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Tədqiqatın məqsədi təhsilin humanistləşdirilməsi əsasında təlim
prosesində ümumtəhsil məktəbləri şagirdlərinin şəxsi müqəddəratını
təyinetmə qabiliyyətinin inkişafına diqqət yetirməkdir. Tədqiqat
pedaqoji metodologiyanın inkişafının nəticəsi kimi qəbul edilən təhsilin
humanitar paradiqması ilə əsaslandırılmışdır. XXI əsrdə pedaqogika
elmin sosial-humanitar tərəfi kimi nəzərdən keçirilir və burada hu-
manitar komponent üstünlük təşkil edir. Bununla yanaşı, nəzərə alınır
ki, humanitarlaşdırma təhsil prosesinin müasir texnologiyasının bir
konsepsiyasıdır. Məqalə, əsasən, yeniyetmələrin şəxsi müqəddəratını
təyinetmə xüsusiyyətlərini təhlil etməyə, şagirdlərin şəxsi müqəd-
dəratını təyinetmə strukturunu müəyyənləşdirməyə və öyrənmə pro-
sesində təhsilalanların şəxsi müqəddəratını təyinetmə qabiliyyətinin
inkişafı üçün şərtləri müəyyən etməyə yönəlib. Tədqiqat metodlarına
müşahidə, sorğu, müsahibə, eksperiment, riyazi statistika daxildir.
Araşdırmanın nəticələri aşağıdakı kimidir: 1. Ümumtəhsil məktəbləri
şagirdlərinin şəxsi müqəddəratını təyinetmə strukturu bir-biri ilə əlaqəli
komponentlər sistemi kimi müəyyən edilib; 2. Müəyyən edilib ki, təhsil
prosesinin humanistləşdirilməsi şagirdlərin şəxsi müqəddəratını
təyinetmə qabiliyyətinin inkişafı üçün əsas şərtdir. Bu həm öyrənmə
subyekti və prosesinin məntiqinə (münasibətlərin formasının
dəyişdirilməsi), həm də təhsilin məntiqinə (mədəniyyətin insan
münasibətlərinin və mənalarının təbiəti kimi başa düşülməsi) aiddir;
3. Şagirdlərin daha çox praqmatik olan əsas dəyərləri də müəyyən
edilib.

Açar sözlər: Təhsilin humanitar paradiqması, humanitarlaşdırma, öz
müqəddəratını təyinetmə, dəyərlər və mənalar.
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The current research aims to focus on the development of personal self-
determination of secondary school students in the process of learning
based on the humanitarization of education. The research work has been
underpinned by the humanitarian paradigm of education that is accepted
as the result of the development of pedagogical methodology. In the XXI
century, pedagogy is reviewed as a social-humanitarian side of science
with the predominance of the humanitarian component. Besides, it is also
taken into consideration that humanitarization is a concept of the
contemporary technology of the educational process. The study mainly
aims to analyze the characteristics of the personal self-determination of
adolescents, identify the structure of the personal self-determination of
secondary school students, and determine conditions for the
development of the personal self-determination of secondary school
students in the process of learning. The research methods include
observation, survey, conversation, experiment establishment, and
mathematical statistics. The research incomes are mentioned below:
1. The structure of personal self-determination of secondary school
students was determined as the system of inter-connected components;
2. It was established that the humanitarization of the educational process
is the key precondition for the development of personal self-
determination of secondary school students. It regards both the logic of
the subject and process of learning (changing the form of relationships),
as well as the logic of education (understanding the culture as a nature
of human attitudes and meanings); 3. The key values of secondary school
students were identified which were mainly pragmatic values.

Keywords: Humanitarian paradigm of education, humanitarization,
personal self-determination, values, and meanings.

To cite this article: 
Aliyev R. (2023). The
development of personal self-
determination of secondary
school students in the context
of the humanitarian paradigm
of education. Azerbaijan Journal
of Educational Studies.
Vol. 705, Issue IV, pp. 97–102

Article history 
Received: 09.08.2023 
Accepted: 12.10.2023

ABSTRAcT



INTRODUcTIONThe topicality of the research. The researchwas carried out on the basis of the humanitarianparadigm of education developed by Zoja Chehlo-va (Čehlova, 2001). The humanitarian paradigmof education is an issue that is related to theresult of the development of pedagogical method-ology. In XXI century, pedagogy is reviewed asa social and humanitarian side of science inwhich the humanitarian component plays apredominant role. Humanitarization is regardedas a contemporary technology of the educationalprocess. It implies focusing on the developmentof the content of education in order to nurtureand develop an individual. In this respect,knowledge is regarded as the means of hu-manitarization.The aims of research are mentioned below:• To analyze the essence of personal self-de-termination in adolescence; • to determine the structure of the personalself-determination of a senior secondaryschool student;• to identify the conditions for the developmentof personal self-determination of secondaryschool students in the educational process; • to conduct an establishing experiment inRiga Classical Gymnasium and in PushkinLyceum.The research methods used in the study in-clude observation, survey, experiment, andmathematical statistics.
THE ESSENcE OF PERSONAL 
SELF-DETERMINATION IN 
ADOLEScENcEThe topicality of the problem of personalself-determination in the period of adolescenceis underpinned by the need to educate a Euro-pean citizen on the basis of the system of fun-damental human values (Chehlova, Kevisa,Chehlov, & Marchenoka, 2016). The relevanceis also due to the development of the method-ology of pedagogy (Chehlova, Chehlov, & Gode,2018). Pedagogy is currently reviewed as a

