigiin suallar1 cavablandirmaqla
bagh telimat hazirlamag;

o Imtahanin miiddatini suallara cavab vermaya
imkan veracak sakilds tayin etmak (Kutly,

2016).
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YAZILI iMTAHANLARIN
QiYMOTLONDIRILMASi USULLARI

Takca giymatlandirmsa alstinin etibarliliginin
ylksak olmasina ¢alismamaliyilg, hamginin qiy-
moatlandirma tsulumuzu tekmillasdirmaliyik.
Yazili imtahanlarin naticalarini yoxlamaq miial-
limlar liglin ¢ox yorucu vo vaxt alan faaliyyotdir.
Misallimlar bu tip imtahanlarin naticalarini yox-
layarken bir sira tisullardan istifads eda bilarlar:

1. Miixtalif talabalarin eyni suala verdik-
lari cavablarin miiqayisa edilmasi. Bir sual
4 forqli talobonin imtahan biletinds varsa, bu
zaman hamin sualin cavabi biitlin talabalar
tizra ardicilligla yoxlanilir, tohsilalanlar cavablari
miiqayisa edilmasi ilo qiymatlondirilir. Bu zaman
giymatlondirma prosesi hansi cavabin daha
diizgiin va shatali olmasina asaslanir.

2. Sabitlik metodu. Bu iisul cavablarin
tohlilinin etibarlihigini tamin etmak li¢iin istifads
edilir. Cavablarin ilkin tahlilinden miiayyan
miiddat sonra eyni soxs tarafinden ikinci dafa
tahlil aparilmalidir (Tekin-Dede & Bukova-
Giizel, 2018). Yazili imtahanlarin giymatlan-
dirilmasi uzun vaxt taleb edan prosesdir,
miiallimlar bir neca talabanin cavabini yoxla-
digdan sonra yorula, diger cavablara lageyd
yanasa bilarlar. Bels hallarin garsisini almaq
lictin miiallimin bir miiddat sonra cavablari
yenidan yoxlamasi tdvsiye olunur. Bu zaman
giymatlandirmalar arasinda miiqayise aparilir,
an dogru natics secilir.

3. Meyarlardan istifads tiisulu. Bu zaman
naticalarin yoxlanilmasi ti¢lin 10 balliq skala
izra bal saviyyalarina uygun meyarlar yaradilir.
Cavablar diizgiin, atrafli olmalarina asasen mii-
vafig meyarlara uygun olaraq qiymatlandirilir.
Moskal va Leydens bu meyarlarin aydinlhigini
giymatlondirmak l¢iin istifade oluna bilacak
bir ne¢a masalani qeyd ediblar:

- Qiymoatlondirms kateqoriyalar1 yaxs1 miiay-
yan edilibmi?

- Bal kateqoriyalar1 arasindaki farqlar aydin-
dirmi1?

- ki fargli miiallim giymatlondirma zamani
bu meyarlardan istifads etdikda talabalarin
eyni naticalari alds etmalari miimkiindiirmii?

Bu suallarin har hansi birinin cavabi “yox”
olsa, aydin olmayan bal kateqoriyalarina yenidan
baxilmalidir (Moskal & Leydens, 2000).

Etibarliligla bagl basqa bir narahatlig, tayin
olunmus giymatlondirma meyarlarinin cavab
veran tslabalara uygunlugudur. Miiayyan bir
grup talabanin naticalarini 6lgen qiymatlandirma
meyarlari forqgli talabalor qrupunun naticalarini
diizgiin 6lcmaya bilar. Cavablardaki dayiskanliyin
sebabi vo naticada alinan ballar giymatlondir-
manin maqgsadi ils alagali olmadigi halda ballar
etibarsizdir (Moskal & Leydens, 2000).

Kutlu asagidaki hallarda yazili imtahanlara
miiraciat olunmali oldugunu bildirir (Kutlu,
2016):

- Imtahanin hazirlanmasi iigiin vaxt az, lakin
cavablarin qiymatlandirilmasi ti¢lin ayrilan
vaxt daha ¢oxdursa;

- Yazili ifada giiciiniin ve matnds orfoqrafiya
gaydalarindan istifads bacariginin 6l¢iilmasi
talab olunursa;

- Toalebalardan Oyrandiklari biliklari ifads
etmak, inteqrasiya bacarig1 ve lazim galdikda
ondan istifads talab olunursa;

- Tolobonin 6z cavabini yazili ifade etmasi
magsadamivafiqdirsa.

Bu tip imtahanlar anlama vo niimunalar
gatirmak, sebab-natica alagalarini qurmag,
tosnif etmak, izah etmak, imumilagdirmak,
miiqayisa, alamatlar arasindaki alagani izah
etmak, forglandirmak, prognozlasdirmag, suallar
vermak, mithakima ylriitmak, tonqid etmak,
gorar vermak va s. bacariglarin yoxlanilmasi
tictin dogru secimdir (Kutlu, 2016).

Yazil1 imtahanlarin bir sira manfi xtsu-
siyyatlari, catismazliglar1 olsa da, talabalarin
yazl1 bacariqglarini, insa-imla yazma qabiliyyat-
larini, biliklarini yazili sekilda taqdim va sintez
eda bilma saristalarini 6lgmak talab olunursa,
bu zaman yazili imtahan giymatlandirma tli¢lin
an optimal alat olacaqdir.

NaTICO

Ali tahsil miiassisalerinds talim va tadris
prosesinin keyfiyyoatini tomin etmak vo
tokmillasdirmak Uglin telabs nailiyyatlarinin
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giymatlandirmse prosesi boyiik shamiyyat dasiyir.
Qiymatlandirma naticalari asasinda hadaflara
nail olma daracasi arasdirilir, ¢atismazhiglar
miayyan olunur, aradan qaldirilir ve yeni
hadaflar secilir. Toahlillor gostarir ki, talaba
nailiyyatlarini qiymatlandirmak ti¢lin istifads
olunan tsullardan biri - etibarliliq gostaricisi
yiksak olan yazili imtahanlar daha dogru
naticalar alda etmaya imkan verir. Bu etibarliligin
artirilmasi tg¢iin miixtalif tisullardan istifada
olunur vo imtahanlar tekmillasdirilir. Yeni
tsullarla tartib olunmus yazili imtahanlar
vasitasilo tolobalarin dyranilmis materiali ifada
eds bilmas, miigayise etms, tonqidi yanasma
kimi bacariglari yoxlanilir. Bu sekilda hazirlanmig
yazili imtahanlar névbati istifads li¢iin faydah
olur, alde olunmus naticaler telim va tadris
hadaflarina na gadar nail olundugunu gostarir.
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GIRIS

Miasir comiyyat coxsayli yeniliklarla saciy-
yalanan dinamik dayisikliklare maruz qalir.
Elmin, texnikanin siiratli inkisafi ila yeniliklarin
tatbiqi biitiin sahalards oldugu kimi tahsilda
da 0zlinli gostarir. Bu isa tahsil miiassisalarinda
innovativ fealiyyatin maezmununda va toskilinda
dayisikliklarin edilmasina zarurat yaradir. Toh-
silin 6lkada tasakkiil tapmis yeni iqtisadi
miinasibatlor zomininda takmillasdirilmasins,
pedaqoji prosesin miitomadi olaraq yenilan-
masina ehtiyac var. Bu yenilonma miiasir inno-
vasiya axtarislar ilo vo pedaqoji faaliyyatla
baghdir. Tahsilda innovasiyalar yeni texnologiya
va metodlarin tatbiq olundugu yeniliklardir.
Miasir dovrds tohsil innovasiyalarina ehtiyac
daha da artib, ¢iinki 6lkalarin sosial va iqtisadi
rifahi getdikce daha ¢ox vetandaslarin tahsilinin
keyfiyyotindan asili olur. Comiyyat artiq yiiksak
bacariq ve bilik saviyyasi olanlar1 dastaklayir.
Bugitinkii tohsil sistemindan ham effektiv, hom
doa samarali resurslardan istifads etmakls tahsilin
keyfiyyatini artirmaq talab olunur.

Tohsil nainki hartorafli ve keyfiyyatli olmall,
ham da siiratla dayisan va globallagsan diinyanin
cagirislarina cavab vermak ligiin davaml inkisaf
etdirilmslidir. Bu tekamiil sistemli, ardicil va
genis miqyash olmalidir, sagirdlerin tahsilin
asas maqsadlarinin tslablarine uygun hazir-
lanmasini toamin etmak Ug¢lin tolim prosesinda
miisbat yeniliklors nail olunmalhdir.

INNOVATIiV TOHSIL,
INNOVATiV MOKTOB

Olkemizds innovasiyalarin ve onlarin hayata
kec¢irilmasinin faktiki tempi, imumtshsil mak-
tablarinin ¢oxunun mazunlarinin talim nati-
calarindan da goriindiiyii kimi, miiasir diinyada
tolob olunandan asagi seviyyadadir. Ona gora
da, ister sagirdlar, istar valideynlar, istarsa da
biitovliikda comiyyat bu naticaloarden memnun
deyil. Bunun asas sobabi iso insanlarin halo
dayisikliklari gabul edsa bilmamasidir va ya
gabul etmak istomamasidir. Tahsil innovasiyasi
riskli masala oldugundan giiclii ictimai reaksiya

tolob edir. “Har bir innovasion proses ehtimalll
xarakter dasiyir. Innovasiyalarin naticasini
prognozlasdirmaq asan deyil, risk daracasi
ylksakdir” (0hmadov, 2014). Buna gora da har
bir yenilik samarsliliyini yoxlamaq tgiin
sinaqgdan Kkecgirilmalidir. Biz bu sinaqdan
gorxmamaliylqg, ¢iinki tehsilde innovasiyanin
olmamasi darin igtisadi ve sosial tasirlora sabab
ola bilar. Amerikali professor Yonq Zhaonun
da geyd etdiyi kimi, comiyyatin dayisikliklari
dark eds bilmamasi va ya gabul etmak istama-
masi, onlarin ugursuzlugunun asas sabab-
lorindan biridir (Zhao, 2012).

