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BAS REDAKTORDAN

9dziz oxucu!
Tahsil sahasinda hayata kecirilan islahatlarin naticalari, bir qayda
olaraq, bir nega ildon sonra é6ziinti gostarir. Bunu Azarbaycan
Respublikasinin elm va tahsil naziri Emin 9mrullayev doa 6z
cixislarinda dafalarla vurgulayir.
Sagird Qiymatlandirilmasi lizra Beynalxalq Proqramin (PISA)
2025-ci il tizra naticalari da géstardi ki, illar avval tahsil sahasinda
gortilan islar bu giin sagirdlarimizin iralilamasina sabab olub.
Naticaloarin taqdimatina hasr olunmusg ¢cixisinda nazir vurguladi ki,
“PISA naticalari tahsil siyasatinin formalagsdirilmast va islahatlarin
naticalarinin qiymatlandirilmasi baximindan miihiim gostaricidir.
Bu naticalar yalniz statistik gostarici kimi deyil, ham da tahsil
siyasatinin tahlili baximindan ahamiyyatlidir. PISA naticalori darin
tohlil aparmagq, tahsil siyasatini arasdirmaq, yeni islahatlari
mtiayyanlasdirmak, avvalki islahatlarin neca islamasi iloa bagl
naticaya galmak baximindan vacibdir”.
“Azarbaycan maktabi” jurnali bu tahlillara hasr olunmus maqalalari
isiglandirmaq va tahsil ictimaiyyatinin diqqatina c¢atdirmaq
istigamatinda faaliyyatini davam etdirir. Miialliflarimizi da bela
tahlillarin aparilmasinda faal olmaga cagiririq.
Azarbaycan moaktabi ila tahsilda yeni islahatlarin istiqamatini
mitiayyanlasdiranlardan olun!

m http://as-journal.edu.az
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AZORBAYCANDA CiN DiLiNiN DiSTANT
TODRISININ N9ZaRi VO PRAKTIK
ASPEKTLORI

AQSIN SLIYEV

Cin filologiyasi Uzra falsafe doktoru, Pekin Xarici Dillar Universiteti, Asiya
fakiiltasi, Azerbaycan dili kafedrasinin mudiri.

E-mail: agshinaliyev@bfsu.edu.cn | https://orcid.org/0009-0008-8791-5321

dliyev A. (2026). Azerbaycanda Cin

dilinin distant tadrisinin nezari va Azerbaycan-Cin miinasibatlari siiretls inkisaf ederak miixtalif sahaleri

praktik aspektlari. Azrbaycan ohate edir. 2025-ci ilin aprelinde "Azerbaycan Respublikasi ilo Cin

makiabi. N2 3 (716), sah. 9-22 Xalqg Respublikasi arasinda hartorafli strateji tarafdasliq alagalarinin

DOI: qurulmasi haqginda Birga Bayanat” imzalanandan sonra iki Olke

10.30546/32898065.2026.3.6540 arasinda ikitarafli mlnasibatlar yeni inkisaf marhalasina gadam qoyub
va Cin dilinin dyranilmasine maraq daha genis visat alib. Magalada
2019-cu ildan etibaren Heydar 8liyev Fondunun tagabbiisti ile yaradilan
distant Cin dili kurslarinin nazari va praktik aspektlari tadqiq edilir.
Qeyd edak ki, Cin dilinin distant formada tadrisi Azarbaycanda ilk
dafe mahz bu layiha vasitasi ila hayata kegirilib. Magalada, hamginin,
Azarbaycanda Cin dilinin tedrisinin Gmumi vaziyyati va onun mimkin
tatbig sahalari tahlil edilir. Distant Cin dili tedrisinin nazari asaslari, bu
sahadas irali strlilmus ve tatbiq edilmis nazariyyaler, Azerbaycanda
distant Cin dili kursunun tagkili, onun tadris xtsusiyyatleri, darslik va
kurikulumun hazirlanma meyarlari, dil saviyyalari ve hadaflar tedgigatin
asas obyektlarini tagkil edir. Maqalanin tahlil ve muzakire bélmasinda
distant Cin dili kurslarinin tadrisi fonunda miallim va 6yranan arasinda
samarali qarsiligh alagani tamin edan tadris modelinin formalasdiriimasi,
yas xUsusiyyatlari, sosial mansubiyyati, avvalki bilik saviyyasi va
oyranma hadaflari, HSK imtahanyonli ders modelinin (Hanyu Shuiping
Kaoshi, yani Cin dilinin saviyyasini miiayyan edan standartlasdiriimis
imtahan) tatbiqi va naticalari arasdirlir. Ragamsal va texnoloji seristalarin
tadris prosesina tasiri doe maqalanin asas taedqgiqat obyektlarindandir.

Magalo tarixgasi Acar sozlar: Cin dili, distant dil tadrisi, tranzaksional masafs, texnoloji
Gondarilib: 30.072026 serists, madeniyyatlerarasi insiyyet.

Qabul edilib: 02.09.2026

http://as-journal.edu.az m
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THEORETICAL AND PRACTICAL ASPECTS
OF DISTANCE CHINESE LANGUAGE
TEACHING IN AZERBAILJAN

AGSHIN ALIYEV

PhD in Chinese Philology, Head of the Department of Azerbaijani
Language, Faculty of Asian Studies, Beijing Foreign Studies University.
E-mail: agshinaliyev@bfsu.edu.cn | https://orcid.org/0009-0008-8791-5321

Aliyev A. (2026). Theoretical and
Practical Aspects of Distance
Chinese Language Teaching in

Azerbaijan. Azerbaijan Journal of
Educational Studies. Vol. 716,

Azerbaijan-China relations are developing rapidly and encompass a
wide range of fields. Following the signing of the Joint Statement on
the Establishment of a Comprehensive Strategic Partnership between
the Republic of Azerbaijan and the People’s Republic of China in April

Issue I, pp. 9-22 . ) i

2025, bilateral relations between the two countries have entered a
DOI: new stage of development, accompanied by growing interest in learn-
10.30546/32898065.2026.3.6540 ing Chinese. This article examines the theoretical and practical as-

pects of distance Chinese language courses established in 2019 at the
initiative of the Heydar Aliyev Foundation. It is noteworthy that this
project represented the first initiative to provide distance Chinese lan-
guage instruction in Azerbaijan. The article analyzes the overall state
of Chinese language education in Azerbaijan and its potential areas
of application. The theoretical foundations of distance Chinese lan-
guage teaching, theories proposed and applied in this field, the or-
ganization of distance Chinese language courses in Azerbaijan, their
instructional characteristics, the criteria for developing textbooks and
curricula, as well as language proficiency levels and learning objec-
tives constitute the main areas of investigation. The analysis and dis-
cussion focus on the development of an instructional model designed
to ensure effective interaction between teachers and learners in dis-
tance Chinese language courses. The study also examines learners'
age characteristics, social backgrounds, prior knowledge, and learn-
ing objectives, as well as the implementation and outcomes of an
HSK-oriented instructional model (Hanyu Shuiping Kaoshi (HSK), also
known as the Chinese Proficiency Test). In addition, the impact of dig-
ital and technological competencies on the teaching and learning
process is examined as one of the key areas of the study.

Keywords: Chinese language, distance language teaching,

Article history transactional distance, technological competence, intercultural
Received: 30.072026 communication.

Accepted: 02.09.2026
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Azarbaycanda Cin dilinin distant tadrisinin nazari va praktik aspektlori

GiRIS

Miasir dévrda informasiya-kommunikasiya
texnologiyalarinin siiratli inkisafi ve tahsil prose-
sinin ragemsallagmasi tahsil sisteminin tagkiling
va tadris metodlarina shamiyyatli tosir goste-
rorak yeni pedaqoji yanasmalarin formalasma-
sina zamin yaradib. Bu proses, xiisusila xarici
dillarin tadrisinda daha ¢ox nazara ¢arpir. Xarici
dillerin distant formada tadrisi son illarda
stiratla inkisaf edan tadris modellarindan birina
cevrilib. Bu baximdan, distant tahsilin samarali
taskili, onun nazari asaslarinin praktik tatbiqi,
beynalxalq tacriibenin manimsanilmasi va milli
tohsil sistemina uygunlasdirilmasi aktual elmi
masalalar kimi diggat markeazindadir. Azar-
baycanda bu sahade ugurla hayata kecirilon
layihalordan biri Heydar 9liyev Fondunun
tosobbiisii ilo, Azerbaycan Dévlat igtisad Uni-
versitetinin distant tehsil infrastrukturu asasinda
va Pekin Xarici Dillar Universiteti ilo Azarbaycan
Dillar Universiteti nazdinda faaliyyat gostaran
Konfutsi Institutunun terafdashg ¢arcivesinda
2019-cu ilden etibaran taskil olunan distant
Cin dili kurslaridir. Bu kurslar 6lkads Cin dilinin
sistemli distant tadrisi sahasinda ilk tasabbiis
olmagla yanasi, ham ds distant dil tadrisinin
noazari vo praktik aspektlarinin 6yranilmasi
liclin zangin empirik malumat bazasi forma-
lasdirib. Bu tadgiqat yeddi il arzinds alds edilmis
pedaqoji tacriibays, 6yrananlar arasinda mii-
tomadi kecirilmis sorgularin naticalarina va
movcud distant dil tadrisi modellari ila aparilmis
miiqayisali tahlils asaslanir. Toplanmis materi-
allar distant Cin dili tedrisinin teskilati, metodik
va pedaqoji xtisusiyyatlorini kompleks sakilda
giymatlandirmays, tedris metodlar ile bagh
asaslandirilmis takliflar irali siirmays imkan
verir. Azarbaycanda Cin dilina olan maragin
stiratls artdig1 movcud saraitds bu istigamatda
aparilan tadqgiqatlar ham nazari, ham da tacriibi
baximdan xiisusi elmi vo praktik shamiyyat
dasiyir. Qeyd edilmalidir ki, Azarbaycanda distant
Cin dili tadrisinin nazari va praktik taraflarini
kompleks sakilds aragdiran elmi tadqiqat demak
olar ki, movcud deyil. Bu ndqteyi-nazardan
tagdim olunan tadqigat mévcud boslugu aradan
galdirmagq, distant Cin dili tadrisinin nazari

asaslar1 va praktik tatbiginin sistemlasdirilmasi
magqsadi dasiyir.

AZBRBAYCAN-CIN MUNASIBOTLORININ
INKISAFI FONUNDA CiN DiLINiN
AZORBAYCANDA TODRiSi

Tarixi Ipak Yolu iizerinds yerlasan Azarbaycan
va Cin arasinda miinasibatlar son illards dinamik
inkisaf edarak hartorafli strateji torafdasliq sa-
viyyasina yiiksalib. ki 6lke arasinda iqtisadi
va ticarat amakdagslhiginin genislonmasi, madani-
humanitar slagalarin darinlesmasi vo inten-
sivlesmasi dil miibadilasinin va xarici dil ted-
risinin inkisafin1 zaruri edib. Bu baximdan,
Azarbaycan va Cin dillarinin qarsiliqh tadrisi
va Oyronilmasi iki 6lka arasinda amakdasligin
mithiim istigamatlarindan birina cevrilib.
Olkamizin miistaqilliyini ilk taniyan 6lkelarden
biri Cin olub va 1992-ci ilda bu 6lks ila diplo-
matik miinasibatlar qurulub. Sabit sakilda inkisaf
edan iki 6lka miinasibatlari, xtisusile 2013-cii
ilde Cin tarafinden irali siirtilon “Kamar va yol”
tosobbiisii Azarbaycan-Cin miinasibatlorinin
yeni marhalaya godem gqoymasina takan verib,
bununla yanasi, dévlat dillarinin qarsiligh tadrisi
sahasinda yeni yanasmalarin, metodlarin va
toadris resurslarinin formalasmasina sarait
yaradib. Tohsil va dil siyasati sahasinds amak-
dashigin genislondirilmasi iki 6lke arasinda
imzalanan mithiim siyasi sanadlarda doa 0z
oksini tapib.

2024-cti ilda Astanada imzalanan “Azarbaycan
Respublikast ila Cin Xalq Respublikasi arasinda
strateji torafdasligin qurulmasi haqqinda Birge
Boayannama”nin 3.3-cli vo 3.4-cli maddalarinda
dil miibadilssinin tasviqi, Azarbaycan va Cin
dillarinin qarsiligh tadrisinin dasteklonmasi,
miiallim ve miitaxassis miibadilasinin hayata
kecirilmasi, habelo Azarbaycanda Konfutsi
institutlarinin faaliyyatinin inkisaf etdirilmasi
masalalari xlisusi vurgulanib.

Novbati marhalada 2025-ci ilde Pekinda
imzalanan “Azarbaycan Respublikasi ila Cin
Xalq Respublikasi arasinda hartarafli strateji
torafdasliq alagalarinin qurulmasi haqqinda
Birgs Bayanat”in 9-cu maddasinda do Azor-
baycanda Konfutsi institutlarinin inkisafina
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dastak gostarilmasi, elaca da tahsil miiassi-
salarinda Azarbaycan va Cin dillarinin tadrisinin
tasviq olunmasi prioritet istiqgamatlar kimi geyd
edilib.

Qeyd olunan sanadlarin tahlili gostarir ki,
Azarbaycan voa Cin arasinda imzalanmis an
yliksak saviyyali siyasi sanadlarda dil tadrisi
vo dil mibadilasi masalalarine xiisusi diggat
yetirilir. Bu fakt dilin yalniz iinsiyyat vasitasi
deyil, ham da dovlatlararasi amakdasligin,
madaniyyatlararasi dialoqun va qarsiliqh
anlasmanin miithiim alati kimi gabul edildiyini
gostarir. Bu baximdan, Cin dilinin Azarbaycanda,
Azarbaycan dilinin iss Cinda tadrisi iki 6lka
arasinda strateji tarafdasligin, humanitar
amoakdasligin inkisafina tohfe veran miithiim
amillardan biri kimi gqiymatlandirils bilar.

AZORBAYCANDA GiN DiLi TODRISIiNiN
MOVCUD VoziYYaTi

Azarbaycanin klassik badii irsinda Cin
movzusu mithiim yer tutur. Nizami Gancavinin
va Molla Panah Vagqifin asarlarinda, XIV-XV
asrlards yasayan Azarbaycan cografiyasiinasi
dbdirrasid Bakuvinin elmi yaradicilifinda,
hamginin XV-XVI asrlarin taninmis rassamlari
Sultan Mashammead Tabrizi, Mirze 9li, Miizaffor
9li, o climladan Mir Seyid 9li vo Aga Mirayin
asarlerinds Cin motivlerina genis yer ayrilib.
Tarixi ananalare baxmayaraq, muiasir dévrda
Azarbaycanda cinsiinasliq sahasinda aparilan
tadqgiqatlarin hacmi va institusional inkisaf
saviyyasi beynalxalq ¢inslinasliq sahasinda
miisahida olunan stiratli inkisafla miiqayisada
nisbaton mahdud xarakter dasiyr.