social and humanitarian side of science withthe predominance of the humanitarian com-ponent. The humanitarian paradigm of educationis a system-forming element in the pedagogicalactivity. As a result, the reference points of thepedagogical activity have changed:• There has been a shift in educational em-phasis from behavioral rules to value rela-tionships (values are made explicit insteadof analyzing correct behavior); • the transformation of the educational para-digm of the interaction “teacher-learner”into the paradigm “person-person” wherethe concept of “person” is interpreted as anindividual being part of humanity; • replacement of the administrative style ofcommunication between a teacher and stu-dents with a humanistic style which pre-supposes student’s freedom of choice as themost important principle of their education(I suggest discussing, could you…);• education is understood as the basis for in-dividual’s upbringing in culture (Aliyevs,2005).The actualization of the humanitarian com-ponent in pedagogy has led to the study ofgiven aspects of personality development thatpreviously remained outside the scope of ped-agogical analysis. The mentioned aspects includethe construct “personal self-determination”which is the subject of research in psychology.It should be noted that the issue concerningthe development of self-determination had notrecently been the subject of comprehensive re-search in the science of pedagogy. In this regard,there should be pointed out the study byM.Chehlov “The Humanitarian Basis for the De-velopment of Personal Self-Determination ofSenior Secondary School Students” (Čehlovs,2011).The methodological foundations for theproblem of self-determination were laid by Ru-binstein (1989). He considered self-determi-nation in the context of the problem of deter-mination; according to the principle proposedby him – external causes act by refractingthrough internal conditions. In this context,

The development of personal self-determination of secondary school students

99http://as-journal.edu.az



self-determination acts as the internal deter-mination in contrast to the external determi-nation. It is an important conclusion for ateacher. Thus, the concept of “self-determination”expresses the active nature of “internal” condi-tions of a person, rather than one-sided sub-mission to external social conditions. Moreover,the specific nature of human existence, accordingto Rubinstein, lies in the extent of correlationbetween personal self-determination and de-termination by other social conditions, and thecharacter of self-determination also dependson that. In Western psychology, there is a cate-gory analogous to the concept of “personal self-determination”; namely, the category of “psy-cho-social identity” developed and introducedin the academic discourse by the Americanscholar Erik Erikson (1959). The “normativeidentity crisis” has the central role through theprism of which the formation of a personalityat a transitional stage is viewed, including theperiod of adolescence. The word “normative”has the connotation that the author views thelife cycle of a person as a series of successivestages, each of which is characterized as aspecific crisis in the relationships of the indi-vidual with the outside world. According toErikson, the main task that an individual facesis the formation of the sense of identity. Anadolescent has to answer the questions: “Whoam I?”, “What is my further path in life?” Search-ing for personal identity, individuals decidewhat actions are important for them and developcertain norms for assessing the behavior ofother people. This process is also associatedwith the awareness of their own value andcompetence. The main danger that a youngperson should avoid in this period, accordingto Erikson, is the feeling of erosion of his/her“I” due to the confusion or doubts about thepossibility of directing their life in a certain di-rection.The Canadian psychologist Marcia (1980)singled out four states or statuses of self-identity: diffuse self-identity, preliminary iden-tification, moratorium and achieved self-identity. Research conducted by M. Ginzburg (1996)