Comiyyot tahsilda innovasiyalari dastaklass,
tohsil sistemi davamli vo somarali sokilda inkisaf
edacakdir. Senekanin “Taassif ki, biz hayat
liclin yox, maktab liclin oxuyuruq” fikri bu giin
tcin da aktualligini itirmayib. Bugiinkii sa-
girdlarin ve valideynlarin ¢oxu bilik alde et-
mokdoan daha ¢ox yiiksok giymotlor vo ali
maktaba daxil olmaq haqqinda diistiniirlar.

Bas 6lkomizdaki maktablards transfor-
masiyaedici, hayati dayisdiran va ¢ox ehtiyac
duyulan yeniliklarin yaradilmasina ve hayata
kecirilmasine na mane olur? Usaqglarimizin
maktobds ugur gazanmasi ve onlari hayata
hazirlayacaq on yaxsi talim naticalarine nail
olmasi ticiin effektiv yeniliklari necs inkisaf et-
dirib yaya bilerik? Bu suallara cavab vermak
ticlin avvalca tahsil innovasiyasinin na oldugunu
izah etmak lazim galir. Tohsilda innovasiya,
imumiyyatla, “.. yeni bir seyin vo ya metodun
ugurla tatbiqi” (Brewer and Tierney, 2012)
kimi basa diisiiltir. O 6zlinda li¢ asas komponenti
ehtiva edir: ideya, onun hayata kecirilmasi va
ideyanin icras1 naticasinds yaranan miisbat
natica. Tahsilds innovasiya yeni pedaqoji ne-
zariyya, metodoloji yanasma, tadris texnikasi
vo talim prosesi kimi basa dusiiliir. Bunlar
hayata kecirildikds tadrisda shamiyyatli dayi-
siklik yaradir ve sagirdin daha yaxsi oyren-
masina sabab olur.

Innovasiya tehsil sisteminin miixtalif as-
pektlarinda taraqqiya sabab ola bilar: kurikulum
islahatlarinda, tadrisds, texnologiyalarin tatbi-
qinds, idareetmada, miiallimin pesokarliginin
artirilmasinda va tacriibanin yayilmasinda. O,
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tadris prosesinin 0yranmaya miisbat tasir
gostara bilacak istanilan aspektinda tatbiq oluna
bilar.

Tahsil sahasinda innovasiyalarin tatbiqi
sagirdlorda gabiliyyat, bacariq ve saristalarin
inkisaf etdirilmasins, miiallimlardas isa Oyratmak
torzi, motivasiya yaratmaq, bacariqlar forma-
lasdirmag, 6zlniligiymatlondirms, yaradiciliq,
miistaqillik kimi keyfiyyatlari 6ziinda ehtiva
edan pesakar inkisafi gliclandirmak saristalarinin
artirilmasina xidmat edir.

Olkemizda innovasiyalarin genis tatbiq
olundugu tahsil miiassisalarindan biri da Diinya
Moaktabidir. Maktab 6z ugurlarina milli tohsi-
limizin qabagqcil tacriibasinag asaslanarag, inkisaf
etmis 6lkalarin tahsil strategiyalarindan sinaqdan
kecirilon yanasmalar1 ve innovasiyalar1 ge-
tirmakla nail olub. Onun tahsil ugurlarina ciddi
tasir gostaran innovasiyalara asagidakilari
niimuna gostarmak olar:
¢ Dbitiin sagirdlara fordi yanasma va barabar

imkanlar;

e har bir usagin inkisafinda ytiksalisin hadaf
secilmasi;

e lcdilli tahsil (Azarbaycan, rus, ingilis);

e sarista asasl tahsil, kurikulum se¢imlari;

 tohsilalanlarin idraki bacariglarinin inkisaf
etdirilmasi;

e sagirdlarin azad, miistaqil, tanqidi
diislinmasina sarait yaratmag;

e kompiliter asasl talim, sabakali 6yranmes,
elektron tahsil;

e inkluziv tahsil;

e pesakar mioallimlar;

e sagird say1 az olan siniflar;

e miiasir texniki avadanliglar ils tamin
olunmus tadris otaglar.

Moaktabimizda yaradilmis keyfiyyatin idara
edilmasi sistemi tadris faaliyyatinin somara-
liliyinin dinamikasina birbasa tasir gostarir.
Idarsetms sahasindaki bu tocriibs yalniz slverisli
va keyfiyyatli tahsilin tamin edilmasi liglin deyil,
ham da tahsil sisteminin semarsliliyinin arti-
rilmasi ticiin istifads edils bilar.

Tahsilin keyfiyyati dovlat siyasatinin daimi
magsadidir. Onun hayata kegirilmasi iiclin stan-
dartlar ve normalar hazirlanir, an yiiksak sa-

Azarbaycan maktabi. 2023. Ne3

viyyali tasabbiislar irali siiriiliir. Azarbaycan
Respublikasinda tehsilin inkisafi tizra Dovlat
Strategiyasinin asas maqgsadlarindan biri “On
yeni texnologiyalara asaslanan infrastruktura
malik, keyfiyyat naticalari ve ahataliliyina gora
diinya olkalari sirasinda qabaqcil mévge tutan
tohsil sistemini yaratmaqdir” (Azarbaycan
Respublikasinda tohsil tizra Dovlat Strategiyasi.
2013).

Movcud normativ sanadlar va talablar top-
lusuna uygun olaraq IB proqrami tzrs tahsil
alan sagirdler asagidaki xiisusiyyatlora malik
olmaq Uglin say gostarirlar:

e arasdiran-miizakira edan;
e molumatly;

e diisiinan;

e Unsiyyat quran;

e prinsipial;

e aciq fikirli;

e hassas;

e risk eds bilan;

e miitonasib;

e alternativ diisiinan.

Valideynlarin ve sagirdlarin tohsille bagh
arzu va ehtiyaclarin1 6yranarak, yiiksak key-
fiyyatli tohsil xidmatlari géstarmak tliciin 6h-
dsliklar miisyyanlasdirilib, amakdaslarin maktab
torafinden hazirlanan is talimatlarina ciddi
sokilde amal etmasi tomin edilib.

Diinya Maktabinda har bir iscinin pesakar
bacariqlarini reallasdirmaga imkan veran miihit,
innovatorlar1 vo miiallimlori dastoklayan sorait
yaradilib. Miisllim-valideyn-sagird arasinda
alagoni mohkamlandirmak ii¢iin xiisusi proq-
ramlardan (Toddle, Teams, elektron jurnal)
istifade olunur. innovasiyalar ham sagirdlar,
ham de miallimlar li¢lin siiratls, davaml
Oyranma va dyratma Usuluna gevrilir. Yaranmis
toskilati formalar vo idaraetma tsullar1 yeni
saraita, yeni vazifalara uygun dayisdirilir. “Takca
moaktabin effektiv idara edilmasi yox, ham da
inkisaf dinamikasinin tamin edilmasi, miiallimin
faaliyyatinin dayarlandirilmasi, tahsilin ve
tolimin idare edilmasi keyfiyyatin yiiksaldil-
masina xidmat edir” (Veysova, 2018: 28).

Toahsilda innovasiyalar sagirdlari ve miial-
limlari aragsdirmaya, kasf etmaya va yeni nayisa
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izo ¢cixarmagq tc¢lin biitlin vasitalorden istifads
etmaya havaslandirir. Yaradici tadris, texno-
logiyaya asaslanan talim foaaliyyatlori, sinif-
denkanar darslar, komanda olaraq ¢alisma,
miixtalif incasanat vo idman faaliyyatlori, maktab
klublar1 va darnaklarinda faaliyyat, yeni ide-
yalarin dasteklonmasi sagirdlarin miixtalif hayati
bacariglarinin inkisafina, miikemmal bir ve-
tondas kimi yetismalarina zomin yaradir.

Tohsilde 6yranmsa prosesi, eyni zamanda in-
novativ faaliyyat, asasan, dars miiddatinda
hayata kegirilir. Maktabin hayatinda bas veran
yeniliklar da ilk névbada darsin taskilina yeni
yanasmalarda 6ziinl gostarir. Bunlar vaxt bol-
guist, sinifls is formalari, tapsiriglarin marhslsli
miirakksblasdirilmasinin planlagdirilmasi, evris-
tik metodlardan istifadadir.

Darsda soxslararasi emosional intellekt,
amoakdaslhq, danisiglar aparmagq, liderlik vo
sosial malumatliliq kimi bacariglarin asilanmasi
tohsilalanin hartarafli inkisafi ticiin ¢ox vacibdir.
Buna gora da sagirdlerin emakdasligini tamin
edan problem asasli birgsa 6yrenmaya tistlinliik
verilir, 0yranma prosesi onlarin maraqlarina
va qabiliyyatlarina uygunlasdirilir. Biz har bir
usagin farqgli oldugunu nazara alaraq onlarin
fordi maraqlarina ve imkanlarina uygun olan
layihalar tatbiq edirik. Clinki 6z bacariq ve
masgulluq imkanlarini, hadaflarini tayin etmak
ticlin davamli 6yrenmsa cox vacibdir. Amerikal
professor Daniel Villingham bunu bels qiy-
moatlondirir: “Usaglar intellekt baximindan forqg-
lanirlar, lakin onlarin biliklari davamli 6yranma
vasitasila dayisdirils biler” (Willingham, 2010).
Davamli 6yranmada he¢ bir sarhad yoxdur.
Usaglara har zdvge uygun oalava faaliyyatlar
toklif olunur: aktyorlugdan tutmus forqli dillari
Oyranmaya qadar. Biitiin bunlar onlara hayati-
praktiki bacariqlar verir, eyni zamanda 6ziina
inam1 va emosional zakani yaxsilasdirir. Bu
yaradicl, innovativ ve qabaqcil yanasmalar talim
prosesini tekmillasdirir, sagirdlari problemlari
hall etmak {iglin daha yaxs1 diisiinmaysa, suallar
vermayo macbur edir.