Azarbaycan miistaqilliyini barpa etdikdan
sonra 6lkada Sarqi Asiya dillarinin, xiisusils da
Cin dilinin tedrisina maraq va talabat tadrican
artib. Azarbaycan-Cin miinasibatlarinin inkisafi
fonunda Cin dili tizre miitoxassislerin hazir-
lanmasi ali tohsil miiassisalarinin qarsisinda
duran miihiim vazifalordan birina cevrilib. Bu
istigamatds ilk sistemli addimlardan biri Baki
Doévlat Universitetinin Sarqstinashq fakiiltasinda
2004-cti ilds regionsiinashq (Cin iizra) ixtisasinin
yaradilmasi olub. Homin ixtisas lizro har il
toloba gabulu hayata kegirilir vo onlar Cin dili
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ile yanasi, Cin tarixi, madaniyyati, siyasati vo
igtisadiyyati1 ile bagh biliklara yiyalanirlar.
Cinslinasliq sahasinda kadr hazirliginin daha
da tekmillasdirilmasi magsadile 2009-cu ilden
etibaran magistratura saviyyasinde da tohsil
proqramlari hayata kecirilmaya baslanib. 2011-
ci ilde Baki Ddévlat Universiteti ilo Cin Xalq
Respublikasinin Anhui Universiteti arasinda
amoakdasliq ¢arcivasinda Cin Xalq Respublikasi
Tahsil Nazirliyinin Dil Tahsili vo 9makdasliq
Markazinin! dastayi ilo universitetin nazdinda
Konfutsi Institutu yaradilib. institutun foaliyyeti
Cin dilinin tadrisi, Cin madaniyyatinin tanidilmasi
vo Azarbaycan-Cin humanitar slagalarinin
inkisaf etdirilmasi baximindan miihiim aha-
miyyat kasb edir. Burada miixtalif saviyyalar
tizra Cin dili kurslari tagkil olunur, elmi-madani
tadbirler vo Cin madaniyyatinin tanidilmasi
magqsadi ilo layihalar hayata kecirilir.

Azarbaycanda Cin dili tadrisinin inkisafinda
novbati mithiim marhals 2022-ci ilde Baki
Dovlat Universitetinin Sargsiinashq fakiiltasinda
Cin filologiyasi ixtisasinin tasis edilmasi olub.
Bu addim Cin dili tizra pesakar filologlarin
hazirlanmasina, elaca da 6lkada Cinsiinasliq
tadqigatlarinin institusional asaslarinin méh-
kamlandirilmasina xidmat edir.

2016-ca1 ilde Azarbaycan Dillar Universiteti
va Hucou Pedaqoji Universitetinin birgs amak-
dashigl, Hanbanin dastayi ilo Azarbaycanda
ikinci Konfutsi Institutu teskil edilib. Bundan
basqa, Azarbaycan Dillar Universitetinda Cin
dili ixtisas1 va Cin dili tizra terciimacilik ixtisaslari
faaliyyot gostorir.

Olkada foaliyyat gostoran Konfutsi institut-
lar1 tarafinden Xazar Universitetinds, ADA Uni-
versitetinda, Dévlat Idaracilik Akademiyasinda,
Azarbaycan Dévlet Madaniyyat ve Incasanat
Universitetinds, Azarbaycan Dovlat Iqtisad
Universitetinda, Azarbaycan Milli Elmlor Aka-
demiyasinda, elaca do miixtalif dévlat qurum-
larinda vo imumtahsil maktablarinda Cin dili
todris moarkazlori vo sinif otaqglar1 yaradilib.

' Kegmig adi "Hanban", yani “Cin Dilinin Beynalxalq
Tasviqi izre Rahbarlik Qrupunun Ofisi". 2020-ci ilda
adi dayisdirilorak “Dil Tehsili ve ®makdasliq
Markazi" adlandirilib.
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Azarbaycan Respublikasi Prezidentinin Cina
2025-ci ildaki dovlat safarindan sonra Cin dilina
artan maraq 0ziinii daha aydin biiruzs verir.
Bu tendensiya Azarbaycanda 6zal dil mar-
kazlarinda Cin dilins xiisusi diggatin ayrilmasi
va Cin dilini 6yrenmak istayen azarbaycanh
ganclarin sayinin shamiyyatli deracada artmasi
ilo 6z tasdiqini tapir.

DISTANT TOHSILIN TOTBiQINi ZORURI
EDON AMILLAR

Distant toahsil modeli texnoloji vasitalarla
vo xiisusi metodlarla tahsili uzaq masafedan
catdiran bir prosesdir. Honeyman va Millerin
fikrinca, distant tahsil malumat manbayi ils
oyrananlarin zaman ve makan baximindan,
yaxud har iki aspekt iizro bir-birindan ayri
oldugu saraitda talim prosesinin taskili ve 6y-
renma imkanlarinin tamin edilmasina yonalmis
bir prosesdir (Honeyman & Miller, 1993).

Distant tahsil modeli uzun muddatdir ki,
miixtalif tohsil sistemlarindas tatbiq olunsa da,
onun shamiyyati xiisusilo COVID-19 pandemiyasi
doévriinda daha qabariq sekilda 6zilintli gdstarib.
Umumilikds, distant tohsilin inkisafin1 va
tatbiqini zaruri edan bir sira amillar mévcuddur.
Bu amillara tahsilin al¢atanliginin genislan-
dirilmasi, 6miirboyu tohsilin dasteklanmasi,
cevik tohsil imkanlarinin yaradilmasi, tahsil
xarclorinin optimallasdirilmasi, fiziki mah-
dudiyyatli saxslar liciin tahsil imkanlarinin
artirilmasi, beynalxalq tahsil proqramlarina
alcatanligin asanlasdirilmasi, elaca da ragamsal
savadliligin va informasiya-kommunikasiya
texnologiyalarindan istifade bacariglarinin
inkisaf etdirilmasi va digarleri daxildir. Bu
tstlnliiklor distant tahsili miiasir tahsil sis-
teminin miithiim tarkib hissasina cevirib.

DISTANT GCiN DiLi TODRIiSIiNiN N9zaRi
9SASLARI

Bu tadgigatin nazari ¢arcivasini tranzaksional
masafs (transactional distance) nazariyyasi,
ikinci dilin manimsanilmasi nazariyyalari va
sosial-madani nazariyya taskil edir. 1970-ci
illorde Maykl G. Mor terafindan irali siiriilon

tranzaksional masafo nazariyyasi distant tahsil
haqqinda asas nazari yanasmalardan biridir.
Bu nazariyys miisllim ve dyranan arasinda
movcud olan dyrenma miinasibatlarini izah
edib 6lgmaya calisir. Bildiyimiz kimi, distant
tohsil zamani teraflor arasinda makan ve zaman
moasafasi movcuddur. Maykl G. Morun fikrinca,
fiziki ve ya zaman masafasindan farqli olaraq
tranzaksional masafs talim zamani miiallim ve
taleba (Oyranan) arasinda onlari bir-birindan
ayiran psixoloji va ya kommunikativ bosluq
kimi xarakteriza olunur (Moore, 1997). Morun
nazariyyasina asason tranzaksional masafonin
saviyyasini miiayyan edan li¢ asas dayisanlar
qrupu vardir. Bu dayisanlar dialog, struktur va
Oyrananin miistaqilliyidir (Qrafik 1).

Qrafik 1-de Morun tranzaksional masafs
nazariyyoasinda sabab-natice alaqasini va li¢
dayisenin garsiligh alagasi naticasinda psixoloji
va kommunikativ boslugun formalasmasi tasvir
edilib. Distant tahsilde masafa qacgilmazdir,
amma Morun nazariyyasina asasen miiallim
vo Oyranan arasinda qgarsiligh alageanin keyfiyyoti
fiziki masafadan daha énamlidir.

Distant tohsilds fiziki masafonin na gadar
olmasinin tahsilin keyfiyyatina birbasa halledici
tasiri yoxdur, amma tranzaksional masafa na
gadar c¢ox olarsa, distant tedrisin samaraliliyi
o qadar asagl, na gadar az olarsa, distant tahsilin
keyfiyyati bir o qadar yaxsi olar. Masalan, mii-
allim talabanin suallarina ¢evik cavab vermakls,
haftalik miizakirslar aparmagqla, darslari
talebalarin ehtiyacina uygun dizayn etmakla
va diger metodlarla dyrananin todris prosesinda
faal istirakini tomin eds bilar, bu halda tran-
zaksional masafs azalmis olur. 9ks halda, tran-
zaksional masafa coxalir, psixoloji vo kommu-
nikativ bosluq boytiyiir.

Xarici dilin tadrisi zamani ikinci dilin manim-
sanilmasi nazariyyalari nazara alinmalidir. Bu
baximdan, S.D. Krasenin irali strdiyi “Giris
hipotezi” (Input Hypothesis), M. Svainin irali
stirdiiyt “Cixis hipotezi” (Output Hypothesis)
va M.H. Lonqun irali siirdiiyti “Qarsiligh alaga
hipotezi”"na (Interaction Hypothesis) diqqgat
ayirmaq lazimdir. Bu ii¢ nazariyys xarici dilin
ikinci dil kimi manimsanilmasi probleminas tli¢
miixtalif nazari aspektdon yanasir, giris, ¢ixis
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m Dayisanlar grupu

STRUKTUR
(Darsin dizayni)

DIALOQ
(Miiallim va dyrananin tamasi)

OYRONANIN MUSTaQiLLIYi
(Oziinii idaraetma)

pozitiv effekt A neqativ effekt/,,—/ ‘ ’ A tenzimlayici
amil
Y | TRANZAKSIONALMaSAFS | .~ Y
(Psixoloji va kommunikativ |-~ ™
bosluq)

Darsin dizayni
(Ceviklik, magsad,
giymatlandirma)

va qarsiliqli alaga olmagqla ¢ farqli prosesi
miizakiraya ¢ixarir. Krasena (1985) gora insan
dili yalniz bir halda - étiiriilan malumati anladig
halda manimsaya bilir. O, insanda mévcud olan
dil biliyini i simvolu, mévcud dil biliyinden daha
artigini 1 simvolu ils tasvir edib. “Giris hipotezini”
oks etdiran (i+1) konsepsiyasina gore dil
monimsanilmasi moévcud dil biliyinden daha
artigini tabii sakilde dyrandiyimiz zaman bas
verir. Bu yanasmada siiurlu 6yrenmadan daha
cox qeyri-siiuri 6yranmanin shamiyyati vur-
gulanir. Masalan, 0yrenanin xarici dilda esitdiyi
miivafiq bir climlada basa duisdiiyti biitiin s6zlori
i, basa diismadiyi, lakin kontekstdon manasini
cixara bildiyi dil vahidini isa 1 kimi gabul etsak,
(i+1) prosesi naticasinda Oyranan hamin dil
vahidini manimsayarak dil biliyini tadrican
genislandirir (Krashen, 1985).

“Cixis hipotezi”ni irali siiron M. Svain (1985)
“Giris hipotezi”’nin natamamligin1 diqqata
catdiraraq hesab edir ki, dil menimsanilmasinda
danismaq va yazmaq miithiim rola malikdir.
Oyranan dyrandiyi dil biliklarini tetbiq etmakla
miimkin catismazliglari va bosluglar1 miisahida
etmakla dil biliklarini daha da darinlasdira
bilor (Swain, 1985).

M. Lonqun (1985) irali siirdiiyti “Qarsiligh
alaga hipotezi’na gors dil manimssanilmasi
zamani “mananin miizakirasi” miithiim rola ma-
likdir. Mananin miizakirasi dil manimsanilmasini
dolay1 sakilda dastaklayan asas mexanizmlardan
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Oyrananin xarakteri
(Hazirliq saviyyasi, tacrlibs,
daxili motivasiya)

biri hesab olunur. 9gar dil vo miizakirs (dialoq)
dil biliklarinin daha darindan basa diisiilmasina
sarait yaradirsa va dil biliklarinin basa diistilmasi
6z novbasinda dil manimsanilmasini giiclan-
dirirsa, o zaman mantiqi olaraq bela gonaata
galmak olar ki, dil ve miizakire dil manimsa-
nilmasina shamiyyatli miisbat tasir gostarir
(Long, 1985).

Viqotskiys (1978) goras insanin idraki (koq-
nitiv) inkisafinda sosial-madani iinsiyyat mii-
hiim rola malikdir. Biliyin manimsanilmasi iki
saviyysli prosesdir. ilk olaraq basqalari ila
tinsiyyate girili, daha sonra manimsanilan bilik
insanin idrak sistemina daxil olur. Xarici dillari
oyranarkan dialoq va linsiyyatin rolu xiisusi
olaraq vurgulanir va tatbiq olunur. Xarici dil
darsliklarinin aksariyyatinda dialoqlara va
Uinsiyyat xarakterli calismalara xiisusi yer ay-
rilir. Vigotskinin irali siirdiiyii sosial-madani
nazariyys xarici dil tadrisinin nazari vo praktik
asaslarindan biri hesab olunur (Vygotsky, 1978).

Belalikls, tranzaksional masafs nazariyyssi
distant tadris miihitinds miiallim va éyrenanin
qarsiligh alagasinin tagkilini izah etdiyi, ikinci
dilin manimseanilmasi nazariyyalari diléyranma
prosesinin asas mexanizmlarini agigladigy, sosial-
madani nazariyyas isa dilin sosial-qarsiligh slaga
va madani kontekst vasitasile menimsanilmasini
asaslandirdigi tiglin bu nazari yanasmalar bir-
likda distant Cin dili tadrisinin nazari ¢ar¢ivasini
toskil edir.
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AZBRBAYCANDA DiSTANT CiN DiLi
TODRISININ TogKiLI

Son dovlerda darinlegen hartarafli miina-
sibatlor fonunda 6lkemizds Cin dilini bilon
miitaxassislara boylik ehtiyac yaranib. Madani
vo humanitar slagalerds dillerin qarsiligh tadrisi
vo Oyronilmasi mithiim ahamiyyat kasb edir.
Azarbaycanla Cin arasinda madani ve humanitar
alagplarin inkisafinda Heydar dliyev Fondunun
muihim rolu vardir. Madani ve humanitar
alagpalarin genislanmasi nazars alinaraq Heydar
dliyev Fondunun vitse-prezidenti Leyla 9liye-
vanin tasabbiisii ilo Azarbaycanda distant Cin
dili kurslarinin taskil olunmasi ile bagh garar
gabul edilib. 2019-cu ilin sentyabr ayinda Azar-
baycan Dovloat Iqtisad Universitetinin distant
tohsil infrastrukturu asasinda Azarbaycanda
ilk dofe Cin dilinin distant formada tadrisi
hayata kecirilmaya baslanib. Tadris prosesinin
hayata kecirilmasi maqgsadila Pekin Xarici Dillar
Universiteti Asiya fakiiltasi Azarbaycan dili
kafedrasi ve Azarbaycan Dillor Universitetinin
nazdinds faaliyyat gosteran Konfutsi Institutu
torafdas olaraq davet olunub. Heydar 9liyev
Fondu torafindan toskil olunan distant kurslarin
asas maqgsadi Cin dilinin dyranilmasini daha
genis ohali qruplar ii¢iin alcatan etmak, re-
gionlarda yasayan saxslar; alilliyi olan sexslar,
sohid ailalarinin tizvlari ve qazilar li¢lin ¢cevik
tohsil imkanlar1 yaratmaq olub. Bundan alavs,
yuxarida geyd edildiyi kimi, Azerbaycanda Cin
dili programlari, asasan, Baki saharinda tadris
olunur. Distant Cin dili kurslar1 bu manada
masafa problemini aradan qaldirir, regionlarda,
hatta xaricde yasayan hamvatanlar liciin da
alverisli imkan yaradir. Tadris haftada ti¢c dafo,
hor dofs 90 dagige olmagla taskil olunur vo
darslar Azarbaycan va Cin miiallimlarinin birga
istiraki ile aparilir. Bu model dyrananlarin ham
ana dili vasitasile izah almaq, ham da aparici
miiallimla Uinsiyyat qurmaq imkanlarini genis-
londirir. Hor dafs 20-25 taleba goabul edilir,
onlar iki grupa ayrilir ve har biri 3 ay olmagqla
marhalali sakilde kurslarda istirak edirlar.
Dorslar Zoom platformasi iizarindan aparilr,
hor marhalonin sonunda talabalors sifahi vo
yazili imtahan verdikdan sonra sertifikatlar
toqdim edilir.

