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dliyev R. (2023). Tehsilin humanitar
paradigmasi kontekstinda Tedgigatin magsadi tahsilin humanistlesdirilmasi asasinda talim
Umumtahsil maktableri prosesindes limumtshsil maktablari sagirdlarinin sexsi miigaddaratini
§ag|rd|ar|n|n 39XSI muganqratlnl tayinetma qabiliyyatinin inkisafina diggat yetirmakdir. Tedgigat
tayinetma gabiliyyatinin inkisafi. .. . . L . o
Azarbaycan maktabi. Ne 4 (705), pedaqul metodolpgwamp inkisafinin naticasi kimi gabul edilon tahs!lln
soh. 97-102 humanitar paradigmasi ile asaslandiriimisdir. XX| asrda pedaqogika
elmin sosial-humanitar terafi kimi nazardan kegirilir vo burada hu-
manitar komponent Ustlinlik tagkil edir. Bununla yanasi, nazara alinir
ki, humanitarlagdirma tahsil prosesinin muasir texnologiyasinin bir
konsepsiyasidir. Magals, asasan, yeniyetmalarin saxsi mugaddaratini
tayinetma xususiyyatlarini tahlil etmays, sagirdlarin saxsi miqgad-
daratini tayinetma strukturunu muayyanlagdirmaya ve dyranma pro-
sesinds tahsilalanlarin saxsi mugaddaratini tayinetma qgabiliyyatinin
inkisafi ucln gartleri muayyan etmaya yonaslib. Todgigat metodlarina
musahids, sorgu, musahiba, eksperiment, riyazi statistika daxildir.
Arasdirmanin naticaleri asagidaki kimidir: 1. Umumtshsil mektableri
sagirdlarinin saxsi miigaddaratini tayinetma strukturu bir-biri ile alagali
komponentlar sistemi kimi miayyan edilib; 2. Muayyan edilib ki, tahsil
prosesinin humanistlesdirilmasi sagirdlarin saxsi mugaddaratini
tayinetma qabiliyyatinin inkisafi lglin asas sartdir. Bu ham dyranma
subyekti va prosesinin mantigina (munasibatlarin formasinin
dayisdirilmasi), ham da tahsilin mantigina (madaniyyatin insan
miinasibatlerinin va manalarinin tabisti kimi basa diigilmasi) aiddir;
3. Sagirdlerin daha g¢ox pragmatik olan asas dayarlari do miayyan
edilib.

Acar sozlar: Tohsilin humanitar paradigmasi, humanitarlagdirma, 6z
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9 § miigaddaratini tayinetms, dayarlar va manalar.
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development of personal self- The current research aims to focus on the development of personal self-

determination of secondary determination of secondary school students in the process of learning

school studer]ts " the context based on the humanitarization of education. The research work has been
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of education, Azerbajjan Journal underpinned by the humanitarian paradigm qf education that is accepted

of Educational Studies. as the result of the development of pedagogical methodology. In the XXI

Vol. 705, Issue IV, pp. 97-102 century, pedagogy is reviewed as a social-humanitarian side of science
with the predominance of the humanitarian component. Besides, it is also
taken into consideration that humanitarization is a concept of the
contemporary technology of the educational process. The study mainly
aims to analyze the characteristics of the personal self-determination of
adolescents, identify the structure of the personal self-determination of
secondary school students, and determine conditions for the
development of the personal self-determination of secondary school
students in the process of learning. The research methods include
observation, survey, conversation, experiment establishment, and
mathematical statistics. The research incomes are mentioned below:
1. The structure of personal self-determination of secondary school
students was determined as the system of inter-connected components;
2. It was established that the humanitarization of the educational process
is the key precondition for the development of personal self-
determination of secondary school students. It regards both the logic of
the subject and process of learning (changing the form of relationships),
as well as the logic of education (understanding the culture as a nature
of human attitudes and meanings); 3. The key values of secondary school
students were identified which were mainly pragmatic values.

Keywords: Humanitarian paradigm of education, humanitarization,

Article histor . .
y personal self-determination, values, and meanings.

Received: 09.08.2023
Accepted: 12.10.2023

ﬂ http://as-journal.edu.az
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INTRODUCTION

The topicality of the research. The research
was carried out on the basis of the humanitarian
paradigm of education developed by Zoja Chehlo-
va (Cehlova, 2001). The humanitarian paradigm
of education is an issue that is related to the
result of the development of pedagogical method-
ology. In XXI century, pedagogy is reviewed as
a social and humanitarian side of science in
which the humanitarian component plays a
predominant role. Humanitarization is regarded
as a contemporary technology of the educational
process. It implies focusing on the development
of the content of education in order to nurture
and develop an individual. In this respect,
knowledge is regarded as the means of hu-
manitarization.

The aims of research are mentioned below:
e To analyze the essence of personal self-de-

termination in adolescence;

e to determine the structure of the personal
self-determination of a senior secondary
school student;

 toidentify the conditions for the development
of personal self-determination of secondary
school students in the educational process;

e to conduct an establishing experiment in
Riga Classical Gymnasium and in Pushkin
Lyceum.