Belalikls, biz asagida geyd olunanlara asas-
lanaraq optimal akademik miihit, elaca do har
bir sagirdin miikemmal talim naticalari li¢lin

hartarafli sorait yaratmis olurug:

e pesakar, faal va israrli miiallimlari
innovasiya prosesina calb etmakls;

¢ kollektivda yaradici atmosfer va psixoloji
mikroiglim yaratmagqla;

e innovasiya prosesinin hayata kecirilmasi
li¢lin optimal saraitin tomin edilmasi ils
(todris, metodiki, maddi-texniki tominat);

e havaslandirms sisteminin yaradilmasi,
innovasiya prosesinin vicdanlh
istirakeilarinin havaslandirilmasi ils.

TEXNOLOGIYA iNNOVASIYALARI

Hazirda 6lkemizda reqemsal tohsilin inkisafi
Uclin lazimi seraitin yaradilmasina yonalmis
bir sira tosabbiislar hayata kecirilir. Professor
Aydin Kazimzada yazir: “Dovlatimiz terafindsn
hayata kegirilon innovasiya siyasati yeni bilik
va texnologiyalarin istehsali, yayilmasi va totbiq
edilmasi ticiin lazim olan garaitin yaradilmasini
nazarda tutur. Bu siyasat, 6lkanin sosial inno-
vasiya potensialinin biitlin imkanlarinin real-
lasdirilmasina, elaca da elm vo tahsilin, elmtu-
tumlu comiyyatin vo madaniyyatin davamh
inkisafinin barqarar edilmasina yonaldilmisdir”
(Kazimzads, 2018). Son illar hayata kegirilon
islahatlarin baslica maqgsadlarindan biri da
6lkamizda innovasiyalarin inkisafi ii¢lin zaruri
olan raeqabatadavamli milli innovasiya sisteminin
yaradilmasidir.

“Azarbaycan 2030: sosial-iqtisadi inkisafa
dair Milli Prioritetlar” sanadinda deyilir:
“Tohsilin miiasirlasdirilmasi, talim-tadris
prosesinda yeni texnologiyalarin istifadasi
yoniindas magsadyonli is aparilir. Tohsil sistemi
ganc nasli galacak ragamsal texnologiyalar
dovriine hazirlamaq tli¢iin onlara maktab
yasindan rogamsal soristalorin asilanmasina
diggat yetirmali, indikindan sasash sakilda
farqlenan yeni bacariqlar, ixtisaslar va pegalar
vermalidir” (“Azarbaycan 2030: sosial-igtisadi
inkisafa dair Milli Prioritetlar”, 2021).

Gortundiyt kimi, reqamsal savadliligin for-
malagdirilmasi, ragamsal saristalarin takmil-
lasdirilmasi giiniin talabidir. Bunun tiglin mak-
toblari miasir texniki avadanliglarla tachiz
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etmak lazimdir. 9sas masala isa miiallimlarin
texnologiyaya asaslanan miihitds 6z darslarini
neco hazirlamasi va dyrotmasidir. Toassif ki,
coxlar1 texnologiyadan istifadeni mévzu ils bagh
nayisa niimayis etdirmakla bitmis hesab edirlor.
Halbuki, yeni texnologiyalarin tedris ve 6yranma
prosesina inteqrasiyast zamani, ilk névbada
onlarin potensial totbiq imkanlarini bilmaliyik.
Talim faaliyyatini els taskil etmak lazimdir ki,
innovasiyalar va texnologiyalardan istifads
tahsilalanlarin yaradiciliq ve problem hall etma
bacariglarini inkisaf etdirmaya komak etsin.
Dogrudan da, tadris filmlari, proyektorlar va
multimedialar, yeni taqdimat formatlari tadris
prosesina canliliq gatirir. Informasiya ve kom-
piiter texnologiyalari (IKT) malumat slds etmak
va bacariglan inkisaf etdirmak ticlin miihtim
vasitalardir. Ragamsal tlnsiyyat vasitalari ila
biz diinyanin har yerindan real vaxt rejiminda,
vizual olaraq har kasla alaga saxlaya bilirik. Bu
giin onlayn dyranma, mobil 6yranms, sosial
sobakalarda 6yrenma va s. daha yaxsi bilik al-
maga komak etsa ds, pedaqoji isul va vasitalarin
tatbiqi, tadris metodologiyasi ve innovasiyalar
daha vacibdir. Yeni talim texnologiyalarina
asaslanan tahsil, ona gore vacibdir ki, o, pedaqoji,
psixoloji va sosial baximdan effektivliyi artirir.

NOTiCO

Bu giin ham valideynlar, ham da pedaqoqlar
dark edirler ki, miiasir dévriin ritmi usagin
tarbiyasinda va inkisafinda innovativ vasita-
lardan istifadenin dayarini ve zaruriliyini artirir.
Tahsilda innovasiya sagirdlarin texayyiiliiniin
giliclonmasina imkan veran an semarali vasi-
tolordendir. Innovasiyalar 6yrenmenin keyfiyyoti
ilo baghdir vo onun magqgsadi tahsilalanlari
hayata, amak bazarina va layiqli vetendas ol-
maga hazirlamaqdir. Oyranmanin semoraliliyi
tokca innovativ texnologiyalarda ve ya tadrisda
deyil, ham da sagirdlarin intellektual, emosional
va psixoloji sferada dyranmsa liclin potensial
imkanlarinin askarlanmasindadir. Bu, tohsilin
asas missiyasinin (azad, miistaqil, effektiv,
tonqidi diisiinan vatondas yetisdirmak) yerina
yetirilmasinda ¢ox mithiim amildir.
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Innovativ va informasiya texnologiyalarinin
inkisafi miiasir insanin informasiya mada-
niyystinin formalasmasini telab edir. innovativ
faaliyyatlari inkisaf etdirmak maktablarin an
vacib isi olmalidir. Onsuz keyfiyyotli tadrisa
nail olmaq miimkiin deyil.
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Umumi tahsilda bulling va kiberbulling, onlara garsi miibariza iisullari

GIRIS

Bulling kimasa loagaeb qosmaq, ona qarsi
arqgo va algaldici s6zlar islatmak, miiayyan bir
isi etmayacayi toqdirds fiziki zorakiliq gos-
tarmakls, santaj etmakls, ona maxsus olan
asyalara va ya kicik baci-qardaslarina zarar
yetirmakls qorxutmag, qrupdan kenarda saxla-
maq kimi formalarda toradile bilor. Maktab
miihitinds zorakiliq har zaman mévcud olan
sosial problemdir. Texnologiyanin siiratli inkisafi
va ondan miixtalif magsadlar liciin istifada
edilmasi tehsilalanlar arasinda zorakiligin yeni
vo daha tahliikali formasina gatirib cixarib
(Bhat, 2008). Ganclerin va usaqglarin internetda
kecirdiklari vaxtin artmasi ile paralel olaraq
kiber zorakiliga calb edilma ehtimalinin da
coxaldig1 goriintir (Gardner, 2010). Bulling ona
maruz qalanin psixoloji vaziyyatinda depressiya,
6zlinagapanma, antisosiallig, intihara meyilli
diistincalar kimi neqativ dayisikliklara sabab
olmagla yanasi, todris miiassisalarinds talim-
tarbiys va tahsil prosesinin diizglin hayata
kecirilmasina de mane olur. Buna gora da bulling
ictimai saglamliq li¢ciin boytk bir riskdir ve
moaktablarda onun garsisinin alinmasina nazarat
edilmasi aktual hesab edilir (Barhight va b,
2013). Zorakiliga verbal hiicumlar (masalan,
adgakma, hada-qorxu), al va ayaqlardan istifade
edarak xasarat yetirmak (masalen, badanina
va ya amlakina ziyan vurmaq) va aqressiv
miinasibat (masalon, sosial tacrid, sayialarin
yayilmasi) daxildir (Monks & amp; Smith, 2006;
Olweus, 1993; Smith).

Bulling ham da sosial adalat prinsiplarinin
pozulmasi demakdir. Texnologiyanin inkisafi
informasiyan1 asanligla aldo etmak, dostluq
alagalari qurmagq ticiin na gadar alverisli imkan
verirss, bir o gadar ds kiber zorakiligin artmasina
zamin yaradir. Tahsil sahasinda texnologiyadan
diizgiin istifads edilmamasi naticasinda yaranan
kiber zorakiliq tekca maktabds ve sinifda tahsilin
9sas magsadlarine mane olan intizam prob-
lemlarina sabab olmur. Eyni zamanda, tohsilin
imumi vazifslarindan olan “saglam va balans-
lasdirilmis ruh ve saxsiyyata malik fordlardan
ibarat saglam camiyyat yaratmaq” maqgsadinin

hayata keg¢irilmasina mane olan miihiim problem
kimi diqqgati calb edir. Buna gore da barabar
imkanlarin tomin olunmadig1 comiyyatda bo-
ylyan usaqlar arasinda bullinq kimi adalatsizlik
hallarinin ¢ox olmasi teacciib dogurmur.

Moaktablards aparilan tadgiqatlar bir daha
stibut edir ki, bullinqg qurbanlarda agskar izlar
buraxir vo psixoloji zarar verir (Due et al.,,
2005). Maktablards zorakiligin artmasinda aktiv
sosial medianin va mobil telefonlarin rolu
boytikdiir. Bulling tacaviiziin bir alt kateqoriyasi
olaraq ondan farqlanir, ¢linki bu hal har hansi
bir tohriketma olmadan bas verir (Pekel, 2004),
bir sozls, bulling edanls bulling edilan usaq
arasinda giic baximindan tarazliq olmadigindan
0, tacaviizdan farglanir (Camodeca ve Goossens,
2005). Onlayn platformalar yeniyetmalarin
anonimliyi qoruyaraq digarlarini bullinq
etmasina sarait yaradir. Bullinqg edanla bullinq
edilon arasindaki balanssizliq veziyyati bu tipli
aqressiv harakatlarin takrarlanmasinin asas
gostaricisidir (Ybarra, Espelage, vo Mitchell,
2014). Tazyige maruz galanlarin haftads an
az1 bir dafe bu tipli davranisla qarsilasmasi
bulling olaraq kateqoriyalasdirilir (Parren ve
Alsaker, 2006).