DISTANT CiN DiLi TODRISININ
XUsUsiYYSTLORI, DARSLIK SEGiMi vo
KURIKULUMUN HAZIRLANMASI

Distant Cin dili tedrisinds istifade olunan
darsliyin diizgiin se¢imi, elaca do onun onlayn
tadris miihitina uygunlasdirilmasi talim prose-
sinin samaraliliyinin temin edilmasi baximindan
miihiim rola malikdir. 2019-cu ildan etibaran
ilk iki talaba gabulu marhalasinda asas darslik
kimi “Yeni Praktik Cin Dili Darsliyi’nden? istifade
edilib. Bu marhalads elementar saviyyado
oyrananlarin baslangic dil bazasinin forma-
lasdirilmasi maqgsadila darsliyin ilk bes darsi
asas tadris materiali kimi segilib. Dil materialinin
moarhalali sakilde manimsanilmasini temin
etmak magsadila har bir dars bir nega modul
lizra bolinarak tadris edilib.

2024-cii ilden etibaran Azerbaycanda Cin
dilina artan maragq, talebalarin dil dyranma
magqsadlarinin genislanmasi ve beynalxalq stan-
dartlara uygun giymatlandirma ehtiyaclari
nazara alinaraq darslik se¢ciminda dayisiklik
edilib ve “Standart HSK Darsliyi”nin3 istifadasina
baslanilib. Bu dayisiklik bir sira mithiim amillarla
asaslandirii. HSK* Cin dilini ikinci dil kimi
Oyranan saxslarin dil saviyyalarini giymat-
landirmak li¢lin nazarda tutulmus beynalxalq
standartlasdirilmis imtahan sistemidir. HSK
naticaloari Cinda tahsil almaq, akademik miihitde
faaliyyat gostarmak va bir sira beynalxalq
sirkatlards islomak {i¢lin bir ¢ox hallarda talab
olunur. Buna gora da HSK asash darsliklardan
istifada talabalarin yalniz dil biliklarini inkisaf
etdirmays deyil, ham da onlar1 beynalxalq
giymatlondirma sistemina hazirlamaga va
beynoalxalq saviyyodo taninan sertifikat slda
etmalarina imkan yaradir. Bundan slave, HSK
standartlarina asaslanan darsliklara kecid tadris
prosesinin sistemlasdirilmasi, talabalarin Cin
dili saviyyesinin obyektiv qiymatlondirilmasi,

2 Liu Silin (2015), Pekin Dillar Universiteti Nagriyyati.

3 Ciang Liping va s. (2019), Pekin Dillar Universiteti
Nasgriyyati.

4 Gin dilinde "X 1 /K °F- % i (Hanyl Shuiping
Kaoshi), yeni “Cin dilinde Seviyye Imtahani”
ifadasinin abbreviaturasi.
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dil bacariglarinin beynalxalq meyarlara uygun
formalasdirilmasi, dinlems, danisiq, oxu va yazi
kimi dord asas dil bacariginin balansh sakilds
inkisaf etdirilmasi baximindan mihiim aha-
miyyat kasb edir. Saviyysalar iizro boliinmiis
sOz ehtiyati, qrammatik strukturlar vo kom-
munikativ tapsiriglar asasinda hazirlanmis HSK
darsliklarinin distant tahsil miihitine uygun-
lagdirilmasi miiallimlarin qarsisinda duran asas
cagirislardandir. Bu uygunlasdirma dars mate-
riallarinin raqamsal formata kecirilmasini,
tapsiriglarin onlayn mihit ti¢in dizayn edil-
masini, vizual ve interaktiv materiallardan genis
istifada kimi istigamatlari shats edir.

Darslik materiallari ila yanasi, 6yranmsa pro-
sesinin daha effektiv taskili magsadile misllim-
lor tarafindan hazirlanmis alave tadris resurslari,
o ciimladan video materiallar, taqdimatlar, in-
teraktiv tapsiriglar va digar raqamsal 6yranma
vasitalari da talabalars taqdim olunur. Bu re-
surslar distant tadris miihitinda tslabalarin
miistaqil 6yranma imkanlarini genislandirir ve
onlarin Cin dili tizre linsiyyat saristalarinin
inkisafina slave dastak verir.

Kurikulumda fonetika, leksika, qrammatika
va Unsiyyat saristalarinin paralel inkisafi da
asas prinsip kimi gqabul edilib.

SOViYYSLOR Vo OYRONMS HODOFLORI
1. Elementar saviyya

Distant Cin dilinin tedrisi zamani elementar
saviyya (HSK 1, 2, 3) lizro miiayyan edilmis
oyronma hadaflori asagidaki kimidir:

Dinlama, danisma, oxuma va yazma bol-
molarindan ibarat olan elementar saviyyani
bitirdikden sonra taleba taxminan HSK 2.0
asasinda 1050 adad s6z vahidindan ibarat liigat
ehtiyatina, 100-dan ¢ox qrammatik qaydaya vo
Cin dilinin imumi grammatik qurulusuna balad
olur. Elementar Cin dili biliyi olan telaba giindslik
danisiq, sada fikir miibadilasi aparmaq baca-
rigina malik olur. Azarbaycan va Cin mada-
niyyatlari arasinda ortaq va farqli xiisusiyyatlar
barads ilkin biliklars yiyalanir. Dil bacariglar:
lizra miivafiq olaraq asagidakilar1 6ziinda
birlesdirir.
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Dinlama bacarigi. Cin dilinin hecalarini
(pinyin) va tonlarini manimsayir, miiallimin
yavas danisigini qisman basa diisiir, 0yrandiyi
s0zl basqga yerda esiderkan taxmin edib
manasinl tapmagl bacarir, goriismak, 6ziini
togdim etmak, tobrik etmak, sual vermak,
bazarliq etmak va digar giindalik talab olunan
an sads dialoglar1 qurmagi bacarir. Dinlama
stirati daqigada 120-140 heroqlif saviyyasinda
nazarda tutulur.

Danisiq bacarigi Soézlari nisbaten aydin
sokilda toloffiiz edir, tolaffiiziinds ana dilinin
tosiri aydin sezilir, grammatik vo fonetik ca-
hatdan sahv climlalarin nisbati 30%-i ke¢gmo-
moalidir.

Oxu bacarigi. Cin heroqliflarini tamsil eden
miivafiq hecalarin (pinyin) kémayi ilo matni
oxuyur, ligatdan istifada etmakla 80% 6yrandiyi
sozlardan ibarat olan matni oxuyub basa diisiir,
matnin manasini anlayir. Oxu siireti deqiqada
90-110 heroqlif saviyyasinds nazarda tutulur.

Yazi bacarigl. Oyrandiyi hecani, heroqlifi,
sozl va ciimlani dinlayib yazmag1 bacarir,
heroqliflorin yaz1 qaydalarina uygun olaraq
xatlarin yazilma ardicilligini manimsayir,
heroqliflari yazarkan buraxdigi sshvlar matnin
umumi manasina tasir etmir.

2. Orta saviyya

Distant Cin dilinin tedrisi zamani orta saviyya
(HSK 4, 5) iizra miayyan edilmis 6yranma
hadaflari asagidaki kimidir:

Taleba HSK 2.0 asasinda 2700 adad s6z
vahidindan ibarat liigat ehtiyatina yiysalanir,
100-dan ¢ox qrammatik qaydani manimsayir,
Cin madaniyyati haqqinda biliklarini genis-
landirir, Cin va Azarbaycan madaniyyati haq-
qinda Cin dilinds fikirlar ifads edir.

Dinlama bacarigi. Standart Cin dilinin talab-
larina uygun olaraq daqigada 180-220 heroqlif
olmagla dinloma bacarigina yiysalonir. Hoyatin
an vacib hadisalari ila bagh olan biitiin dialoglari
basa diisiir, pesa faaliyyati ile bagh s6hbatlari
anlayir, televiziya ve radioda xabarlari dinlayib
oyrandiyi sozlari va qisa climlalari anlaya bilir.

Danisiq bacarigi. Talaba fikirlarini sarbast
ifade etmak bacarigina yiyalonir, intonasiyasi,
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danisiq strati ve tonlarin daqiq talaffiizii dilin
normalarina cavab verir. Umumi xarakterli mii-
zakirslar aparmagq va isiyls alagadar danisiglar
aparmaq qabiliyyatina nisbaten yiyalanir.

Oxu bacarigr. Umumi xarakterli motnlori
oxuyub basa diisiir. Oxu siirati degiqads 120-
150 herogqlifden ibaratdir. Herogqlifin yaninda
heca (pinyin) gostaricilarina ehtiyac galmir.
Sarbast s6z Oyranmak, so6ziin manasini
miallimin komakliyi olmadan qavramagq
qabiliyyatins yiyalonir.

Yazi bacarigi. 300 heroglifden ibarat matni
dinlayib daqigada 10 heroqlif olmaqla yazmagi
bacarir, imumi xarakterli matnlari, formal
moatnlari, is xarakterli yazismalari, miistaqil
sokilda yaza bilir. ifadasi aydin va salisdir.

TOHLIL VO MUZAKIRD

1. Distant Cin dili tadrisinda
miisdllim-6yranan miinasibatlarinin
formalasdirilmasi

Distant tadris zamani1 miiallim ve Oyrona-
nin arasinda dizgln qarsiligli minasibatin
qurulmasi xiisusi ashamiyyat dasiyir. Xarici
dillarin distant formada tadrisi zamani bu amil
0ziini daha aydin sakilds biiruza verir. Basqa
sozla, miiallimle 6yranan arasinda tranzaksional
moasafonin azaldilmasi xlisusi metod, yanasma
vo taskilati bacariq talab edir. 2019-cu ilden
etibaron distant Cin dilinin tadrisinden alda
olunan tacriibays asason asagidaki gonaatlara
galmak olar:

Iki miiallim, bir dars modeli: Distant Cin
dili tadrisinda amakdashq yanasmasi. Qeyd
olundugu kimi, distant Cin dili kurslar1 biri
azarbaycanly, digari isa ¢inli olmagla iki miiallim
torafindan tadris olunur. Har iki miiallim zangin
pedaqoji tacriibaya malik olmagqla yanasi, Cinin
miuvafiq universitetlorinds Cin dilinin beynslxalq
tadrisi ixtisasi iizra tohsil aliblar. Bu ixtisas
Cinds uzun miuddat “Cin dilinin acnabilara
tadrisi” (47N iE) adi ils taninib, sonralar isa
beynalxalq tahsil konsepsiyasinin inkisafi ila
alagadar “Cin dilinin beynalxalq tadrisi” ([ fx
HC#E) adi ile avez edilib. Hazirda bu ixti-
sas Cin universitetlorinda, asasan, Cin dili vo

adabiyyati (filologiya) fakiiltalari va ya beynalxalq
madani miibadils fakiltalari nazdinds faaliyyat
gostarir va Cin dilini ikinci dil kimi dyranan
soxslara bu dili tadris etmak maqgsadi ilo mii-
toxessislorin hazirlanmasi magsadini qoyur. iki
miiallim, bir dars modelinin tatbiqi distant
tadris prosesi zamani qarsiligli tamamlayici
funksiya dasiyir. Cin asilli Cin dili muallimi
Oyrananin talaffiiz, dérd ton sistemi, intonasiya,
linsiyyat bacariqlarinin formalasmasina daha
cox fokuslanirsa, Azarbaycan asilli Cin dili
miiallimi tadris prosesini nazari biliklarin,
xtsusile qrammatik ve leksik biliklarin izahi,
sorhi ve miiqayisasi lizarinda qurur. Bundan
basqa, madani biliklarin otiirtilmasi ve mii-
gayisasi, 0yronma metodlarinin tatbiqi kimi
biliklari do talabalarle boliisiir. Belslikla, har
iki miiallimin qarsiligh emakdashgi distant Cin
dili darslerinin keyfiyyatinin ytliksaldilmasi, dil
miihitinin formalasmasi ve talim prosesinin
daha effektiv olmasi ticiin miinbit sarait yaradir.
Bu model Morun tranzaksional masafa naze-
riyyasi baximindan giymatlandirildikde eyni
doarsin iki muallim arasinda funksional bolgiist
psixoloji-kommunikativ masafonin azalmasina
xidmat edir.

Oyrananin yasi, sosial mansubiyyati, ha-
daflari va avvalki bilik bazasinin distant Cin
dili tadrisina tasiri. Ik n6vbads, universitetda
ixtisas fonninin va xarici dilin distant formada
miistaqil kurslarda tadrisi forqli anlayislar
oldugu kimi, fargli yanasmalar talab edir. Uni-
versitet fonlarinin auditoriyasi, adatan, eyni
yas qrupuna, eyni ixtisasa, eyni sosial qrupa
(esason, talabalorden ibarat auditoriyaya),
toxminan eyni bilik bazasina malik insanlari
6zlinda birlesdirir. Amma distant Cin dili
kurslarina 18 yasdan yuxari saxslar gabul edilir,
xiisusi hallarda yas haddi endirila bilar, amma
an yiiksak yas haddi yoxdur. Distant Cin dili
kurslarinda indiya qadar istirak edan an ganc
talabanin 14, an boyiiyiiniin isa 75 yasi olub.
Goriindiyu kimi, istirakeilarin yas diapazonu
kifayat gadar genisdir; bununla yanasi, 25-45
yas qrupuna aid sexslar Ustiinlik taskil
edirTadris zamani mixtalif yas qrupuna aid
soxslor arasinda dors prosesini uzlasdirmag,
haminin ehtiyacini 6demak musllim ii¢iin alava
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cotinliklar yaradir. Tacriiba gostorir ki, forqli
yas qrupuna aid saxslarin Cin dili kurslarindan
farqli gozlantilari va farqli magsadlari vardir.
Tadris prosesi zamani miiallimin bu amili nazara
almasi zaruridir.