The research methods used in the study in-
clude observation, survey, experiment, and
mathematical statistics.

THE ESSENCE OF PERSONAL
SELF-DETERMINATION IN
ADOLESCENCE

The topicality of the problem of personal
self-determination in the period of adolescence
is underpinned by the need to educate a Euro-
pean citizen on the basis of the system of fun-
damental human values (Chehlova, Kevisa,
Chehlov, & Marchenoka, 2016). The relevance
is also due to the development of the method-
ology of pedagogy (Chehlova, Chehlov, & Gode,
2018). Pedagogy is currently reviewed as a

social and humanitarian side of science with
the predominance of the humanitarian com-
ponent. The humanitarian paradigm of education
is a system-forming element in the pedagogical
activity. As a result, the reference points of the
pedagogical activity have changed:

e There has been a shift in educational em-
phasis from behavioral rules to value rela-
tionships (values are made explicit instead
of analyzing correct behavior);

e the transformation of the educational para-
digm of the interaction “teacher-learner”
into the paradigm “person-person” where
the concept of “person” is interpreted as an
individual being part of humanity;

e replacement of the administrative style of
communication between a teacher and stu-
dents with a humanistic style which pre-
supposes student’s freedom of choice as the
most important principle of their education
(I suggest discussing, could you...);

e education is understood as the basis for in-
dividual’s upbringing in culture (Aliyevs,
2005).

The actualization of the humanitarian com-
ponent in pedagogy has led to the study of
given aspects of personality development that
previously remained outside the scope of ped-
agogical analysis. The mentioned aspects include
the construct “personal self-determination”
which is the subject of research in psychology.
It should be noted that the issue concerning
the development of self-determination had not
recently been the subject of comprehensive re-
search in the science of pedagogy. In this regard,
there should be pointed out the study by
M.Chehlov “The Humanitarian Basis for the De-
velopment of Personal Self-Determination of
Senior Secondary School Students” (Cehlovs,
2011).

The methodological foundations for the
problem of self-determination were laid by Ru-
binstein (1989). He considered self-determi-
nation in the context of the problem of deter-
mination; according to the principle proposed
by him - external causes act by refracting
through internal conditions. In this context,

http://as-journal.edu.az



Roman Aliyev

self-determination acts as the internal deter-
mination in contrast to the external determi-
nation. It is an important conclusion for a
teacher. Thus, the concept of “self-determination”
expresses the active nature of “internal” condi-
tions of a person, rather than one-sided sub-
mission to external social conditions. Moreover,
the specific nature of human existence, according
to Rubinstein, lies in the extent of correlation
between personal self-determination and de-
termination by other social conditions, and the
character of self-determination also depends
on that. In Western psychology, there is a cate-
gory analogous to the concept of “personal self-
determination”; namely, the category of “psy-
cho-social identity” developed and introduced
in the academic discourse by the American
scholar Erik Erikson (1959). The “normative
identity crisis” has the central role through the
prism of which the formation of a personality
at a transitional stage is viewed, including the
period of adolescence. The word “normative”
has the connotation that the author views the
life cycle of a person as a series of successive
stages, each of which is characterized as a
specific crisis in the relationships of the indi-
vidual with the outside world. According to
Erikson, the main task that an individual faces
is the formation of the sense of identity. An
adolescent has to answer the questions: “Who
am I?”, “What is my further path in life?” Search-
ing for personal identity, individuals decide
what actions are important for them and develop
certain norms for assessing the behavior of
other people. This process is also associated
with the awareness of their own value and
competence. The main danger that a young
person should avoid in this period, according
to Erikson, is the feeling of erosion of his/her
“I” due to the confusion or doubts about the
possibility of directing their life in a certain di-
rection.

The Canadian psychologist Marcia (1980)
singled out four states or statuses of self-
identity: diffuse self-identity, preliminary iden-
tification, moratorium and achieved self-identity.

Research conducted by M. Ginzburg (1996)

Azarbaycan maktabi. 2023. No4

plays an important role for pedagogy too. When
determining the psychological content of per-
sonal self-determination, Ginzburg proceeds
from the dual nature of the human being. The
human is traditionally viewed as a dual spiritual
and material being, as the coexistence of spa-
tial-temporal and content-notional aspects.
Ginzburg concludes that the spatial-temporal
plane is a field of real action (actual and potential)
for a person and the value-notional plane - a
field of values and meanings. In his concept,
Ginzburg (1994) proposes the following defi-
nition of self-determination: personal self-de-
termination is the construction established by
a person of his/her personal field that includes
both a set of individual life meanings and the
space of real action (actual and potential).