Zorakiliq edan va tazyige maruz galan ara-
sindaki asas vacib magamlardan biri da onlarin
ozlarinden boyiiklorden daha ¢ox yasidlari
tarafindan bu aziyyate maruz galmasidir (Ol-
weus, 1993; Rigby ve Slee, 1991). Gender
movzusu hamisa zorakiliq va kiber zorakiligin
asas amili olub, ciinki kisilor va gadinlar bir-
birina qarsi forqli aqressiv davraniglar niimayis
etdiriblar (Borsa, Damasio, Bandeira, & Gremigni,
2013). Qadinlar, adatan, bilvasits, kisilar isa
bilavasita vo fiziki zorakiligdan istifads edirlor
(Bjorkqvist, Lagerspetz, & Kaukiainen, 1992;
Kerestes & Milanovic, 2006). Tadqigatlar gostarir
ki, ham kisilar, ham da qadinlar eyni nisbatda
zorakiligin qurbanina ¢evrils bilarlar (Keith &
Martin, 2005; Smith et al,, 2008). Yas da zorakilig
basa diismak ti¢lin vacibdir, ¢ilinki yaslh insanlar
6zlarini fiziki, psixoloji va sifahi zorakiligdan
gorumagq liciin daha cox tacriibaya malikdirlar,
lakin bununla bels hala da kiber zorakiliga
qars1 hassasdirlar. Demali, yas faktoru zorakiligin
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qurbani olma ehtimalina ve ondan 6ziinl qo-
rumagq qabiliyyatina tasir eda bilar.

TODQIQATIN MAQSaDi

Aparilan tadqgiqatin maqsadi tahsilalanlar
va tahsilveranlar arasinda bulling ve kiber-
bullings dair tasavviirlerin dyronilmasidir. Bu
tadqigat ham ds bulling va kiberbullingin
Azarbaycanda cari veziyyetini, onlarin halli
licin movcud olan imkanlar1 arasdirmaq
maqsadi dasiyir. Tedgiqatin naticalari tahsil
sisteminda bullinqg va kiberbullingin azaldilmasi
va hallina dair strategiyalarin inkisafina tohfa
vera bilar.

Tadqiqatin sonunda alds edilan
moalumatlar

Todgigat zamani bu movzuda tezislar sayca
daha mahdud olsa da, maqalalarin ¢oxluq taskil
etdiyi, tohsil sferasinda bullinq ve kiberbulling
hallar1 ile baghh malumatlarin ve miibarizs
tadbirlarinin kifayat etmadiyi malum olub.
Cairns, Neckerman, Gest vo Gariepy (1988) 4-
cli sinif va 7-ci siniflorde oxuyan 80 sagird
arasinda miisahibs aparib, onlar usaqlar yas,
cins, sinif, fiziki, sosial-iqtisadi cahatdan ve
aqressivliye gora qruplasdiribdir. Sagirdlarle
aparilan sorguda onlar yasidlarini dost va diis-
man olaraq tasnif ediblar. Sagirdlar bu sorguda
bullingi yaradan amillar olaraq bazon akademik
ugurlar gazanan sagirdlari gozlari gotiirmamak,
dominant olmaq kimi sabablar gostariblar.
Sorguda als salinan sagirdlsrin zarafat obyekti
olmas1 va zarafat edenlarin ise dominantliq
alda etmasi miisahida edilib. Tiirkiyada aparilmis
bir tadgiqatda isa 9-10-cu sinif sagirdlarinin
bir gisminin digarlarins aqressiv davranmasinin
normal garsilandig1 miisahids edilir. Bu tadqigat
Erkan Yaman ve Necla Kocabasoglu (2011)
tarafindan aparilib. Eyni tadqiqatda sagirdlarin
miallimlara etdiyi bullinq ds arasdirilib. Aras-
dirmaya gors, sinifds az sayda miisllimin sagird
zorakiligina maruz qaldigi malum olub. Pedaqoji
faaliyyoate yeni baslayan miisllimlarin sagird-
larinin g6zlantilarina cavab vermak movzusunda

Azarbaycan maktabi. 2023. Ne3

narahat olduglari, bazan bu narahathgin sagirdlar

torafindan hiss edildiyi ve miiallimlarin ¢atin

suallarla sixisdirildigi ortaya ¢ixib. Miiallimlara

bulling edanlar, asasan, 3-5 nafarlik qrup halinda

olurlar. ©On ¢ox bulling hal1 9 ve 10-cu sinif

sagirdlari arasinda bas verir, 11-ci sinifda isa

azalir. Bazan sagirdler 6z aralarinda birlagarak

muosllimlora garsi qruplasir vo qrup-soxs

arasinda konflikti tahrik edirlar. Miisllimlar

sagirdlerin emosional va ya psixoloji (verbal,

irqi, cinsi, kiber) bullinq noévlari ils izlasirlar.

Misllimlars qarsi neqativ davranislari, asasan,

bels gruplasdirmagq olar:

e miallim s6z vermadan danismag;

e hormetsizlik;

e muoallimi dinloamamak;

e miisllima yalan demak vo aldatmaga
calismag;

e miallimin sagirdlars olan etimadindan
sui-istifada etmak.

Tadgiqatda ganclarin, gadinlarin va asabi
miiallimlarin bullinge maruz galma ehtimalinin
daha cox olduguna diqqat yetirilib. Miiallimlar
bu problemi ya miivafiq orqanlara sikayat arizasi
verarak, ya da sagirdls fordi mizakira yolu ila
hall etdiklarini bildiriblar. Miiallimlarls aparilan
miisahibalards, asasan, sosial medianin onlarin
harakatlarina tasir etdiyi geyd olunub. Sagirdlar
bazan sirf diqqat ¢okmoak xatirina ailada
gordiiklari terbiyaya zidd harskatlar edirlar.
Tadgiqgatlarda bullingin daha ¢ox oglan sagirdlar
arasinda bas verdiyi goriintir. Oglanlar va qizlar
arasinda bullinqgin nisbati miivafiq olaraq 31.8
faiz ve 11.4 faiz taskil edir. Bullinq hallarinin
galan 66.8 faizi isa qizlar ve oglanlardan ibarat
heterogen taraflarin qarisdigi bulling hallaridir.
Bullings maruz galanlar psixoloji narahathqlar
yasadiqglarini, bas agrisi, mada agrisi, halsizliq
kimi fizioloji problemlarlarle tizlogdiklarini
bildiriblar.

Ferhat Han vo Hasan Demirtas (2020) tore-
finden aparilan aragsdirma naticasinda sagirdlarin
verbal, fiziki ve cinsi bullinga maruz qaldiqlari
ortaya ¢ixib. Hom ananavi, ham da kiberbullinga
moaruz qalan sagirdlarda ruh diiskiinltyt, dep-
ressiya, dorsa davamsizliq kimi hallar miiayyen
edilib va bir qisim sagirdlarin maktabda qorxu
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yasadigl, 6ziini etibarh bir yerda gérmadiklari
miiayyan edilib. Natica olaraq, bullinge maruz
galan sagirdlarin diqgat azlig1 naticasinda
darslardaki qiymatlarinin zaiflomasi, daha asabi,
kadarli, utancaq, narahat va stressli olduglari
miisahids edilib. Qizlarin bunlardan slave emo-
sional bullings de maruz qaldigi, naticada
gemginlik, narahatliq ve qorxu hisslerinin onlara
ciddi tasir etdiyi orataya c¢ixib. Malum olur ki,
bullingin garsis1 alinmadiqda daha genis viisat
alir va acdig1 yaralar darinlssir. Bulling hallari,
asasan, yeniyetmoalik dovriinds 6zlinii gostarir,
bu zaman usaqlar problemlari hall etmak va
6zlinl stibut etmak Ugln fiziki siddsti segir,
naticode onlarda o6ziinsinamsizliq vo ya
6zilineqapanma hallar1 yaranir. Arasdirmada bir
qisim sagirdlarin hayatinda bullinqg hallarinin
vaxtasirl yasandigl miiayyan edilib. Hemin
tadqigatda Boulton va Underwood (1992) 25
nafor bulling téraden, 25 nafor isa bullings
moaruz qalan, sakkiz-on yaslh sagirdle miisahiba
apariblar. Miisahibads bulling edanlarin niya
bels etdiyi, bullings maruz qalanlarin iss 6zlarini
necs hiss etdiyi ila bagh bir nega sual verilib.
“Bulling edanlari basga usaqlardan {istiin eden
nadir?” sualina cavab olaraq bullinqg téradanlar
basqalarinin onlar1 tehrik etdiyini geyd edir
(44%), bullinq qurbanlar1 iss bunu 6zlarinin
kicik ve zaif olduqglar ils alagalendirir (36%).
Bullingin na qurbani, na da sababkari olanlar
isa onun he¢ bir mantiqli sababinin olmadigini
geyd ediblor (16%). istirakgilarin 12 faizi ise
bunun diggat ¢ekmak magqsadi ila edildiyini
irali striibler.

Tadgiqatda bullingls bagh elmi terminologiya
asagidaki kimi geyd olunub:

1. Bullinq edan: Aqressiv vo davamli olaraq
bir saxsa zarar vermak niyyati olan insan
(Compton, 2014).

2. Bulling: Bir saxs va ya qrup tarafindan
0zini midafis eds bilmayan soxsa yonalmis
davaml tekrarlanan psixoloji v fiziki davranislar
(Olweus, 1993).

3. Miisahidagi: Passiv sokildo miisahido edon
va hec kima malumat vermayan insan (Craig,
1997).

4. Bullinqin qurbani: Bullings maruz qalan

va 0zlni miidafis eds bilmayon soxs (Yoon,
2014).

5. Kiberbullinq: Kompiiter, telefon va ya har
hansi bir texnoloji cihazlardan istifadas vasitasile
toradilon bullinq (Raskauskas, 2010).

6. Kiberbullinq edan: Texnoloji alatlar
vasitasile insanlarin psixologiyasina, ruhi
saglamligina zarar veran, onlari alcaldan, maxfi
moalumatlarini yayan va santaj edan saxs
(Olweus,1993).