Digoar problem texniki avadanliqlardan is-
tifade zamani 6ziinii biiruzs verir. Orta vo asagi
yas qrupuna aid saxslarin texniki avadanligdan
istifada cevikliyi yuxar1 yas qrupuna olanlardan
yliksakdir. M. Lonqun (1985) irali strdiyt
“Qarsiliqh alaga hipotezi”na goére xarici dil
moanimsanilmasinda dialoq ve linsiyyat mithiim
rola malikdir. Distant Cin dili kurslarinda tadris
prosesi zamani bu nazariyyani rahbar tutaraq
talabalarla dialoq ve linsiyyat qurmaq magsadila
miixtalif faaliyyatlar toskil edilib. Buraya inter-
aktiv miizakirsalar, oyunlar, amakdasliq faaliy-
yotlari daxildir. Amma hec ds biitiin yas qrupuna
aid soxslor bunlarin hamisini eyni formada
gabul etmir. Bu faaliyyatlar daha ¢ox ganc tals-
balar tarafinden maraqla garsilanir, nisbaten
yasli talabalar sistemli izahlara, miiallimin daimi
baladgiliyina tistiinliik verir. Bu movzuya uygun
olaraq forgli yas qrupuna aid sexslarin eyni
tadris metoduna farqli reaksiyasini, yadda sax-
lama bacarigini, dyrenma siiratini va digar
amillarin yaratdig: ¢atinliklari gostara bilarik.
Cotinliklorin o6hdasindan galmak iigilin
miiallimlar xiisusi tadris strategiyasi tatbiq
etmakls tranzaksional masafoni azaltmaga nail
olub (Long, 1985).

Musllim bttiin talabslarin ehtiyaclarina eyni
daracada yanasmali, verilan suallarin coxlugu
va ya onlar1 veran talabalarin fordi xiisusiyyatlari
asasinda ayri-segkiliye yol vermadon tadris
prosesinda barabar miinasibat prinsipini tomin
etmoalidir. Dialoglara miixtslif yas qruplarindan
olan istirakeilarin calb edilmasi, ganc va yash
nasillar arasinda hayat tacriibasinin dialoq
vasitasila paylasilmasina imkan yaradilmasi
magqgsadauygundur. Tacriibaya asasen deyd
bilarik ki, yash nasle maxsus talabaler miisllimle
miizakira zamani daha detalli suallar verir.
Onlarin suallar1 ganc naslin verdiyi suallardan
bazan asasli sakilda farglanir. 9slinds, sualverma
bacarigl uzun illarin tacriibasi asasinda for-
malasir, Cin dilinin timsalinda bu bacariq genc
nasla daim asilanir.

Azarbaycan maktabi. 2026. Ne3

Distant Cin dili kurslarina fargli sosial qrup-
lardan olan saxslar qosulur. Bura talabs, sagird,
universitet musllimi, alim, ofis is¢isi, is adamlari
va digar sosial qruplar, eyni zamanda amak
bazarinda istirak etmayan soxslar daxildir.
Gortundiiyt kimi, forgli sosial qruplar dziinda
forqli bilik bazasini, bilik saviyyasini vo dliinya-
gorisiini birlasdirir. Qeyd edak ki, darslara
baslamazdan 6nca biitlin geydiyyatdan kecanlar
arasinda onlarin Cin dilini 6yranma magqsadlari
ilo bagl qisa sorgu aparilir. ik névbada geyd
edak ki, 2019-cu ildaki ilk sorgu ilo miiqayisada
son iki ilin sorgu naticaleri arasinda fundamental
farglar mévcuddur. 9gar 2019-cu ils gadar dis-
tant Cin dilina qosulan istirake¢ilar Cin dilini,
asasan, alava hobbi kimi 6yranirdilarss, son
sorgular har bir sosial qrup qarsisinda konkret
hadaflarin movcud oldugunu gostorir. Belalikls,
naticalar gostarir ki, sagirdlar va talabalar Cinda
tohsil almaq magqgsadile va ya galacak karye-
ralarinda Cin dilinin miihiim rol oynayacagini
diisiinarak bu dili 6yranir.

9sasan, filologlardan ibarat olan universitet
miisllimi ve tadqiqatgilar Cin dilini filoloji
tadgiqatlara calb etmak, elaca da Cin dilli elmi
adsbiyyatdan yararlanmagq, is adamlar:1 Cinda
biznes lnsiyyati qurmaq maqsadils, digarlari,
asasan, galacak karyeralarinda bu dilin rol oy-
naya bilacayi ehtimali ilo distant Cin dilini
oyranirler. Bundan basqa, Cin madaniyyatina
maragq, Cin herogliflorinin sirlorins yiyslonmak,
Cina sayahat, Cinds islomak kimi sabablar da
distant Cin dili kurslarin1 éyrananlar lciin
calbedicidir. Bu da 6z névbasinda miiallimin
garsisina yeni c¢agirislar qoyur. Cin dilinda
danisarkan farqli miithitds forqli dialoq va so6z
ehtiyatindan istifado edilir. Masalan, “Biznes
magqsadli Cin dili” artiq ayrica bir istigamat
kimi formalagib. Is adamlarina mahz bu sahays
aid terminologiya va ifads vasitalari maraqlidir.
Taloboalar ti¢lin HSK yonli darslar daha
maraqlidir, ¢linki onlar1 yaxin galacakda bu im-
tahandan ke¢gmak gozlayir. Tadqgiqatcilar: daha
cox Azarbaycan va Cin dillarinin fonetik va
grammatik miiqayisasi maraqlandirir, bu onlarin
arasdirmalart ve imumi dilgilik goriislarinin
inkisafi ticin 6namlidir. Cin madaniyyatina va
Cinoa sayahate maraq gostaranlar, eloca do Cinda
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amoak faaliyyati ilo masgul olmaq istayanlar
liclin Cin va cinlilar hagqinda madani malumatlar
maraqlidir. Odur ki kurikulumu hazirlayarksn
miiallim bu miixtalifliyi nazars almalidir. Darsin
mazmununu yalniz bir néqtays, masalan biznes
movzusuna va ya Cin dilinin nazariyyasina vo
s. markazlesdirmak darsi digarlari liglin maragsiz
eda bilar. Miixtalif sosial qruplardan olan
oyrananlarin farqli ehtiyac ve xilisusiyyatlari
tadris prosesinin planlasdirilmasinda kompleks
yanasmani zaruri edir. Bu baximdan, uygun
sifahi va yazili todris materiallarinin segilmasi,
dars zamani 0yrananlar arasinda semarali iin-
siyyat balansinin qorunmasi, hamginin onlarin
ails, pesa faaliyyati, saglamliq vaziyyati v digar
fordi amillarinin nazare alinmasi miiallimin
tadris strategiyalarini maqgsadyonli sokilds
formalasdirmasini va tatbiq etmasini talab edir.
Odur ki miisllim darslare baslamazdan avval
dyrananlarin pesasi, Cin dilini 6yrenma hadaflari,
is va ya dars cadvali, distant 6yranma tacriibasi
barades malumath olmalhdir. O, dars prosesi
zamanl miixtalif maraqlara eyni leksikon vo
ifadalordan istifade etmakla cavab vermak iiciin
dars metodu hazirlamali, hami tarafindan gabul
edils bilacok mévzular: kurikuluma (masalan,
Cin dilinda 6zilinii teqdim etmsa, salamlasma,
nazakatli ifadalar va s.) daxil etmali, 6yrenanlarin
miixtalif sapkili suallarina hazir olmali, oyra-
nanlari qarsiliqli amakdasliq etmays havaslan-
dirmalidir. 9lbatts, Cin dilinin fonetik sistemi,
tolaffiizii vo grammatik qurulusu biitiin sosial
gruplar va yas qruplari iiciin dayismazdir. Lakin
oyrananlarin bu dil xiisusiyyatlarini qavrama,
totbigetma va praktik linsiyyatda istifadeetma
saviyyasi onlarin avvalki dyranmsa tacriibasi,
idrak xiisusiyyatlari, motivasiyasi ve talima
ayirdiqlari vaxtdan asili olaraq farqlsnir. Buna
gora da mixtalif sosial va yas qruplarindan
olan talabalarin istirak etdiyi distant Cin dili
kurslarinda diferensiallasdirilmis tadris yanas-
masinin tatbiqi xiisusi shamiyyat kasb edir.
Miiallim va 0yranan arasinda miinasibatlarin
qurulmasinda éyrananin farqli bilik bazasi da
miiayyan rola malikdir. Bazi talabalar distant
darslara qosulmazdan avval Cin dili ilo miiayyan
tanisliglari olur va ilkin darslari bildiklari tiglin
yeni movzulari stratle manimsayirlar. Digar

qisim talabalarin isa Cin dili ile heg bir tanishig:
olmasa da, avvallar bir va ya bir ne¢a xarici dil
oyrandiklarina gors xarici dil oyranmsa
strategiyasina, diinya dillarinin qurulusuna,
hatta yaz1 sistemlarina balad olurlar. Odur ki
onlarin Cin dilinin fonetik, leksik, qrammatik
qurulusuna va yaz sistemina yanasmalari
forqglenir. Bu farglar tslebalarin ders zamani
va darsdan sonra iinvanladiqlar1 suallardan
aydin hiss olunur. Ona gora do dars prosesi
zamani muallim talabanin avvalki bilik bazasini
nazara alir, 6yronma ehtiyaclarini dolgun qiy-
motlondirir, zorurat yarandiqda fordilesdirilmis
tapsirlq ve materiallardan istifade edir. Belo
halin manfi xiisusiyyati odur ki, bazi telabalar
ilkin biliklari avvalcadan manimsadiklari liglin
yenidan dinlomaya maragqlari olmur, buna goéra
da bazan darsdan yayinma hallar1 geydas alinir.
Miisllim va taleba arasinda miinasibatlarin
garsiligh tasirini Diagram 1-da gora bilarik.
Apardigimiz tadqiqat ve 2019-cu ildan eti-
baran distant Cin dili kurslarinin taskili ve
tadrisi zamani alda etdiyimiz pedaqoji tacriiba
gostarir ki, distant tohsil seraitinds miiallimla
Oyranan arasinda qurulan qarsiligli miinasibat
va uinsiyyat tedrisin keyfiyyatini miiayyan edan
asas amillardan biridir. Buna goéra da arasdir-
mamiz naticasinda miiayyan etdiyimiz diagramin
sol hissasinda gosterilon dayisanlar miiallim
torafinden kompleks sokilde nazars alinmaly,
todris prosesini dyrananlarin fordi xilisusiy-
yatlarine uygunlasdirmalidir. Eyni zamanda,
Oyranan da distant tahsilin spesifik xiisusiy-
yatlarini nazars almali, miiallimle davaml iin-
siyyat qurmaga va yarana bilacak anlagilmazlhqg-
larin aradan qaldirilmasinda faal istirak etmalidir.

2. HSK yonlii tadris va naticalarin
giymatlandirilmasi

Har marhalanin sonunda tagkil olunan sifahi
va yazili imtahan dyrananlarin sertifikatlas-
dirilmasi li¢lin mithiim ve macburi xarakter
dasiyir. Qeyd etdiyimiz kimi, hazirda distant
Cin dili kurslarinda darslar HSK imtahanyon-
lidiir. Talabalar har marhaleni bitirdikden sonra
HSK imtahaninda istirak etmak {i¢lin havas-
landirilir ve onlara lazimi destak gdstarilir. HSK
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Miusllim ve telaba arasinda miinasibatlarin garsiligli tesiri

iKi MUBLLim, BIR DARS MODELI

Cinli miiallim  Azarbaycanli miiallim
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imtahaninda istirak kontillii xarakter dasisa da,
talabalar terafinden bdylik maraq gostarilir.
Talabalarin boyiik hissasi HSK imtahaninin
miixtalif saviyyalarindan ugurlu naticalar alda
ediblar. Onlarin HSK imtahanindan alds etdiklari
naticalor distant Cin dili kurslarinin effektivliyinin
giymatlandirilmasi ii¢ciin mithiim gostaricidan
biridir. Hom kursun imtahani, ham da HSK
imtahaninin naticalari talabslarin dinloamsak,
oxu va yazl bacariglarinin beynalxalq standart-
lara uygun saviyyasini obyektiv sakilde miiayyon
etmaya imkan verir. Eyni zamanda, distant Cin
dili kurslarinin semestrsonu imtahanlarinin,
elaca do HSK imtahani naticalarinin miintazam
tohlili tadris proqraminin giiclii va zaif taraf-
larinin miiayyanlasdirilmasina, tadris metod-
larinin tokmillasdirilmasina va galacak kurslarin
daha semarali planlagdirilmasina serait yaradir.

3. Texnoloji vo ragamsal saristalarin
todris prosesina tasiri

D. R. Qarrison (1985) distant 6yranma tex-
nologiyasini li¢ nasla bolir: yazisma nasli,
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telekommunikasiya nasli, kompiiter nasli.
Yazisma nasli dedikds, cap olunmus dars ma-
teriallarinin poct vo ya teleqram vasitasila
gondarilmasi, eyni zamanda, gazetlarda nasr
olunmasi; telekommunikasiya nasli dovriinda
radio, televizor, telefon kimi elektron malumat
oOtiirticii vasitalarden istifade etmakls tadrisin
hayata kecirilmasi; kompiiter nasli dévriinda
ise “kompiiter dastakli 6yranma” metodu distant
tadrisda 6n plana ¢ixir. Miiasir dovrda biz buraya
siini intellekt naslini da alava eds bilarik (Gar-
rison, 1985).

Keeganin (1983) XX asrin 80-ci illarinda
distant tahsilda texniki vasitalarin ahamiy-
yatindan bahs edarak vurgulayirdi ki, bu tah-
silalma formasinda texnologiyadan istifada
miithiim shamiyyat dasiyir. Miiasir dévrda texniki
vasitalardan istifada bacar1g), xiisusi saristalara
yiyalonmak tokca distant tahsilda deyil, hayatin
biitiin sahalarinin ayrilmaz tarkib hissasina
cevrilib (Keegan, 1983). Distant tahsili real-
lasdirmagq lgln istifade olunan Zoom, Voov
Meeting, Microsoft Teams, Google Meet, Ding
Talk kimi platformalar distant tohsili daha
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yaxinlasdirib, taqdim etdiklori ¢oxsayli funk-
siyalarla Morun irsli siirdiiyii tranzaksional
moasafanin azalmasina shamiyyatli tohfs verib.
Distant Cin dilinin tedrisi prosesinda miisahi-
dalarimiz gostarir ki, bu platformalarin taqdim
etdiyi videokonfrans, ekran paylasimi, virtual
16vha, sohbat, sanad miibadilasi, sorgular, qrup
otaqlar1 va darslarin geyds alinmasi kimi funk-
siyalar miiallimla 6yranan, elaca ds 6yrananlar
arasinda qarsiligh alagani giiclondirarak dialoqu
artirir vo 6yronmak prosesini daha samarali
taskil etmays imkan yaradir. Bununla bels, bu
funksiyalar yalniz hom musllim, ham da dyronan
zaruri ragamsal bacariglara malik olduglari
halda, 6yrenanlarin faalliginin artmasina, dars
prosesinda ¢evikliyin tamin olunmasina, vaxta
gonaat edilmasina, miiallim-dyranan iinsiyye-
tinin aktivliyina, natica etibarils tranzaksional
masafonin azalmasina sarait yaradir.