In defining the pedagogical foundations for
personal self-determination of senior secondary
school students, we proceed from the ideas of
Vygotsky (1983) that self-determination is a
personal new-formation of an individual in
adolescence. Additionally, we proceed from the
“duality” of personal self-determination recog-
nized by all researchers: on the one hand, there
is a specific definition of the future profession
and planning of life; on the other hand - the
search for the meaning of one’s existence. Vy-
gotsky singles out three aspects of self-deter-
mination in adolescence: professional self-de-
termination, personal-self-determination and
social self-determination. In the current article,
we analyze personal self-determination. Vygot-
sky’s conclusion that personal self-determination
is a systemic formation that represents the in-
ter-connection and unity of components is one
of the core factors for pedagogical research.
Researchers identify the content and procedural
aspects of personal self-determination. In the
procedural activity aspect, we focus on the ac-
tivity cycle developed by Chehlova (Cehlova,
2002). It is considered as a constructive fact to
suppose the self-determination as a personal
formation, i.e., as a special personality trait. An
approach to the self-determination as a relatively
independent personal formation enables re-
searchers to elucidate this particular formation:
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its structure, the laws of its formation, as well
as psychological and pedagogical factors that
contribute to its development. We proceed from
the understanding of self-determination as a
relatively independent stage of socialization,
the essence of which in an individual is the
awareness of the purpose and meaning of life,
readiness for the independent life activity based
on correlating one’s desires, values and oppor-
tunities and requirements set by other people
and society.

CRITERIA AND INDICATORS OF THE
PERSONAL SELF-DETERMINATION OF
SECONDARY SCHOOL STUDENTS
(CONTENT ASPECT)

In this article, we rely on the criteria and in-
dicators of the personal self-determination of
a senior secondary school student developed
in the monograph by M.Chehlov (Cehlovs, 2011).
The content aspect of personal self-determina-
tion covers the following criteria and indicators.

Criteria:

1. Value orientations

Indicators:

e Value saturation;

e awide range of personally significant positive
values (life is experienced as meaningful);

e anarrow range of personally significant neg-
ative values (life is experienced as a mean-
ingless fact).

2. Meaning of life

Indicators:

e Focus on moral values, moral meaning in
life;

e focusing on utilitarian-pragmatic values:
egoistic meaning.

e Individual systems of meaning are being
formed;

e pragmatic focus;

e existential orientation:

e interestin the meaning of life, active discus-
sions about it, having an existential orienta-
tion;

e lack of interest in the meaning of life, lack of
existential orientation.

3. Self-concept
Indicators:

¢ Educational competence;

e understanding of one’s abilities and capa-
bilities;

¢ understanding the correspondence of one’s
abilities and capabilities to the requirements
of one’s profession;

e objective self-assessment;

e development of self-regulation;

e attitude to oneself as a value;

e attitude to other people as a value;

4. Self-realization
Indicators:

e Space for self-realization: wide (broad range
of areas of self-realization) and limited (nar-
row range of areas for self-realization);

e the character of self-realization: creative,
reproductive.

EMPIRICAL STUDY

During the research, there was carried out
an establishing experiment. The aim of the ex-
periment was the study of the personal self-
determination of a senior secondary school
student as a systemic component. In the current
article, we are chiefly focusing on the analysis
of value orientations within using the personal
maturity test questionnaire developed by
Gilbukh (1995). The experiment was carried
out in Riga Classical Gymnasium, involving 30
11th and 12th form students, and in Pushkin
Lyceum, involving 20 students, in 2018-2019
years. We used the questionnaires “Your life
priorities” and “I am a leader”.

The analysis of the results of the experiment
proved that the structure of personal self-de-
termination of senior secondary school students
can be regarded as a system of interrelated
components. It was established that the hu-
manitarization of the educational process is
the main pre-condition for the development of
the personal self-determination of secondary
school students both regarding the logic of the
subject and the logic of the process of learning
(changing the style of relationships), as well as
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the logic of education (understanding culture
as the world of human attitudes and mean-
ings).

Moreover, the establishing experiment
demonstrated that the personal self-determi-
nation of secondary school students is charac-
terized by value saturation, but by the focus on
utilitarian-pragmatic values. The reason lies in
the existence of objective conditions. It is due
to the difficult economic situation in Latvia, as
well as in many countries of the world, caused
by the pandemic of Covid-19 and the lack of
jobs in the chosen specialty. The organization
of the educational process based on a knowl-
edge-based approach plays a certain role, as
well. Subjective factors also play a significant
part, especially, insufficient development of the
readiness for personal self-determination and
the predominance of interest in material val-
ues.

CONCLUSION

1. Personal self-determination is a systemic
formation representing the interconnection of
components.

2. The personal self-determination of a senior
secondary school student acquires a moral
meaning if the educational process is organized
based on the humanitarian paradigm of educa-
tion.

3. Humanitarization is viewed as a technology
of the educational process, where the style of
the relationship “teacher-learner” is changing
into the relationship “person-person”.

4. Culture is perceived as the basis for human
education.

5. These views became the basis for the hu-
manitarian paradigm of education developed
by Chehlov (Cehlovs, 2011).

6. The experimental study of the value ori-
entations of secondary school students, the
systemic component of personal self-determi-
nation indicated that personal self-determination
is characterized by value saturation; at the
same time, there can be observed focus on util-
itarian-pragmatic values.
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