7. Kiberqurban: Kiberbullings maruz galan
soxs (Olweus,1993).

Bullinq edanin xarakterik xiisusiyyatlari

Arasdirma zamani miisyyan olub ki, fiziki
vo manavi cohatdan zaif, glicsiiz usaqlar, o
climladan fiziki ve ya zehni mahdudiyyatlilar
bullingin qurbani olmaga, giicli, lovga sagirdlar
iso bullinq toératmays meyillidirlor (Marini et
al. 2006). Bazan sagirdlardaki hegemonluq hissi
birinin digarini tahqir etmasina gatirib ¢ixarir
(Perren & Alsaker 2006).

Bullinq qurbaninin xarakterik xiisusiyyatlori

Kadorli vo asabi olan, emosional ahangi po-
zulmus sagirdlarin bullings maruz qalma eh-
timali digarlarindan ¢oxdur (Garner vo Hilton,
2010). Utancaq, kommunikasiyada ¢atinlik
¢okan va yeni dostluglar qura bilmayan usaqlar
da bullings daha ¢ox maruz galan insanlar
arasindadir (Perren & Alsaker 2006). Sosial
bacariqlari zaif olanlar (Cook et al., 2010), 6zii-
ni ifads eds bilmaysn, ailasinda problemlar
yasayan va tonha usaqlarin bullinqg qurbani
olma ehtimali yliksokdir (Bollmer et al., 2005).
Bullinge maruz qalan usaqlar, adatan, hassas
vo sassiz olurlar (Glew et al., 2000), vali-
deynlarina problemlarini bildirmaya ¢akinirlar
(Olweus, 1993).

Kiberbullinq
Bulling edanlarin digarlarinin pulunu ogur-

ladiglar1 va ya onlarin garsilarini kasib hads-
gorxu galdiklari dovrlar geride galib. Bulling
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artiq yeni formada, kiberbulling formasinda
0zlini gostoarmakdadir. Kiberbulling bir kasa
gars1 kompiiter, mobil telefon va digar elektron
vasitalardan istifads etmakla bilarakdan va
tokrar-takrar vurulmus ziyandir (Hinduja va
Patchin, 2018).

Kiberbulling mobil telefonla mesaj, e-poct,
sosial media saytlarinda kiminsa haqqinda
zararli va saiya xarakterli sarhlar yazmagq, sakil
va ya video yerlasdirmak yollar1 ilo bas vera
bilar. Kiberbullingin tekrar-tekrar va gasden
toradilon bir davranis novii olmasi onun manfi
effektini daha da artirir. Tacaviiziin bu formasi
cib telefonlari, video-kameralar, e-poctlar ve
veb sahifslar kimi informasiya ve kommunikasiya
texnologiyalari yolu ila oldugundan tasiri daha
dorin va genis olur (Ybarra & Mitchell, 2004).
Yeniyetmslar ¢cox zaman bilmadan internetda
ozlari haqqinda saxsi malumatlar1 paylasdiq-
larindan kiberbullingls tizlagsma risklori daha
coxdur. Kiberbullingin bir neg¢s xarakteri ola
bilar:

1. Kiberbullinge maruz qalan sexsin onun
haqqinda sosial mediada yayilmis har hansi
utandirict malumatdan xabari olmaya biler.
Hatta bels bir malumati yayanin kimliyi da
namalum qala biler ki, bu da kiberbullingin
daha ¢atin nazarats alinmasina gatirib cixarir;

2. Internets yerlogdirilon malumati dafolarlo
paylasmagq ve gondarmak miimkiin oldugundan
bu gabildan olan malumatlar siiratls yayila ve
genis kiitlani ahatoe eds bilar;

3. Kiberbullinq ham da an miirakkab bulling
novlerindandir. Bela ki, kiberbullingi téradan
saxs buna maruz qalan saxsla fiziki olaraq eyni
moakani paylasmadigindan 6z harakatlorinin
monfi tasirlerinden xabarsiz olur. Belocs, bulling
toradan davranisinin naticasinda hansi tohliikali
naticalar il iizlasildiyinden malumatsiz olur.
Kiberbulling naticasinda sagirdlards agir for-
mada emosional problemlar yaranir. Bela ki,
onlarda 6ziinainamsizliq, narahatliq, ifrat
hayacan, qorxu kimi emosiyalar miisahida
olunur. Bu hal onlarda stress, depressiya amala
gatirir va onlar1 intihar haqqinda diisiinmayas
vadar eda bilir.
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Kiberbulling téradan usagin
davranislari

e yaxinlari goldikde kompiiter ekranini va ya
elektron cihazin monitorunu gizlatmak;

e gecalar elektron cihazdan xalvati istifada
etmoak;

e cihazdan istifads eda bilmadikda ahvalinin
pozulmasi;

e cihazdan istifads edarken giilmasi va
suallardan boyun qag¢irmasi;

e onlayn olarken kompiiterds va telefonda
na etdiyindon bahs etmamasi;

e aila lizvlarindan uzaqlasmasi;

¢ Dbirdan cox onlayn hesabdan istifada
etmasi;

¢ moaktabds nizam-intizam problemlari;

e Kkii¢a jarqonlarindan istifada etmasi va dost
miihitini diizgilin se¢a bilmamasi;

e dostlar1 arasinda sosial status qazanmaq
ticlin populyar olmaga calismasi;

¢ yoldaslarina qarsi zorakiliq gdstarmaya
calismasi.

Kiberbullinqg qurbani olan usaq
Sameer Hinduja vo Justin W. Patchin (2010)

kiberbulling qurbani olan usaqglara aid miiayyan

davranislar miiayyen edib:

e ¢ox yatmagq, yataqdan qalxmaq istamamak
va yuxusuzlug;

¢ elektron cihazlardan istifadeni tamamila
dayandirmag;

e elektron cihazlardan istifads edarkan ifrat
daracada narahatliq va ya stress;

¢ moaktaba getmays, imumiyyatls, evdan
cixmaga qarsi koniilsiizliik va narahatliq;

e onlayn oyunlardan sonra depressiv, asabi
hal;

e ails lizvlarindan ve dostlarindan anormal
sokilda uzaqglasmag;

e istahsizlig;

e 0OzUns qapanmag;

e kompiiterds etdiklarini valideynlari ila
boliismamak;

e daha avveal cox maraq gostardiyi seylara
gars1 havassizlik;

e pessimizm, intihar haqqinda danismag.
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Bullingin manfi tasirlari

9sas naticalar gostarir ki, bullinge maruz
galan yeniyetmalar arasindan tahsildan yayi-
nanlar ve darslerina hazirlasmayanlar ¢coxdur
(Nakamoto & Schwartz, 2009). Homin sagirdlar
oksar hallarda darsa ve maktaba qarsi olan
havaslarini itirirlar (Fekkes va digarlari, 2006).
Tadgiqgatlar bullinq qurbani olanlarin intihar
etma riskinin daha ¢ox oldugunu gostarir. Bullinq
ilo psixi xastaliklor arasinda miisbat korelya-
siyanin oldugu da malumdur. Bu korelyasiyanin
qarsiligh oldugu tadqiqat naticalarinda 6z aksini
tapir. Bela ki, psixi va psixoloji problemlari olan
usaglarin bullinq tératmasi ve bullinge maruz
galmasi ehtimali daha ytliksakdir (Frost, 1991).
Bullinga maruz qalan usaqlarda tez-tez impul-
sivlik ve hiperaktivlik kimi simptomlar 6zlini
gostorir (Camodeca va digarlari, 2002). Bul-
lingdon zorar ¢okmis usaqglarin ailesinds do
tez-tez problemlar miisahide olunur. Bels ki,
bulling toéraden vo bullingdan zarar ¢oken
sagirdlarin ailalerinda da taraflarin bir-birina
qgarsi zorakilig1 miisahida olunur. Sorgu naticalari
gostarir ki, ailads diizgiin tarbiys olunmayan,
diqgat va qayg1 gosterilmayan sagirdlar ya
bullingi téraden, ya da zarar¢ekan olur. Naticads
iso hamin sagirdlar maktabds zaif naticalar
gostorir vo evdaki mazammat maktabda do
davam edir. Bels olan halda sagirdlar bulling
etmak Uc¢ilin maktabi dzlarine makan secir. Bu
sagirdler miisahibalarinda comiyyatden sanki
intiqam aldiglarin1 qeyd edirlar. Evda qaygi
goérmayan, diqgat gosterilmayan sagirdlar emo-
sional va psixoloji ¢atinlik yasayir ve maktabda
bullinge maruz qalir. Bu tip sagirdler 6zlni
miidafis edacak giic tapa bilmir ve bullinq edan-
larin asan hadafina gevrilir. Sinifda bulling tez-
liyina vo siddatina tesir edon amillar demoqrafik,
gender balansi, miisllimin saristaliliyi kimi amil-
lardir. Tedqiqatlar misllimin rolunun burada
vacibliyina diqgat ¢akir. Miiallim sinifds farqli
glic Unsiirlarinin garsisini almali, qaydalar,
prosedurlar vo sanksiyalar tatbiq etmsli, vali-
deynlarls, maktab rahbarliyi ilo miintazom
amoakdaslq etmali, sagirdlerls vo valideynlarla
torbiyavi ve maariflandirici s6hbatlar apar-

malidir. Miiallim sagirdlari il birgs normalar
hazirlamali ve praktikada hamin normalara
uygun davranislari vardise ¢evirmalidir.

BULLINQL® MUBARIiZ® METODLARI

Biblioterapiya metodu

Biblioterapiya metodu kitablardan istifada
etmakla bulling kimi pis davranislarin qarsisini
almaq tli¢lin bir tarbiya iisuludur. Burada
musllim, valideyn va ya koug¢ sagirdin vaziyyatina
uygun se¢diyi kitab1 onlara miitalis etdirir, sonra
isa hamin kitabi birgs miizakirs edirlar (Pardeck,
1995). Biblioterapiya yeni terapiya metodu
deyil, aksina, bu metod sagirdlera dayarlarin
oyradilmasi liciin sinagdan ke¢mis bir stra-
tegiyadir. Biblioterapiyanin effektiv tosiri ticiin
usaq 3 marhaladan kecmoalidir: identifikasiya,
katarsis, refleksiya (Afolayan, 1992).