Bundan basqa, biitiin darslar videogeyda
alinir, dersdan sonra xtususi linklar vasitasila
talabalerin ixtiyarina verilir. Tolaba darsdan
sonra tokrar etmoak, tolaffiiziinii tokmillasdir-
moak, daha dolgun geydlor aparmaq ve digar
magqsadlarla darsin videolarindan yararlanir.

4. Madoani biliklarin otiriilmasi vo
garsiliqli miigayisanin 6nami

Xarici dilda tinsiyyat zamani madeni biliklorin
axini bas verir, bu da 6z névbasinda xarici dila
maragi artirir, talabanin motivasiyasini giiclan-
dirir. Xarici dilin tadrisi zamani muallim ters-
finden madani biliklarin o6tiirtilmasi olduqca
zaruridir, hatta deyardik ki, dilin mansub oldugu
madaniyyat haqqinda bilgilor vermadan hamin
dili tadris etmak miiskiil masalaya cevrilir. Bu
barads bir ¢ox alimlar arasdirma aparib, naza-
riyyslar, metodlar ve yanagmalar irali siirtiblar.
Maykl Byramin (1997) irali stirdiiyti madaniy-
yatlorarasi iinsiyyat bacarigl nazariyyasinda
bu, miixtalif madaniyyatlorin niimayendalari
ilo effektiv linsiyyat qurmaq, madani forqglori
dark etmak va dil biliklarinden madaniyyat-
lararasi kommunikasiya saraitinds maqsadyonlii
va uygun sakilda istifade etmak bacarigi kimi
miiayyan edilir (Byram, 1997). Kramsa (1993)
gora, dil yalmz tlnsiyyat alati deyil, ham da

madani dayarlari, etigadlar1 ve milli mansu-
biyyati nasildan-nasls 6tiiren mithiim vasitadir.
Noazara almaq lazimdir ki, dil insanlarin di-
stincasi va realligi dork etmasina tasir edon an
giiclii amildir, odur ki bir xarici dili 6yrenarkan
hamin dilin mansub oldugu madani diinya-
gorisiinii de dyreanmis olursan (Sapir-Vorf
hipotezi va ya Linqvistik nisbilik nazariyyasi
Sapir 1921, Sapir 1949, Vorf 1956). Luo Kangpei
(1950) hesab edir ki, bir xalqin gadim moe-
doniyyati dil vasitasile qorunub saxlanilir va
oturulur, gelacak madaniyyatinin inkisafi da
dilin vasitasile hayata kecirilir. Qeyd olunan
nazariyyslar va digarlari xarici dillarin tadrisi
metodikasinin formalasmasina darin tasir
gostarib, dil vo madaniyyatin ayrilmaz tadrisini
zaruri edib, “Dil vo madaniyyat” adl1 yeni bir
fonnin va tedgiqat obyektinin formalagsmasina
sabab olub.

Distant Cin dilinin tadrisi zamani madaniyyat
amilini nazars almamaq miimkiin deyil. Masalan,
Cin va Azarbaycan xalglarinin kommunikativ
moadaniyyatlarinda salamlasma ananalari
arasinda movcud olan farqglar har iki comiyyatin
madani dayarlari, sosial miinasibatlari ve kom-
munikativ davranis normalari ile sartlenir. Bu
xususiyyatlar salamlagma zamani istifads olunan
dil vahidlarinin va ifads formalarinin da farq-
lonmasina sabab olur. Oxsar farqlar tabrik ve
xos arzu ifadslarinds, miiraciat formalarinda,
gohumluqg miinasibatlarini, zaman ve makani
ifade edan leksik vahidlards, elaca da dilin
digar leksik-semantik ve pragmatik element-
lorinds da 0ziini gostarir. Distant Cin dilinin
tadrisi zamani apardigimiz miisahidslar gostarir
ki, bela farqlar 6ziinii biiruzs verarkean talabalar
miivafiq suallarla miiraciat edir, miiallimdan
dolgun izahat gozlayirlar. Odur ki bu suallar
cavablandirmaq ticiin miisllimlarin takca Cin
madaniyyati ila deyil, Azarbaycan madaniyyati
ilo do bagh yetkin biliyi olmalidir. Distant Cin
dilinin tadrisi prosesinda talabanin na vaxt su-
allarla miiracist edacayi gozlanilmir, misllim
demak olar ki, har darsde miivafiq madoni
biliklari dyrananlarls bolisiir. Cin dilini 6yra-
nanlar bu xalqin madaniyyatina xas incasanat,
kalligrafiya, bayram, milli matbax, geyim, musiqj,
rags, filmlar, idman noévlari haqqinda ilkin
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Aqgsin dliyev

biliklara yiyslanir. Tacriiba gostarir ki, distant
Cin dilinin tadrisi prosesinds madani biliklarin
otiiriilmasi bu dili daha calbedici edir; 6yrananin
madaniyyatlararasi linsiyyat bacarigini takmil-
lasdirir, onlarin motivasiyasini artiriy; Cin dilinda
“nayi, harada, neco demak” bacarigini tokmil-
lasdirir, madani yiikli s6z ehtiyatinin artmasina
sabab olur, Cin herogliflorinin daha asan ma-
nimsanilmasina yardim edir, madani farqliliyi
va anlasilmazligl aradan galdirir, tanqidi diisiinca
bacarigini yiliksaldir ve dyrenanin limumi
dlinyagoriisiiniin genislonmasina sabab olur.
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ANNOTASIYA

Bu tedgigat Azarbaycanda dovlat idaragiliyi yonlu bakalavr ixtisaslari ila
dovlet qurumlarinda movcud vazifalarin talablari arasindaki davamli
uygunsuzlugu arasdirir. Keyfiyyat yonlii tadgigat dizaynindan istifads ol-
unaraq malumatlar yari-strukturlasdiriimig misahibalar vasitasils toplanib.
Mdusahibalar muvafiq ixtisaslarin misllimlari, mazunlari, fakulte dekani,
Dovlset imtahan Markazinin (DiIM) niimayandasi va nazirliyin insan
resurslari lzra masul amakdag! daxil olmaqgla, on istirakei ile aparilib,
alave olaraq mivafiq sanadlar nazardan kegirilib. Todgigatin naticalari
gostarir ki, soziigedan ixtisaslarin tadris programlarinda nazari biliklara
praktik bacariglarla miigayisade mahdud diggat yetirilir. Bundan alavs,
dovlet qullugu imtahani yanagmasi ils bu ixtisaslarin talim naticaleri
arasinda uygunsuzlug mévcuddur. Mazunlar giicli nazari bazaya
yiyalandiklarini vurgulamagla yanasi, yumsaq va texniki bacariglarin
catismazligini da geyd ediblar. Misahibalerdas istirak etmis isegotiranlar
va mazunlar tadris programlarinin mutamadi yenilanmasina ehtiyac
oldugunu, muasir texnologiyalarin tatbiginin kifayat gadar olmadigini ve
programda tekrarlanan va ya aidiyyati olmayan fannlarin mévcudlugunu
geyd edibler. Hamginin isa gabul proseslari, xtisusils de DiM-in imtahan
sistemi, vakant vazifs ila bagll bacariglari kifayat gadar yoxlamadigi ve
praktik bacariglardan daha ¢ox nazari biliklara asaslandigi da tedgiqata
calb olunan misahiblar tarsfindan davamli vurgulanib. Tedgigat praktikaya
asaslanan talimin integrasiyasinin, universitet-dévlat organlar amakdas-
iginin gliclandirilmasinin ve mivafiq programlarin takmillasdirilmasinin
vacibliyini 6n plana ¢ixarir.

Acar sozlar: Dovlat idaragiliyi yonli bakalavr ixtisaslari, dovlat qullugu
lzre vozife talableri ile akademik programlar arasinda uygunsuzlug,
Azarbaycanda doévlat qullugu imtahanlari, dovlet qurumlarinin ise gabul
yanasmalari, dévlat universitetlarinds tedris programlarinin uygunlugu.
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ABSTRACT

This study investigates the persistent mismatch between public admin-
istration undergraduate programs and the competency requirements of
positions in government institutions in Azerbaijan. Using a qualitative re-
search design, data were collected through semi-structured interviews.
A total of ten participants were interviewed, including faculty members
from the relevant programs, graduates, a faculty dean, a representative
of the State Examination Center (SEC), and a human resources officer
from a ministry. In addition, relevant documents were reviewed. The find-
ings indicate that the curricula of these programs place greater emphasis
on theoretical knowledge than on practical skills. A misalignment also
exists between the public service examination system and the intended
learning outcomes of these academic programs. While graduates reported
acquiring a strong theoretical foundation, they also highlighted deficien-
cies in both soft and technical skills. Employers and graduates consistently
emphasized the need for regular curriculum updates, greater integration
of modern technologies into teaching, and the removal of repetitive or ir-
relevant courses. Furthermore, interview participants noted that recruit-
ment processes, particularly the public service examination administered
by the SEC, do not adequately assess the competencies required for va-
cant positions, relying more heavily on theoretical knowledge than on
practical skills. The study underscores the importance of integrating prac-
tice-based learning, strengthening collaboration between universities
and government institutions, and improving public administration aca-
demic programs.

Keywords: Public administration undergraduate programs, mismatch
between academic programs and civil service competency requirements,
civil service examinations in Azerbaijan, recruitment practices in govern-
ment institutions, curriculum alignment in public universities.
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INTRODUCTION

Higher education plays a key role in shaping
a skilled workforce that supports the effective
functioning of public institutions and contributes
to national development (Cleary & Van Noy,
2014; Varona Cervantes & Cooper, 2020). When
academic curricula misalign with labor market
needs, especially in the field of public adminis-
tration, graduates may struggle with employment
readiness, reducing their ability to contribute
meaningfully to public service (Allen & van der
Velden, 2001; Green & McIntosh, 2007). The
World Bank (WB, 2024) emphasizes that aligning
graduates’ skills with the operational needs of
the public sector is critical to improving the
effectiveness and sustainability of public serv-
ices.

In Azerbaijan, undergraduate programs such
as “Public and Municipal Administration” are
designed to equip students with knowledge of
the unified system of governance and the in-
teraction between state and local self-governance
bodies (Azerbaijan State University of Economics
[UNEC], 2025). According to the Ministry of
Science and Education of the Republic of Azer-
baijan (n.d.), higher education institutions (HEIs)
are expected to align their academic programs
with labor market demands, foster innovation,
and prepare highly qualified specialists to ensure
international competitiveness of the national
education system and workforce. To achieve
the mentioned objectives, the Ministry of Science
and Education of the Republic of Azerbaijan
adopted the State Program on Increasing the
International Competitiveness of the Higher
Education System (2019-2023), focusing on
developing the curricula of HEIs and forming
human capital via quality education.

This research aims to study the alignment
between undergraduate public administration
programs and career opportunities within Azer-
baijan’s governmental bodies, with a specific
emphasis on central executive authorities (Dovlat
Xidmeatlari Portali, 2024).

STATEMENT OF THE PROBLEM

In Azerbaijan, the State Examination Center
(SEC) plays a central role in the recruitment
process for government positions in the public
sector (Azarbaycan Respublikasi Dévlat imtahan
Markazi publik hiiquqi sexsin Nizamnamasi ar-
ticles 1, 2, and 3). The SEC is responsible for
conducting and overseeing competitive exami-
nations that assess candidates’ qualifications
and readiness for various administrative roles,
from leadership positions to specialized technical
roles (State Examination Center [SEC], 2025).
The recruitment framework is organized to en-
sure that candidates meet the educational and
professional requirements relevant to their
roles within governmental bodies. As outlined
in Article 28 of the Law on Civil Service of the
Republic of Azerbaijan (2000), the recruitment
process for civil service positions consists of
two stages: a standardized test examination
and an interview. According to Article 28.3 of
the Law on Civil Service of the Republic of
Azerbaijan (2000) and the Cabinet of Ministers
of the Republic of Azerbaijan (2017), candidates
for administrative roles must pass a standardized
test to obtain a certificate that is valid for five
years. Only those who hold a certificate are eli-
gible to proceed to the interview stage (Law of
the Republic of Azerbaijan on Civil Service,
2000). These stages apply to Class A (adminis-
trative-leading) and Class B (administrative-
executive) civil service roles. The test exami-
nation assesses candidates through questions,
prepared by the SEC, on four key topics: the
Azerbaijani language, legislation, information
technologies, and logical thinking, ensuring
they possess the knowledge and skills required
for government positions (State Examination
Center [SEC], 2025).

According to the Statistical Yearbook on Civil
Service Recruitment and Examinations, in 2023,
out of 16,200 candidates who took part in the
civil service entrance exams conducted by the
State Examination Center, only 4,709 candidates
demonstrated successful results. Emphasizing
the importance of university education, the
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State Examination Center noted that the candi-
dates who passed the exams and received a
certificate were mostly graduates of Baku State
University, Azerbaijan State University of Eco-
nomics, and Nakhchivan State University, which
were ranked in the top three (State Examination
Center [SEC], 2024).

Moreover, the preliminary survey results,
conducted prior to this research project, reveal
that a significant portion of respondents who
graduated from public administration-focused
programs feel underprepared for their current
jobs (see Chart 1). The survey was conducted
among people who graduated from public ad-
ministration-focused programs of public uni-
versities in Baku, Azerbaijan, in the last five
years. The participants were involved through
the snowball sampling technique, as we invited
relevant candidates whom we already knew,
and then they forwarded the survey to the rel-
evant candidates they knew. The survey con-
sisted of five questions related to the candidates’
educational background and professional ex-
perience, and their perceptions of the alignment
between those two aspects. The overall number
of survey participants was 35, and 24% of them
considered that the knowledge and competencies
gained during their bachelor’s degrees were
not beneficial in their careers in the govern-
mental bodies. Reportedly, 62% of respondents

Results of the Preliminary Survey

Not
beneficial

24

Somewhat
beneficial
62
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considered the same knowledge and compe-
tencies to be somewhat beneficial, while only
14% considered them beneficial. This probably
indicates a strong need for improving the align-
ment between academic programs and the
skills required for job positions by the govern-
mental bodies.

According to Amirova and Valiyev (2021)
and Alakbarova (2024), a persistent mismatch
exists between university curricula and labor
market requirements in Azerbaijan. This gap is
particularly evident in public administration,
where graduates often lack soft skills such as
analytical thinking, problem-solving, and com-
munication (Amirova & Valiyev, 2021). According
to AmCham (2024), broader labor market as-
sessments highlight weak coordination between
universities and employers in curriculum de-
velopment, contributing to soft-skill gaps among
university graduates.

Considering the SEC statistics (State Exami-
nation Center [SEC], 2024), preliminary survey
findings, and recent research on skills mis-
matches in Azerbaijan’s labor market (Amirova
& Valiyev, 2021; Alakbarova, 2024; AmCham,
2024), this study is guided by the following
questions:

1. How are public administration-focused un-
dergraduate programs aligned with the compe-
tencies required or expected by the governmental
bodies in Azerbaijan?