plays an important role for pedagogy too. Whendetermining the psychological content of per-sonal self-determination, Ginzburg proceedsfrom the dual nature of the human being. Thehuman is traditionally viewed as a dual spiritualand material being, as the coexistence of spa-tial-temporal and content-notional aspects.Ginzburg concludes that the spatial-temporalplane is a field of real action (actual and potential)for a person and the value-notional plane – afield of values and meanings. In his concept,Ginzburg (1994) proposes the following defi-nition of self-determination: personal self-de-termination is the construction established bya person of his/her personal field that includesboth a set of individual life meanings and thespace of real action (actual and potential).In defining the pedagogical foundations forpersonal self-determination of senior secondaryschool students, we proceed from the ideas ofVygotsky (1983) that self-determination is apersonal new-formation of an individual inadolescence. Additionally, we proceed from the“duality” of personal self-determination recog-nized by all researchers: on the one hand, thereis a specific definition of the future professionand planning of life; on the other hand – thesearch for the meaning of one’s existence. Vy-gotsky singles out three aspects of self-deter-mination in adolescence: professional self-de-termination, personal-self-determination andsocial self-determination. In the current article,we analyze personal self-determination. Vygot-sky’s conclusion that personal self-determinationis a systemic formation that represents the in-ter-connection and unity of components is oneof the core factors for pedagogical research.Researchers identify the content and proceduralaspects of personal self-determination. In theprocedural activity aspect, we focus on the ac-tivity cycle developed by Chehlova (Čehlova,2002). It is considered as a constructive fact tosuppose the self-determination as a personalformation, i.e., as a special personality trait. Anapproach to the self-determination as a relativelyindependent personal formation enables re-searchers to elucidate this particular formation:
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its structure, the laws of its formation, as wellas psychological and pedagogical factors thatcontribute to its development. We proceed fromthe understanding of self-determination as arelatively independent stage of socialization,the essence of which in an individual is theawareness of the purpose and meaning of life,readiness for the independent life activity basedon correlating one’s desires, values and oppor-tunities and requirements set by other peopleand society.
cRITERIA AND INDIcATORS OF THE 
PERSONAL SELF-DETERMINATION OF 
SEcONDARY ScHOOL STUDENTS 
(cONTENT ASPEcT)In this article, we rely on the criteria and in-dicators of the personal self-determination ofa senior secondary school student developedin the monograph by M.Chehlov (Čehlovs, 2011).The content aspect of personal self-determina-tion covers the following criteria and indicators. 
Criteria:
1. Value orientations Indicators:• Value saturation; • a wide range of personally significant positivevalues (life is experienced as meaningful);• a narrow range of personally significant neg-ative values (life is experienced as a mean-ingless fact).
2. Meaning of lifeIndicators:• Focus on moral values, moral meaning inlife;• focusing on utilitarian-pragmatic values:egoistic meaning.• Individual systems of meaning are beingformed;• pragmatic focus;• existential orientation:• interest in the meaning of life, active discus-sions about it, having an existential orienta-tion;• lack of interest in the meaning of life, lack ofexistential orientation.

3. Self-conceptIndicators:• Educational competence;• understanding of one’s abilities and capa-bilities;• understanding the correspondence of one’sabilities and capabilities to the requirementsof one’s profession;• objective self-assessment;• development of self-regulation;• attitude to oneself as a value;• attitude to other people as a value;
4. Self-realizationIndicators:• Space for self-realization: wide (broad rangeof areas of self-realization) and limited (nar-row range of areas for self-realization);• the character of self-realization: creative,reproductive.
EMPIRIcAL STUDYDuring the research, there was carried outan establishing experiment. The aim of the ex-periment was the study of the personal self-determination of a senior secondary schoolstudent as a systemic component. In the currentarticle, we are chiefly focusing on the analysisof value orientations within using the personalmaturity test questionnaire developed byGilbukh (1995). The experiment was carriedout in Riga Classical Gymnasium, involving 3011th and 12th form students, and in PushkinLyceum, involving 20 students, in 2018-2019years. We used the questionnaires “Your lifepriorities” and “I am a leader”. The analysis of the results of the experimentproved that the structure of personal self-de-termination of senior secondary school studentscan be regarded as a system of interrelatedcomponents. It was established that the hu-manitarization of the educational process isthe main pre-condition for the development ofthe personal self-determination of secondaryschool students both regarding the logic of thesubject and the logic of the process of learning(changing the style of relationships), as well as
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the logic of education (understanding cultureas the world of human attitudes and mean-ings).Moreover, the establishing experimentdemonstrated that the personal self-determi-nation of secondary school students is charac-terized by value saturation, but by the focus onutilitarian-pragmatic values. The reason lies inthe existence of objective conditions. It is dueto the difficult economic situation in Latvia, aswell as in many countries of the world, causedby the pandemic of Covid-19 and the lack ofjobs in the chosen specialty. The organizationof the educational process based on a knowl-edge-based approach plays a certain role, aswell. Subjective factors also play a significantpart, especially, insufficient development of thereadiness for personal self-determination andthe predominance of interest in material val-ues.
cONcLUSION1. Personal self-determination is a systemicformation representing the interconnection ofcomponents.2. The personal self-determination of a seniorsecondary school student acquires a moralmeaning if the educational process is organizedbased on the humanitarian paradigm of educa-tion.3. Humanitarization is viewed as a technologyof the educational process, where the style ofthe relationship “teacher-learner” is changinginto the relationship “person-person”.4. Culture is perceived as the basis for humaneducation.5. These views became the basis for the hu-manitarian paradigm of education developedby Chehlov (Čehlovs, 2011).6. The experimental study of the value ori-entations of secondary school students, thesystemic component of personal self-determi-nation indicated that personal self-determinationis characterized by value saturation; at thesame time, there can be observed focus on util-itarian-pragmatic values.
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