Identifikasiya

Cotin problemlari hall edarkan ilkin olaraq
insanlar eyni ve ya banzar problem yasayanlari
miiayyan etmak istoyirlor. Bu marhala biblio-
terapiya Usulunun asasidir. Usaqlar bibliote-
rapiyanin effektiv olmasi ii¢lin ilkin olaraq
kitabdaki onlarla eyni voziyyatda olan personaji
miiayyan etmalidirlar. Miiallimin 6hdasins diisan
an onamli is usaga uygun kitab1 tapib ona
toaqdim etmakdir (Sridhar va Vaughn, 2000).
Dogru kitab1 se¢mak burada ¢ox vacibdir. Ancaq
bu yolla usaq asas personaji vo hadiseni miiayyan
eda bilar. Kitab secarkan personajlarin usaqla
eyni yasda olmasi, eyni harakatlari sargilomasi
vo eyni problemlarls garsilasmasi vacibdir
(Sridhar va Vaughn, 2000). Kitab hamginin usa-
gin yasina uygun olmalidir (Pardeck, 1995).

Katarsis

Usaq kitabdaki asas personaji va 6z prob-
lemini miiayyan eda bilibss, artiq hamin hekaya
ilo 6zl arsasinda miiqayise aparmasi mim-
kiindiir. Bu marhalads usaqlar 6zlarini rahat
formada ifada eda bilirlor. Danisaraq hisslarini
ifade etmak bazi usaqlar1 narahat edir. Usaq
miisahiba tisulu ilo hisslarini ifads eda bilmirss,
sarbast yazl niimunsalarindan istifade oluna
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bilar. Hamcinin kuklalarla rollu oyunlar, rosm
¢okmak, boyamaq da semarali lisullardandir
(Mcarty & amp; Chalmers, 1997).

Refleksiya

Biblioterapiya terapiyasinin sonuncu mar-
halasi olan refleksiya usagin kitabdaki perso-
najlarin yasadiqlarina ray bildirmasi, hadisalari
sorh etmasi manasini ifads edir (Sridhar vo
Vaughn, 2000). Usaq bu marhalads tam anlayir
va dark edir ki, problemlar hekayada oldugu
kimi hall oluna bilar. Usaqglar personajin ¢atin-
liklarls miibariza tisullarini niimuna gotiirarak
istifade eda va manfi davranislardan uzaqlasa
bilor. Bununla da miiallimlar sagirdlarinda yeni
miisbat davranislar formalasdira bilarlar.

NOTiCO

Comiyyatin muasir doévriinii ve galacayini
tohliika altina alan, garsisi alinmali ve ciddi
tadbirlar goriilmali olan masalalardan biri da
bullingdir. Naticada goriinan odur ki, Azarbaycan
moaktablarinda bulling, onun tozahiir formalari
va onunla miibarize haqqinda malumat gatis-
mazlig1 mévcuddur. Bunun qarsisinin alinmasi
va sagirdlarin tohliikasiz maktab miihitinda
talim-tarbiye almasi liciin texirasalinmaz an-
tibullinq proqramlar1 yaradilmahdir (Mahmu-
dova, 2019). Bels ki, hor bir maktab 6z daxili
miihitinds antibullinq qayda-qanunlari yarada
va onlarin totbigine nazarat eds bilar. Antibulling
programlari maktabi daha samarsli, daha
xosbaxt bir miihite ¢eviracak ve dovlatin mak-
toabdan gozlantilori 6z hallini daha tez tapa
bilor (Nakamoto & Schwartz, 2009). Maktabin
bu istiqamatds funksiyalarini yerina yetirs
bilmamasi ise neqativ hallarin ¢oxalmasi ile
naticalonacakdir (Fekkes vo digarlari, 2006).

Toadqiqat naticasinda bullinqin sagirdlarin
rifahina birbasa zarar verdiyi de miiayyan edilib.
Ona gora do antibulling tadbirlarinin sagirdlarin
xosbaxtliyine tohfs verdiyini nazardan qagirmaq
olmaz. Maktabin 6z daxili resurslar1 hesabina
bullingin garsisini almaq magqgsadila sinif mii-
zakiralarinin, ictimai tadbirlarin, valideynlarla
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goruslarin kecirilmasi da texirasalinmaz tadbir-
lardandir.

Usaglarin bullinq ve kiberbullingin miixtalif
novlarine maruz qaldigl dévr maktabli dovridiir.
Ona gore do maktabda goriillan antibulling
faaliyyatlari bullingin qarsisini xeyli miqdarda
ala, maktabin akademik naticalarine do miisbat
manada tasir eds, daha ¢ox sagirdin yuxari
tohsil pillalarina istigamatlonmasina kémak
eda bilar.

Bulling va kiberbullinq camiyyatda bir ¢ox
miixtalif cinayato zomin hazirlayir. Maktabda
gorila bilacak tadbirlar profilaktik tadbir xa-
rakteri dasimaqla barabaer, comiyyatda etik nor-
malarin inkisafina t6hfs veracakdir. Bullingin
va kiberbullingin arxa fonunda gorilan qaygi-
s1zlig, lageydlik vo ailods gazanilan travmalar
bir ¢ox basqga ictimai problemlar li¢iin hayacan
tobilidir. Maktabda aparilacaq maariflondirici
is cox zaman IKT savadsizhgindan gaynaqlanan
kiberbullingin garsisini ala bilar.

TOKLIFLOR

Bulling va kiberbulling anlayislar1 hagqinda
ictimai fikir yaratmaq Ugciin arasdirmalar
aparilmali, bu anlayislarin izah1 ve naticalari
barads videogarxlar hazirlanmali, qaynar xatlar
yaradilmalidir. Bullingle miibariza coxmarhalali
va coxsaxali aparilmalidir. Antibulling kampa-
niyasinin biitiin 6lks iizra hayata kecirilmasi
liclin tohsil iizre bitlin slagadar struktur ve
organlar harakate ke¢mali, miivafiq tadbirlar
gorilmali, bu masals kurikuluma inteqrasiya
edilmalidir. Maktab miiallimlarindan texniki
iscilora gadar biitiin heyati bullinqg hagqinda,
onun miiayyan edilmasi, fosadlari ve haralarda
bas vera bilacayi barads malumatlandirilmahidir
(Mahmudova, 2019). Bu isde miiallimlar,
maktabin rahbar heyati vo valideynlar six
amoakdasliq etmalidirlor. Sagirdlari ile yaxin
miinasibatda olan miiallimlar onlarin inamini
gazanir va bullings maruz qalan sagirdlar onlara
xabar vermakds 6zlarini rahat hiss edirlar.
Maktabda rahbarlik ve miiallimlarin bir-biri
ilo amakdaslig1 naticasinds maktabdaxili qay-
da-ganunlarin yaradilmasi va tatbiq olunmasi
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bullingin garsisini alan tadbirlar arasindadir.
Haminin istirak etdiyi tabdirlar planinin
hazirlanmasi prosesinda miixtalif fikirlar saslonir,
belaca hami naticada arsaya galan qaydalara
riayat etmaya havas gostarir, insanlarin cavab-
dehliyi, 6hdaliyi artir (Mahmudova, 2019). Elaca
da, tohsilin taraflari bullinqin qarsisini almaq
liclin lazimi biliklara sahib olduqda sagirdlarin
bir-birina garsi bullinq davranislarini miiayysn
eda vo garsisini ala bilirlar (O’Brennan va b.,,
2014). Bullinq haqqinda 6yranan sosial psixo-
loglar onun qgarsisinin alinmasi va bullingi t6-
rotmaya meyilli olan sagirdlarin tarbiyasinda
mahz empatiya hissinin yaradilmasini maq-
sadauygun hesab edirlor: Empatiya hissi prososial
va antisosial davranislara tasir gostaran fun-
damental insan xarakteristikasidir (Noorden
va b., 2015). Empatiyanin koqnitiv komponenti
bir insanin basqga birinin duygularini1 anlamaq
qabiliyyatine malik oldugunu gdstarir. Bu o
demakdir ki, empatiya hissine malik insan
bullingi tératmazdan avval bir saxs bullingin
tasirine maruz qalacaq sexsin 6ziinl necs hiss
edacayini va hansi sarsint1 keciracayini anlaya
bilir (Mahmudova, 2019). Bullingin garsisinin
alinmasi li¢lin har bir maktab maktabdaxili
qaydalar toplusu islayib hazirlamalidir. Bu qay-
dalar har kasin oxuya bilacayi yerds yerlas-
dirilmali ve onlarin hayata kecirilmasinda mii-
allim, sagird va valideynlarin istiraki tamin
edilmali, vazifalari miiayyan edilmalidir. Bu
qaydalar toplusunun har bir sinif otaginda ve
ya maktab daxilinds an goériinan yerlarda
asilmasi daha magsadamivafiqdir. Calismaq
lazimdir ki, sagirdler ailalari ila daha ¢ox ve
keyfiyyatli vaxt kegirsinlar, bu sagirdlarin in-
ternetds keciracaklari vaxti shamiyyatli de-
racads azaldacagq. Ailalara 6vladlarina nazarat
etmoalari, bu zaman aralarindaki qarsiliqli inam
vo hormata xalal gatiracak davranislardan
cokinmaloari izah olunmalidir. Bu istigamatda
har il miintazam olaraq tahsil prosesinin
istirakeilarina seminar va talimlarin kecirilmasi
zoaruridir (Mahmudova, 2019).
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ANNOTASIYA