SUB RQ1. How do recent graduates of public
administration-focused undergraduate programs
perceive the alignment of their academic pro-
grams with career requirements in governmental
bodies in Azerbaijan?

SUB RQ2. What key competencies do gov-
ernmental bodies in Azerbaijan expect from the
candidates to fulfill their job responsibilities?

2. How should the recruitment process be de-
signed to reflect the skills of the graduates of
public administration-focused programs?

PURPOSE OF THE STUDY

The purpose of this study is to explore the
alignment between public administration-focused
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undergraduate programs of public universities
and the career requirements of governmental
bodies in Azerbaijan from three aspects. We
explored the first aspect of alignment through
the perceptions of graduates of public admin-
istration-focused undergraduate programs.
Those graduates were the people who intended
to work or had already worked in the govern-
mental bodies. Based on our preliminary data
and SEC statistics, we assumed that graduates
of the mentioned programs perceive that they
lack the skills and competencies to meet the
career requirements in governmental bodies,
and comprehensive research was necessary to
approve or disapprove our assumptions. Then
we explored the second aspect of alignment
through the SEC civil service exam questions
and the curricula. Therefore, we have endeavored
to identify if the SEC civil service exam questions
reflect the skills and competencies of the can-
didates who hold a bachelor’s degree from
public administration disciplines at Azerbaijani
public universities. Finally, we explored the
third aspect of alignment through identifying
the key competencies that governmental bodies
expect from job candidates to effectively fulfill
their responsibilities. Additionally, the study
provides some suggestions or recommendations
on improving the curricula of public adminis-
tration-focused undergraduate programs to
meet the evolving career demands in govern-
mental bodies in Azerbaijan.

SIGNIFICANCE OF STUDY

The significance of the study lies in examining
the level of alignment of the skills and compe-
tencies gained throughout the public adminis-
tration-focused undergraduate programs with
the job requirements in the public sector entities.
The study provides evidence to inform cur-
riculum development in higher education in-
stitutions and may assist policymakers who
aim to enhance the pertinence and effectiveness
of public administration-focused higher edu-
cation programs.

The research findings could encourage uni-
versities to review and improve the curriculum

content of the programs, instructional strategies,
and competency acquisition quality to better
prepare graduates for positions in governmental
bodies. The findings can also help public or-
ganizations recognize the strengths and weak-
nesses of the higher education programs in
terms of job requirements. This may also con-
tribute to updating recruitment and workforce
development approaches.

Furthermore, the study may contribute to
bridging the literature gap regarding the align-
ment of the educational programs and job re-
quirements at governmental bodies in Azer-
baijan.

MATERIALS AND METHODS

To let insights and meanings come out
straight from the participants, this research
applied a qualitative research method (Creswell
& Creswell, 2018). This method was selected
to identify the details of the alignment between
academic undergraduate programs and job po-
sition requirements in governmental bodies,
and to apprehend the participants’ experiences
and explanations, instead of measuring variables
(Denzin & Lincoln, 2018). Qualitative approaches
also ensured flexibility to adjust to the findings
acquired in the study (Patton, 2015). Semi-
structured interviews and document analysis
were utilized for data collection.

The study, guided by the interpretivist par-
adigm, sought to investigate the graduates’ per-
ceptions about how well undergraduate pro-
grams in public administration prepare them
for job positions in governmental bodies. The
interpretivist paradigm helps to comprehend
social realities by means of the participants’
perspectives (Alharahsheh & Pius, 2020). The
target population in research refers to all indi-
viduals or organizations the researcher aims
to study to address the research questions
(Creswell, 2012). Specifically for this research,
the target population comprises graduates of
bachelor’s programs in public administration
disciplines of the Azerbaijani public universi-
ties. This group also includes stakeholders
such as the dean and professors of a public
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administration faculty from one of the public
universities, HR representatives from a ministry
involved in the government recruitment process,
and professionals from the State Examination
Center (SEC), who are mainly in charge of de-
signing the state examinations for civil service
positions in governmental bodies.

Both convenience and purposive sampling
have been applied to identify at least ten par-
ticipants: five graduates with a relevant bache-
lor’s degree, one dean, two course instructors,
one professional from the SEC, and one HR
representative. The graduates had been selected
based on their availability and willingness,
while the dean, two course instructors, one
professional from the SEC, and one HR repre-
sentative from a ministry involved in the gov-
ernment recruitment process, were deliberately
selected based on their institutional roles. Qual-
itative studies typically use small sample sizes,
as the focus is on collecting in-depth information
rather than broad generalizations. Data collection
continues until data saturation is achieved,
meaning no new themes emerge (Merriam &
Tisdell, 2016). Maruyama and Ryan (2014) em-
phasize that the strength of qualitative research
lies in the depth of analysis, compensating for
its smaller scope.

The participants’ context were investigated
across four sites related to their education and
organizations with which they were affiliated.
First, we interviewed graduates of public ad-
ministration disciplines in private educational
centers that prepare them for civil service ex-
aminations. These centers form a link between
students’ education and governmental employ-
ment and hence play a very vital role for the
participants, as Merriam and Tisdell (2016)
asserted about the importance of transitional
contexts. Second, to get a better understanding
of the curriculum and academic aims of these
programs, the dean and instructors of the public
administration faculty have been interviewed
at one of the state universities. Lastly, the pro-
fessional context included an HR representative
of a ministry and a relevant professional from
the SEC.

Azarbaycan maktabi. 2026. Ne3

To recruit participants, bachelor’s degree
graduates were identified through an exam
preparation center that prepares candidates
for civil service exams, and contacted via e-
mail, which included a cover letter explaining
the study’s aims and voluntary participation.
This aligns with Creswell’s (2012) suggestion
that in accessing a specific population, the use
of formal networks is appropriate. To recruit
the students from the educational centers, the
researchers collaborated with the course di-
rectors, who helped to distribute recruitment
letters to their students. Invitation letters were
also mailed to the dean, the instructors, the
professional from the SEC, and the HR repre-
sentative from a ministry. Such specific recruit-
ment tactics make it possible to obtain access
to people with immediate involvement in public
administration education and government em-
ployment, which is in line with Schutt (2012),
who calls for institutional affiliation in participant
recruitment.

In this study, semi-structured interview ma-
terials and document analysis were incorporated
as the primary data sources. The interviews
were conducted virtually or in person, in each
interview, an exploration of curriculum align-
ment, skill gaps, and recruitment expectations
has been done through 8 to 10 open-ended
questions. The interview sessions have been
audio-recorded with the participants’ written
consents through which they were informed of
their rights, including withdrawal at any stage.
The interviews were complemented by docu-
ment analysis, with a focal point on the curricula
and relevant government documentation, in-
volving samples of the exams, descriptions of
jobs, and frameworks of competency, to capture
patterns and alignment gaps. To ensure trans-
parency and consistency, the collection of the
data was carried out through systematic and
replicable procedures. Through the data analysis
process, as suggested by Creswell and Creswell
(2018), we have transcribed the recorded in-
terviews, collected from the participants, in
every detail, and coded the data utilizing many
categories. This helped us to identify and express
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data models (visual representations) and themes
from the participants’ perspective. Throughout
the data analysis process, the data, categorically
and chronologically, have been organized, re-
viewed again and again, and coded continually.
A catalog of main concepts that emerged has
been described (Merriam, 1988, as cited in
Creswell & Creswell, 2018).

Trustworthiness is highlighted as the most
crucial element of research, regardless of
whether someone directly conducts a study or
uses another researcher’s work in his or her
study (Merriam and Tisdell, 2016). It refers to
validity, reliability, and ethical concerns in re-
search. It is proposed that qualitative researchers,
in any given study, should use at least two of
the eight suggested verification approaches
(Creswell, 1998, as cited in Anfara et al., 2002).

Credibility, transferability, dependability, and
confirmability are considered key criteria for
assessing the quality of qualitative research
(Guba & Lincoln, 1982, as cited in Anfara et al,,
2002). In this research, trustworthiness was
mainly ensured by credibility and transferability.
As well as credibility, which enhances internal
validity and participants’ accurate representation
(Lincoln & Guba, 1985, as cited in Merriam &
Tisdell, 2016), was secured with member check-
ing and triangulation. Particularly, data trian-
gulation was carried out by utilizing various
data sources for validating the findings (Denzin,
1978, as cited in Merriam & Tisdell, 2016).
Concerned with the applicability of the findings
to similar contexts, transferability has been en-
sured through providing a thick description of
the study setting and participants. This enables
readers to check the applicability of the findings
in their own contexts (Lincoln & Guba, 1985,
as cited in Merriam & Tisdell, 2016).

To address ethical concerns, the British Ed-
ucational Research Association (BERA, 2024)
guidelines for educational research were fol-
lowed. Study acceptance was secured before
data collection, and the permissions were ob-
tained from participating organizations.

RESULTS

While the interviews aimed to answer the
research questions, they also shed light on the
two assumptions we made before. Those as-
sumptions are listed as follows:

1. There is a potential skills and competency
misalignment between public administration
programs and job requirements in governmental
bodies in Azerbaijan.

2. The SEC civil service examination could
better reflect the knowledge and competencies
developed through undergraduate public ad-
ministration education in Azerbaijan.

THEMES

This research study explores the multifaceted
issues contributing to the alignment between
university graduates’ skills and competencies
and the evolving demands of careers in gov-
ernmental bodies in Azerbaijan. Based on the
data analysis, we retrieved four main themes
and eight sub-themes from the collected data
from the interviews. Theme 1 addresses the
misalignment between graduates’ skills and
competencies and career requirements, focusing
on both the theoretical-practical gap and the
pervasive skill deficiencies among the graduates
of public administration-focused bachelor’s
programs. In response to these challenges,
Theme 2 highlights the need for the improve-
ment of the mentioned academic programs,
emphasizing the enhancement of program de-
livery methods, curriculum development, and
the integration of modern technologies into
teaching practices. Furthermore, Theme 3 in-
volves existing recruitment process gaps, par-
ticularly the limitations of the current recruit-
ment system led by the SEC, and highlights the
need for competency-based hiring. Finally,
Theme 4 focuses on collaboration between gov-
ernmental bodies and universities that offer
public administration programs, emphasizing
the importance of strategic partnerships and
the role of internships and practical training in
preparing students for real-world professional
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environments. Overall, these themes provide a
comprehensive framework by analyzing and
addressing key issues in graduate employability
and educational reform.

The list of the main themes and their sub-
themes is as follows (see Table 1).

Misalignment between the graduates’
skills/competencies and career
requirements

The first theme and its sub-themes have
been retrieved from interviews with the SEC
professional, HR representative of a ministry,
and the graduates of the public administration
programs. According to the SEC representative,
although the theoretical foundations are solid,

applicants often lack real-world practical ex-
perience. Internships, mentorships, and practical
assignments are obviously needed. This inter-
viewee noted the following points:

“We often see that candidates have difficulty
with analytical thinking and decision-making
during the stages of assessment.”

“The curricula provide a general under-
standing of public policy, but many graduates
do not have enough practical administrative
knowledge. Many potential employees have
strong theoretical knowledge but lack soft skills,
including communication, teamwork, and adapt-
ability.”

The HR representative from the ministry
identified significant competency gaps among
applicants, particularly in analytical thinking

Table 1 Themes and Sub-themes from Qualitative Data Analysis

Main Theme Sub-theme

Description

Misalignment between the
Graduates' Skills/Competencies
and Career Requirements

1. Misalignment between
Theory and Practice

There is a gap between the theoretical academic
knowledge provided by the public universities and the
practical skills needed in the job positions.

2. Skill Deficiencies Among
Graduates

Graduates often lack essential soft and technical skills,
which are required by governmental bodies for job positions.

Improvement of the Programs 1. Curriculum Improvement

Updating course content and structure to reflect current
career demands in governmental bodies.

2. Involving Modern
Technologies

Integrating digital tools, software, and technological
advancements into educational programs.

Recruitment Process Gaps 1. Competency-Based

Recruitment

Emphasizing skills and competencies in recruitment rather
than solely relying on theoretical academic knowledge.

2. Challenges of the SEC
Recruitment System

Difficulties and inefficiencies in the centralized recruitment
process managed by the SEC.

Collaboration between the
Universities and Governmental
bodies

1. Strengthening the
Connection between the
Universities and the
Government

Enhancing dialogue and strategic partnerships between
HEls and governmental bodies.

2. Practical Exposure through

Internships and Training
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Providing students with real-world experience through
structured internships and professional training.
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and foreign language proficiency. Many candi-
dates struggle to evaluate complex issues or
communicate effectively in international contexts.
These findings reflect a disconnect between
the academic preparation offered by universities
and the expectations of government employers,
highlighting a misalignment with expected soft
and technical skills. The HR professional ac-
cordingly noted: “The most common competency
gaps among candidates applying for government
positions are analytical thinking and foreign
language proficiency”

This finding echoes Amirova and Valiyev
(2021), who highlight a widespread mismatch
between university graduates’ competencies
and labor market expectations in Azerbaijan.

Improvement of the programs

While every higher education program re-
quires periodic improvement from time to time,
the study participants addressed specific points
that could help the public administration pro-
grams to better align with the career require-
ments in the governmental bodies. One of the
important aspects the interviewees touched
on was improving the curriculum in the first
place. The participants raised concerns about
the overly theoretical nature of university pro-
grams. The HR representative from the ministry
expressed concern that universities tend to
emphasize theoretical knowledge while ne-
glecting practical learning. “Many universities
primarily focus on theoretical knowledge and
do not emphasize leadership, analytical thinking,
and problem-solving.”

This aligns with findings by Silva and Garcia
(2019), who argue that traditional academic
models in many countries fail to prepare students
for the evolving needs of the public sector.

Moreover, the research participants who
graduated from the public administration-fo-
cused programs emphasized that new courses
should be included in the educational programs,
and technology should be utilized more while
delivering the courses. The next excerpts are
from the interviews with the graduates of the

given programs: “I would like communication
skills courses to be included in the curriculum.
It would also be great if the existing courses
were delivered in a more practical way and or-
ganized through discussions based on real-life
situations.”

In my opinion, the best practices of interna-
tional universities should be studied and com-
prehensively applied at our universities. At the
same time, the rapidly changing nature of state
and public relations should be thoroughly ana-
lyzed, and outdated Soviet-era models should
no longer be taught.

“I would like the organization of education
to be more digitalized and for online tools to
be used more extensively. I also wish greater
attention would be paid to the development of
students’ Information and Communication Tech-
nology (ICT) skills.”

On the other hand, the Dean of the faculty
noted that the curriculum has already been
updated to adapt to the new reforms. “For ex-
ample, when the government introduced new
reforms in civil service digitalization, we quickly
adapted our curriculum to include relevant
tools and approaches.”

The dean also added that the educational
programs for the public administration discipline
already involve practice-based learning, saying
the following:

We integrate policy labs, case studies, simu-
lations, and project-based learning into the cur-
riculum. Our leadership modules often include
workshops, seminars, and role-play exercises.
When it comes to digital governance, we work
with national platforms to expose students to
e-government tools and digital innovation proj-
ects being implemented in Azerbaijan. We also
invite experts from ministries and the ICT sector
to engage with students directly.

Additionally, the professors of the public ad-
ministration faculty emphasized that some of
the courses should be excluded from the higher
educational programs by saying:

Some subjects are being taught that are not
really necessary. For example, Azerbaijani history
is taught continuously from the first to the
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eleventh grade. It should be taught in such a
way that there is no need to study it again at
university. A student should know their national
history well, but in my opinion, repeating the
same subject at the university level is unneces-
sary.

For example, do students in public adminis-
tration programs need to study logarithms, the
cosine theorem, or Lagrange’s theorem? There
is no real need for these. Students become over-
whelmed, and when they sit for the civil service
exam, they find that the questions they face
are entirely different from what they studied.

The SEC representative also agreed that
some important updates on the curriculum of
the public administration-focused programs
are needed by expressing the following thoughts:
“Integrating policy analysis, budgeting tools,
and e-government systems into the curriculum
would enhance graduates’ preparedness.”

Recruitment process gaps

While discussing the SEC civil service exams,
a variety of aspects were mentioned by the
participants in terms of changing and improving
the current recruitment system. The SEC rep-
resentative shared the following thoughts on
the improvement of the examination process:
“To better evaluate graduates, exams could con-
sist of simulations or tasks that mirror real
government work scenarios. However, the exam
content is partly based on real job tasks, but
there is room to consider more applied and
case-based evaluations.”

The challenges of the recruitment process
are shared by the participants who graduated
from the given programs and the professors of
the programs at one of the sampled universities.
While one of the former students of the public
administration-focused programs mentioned
that they needed to go to an educational center
to prepare for the exam, the other interviewee
talked about the difficulties in choosing appro-
priate educational material to prepare for the
exam. One of the interesting statements on the
current recruitment system was as follows:
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“I want a placement of students in relevant
governmental institutions based on official re-
ferrals, not with any SEC exams like the current
procedure.” This suggests that the referrals
should be made by universities.

The participants who graduated from the
public administration faculty also addressed
some issues and challenges that the candidates
possibly face during the recruitment process.
Those issues and challenges include nepotism
and a lack of transparency in civil service in-
terviews. One participant articulated the concern,
stating, “With the points collected, it is not pos-
sible to get a job. To get a job, someone should
recommend you.” The claim points to the per-
ception that recruitment decisions can be sig-
nificantly affected by personal ties and weigh
more than the examination results. Also, another
participant stated:

In civil service, graduates take an exam and
come for an interview to be hired. However,
even though the interview is conducted, it is
already known in advance that the candidate
will not be hired. Therefore, it is important to
conduct these interviews transparently.

The statements indicate the participants’
concerns, suggesting the interview results can
be decided beforehand, so degrade trust in the
hiring pipeline.

Collaboration between the universities
and governmental bodies

The last theme and sub-themes mainly con-
sider the recommendations on how to more
deeply connect the universities that offer public
administration-focused programs and the gov-
ernmental bodies in Azerbaijan. In this manner,
the SEC representative suggested the following
statement by addressing the misalignment be-
tween the skills that the public administration
discipline provides and the skills required for
a career in the governmental bodies: “Internship
programs or mentorships could limit the gap
between education and practical skills.”

The HR professional called for stronger
ties between academia and public institutions,
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suggesting that more interaction would benefit
students and government alike: “Increased in-
teraction with the governmental bodies will
enhance students’ practical skills, deepen their
understanding of public sector work, and reshape
their perceptions of government jobs...” “Early
engagement with students would allow gov-
ernmental bodies to identify and attract moti-
vated and talented individuals before they grad-
uate...”

Similar concerns were raised in a position
paper by the American Chamber of Commerce
in Azerbaijan (AmCham, 2023), which high-
lighted weak coordination between universities
and employers as a key reason for skills mis-
match in Azerbaijan.

Moreover, the Dean of the public adminis-
tration faculty talked about the current situation
in terms of the collaboration between the uni-
versity and the governmental bodies by ex-
pressing the following sentences: “We have for-
mal agreements with numerous public bodies
that host our students for internships. These
are not just observational, as they involve active
participation in real projects.”

Finally, we reviewed documents that were
provided by one of the public universities that
offer public administration-focused programs.
The findings retrieved from the document,
where all the major and technical subjects were
listed, can be considered surprising when com-
pared to the findings from the interviews. As
such, a communication skills course is included
in the public administration programs in Azer-
baijani and in English, namely “Business and
academic communication in the Azerbaijani
language” and “Business and academic com-
munication in English”. However, all parties in
the interview process mentioned that the grad-
uates of public administration programs lack
communication skills.

DISCUSSION

In the study, the emerging patterns illustrate
that the alignment of the public administra-
tion-focused programs and career requirements

at the governmental bodies in Azerbaijan is
yet insufficient in spite of reforms carried out,
so far, to optimize the quality and content of
higher education and public service. The public
administration-focused educational programs
are expected to educate graduates, equipping
them with theoretical knowledge, critical think-
ing, and professional communication skills.
However, the findings of the study indicate that
the graduates are not sufficiently equipped
with the competencies that are demanded by
the job positions of civil service. This aspect
resonates with earlier findings by Amirova and
Valiyev (2021), which suggest a broader mis-
alignment between the university programs
and labor market demands.

Focusing on the mismatch of the graduates’
acquired competencies and the job position re-
quirements in the civil service at governmental
bodies, the first theme of the findings clearly
illustrates this shortage. This becomes more
noticeable in terms of critical thinking, profes-
sional communication, and using a foreign lan-
guage, especially English, for professional pur-
poses. The previous view by Bromell (2010)
and Edwards et al. (2012) also supports this
point, which suggests that university public
administration programs should sufficiently
equip graduates with both theoretical and trans-
ferable skills, considering that job positions of
governmental bodies demand candidates who
can handle intricate information, communicate
effectively and efficiently, and make informed
and rational decisions in real-world situations.
Looking from the graduates’ perspectives, which
persistently stress the graduates’ shortcomings
in these competencies, signals that the under-
graduate programs are experienced mostly in
classrooms and lead to insufficiency in terms
of real work experience. The finding also has
similarities with the earlier points made by
Silva and Garcia (2019) and Amirova and Valiyev
(2021), which drew attention to the alignment
of theory and real-world experience.

The assumed mismatch is particularly note-
worthy in the Azerbaijani context, while the
governmental organizations themselves are in
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a transformation process, trying to respond to
technological and management reforms. Ac-
cording to Khalilov and Huseyn (2022) and the
World Bank (2023), the Azerbaijani public
sector is facing a significant demand for en-
hancing operational performance and account-
ability, which requires cadres who can make
initiatives, demonstrate flexibility, and apply
theoretical knowledge appropriately. Approach-
ing the discourse from this angle, the identified
skill gaps that the participants have drawn at-
tention to is also a governance concern, besides
education. As Edwards et al. (2012) and Khalilov
and Huseyn (2022) discussed the point as well,
failing to prepare graduates appropriately leads
to affecting the functions and quality of per-
formance of governmental bodies.

Logically following the first theme, program
improvement emerges as the second theme.
Accordingly, participants argue that curriculum
revision should be carried out, and more practical
learning components should be included in it.
They have also pointed to enhancing the appli-
cation of modern technologies in the education
process. These findings resonate with Cleary
and Van Noy’s (2014) and Silva and Garcia’s
(2019) opinions, which suggest that public ad-
ministration education programs should be
transformed to align with the public sector’s
needs. Especially, the findings illustrate that
the educational programs stay mainly theory-
based, and the insufficiency of the curriculum
content surfaces. However, in this regard, the
way of teaching and evaluating the content is
proportionally crucial as well. As also discussed
by Edwards et al. (2012) and Bromell (2010),
even if HEIs incorporate pertinent subjects in
their curricula, it should be ensured that they
are delivered in an appropriate way to develop
graduates’ transferable skills in accordance
with factual knowledge. Also, the analysis of
relevant documents sheds light on a crucial
nuance that supports this theme. Although the
curricula incorporate some critical thinking
and professional communication courses in
Azerbaijani and English, the research participants
persistently highlighted the transferable skills
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as a significant shortcoming for the graduates.
Such inconsistency brings to attention the fact
that it is not just about the lack of or surplus of
relevant courses in the curricula, but also about
instructing and assessing them in an effective
way.

The findings’ third emerging theme sheds
light on gaps in the recruitment process at the
governmental bodies in Azerbaijan. It points
to the misalignment between what is taught in
the public administration-focused undergraduate
programs and the requirements of the civil
service examination for hiring. As determined
by the Law of the Republic of Azerbaijan on
Civil Service (2000), the Cabinet of Ministers
of the Republic of Azerbaijan (2017), and SEC
(2025), the civil service recruitment approach,
which is legally in the responsibility of the SEC
and implemented through testing and interview
stages, is formally merit-based. Yet the inter-
viewees argued that the existing examination
approach is not sufficiently effective to ade-
quately assess the competencies required for
the civil service positions. As well as the repre-
sentative of the SEC interviewed stressed the
importance of incorporating real-world work
simulations into the exams to enhance the ef-
fectiveness of merit-based selection, which
draws attention to the same point. Similarly,
the importance of this aspect is discussed by
the OECD (2020), which suggests that merit-
based approaches can be more effective if they
appropriately evaluate candidates’ transferable
skills in addition to technical or theoretical
knowledge.

The view that the graduates strongly need
to go to private preparatory centers to prepare
to be successful at the SEC exams is predominant
among the participants. This notion raises se-
rious questions about alignment between the
competencies taught in the undergraduate
public administration-focused programs at the
universities and the quality of teaching and as-
sessing them as well. Furthermore, if the grad-
uates predominantly need external training to
pass both the testing and interview stages of
the civil service examination, this points to an
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alignment gap between the competences offered
by the universities and the requirements of the
civil service job positions.

Collaboration between HEIs and govern-
mental bodies is discussed under the fourth
theme. It suggests an insightful mechanism to
advance with. The importance of internship
and mentorship programs and of more effective
cooperation between universities and govern-
mental bodies emerges from the data. This
notion also echoes the suggestions made by
Cleary and Van Noy (2014), which emphasize
the necessity of sustained cooperation between
universities and governmental institutions to
enhance the alignment of educational programs
with the requirements of job positions at those
institutions. The dean interviewed stated that
they have agreements with governmental or-
ganizations to organize and regulate internship
programs. This resonates with the findings by
Mammadov (2019), which emphasize ongoing
efforts to enhance collaboration between uni-
versities and governmental bodies in Azerbaijan.
He also argues that internships, development
programs, and research projects have become
more common, providing students with signif-
icant experience in government agencies. Al-
though this is a positive sign, the remarks made
by the graduates point to the need to intensify
and broaden the process to enhance alignment
of the learning outcomes and job requirements
and to support students’ preparedness for real-
world professional assignments. The argument
is also supported by AmCham'’s (2023) findings,
which articulate weak coordination between
HEIs and employers as a key reason for skills
misalignment in Azerbaijan.

Bringing together the data sets, it seems
that the misalignment is a series of partial
shortcomings rather than a one-sided insuffi-
ciency within the education system, recruitment
process, and education-industry or education-
employer relationships.

Furthermore, the study points to competency
gaps; however, it does not systematically evaluate
the graduates’ performance through observation
or real-time observations; instead, it is mainly

based on the data self-reported and perceived
by the participants. This interpretive procedure
is reliable within qualitative frameworks but
curbs some claims’ empirical validity.

The findings of the study have crucial impli-
cations for tertiary education policy, recruitment
reforms in governmental bodies, and curriculum
development in public universities. Primarily,
universities could review the content of the
curriculum, enhance the effectiveness of deliv-
ering it, exclude outdated subjects, and incor-
porate skills-based, experiential learning relevant
to real-world experiences. Improvement of the
faculty members’ practical and technological
competency and sKkills will be one of the vital
points in this regard. Second, the recruitment
approach, which is carried out by the SEC,
should be improved toward a more practical,
skills-based model. Involving applied simulations,
case-based evaluations, and pre-regulated in-
ternships as a part of the hiring pipeline could
increase fairness and readiness of the candidates
for the positions. Third, there is a significant
need to enhance institutionalized cooperation
between HEIs and governmental bodies. Mul-
ti-agency curriculum committees, guest lecturers
from governmental organizations, long-term
internship schemes, and systems for tracking
graduates may facilitate continuous alignment
between tertiary education and job position
requirements of the governmental bodies.

The strength of the study lies in its usage of
various qualitative informants, such as the grad-
uates, faculty members, the dean, the HR pro-
fessional, and the SEC representative, which
enhances the findings’ credibility. Implementing
triangulation through interviews and document
review also added depth to the data, enabling
it to make a comparison between institutional
purposes and perceptions of real-world expe-
rience.

LIMITATIONS

Nevertheless, the study’s relatively small
sample size brings limitations to its generaliz-
ability. In addition, the selection of participants
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was limited to a small number of institutions,
which potentially overlooks variations or reforms
being implemented in other HEIs. On the other
hand, social desirability bias could have an im-
pact on responses from representatives of the
institutions, especially when discussing the ef-
fectiveness of the curriculum or efforts for col-
laboration.

Also, the study has not touched on the con-
tent, structure, and other possible details of
the 2nd phase of the civil service examination
(interview phase) and has only explored the
1st phase, which was about the standardized
test exam. Therefore, it has limited insights
into the effectiveness of the examination.

The study has been conducted only in one
educational setting to understand how public
administration-focused undergraduate programs
are established. This means the data we have
collected is less likely to depict a general picture
of the Azerbaijani higher education system re-
garding the given undergraduate programs.

Considering the interviewing process has
included only one hiring person from one min-
istry, the collected data is less likely to apply to
all the government bodies. More precisely, in
the hiring process, each state entity may have
specific expectations for its future employees

Future studies can examine disparities in
graduate preparedness at a broader number of
HEIs, assess the curriculum reform implemen-
tations, and evaluate the outcomes of internship
programs on employment practice at govern-
mental bodies in Azerbaijan.