Bu tedgiqatin asas magsadi maktablorde sosial adalatin hansi
saviyyada oldugunu arasdirmaqdir. Muasir dévrds maktablarin sosial
adalatle bagh masalsaleri hansi yollarla hall etmaya ¢alisdigini, eyni
zamanda, maktab rehbarlarinin bu sahads hansi tadbirler gorduyin
bilmak oldugca dnamli hesab edilir. Todgiqatda keyfiyyat arasdir-
masinin bir novi olan adabiyyat tahlili Gsulundan istifads edilib.
Malumatlarin toplanmasi zamani 20 yerli ve xarici maqals va tezis
arasdirilib. Naticalora asasan maktab direktorlarinin sosial adalat
liderliyi ilo bagli davraniglari miallim ve sagirdlar tarafindan orta
saviyyada giymatlandirilib.
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ABSTRACT

This study is mainly based on investigating to what extent the concept
of social justice plays a role in schools. In the current era, it is
considered an important issue to know how schools make an effort
to solve the problems related to social justice, as well as what steps
are taken by school principals in this regard. In the article, the literature
analysis method, which is a type of qualitative research, has been
taken advantage of. During the process of data collection, 20 articles
and theses written since 2012 till today in the local and foreign
literature were examined. According to the obtained results, teachers
and students have evaluated the behavior of school principals related
to social justice leadership at an average level.
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Maktab miihitinda sosial adalatin 6nami

GIRIS

Son illar arzinds sosial adalat liderliyi ilo
bagl bir ¢ox arasdirmalar aparilib. Bazi aras-
dirmalarda liderlarin xarakterik xtisusiyyatlari
nazara alinarkan, bazilorinds onlarin davranislari
on planda olub. Bu fargli yanasmalar bir yerda
arasdirmanin na gadar shamiyyatli oldugunu
gostarir. Arasdirma zamani maktab direktor-
larinin tahsil prosesini idarsetma formasinin
sagirdlerin nailiyyatlarina ve ugursuzluqlarina
birbasa tasir etdiyi qanaatina galinib. Bu
arasdirma sayasinde ham da maktablarda
sagirdlarin, miiallimlarin ve digar is¢i heyatin
tohsil prosesinda garsilasa bilaceklari adalatsizlik
hallar1 miayyan edilib, bu hallarin aradan
galdirilmasi tigiin yollar gostarilib. Arasdirmanin
naticasi olaraq bels gonasats galinib Ki, insanlarin
yasadig1 har yerds adalst vacibdir, masalan,
comiyyotde adalat, tohsilde adalat, siyasatda
adalat va s. Sosial adalatin tomin olunmasi tigclin
siyasat olmalhdir.

SOSIAL 8DALST

Sosial adalat insanin camiyyatin bir lizvii
olaraq necs yasamasina ciddi tasir edon temsal
6zalliklardan biridir. Comiyyatda har bir insanin
0z ohdaliklari vardir ve bunlari yerina yetirmasi
vacib amil hesab edilir. Bu 6hdaliklari yerina
yetirmamak va ya onlara qarsi ¢ixmaq digar
insanlarin da etirazlarina sabab ola bilar. Sosial
adalatds insanlarin barabar paya sahib olmasi
Aristotelin miiayyanlasdirdiyi paylayic1 adalat
anlayisi ils tist-lista diislir. Bu baximdan, sosial
adalat paylayici adalat olaraq da adlandirila bi-
lar. Aristotel paylayici adalat dedikds, har kasin
0z bacariglarina va faaliyyatine uygun olaraq
pay almasini nazarda tutub (Akkus, 2019).

Sosial adalat anlayisinin ilk dafs 1840-c1
illorden etibaran istifada edilmays baslandigi
toxmin edilir (Tomul, 2009). Lakin sosial adalata
daqiq torif vermak ¢atindir. Onun asas talab-
larindan biri har kasin barabar hiiquglara sahib
olmasidir. Camiyyatds insanlarin barabar hii-
quglara sahib olmasi dedikds, hayat soraitinin
eyni olmasi va ayri-seckilik hallarina yol
verilmamasi basa diisiila bilar. Sosial adalatin
tamalinda, eyni zamanda iqtisadi va siyasi

barabarliyin tomin edilmasi dayanir. Sosial
adalat anlayisi iqtisadi, sosial va siyasi barabarlik
baximindan arasdirila biler (Polat, 2007).

dlverissiz qruplardan olan dyrananlarin
son zamanlar tehsilda rastlasdigi ¢atinliklor
naticesinda sosial adalat anlayisi daha ciddi
ahamiyyat kasb edir. Sosial adalatla alagali
arasdirmalara nazar saldigda onun paylayici
adalat, madani adalat vo miinasibat adalati
kimi novlarinin oldugunu gérmak olar. Sosial
adalatla slagali nazari ¢alismalarda onun ii¢
Olgiiden (paylayic1 adalat, madani adalst vo
miinasibat adalati) meydana galdiyi miiayyan
edilib. Paylayici adalata gors, comiyyatin sahib
oldugu rifahin fardlar arasinda adalatli sokilda
paylanmasi asasdir. Madani adalat dedikds,
comiyyatdaki alt madaniyyat saviyyslarinda
barabarliyin temin edilmasi nazards tutulur.
Miinasibat adalati dedikds isa qarar verilmasi
prosesinda comiyyatda har bir fordin adaloatli
sokilda istirak etmasi nazarda tutulur (Giirgen,
2017). Bu adalatin tomslinda gorarlar gabul
edilarken biitiin taraflorin adalstli sakilda
istirakinin tamin olunmasi durur. Umumi olaraq
bela genasats galmak olar ki, sosial adalat
comiyyatdas yer alan, lakin 6zlinli comiyyatdan
tocrid edan insanlarin uygunlasmasi istiga-
moatinda hayata kecirilon bir yanasma hesab
edils bilar.

Tahsilda sosial adalstin koklarinin 1960-c1
illora gedib ¢ixmasina baxmayaraq, XXI asrin
avvallorinda tahsil sistemindaki ¢atinliklori
aradan qaldirmagq ti¢lin bu problem daha ¢ox
glindemsa goaldi (Sisman, 2006). Tahsilds sosial
adalat anlayis1 barabarlik, demokratik comiyyat
va ¢oxmadaniyyatlilik anlayislar ila birlikda
da aciglanmaga calisilir. Qloballasan camiy-
yatlarda farqli irq, etnik qurulus ve sosial
gruplarin bir yerds tohsil almasina sorait yaranib.
Farqgli qruplarin bir yerds olmasi naticasinda
yaranan coxmadaniyyatli comiyyatda biitliin
sagirdlara eyni tohsilin verilmasi vacib masalaya
cevrilib. Tohsilds sosial adalatin tamin edilmasi
liclin nazara alinmali olan an baslica faktor
coxmadaniyyatli tahsilde farqin minimuma
endirilmasi hesab olunur. Fargliliklarin tohsilda
yaratdig1 alverissiz vaziyyatlarin sagirdlarin
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akademik ugurlar tizerindaki tasirini azaltmagla
imkanlarin barabarliyi tamin edils bilar.

Maktablards miixtslif alverissiz qruplardan
olan sagirdlara qarsi adalat ve hormats asaslanan
miinasibatin qurulmasi vacib hesab edilir.
Maktab daxilinds bazi sagirdlarin risk qrupun-
dan olmasi ve etik qaydalara zidd harakatlars
yol vermasi bir realliqdir. Bu faktorlar nazara
alindigda maktabda sosial adalat anlayisina
etinasiz yanasmamagq vacib hesab edilir (Sisman,
2006). Ideoloji giicden istifade edarak tahsilda
sosial adalsti tamin etmak miimkiindtir (Bogotch,
2002). Bir manada tahsilda sosial adalatin
toamin edilmasi, slverissiz qruplardan olan
sagirdlarin digar sagirdlarls barabar imkanlara
sahib olmasi demakdir. Comiyyatds miixtalif
siniflor arasinda olan barabarsizliklor hamisa
bir cox problemlara yol acib. Bels problemlardan
biri da fordlera camiyyat daxilinde barabar
imkanlarin yaradilmasi prosesidir. Bu problemin
nazara alinmasi moaktablarda sosial adalatin
tomin edilmasi, eyni zamanda sagirdlars maktab
daxilinda barabar imkanlarin yaradilmasina da
sarait yarada bilar (Enslin, 2006).

Tahsil miihitinds barabarliyi temin etmak
va sagirdlar arasindaki farqliliklari azaltmaq
tohsilda sosial adalatin asasini tagkil edir (Tomul,
2009). Tahsil sisteminda sosial adalatin tamin
edilmasi sagirdlarin 6z bacariglarina vea
ehtiyaclarina uygun tshsil almasina alverisli
zomin yaradir. Bu manada 6lkemizdaki tahsil
miiassisalarinda sosial adalatin temin edilmasi
tohsilalanlara barabar imkanlarin yaradilmasina,
eyni zamanda fiziki cohatdan bazi problemi
olanlarin digar sagirdlarls eyni siniflords tahsil
almasina sarait yarada bilar.

Sosial adalat anlayisi tahsil baximindan tahlil
edildikds, asas masalanin har bir forda subyektiv
ehtiyaclarina uygun tahsilin verilmasi oldugunu
gora bilarik. Tohsilda sosial adalat isa bir ¢ox
hallarda biitiin fardlarin barabar tahsil almasi
olaraq ifadas edilir. Lakin nazara almaq lazimdir
ki, har bir sagirds tahsilin eyni forma ve maz-
munda verilmasi o gadar da real gorinmiir.
Bunlara asaslansaq, farqli ehtiyaclari olan sa-
girdlar l¢iin 6zal tohsil proqrami tartib etmak,
onlar li¢lin forgli resurslar vo ya imkanlar yarat-
magq olar (Giirgen, 2017).

Azarbaycan maktabi. 2023. Ne3

Maktabda sosial adalats tasir edan bazi
amillari geyd eds bilorik. Bu amillar: maktab
rahborliyi ve tohsil, ails va sosial miihitdir.

MOKTOB ROHBORLIYi VO TOHSILIN

SOSIAL 8DALSTS TaSIRi

Arasdirmalarda bu ganaats galinir ki, maktab
daxilinda sosial adalatin tomin edilmasi, asasan,
dovlatin payina disiir. Turhana (2007) gors,
sosial adalate aid hiiqugi masalalar dovlatin
6hdaliyindadir. Lakin sosial adalatla bagh makteb
icinda bas vera bilacak problemlar va bunun
halli ile masgul olmaq maktab rahbarlari
torafinden hayata kecirilir. Belo bir gonaate
golmak olar ki, maktable bagh sosial adalat
masalalarinda vahid bir sistem oldugunu deysa
bilmarik. Burada idaraetma maktab rahbarliyinin
onu neca basa dliismasi va hansi lisullar1 tatbiq
etmasi ile alagadardir (Tomul, 2009).

Maktab rohbarliyinin baslica magsadlarindan
biri do alverissiz qruplardan olan sagirdlara
yardim etmakdir. Bu baximdan, maktablarda
sosial adalat liderliyini yerina yetiran rahbarlar
bu sagirdlarin keyfiyyatli ve barabar tahsil
almalari tigiin calismalidir. Bu faktorlarin nazars
alinmasi, aslinds sagirdlarin akademik gos-
toricilorinin daha da yiiksalmasina sabab ola
bilar (Ozdemir va Kiitkiit, 2005; Tomul, 2009).
Maktablardaki qaynaqlarin yetarli olmasi va
idaraetmsa faktorlar1 da maktabds sosial adalatin
tomin edilmasi tiglin 6namli hesab edilir.

9dabiyyatlara nazar yetirsak, 2000-ci illordan
etibaran sosial adalat va sosial adalat liderliyi
movzusunda arasdirmalarin sayinin artdigini
gora bilarik. Oplatka (2014) tshsilin idars
olunmasi il bagh XX asrin ortalarinda sosial
adalat movzusunda ilk ¢alismalarin baslandigini
vurgulayir (Goéren, 2019). 1960 va 1970-ci
illorden etibaran tahsil sahasinds sosial adalatla
baglh barabarlik, adalat, o ciimladan liderlik ve
buna banzar mévzularda bir ¢ox arasdirmalarin
aparildigini gora bilarik. 1990-c1 illardan sonra
isa artiqg bu movzu daha da diqqat markazinda
olmaga basladi, naticads miiallim va sagirdlarin
madoani 6zalliklari nazara alinaraq adalat ve
adalatsizlik anlayislari ortaya cixdi.



Maktab miihitinda sosial adalatin 6nami

AiLONIN TasiRi

Maktab sadaca binadan, tehsilveranlardan,
tohsilalanlardan ibarat bir yer deyil, buraya
hoam da aile va sosial miihit daxil edils bilar.
Tahsilda sosial adalatin tasirindan danisarkan
buraya yalniz maktobi daxil etmak olmaz. Celenk
(2003) geyd edir ki, sagirdin maktabds dyrandiyi
davranislar va ya biliklar aila miihitinda vali-
deynlar tarafinden pozula biler. Buna gore do
demsak olar ki, sagirdlarin akademik ugurlari
moaktab - aile isbirliyi ilo six baghdir. Sosial
adalatin asas maqgsadlarindan biri da alverissiz
qruplardan olan sagirdlarin akademik nailiy-
yatlarini artirmaqdir. Tahsilde ugur qazanmaq
iclin yalniz maktabdas tahsil almagq kifayst deyil,
ailonin tohsil saviyyasi do sagirdlarin ugurlu
olmalari i¢lin 6namlidir. Yani maktabda salda
edilon bilik vo bacariqglar ailonin dastayilo daha
da inkisaf etdirilmali, effektiv 6yronmays zomin
yaradilmalidir.

SOSIAL 9DALST LIDERLIYi VO SAGIRD

MOTiVASIYASI ARASINDA 8LAQD

Tohsilveranlar 0yrenma prosesinda biliklari
birbasa sagirdlara 6tlirdiiyii ticiin sosial adalati
hayata kecirmakds an boyiik paya sahibdir.
Sinif daxilinda sosial adalat lideri olan miiallimin
sagirdlara basladiyi adalatli, ssmimi miinasibat
va se¢diyi diizgiin davranis formasi tehsilalan-
larin 6zlarini daha rahat hiss etmasina imkan
yaradir. Bu halda sagirdlarin hem sinif daxilinds,
ham ds sinifdenkanar motivasiyas: artir.
Maktabin asas maqsadi sagirdlaera tahsil
vermakdir. Bu baximdan, éyrenmanin daha ef-
fektiv ola bilmasi tliclin miisllim daha ¢ox say
gostormalidir. Onun bitlin davranislari sa-
girdlards miisbat va ya manfi tasir yaratmaq
imkanina malikdir. Biitiin davraniglarin eyni
gadar tasir etdiyini soylaya bilmarik. Lakin bazi
davranislarin tasiri, hatta dmiir boyu davam
edoa bilar. Sagirdin maktabdaki uguru va
miiallimin yaratdig1 tesirlar onun 6miir boyu
hiss edacayi bir keyfiyyatdir (Tatar, 2005).
Maragi az va ya ¢ox olan sagirdlaerin dyran-
masinda miiallimin motivasiyasi da 6namlidir.
Oyratmayi sevmayan va sinifi als ala bilmayan
misllim sagirdlerin géziinde motivasiyasi az
olan bir muallimdir (Viau, 2015).

Bu arasdirmadan galdiyimiz genaats gors,
sagirdlar miisllimlarin sosial adalat liderliyi ila
bagl biitiin davranislarini yox, bazilarini anlaya
bilirler. Umumi olaraq, onlarin motivasiyasinin
orta saviyyada oldugu miiayyan edilib.

Arasdirmadan alda edilan naticalera gors,
moaktabli gqizlar miiallimlerin sinifde daha ¢ox
sosial adalat lideri kimi ¢ixis etdiklarina inanirlar.
Bunun sababi olaraq qizlarin darslards daha
faal istirak etdiyini gostarmak olar. Bu da onlarin
Oyranmaya motivasiyasinin daha ¢ox oldugunu
demaya asas verir.

Sinif rahbarlorinin diisiincasine asasan
yasadiglar1 6lkaeds insanlarin iizarina diisen
6hdalik va vazifalarin barabar sakilda paylanmasi
sosial adalat olaraq goriilir. Speight va Veranin
2004-ci ilde sinif rahbarleri ile hoayata
kecirdiklori arasdirmadan slds edilan naticalora
9sason comiyyotda yer alan fordlers rifah vo
galirlarin barabar paylanmasi sosial adalst
olaraq ifads edilib.

NOTIC®

Bu arasdirma son zamanlar tahsilin idars
olunmasinda tez-tez istifads edilan sosial adalat
liderliyi anlayisi asasinda hayata kegirilib.
Arasdirmada sagirdlarin sosial adalatle bagh
hansi ¢atinliklarls itizlasa bilacayina, miiallim
va direktorlarin, hamginin ails {izvlarinin sosial
adalat lideri kimi neca c¢ixis eda bilacayi ma-
salalarina toxunulub. Bunu geyd eda bilarik ki,
adabiyyatlarda sosial adalat liderliyi anlayisina
miixtalif istigamatlardan yanasilib. Ails, sosial
miihit, comiyyatin insanlara tesirinin onlarin
davranislarinda miisbat vo ya manfi tasirlar
yarada bilacayi miiayyen edilib. Arasdirilan
adsbiyyatlardan bels naticaya galmak olar ki,
sosial adalat liderliyi anlayisi bir cox faktorlardan
asilidir va onlarin hamisi eyni tasir gostarmir.
Bu tasirlar fordin 6z diisiincalarindan va
davranisa miinasibatinin neca olmasindan
asilidir. Hor bir sagirds tohsil mihitindsa eyni
daracada yanasilsa, ayri-segkilik hallar1 olmasa,
yani alverissiz qruplara, basqa etnik mansu-
biyyatdan olanlara va digar problemlarls tizlasan
sagirdlara eyni clir miinasibat baslanss, bu za-
man adalatli bir sistemin yaradildigini sdylomak
miimkiindiir. Homcinin sosial adalat liderliyi
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davranislarinin sagirdlarin akademik ugurlarina
da tasir gostara bilacayi alds edilon naticalarden
biridir. Arasdirilan maqals va tezislarda miial-
limlarin ¢oxu maktab direktorlarinin sosial
adalat liderliyi davranislarini yiiksak seviyyada
yerina yetirmasinin vacibliyini vurgulayib.
Hamcinin sagirdlarin fikirlari do nazara alinib
va onlar miuoallimlarin ve direktorlarin sosial
adalat lideri kimi davranislarinin talim-tarbiys
prosesinda ¢ox giiclii tasire malik oldugunu
bildirib. 9lds edilon naticoys gora miisllim va
sagirdlarin bu moévzu haqqinda diisiincalarinin
banzar oldugu ganasatins galinib.

Belalikls, geyd etmak olar ki, sosial adalat
moaktobin idars olunmasinda asas faktorlardan
biridir. Maktablardaki adalatsizliyin va biitiin
morhalalorde manfi yonda ayri-segkiliyin or-
tadan galdirilmasinin maktabin idars edilma-
sinda miisbat tasirler gostaracayi diisiiniliir.
Buna gora do miiallim va sagirdlar adalats olan
inamlarini itirmamslidirlar.

e Mboaktab direktorlarinin misllim va
sagirdlarin adalata olan inamlarini giiclandirmak
liciin daha ¢ox calismas1 ve bu istigamatda
tadbirlar gormasi tovsiys olunur.

¢  Mboaktablards sosial adalat anlayisinin
daha c¢ox toronniim edilmasi liglin miiallim,
sagird ve direktorlarla bu mévzuda talimlar
kecirmak tovsiys olunur.

e Arasdirma zamani keyfiyyat arasdirma
noviindan istifads edilib. Bu mévzuda galacakda
hayata kecirilocak todgigatlar zamani kemiyyat
metodlarindan istifads edils bilar.

e Tohsil sisteminda sosial adalatin hansi
saviyyada oldugu barada daha atrafli malumat
alda etmak liglin bu mévzuda daha ¢ox adabiyyat
analiz edilmasi magsadamiivafiqdir.
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