CONCLUSION

This study provides substantial insight into
the alignment between public administration-
focused bachelor’s programs and the competency
requirements of governmental bodies in Azer-
baijan. All primary research questions have
been addressed effectively through qualitative
interviews with graduates, faculty, and repre-
sentatives from governmental bodies, including
an HR representative from a ministry and a
SEC representative.
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The study demonstrates a misalignment be-
tween the academic preparation offered by
public administration-focused programs and
the practical competencies expected by em-
ployers in governmental bodies, thereby af-
firming the first assumption of the researchers.
The data revealed that graduates often lack
crucial soft skills such as communication and
practical administrative abilities, despite having
a strong theoretical foundation from their bach-
elor’s degrees. This gap between theory and
practice underscores the need for enhanced
practical training and curricular reforms. More-
over, the study emphasizes significant short-
comings in the current recruitment system.
The participants, particularly graduates, voiced
concerns about the SEC examination system,
citing issues with its transparency and fairness.
They indicated that the SEC civil service exam-
ination does not sufficiently reflect the compe-
tencies developed during their university edu-
cation. To address this issue, the recruitment
design should adopt competency-based evalu-
ations, more real-world simulations, and
strengthen university-public employer collab-
oration or; more broadly, university-labor market
collaboration. In conclusion, the data collected
not only answers the research questions but
also supports the initial assumptions, painting
a clear picture of opportunities and challenges
for better alignment between public adminis-
tration discipline students’ academic preparation
and employment requirements in governmental
bodies. Therefore, strategic reforms in curricu-
lum design and institutional collaboration are
crucial aspects for bridging this divide.
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ANNOTASIYA

Mduasir dovrda informasiya-kommunikasiya texnologiyalarinin, sini
intellektin va boyik verilanlarin (Big data) tetbigi tehsil sisteminda
idareetma mexanizmlarinin yeniden qurulmasi zaruratini yaradib. Bels ki,
ananavi keyfiyyat taminati yanasmalarinin rageamsal muhitin ¢oxolcilt
va dinamik xarakterini tam shata etmadiyi misyyan edilib. Tedgigatin
asas magsadi regamsal tahsilds idaraetma keyfiyyatinin dlgtilmasi ti¢lin
konseptual ¢argivanin formalasdirilmasi va sistemli indikatorlar modelinin
islonib hazirlanmasidir. Tedgigat gargivasinda nazari tahlil v movcud
metodoloji yanagmalarin mugayisali tahlili metodlarindan istifada olunub,
asas metodoloji yanasmalar - DelLone ve MclLean modeli, Balanced
Scorecard (Balanslasdinimig Gostericilor Sistemi), Learning Analytics
(Tolim Analitikasi) ve TQM (Total Quality Management - mumi keyfiyyat
idaraetmasi) prinsipleri aragdirilib. Aparilan tahlil gostarib ki, bu yanagsmalarin
har biri idareetma keyfiyyatinin miayyan aspektlorini shate etsa ds,
onlarin ayri-ayriligda tatbigi reqemsal tahsil mihitinin kompleksliyini tam
aks etdirmir. Bu sebabdan, tedgigatda geyd olunan modellarin inteqgrasiyasi
asasinda vahid konseptual ¢arciva taklif edilib. Toklif olunan model
idaraetma keyfiyyatinin sistem keyfiyyati, informasiya keyfiyyati, idarsetma
effektivliyi, istifadagi mamnuniyyati, analitik imkanlar va davamli inkisaf
kimi asas komponentlar (izre giymatlondirilmasini nazarda tutur. Bu
yanasma idaraetma proseslarinin daha obyektiv, sistemli va naticayonli
sokilda olglilmasina imkan yaradir. Natice etibarils, regamsal tehsilda
idaraetma keyfiyyatinin artirilmasi tiglin integrativ indikatorlar sisteminin
tatbiginin zaruri oldugu asaslandirilib. Eyni zamanda bu model ali tahsil
muassisalarinde gararverma proseslarinin optimallasdiriimasina ve
resurslarin daha samarali idara olunmasina tohfe vera bilar. Galacak
tedgiqatlarda modelin empirik yoxlanilmasi ve muxtalif universitetlorda
totbigi onun praktik shamiyyatini daha da giiclendirs bilar.

Acar sozlar: Ragamsal idaraetms, ali tahsil, reqamsal tahsil, DeLone va
McLean modeli, Balanslagdiriimis Gostaricilar Sistemi (Balanced Scorecard),
talim analitikasi (Learning Analytics), Umumi Keyfiyyatin idare Edilmasi
(Total Quality Management - TQM), keyfiyyatin giymatlandirilmasi.
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Fataliyeva A. (2026). Evaluation of
Digital Governance in Higher In the modern era, the application of information and communication
Education Institutions: technologies (ICT), artificial intelligence (Al), and big data has neces-
A Comparative Analysis of sitated the restructuring of management mechanisms within the ed-
Contemporary Assessment Models ucation system. In this context, traditional quality assurance
gijg?:s'/‘z/';{‘;ﬁgﬁ;ﬁfﬁf;ﬁgﬁg approaches have been found to be insufficient to fully address the
B A multidimensional and dynamic nature of the digital environment. The
main objective of this study is to develop a conceptual framework and
a systematic indicator model for measuring the quality of manage-
ment in digital education. The research employs theoretical analysis
and comparative analysis of existing methodological approaches, fo-
cusing on the DeL.one and McLean Model, Balanced Scorecard (BSC),
Learning Analytics, and Total Quality Management (TQM). The analy-
sis demonstrates that although each of these approaches addresses
specific aspects of management quality, none of them, when applied
independently, fully captures the complexity of the digital education
environment. Therefore, the study proposes a unified conceptual
framework based on the integration of these models. The proposed
framework evaluates management quality through key components,
including system quality, information quality, management effective-
ness, user satisfaction, analytical capacity, and continuous improve-
ment. This approach enables a more objective, systematic, and
results-oriented assessment of management processes. Conse-
quently, the study demonstrates the need to implement an integrated
indicator system to enhance the quality of management in digital ed-
ucation. Furthermore, the proposed model can help optimize deci-
sion-making processes and improve resource management in higher
education institutions. Future research should focus on the empirical
validation of the model and its application across different universities
to further strengthen its practical significance.
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Ali tohsil miiassisalarinda ragamsal idaraetmanin giymatlandirilmasi

GiRIS

Miasir dovrds ragamsal transformasiya ali
tohsil sisteminds idareetma yanasmalarinin
yeniden formalasmasini sartlondiran asas
amillardan biri kimi ¢ixis edir. Informasiya-
kommunikasiya texnologiyalarinin siiratli
inkisafi, boyiik verilonlarin analizi, siini intellekt
va rogamsal platformalarin genis tatbiqi tahsil
miiassisalarinin faaliyyat mexanizmlarini kokli
sakilda dayisib. Bu dayisikliklar yalniz tadris
prosesinin ragamsallasmasi ilo mahdudlasmir,
eyni zamanda idareetmo sistemlorinin effek-
tivliyinin, saffafliginin va naticeyonliiliiytiniin
artirilmasini da teleb edir (OECD, 2022; Mabotha
& Ngcamu, 2025).

Ali tohsil miiassisalorinds idarsetma key-
fiyyatinin tamin olunmasi masalasi uzun
miiddatdir ki, elmi tadqiqatlarin asas istiqa-
moatlarindan biri hesab olunur. Lakin rogamsal
mithitde bu anlayis daha kompleks xarakter
alir vo yeni 6lgma meyarlarinin formalas-
dirilmasini zaruri edir. 9nanavi keyfiyyat to-
minati mexanizmlari artiq raqamsal tahsil
sistemlarinin dinamik va ¢oxo6l¢iilii strukturunu
tam oahato etmir. Bu baximdan, idarsetma
keyfiyyatinin olciilmasi liclin konseptual ¢or-
civalarin vo indikator sistemlarinin hazirlanmasi
xiisusi aktualliq kasb edir (Kettunen, 2012;
Hussein Alsharifi, 2023).

Ragoamsal tahsilda keyfiyyatin giymatlon-
dirilmasi yalniz naticalerin o6l¢lilmasi ilo deyil,
ham da proseslarin idara olunmasi, texnoloji
infrastrukturun effektiv istifadasi va gararverma
mexanizmlarinin optimallasdirilmasi ile six
baglidir. Bu istiqamatds informasiya sistem-
larinin ugur modellari, xtlisusila DeLone va
McLean modeli, elace da balanslasdirilmis
gostaricilar sistemi (Balanced Scorecard) kimi
yanasmalar mithiim nazari baza rolunu oynayir
(DeLone & McLean, 2003; Kaplan & Norton,
1996). Eyni zamanda Learning Analytics va siini
intellekt asasli yanagmalar tohsil idaragiliyinda
keyfiyyatin dl¢iilmasi liclin yeni imkanlar yaradir
(Chatti etal., 2012; Siemens & Baker, 2012).

Azarbaycanda da tohsil sisteminin modern-
lasdirilmasi ve ragamsal transformasiyasi dovlat

siyasatinin prioritet istigamatlarindan biri kimi
miiayyan edilib. “Tehsil haqqinda” Azarbaycan
Respublikasinin Qanunu va “Azarbaycan
Respublikasinda tshsilin inkisafi tizra Dovlat
Strategiyasi” tohsilda keyfiyyatin artirilmasi va
idaraetmsa sistemlarinin tekmillasdirilmasi ii¢ciin
hiiquqi ve institusional baza yaradir (Tahsil
haqqinda Qanun, 2009; Dévlat Strategiyasi,
2013). Bununla yanass, ali tahsil miiassisalarinda
daxili keyfiyyat tominati mexanizmlarinin tatbiqi
idaroetmoa proseslarinin sistemli sakilda
giymatlandirilmasina imkan verir.

Moévcud elmi adabiyyatlar gostarir ki, raqgam-
sal transformasiya tehsil idaragiliyinda yeni
cagirislarla yanasi, genis imkanlar da yaradir.
Bununla bels, bu proseslarin effektiv idara
olunmasi ligclin vahid konseptual ¢arcivenin vo
6lctila bilan indikatorlarin muayyan edilmasi
zaruridir. Taqdim olunan maqalanin asas
magsadi ali tohsil miassisalorinda rogamsal
tohsilda idaraetma keyfiyyatinin 6l¢iilmasi ticiin
konseptual ¢arcivenin formalasdirilmasi ve mii-
vafiq indikator sisteminin islanib hazirlanmasidir.
Todqiqat ¢arcivesinde movcud nazari yanas-
malar, beynalxalq tacriiba tahlil edilir ve ro-
gomsal idarsetma miihitina uygun inteqrativ
giymatlondirma modeli taklif olunur.

Belalikls, tadqiqatin elmi yeniliyi reqamsal
transformasiya saraitindo ali tohsil idaragiliyinda
keyfiyyatin dl¢tilmasi ticlin kompleks va sistemli
yanasmanin irali siiriilmasi ile xarakteriza
olunur. Bu yanasma hom nazari, hom do praktik
baximdan ali tahsil miiassisalarinin idarsetma
effektivliyinin artirilmasina tohfa vers bilar.

Ragamsal transformasiya ali tahsil sisteminda
idarsetma keyfiyyatinin giymatlondirilmasi
masalasini kokli sakilde yenidan aktuallasdirib.
9nanavi idaraetma va keyfiyyat tominati yanas-
malari, 9sasan, statik gostaricilora ve naticayonlii
meyarlara asaslandigi halda, reqgemsal miihitda
idareaetma ¢oxo6lcilii, dinamik ve malumat asash
xarakter alib. Bir ¢ox tedqiqatcilar geyd edir
ki, movcud qiymatlondirma mexanizmlari
ragomsal tahsil sistemlarinin kompleksliyini
tam ahats etmir va yeni metodoloji yanasmalarin
formalasdirilmasi zaruridir. Masalan, Dirham
Al-Fraihat ve hammiialliflari elektron 6yranma
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sistemlarinin ugurunun qiymatlandirilmasi iizre
apardiqlar1 empirik tadqiqatda gostarirlar ki,
tohsil sistemlarinin effektivliyi yalniz naticalarle
deyil, ham da sistem keyfiyysti, informasiya
keyfiyyati vo istifade¢i mamnuniyyati kimi
coxsayli indikatorlarla 61¢tilmalidir (Al-Fraihat
et al.,, 2020). William H. DeLone va Ephraim R.
McLean torafindan irsli stiriilon informasiya
sistemlarinin ugur modelinda gostarilir ki, har
hans1 idarsetma sisteminin effektivliyi sistem
keyfiyyati, informasiya keyfiyyati ve istifads
naticalarinin inteqrasiyasi asasinda giymatlan-
dirilmolidir (DeLone & McLean, 2003). Bu
yanasma ragamsal tohsil miihitinds idarsetma
keyfiyyatinin 6lciilmasi iiglin fundamental nazari
baza rolunu oynayir.

Bununla yanasy, strateji idarasetma sahasinda
Robert S. Kaplan va David P. Norton tarafindean
taklif olunan balanslasdirilmis gostaricilar sis-
temi idaroetma faaliyyatinin yalniz maliyya
naticalari ilo deyil, ham ds daxili proseslar,
Ooyronma va inkisaf, eloco do miisteri (tehsil
kontekstinda talaba) mamnuniyyati kimi in-
dikatorlar vasitasile o6l¢iilmasinin vacibliyini
vurgulayir (Kaplan & Norton, 1996). Bu yanasma
ragamsal tahsil idaraciliyinda keyfiyyatin
coxOlciilii giymatlondirilmasi tictin mithiim kon-
septual ¢arciva teqdim edir.

Roagamsal tohsil miithitinde malumat asash
idarsetma yanasmalarinin rolu da getdikcs ar-
tir. Mohamed Amine Chatti vo hammiislliflor
Learning Analytics modelini taqdim edarak
geyd edirlar ki, tahsil proseslarindan alda olunan
béyiik verilonlarin analizi idarsetma gararlarinin
optimallasdirilmasina va keyfiyyatin daha daqiq
oOlciilmasina imkan yaradir (Chatti et al., 2012).
Eyni zamanda George Siemens va Ryan Baker
isa vurgulayirlar ki, tahsil idaraciliyinds analitik
yanagmalarin tatbigi olmadan keyfiyyatin obyek-
tiv qiymatlandirilmasi miimkiin deyil (Siemens
& Baker, 2012).

Ragamsal transformasiya kontekstinds ali
tohsilds keyfiyyat tominatinin yenidan nazardan
kecirilmasi zarurati beynalxalq taskilatlar tora-
finden da xiisusi vurgulanir. Iqtisadi @makdaslhq
vo Inkisaf Tagkilat1 (OECD) geyd edir ki, rogamsal
ali tahsil miihitinda keyfiyyatin temin olunmasi
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liclin yeni standartlar, 6l¢ma mexanizmlari vo
indikator sistemlari formalasdirilmalidir (OECD,
2022). Bu isa movcud sistemlarin transforma-
siyaya uygunlasdirilmasinin vacibliyini géstarir.

Digar tarafden, Ahmed K. Hussein Alsharifi
imumi keyfiyyat idaroetmasi yanagmasini tahsil
sistemlarina tatbiq edarak bildirir ki, keyfiyyat
yalniz naticalorin deyil, biitiin idareetma pro-
seslarinin sistemli sakilda qiymatlandirilmasi
ilo tamin olunur (Hussein Alsharifi, 2023). Bu
yanasma ragamsal miihitde idarsetma key-
fiyyatinin kompleks xarakterini bir daha tas-
diglayir.

Azoarbaycan kontekstinds iso tohsilin key-
fiyyatinin artirilmas1 dovlat siyasatinin asas
istigamatlarindan biri kimi miiayyan edilib.
“Tahsil haqqinda” Azarbaycan Respublikasinin
Qanunu va “Azarbaycan Respublikasinda tahsilin
inkisafi tizra Dovlat Strategiyasi”’nda tohsil sis-
teminin modernlasdirilmasi vo keyfiyyat tominati
mexanizmlarinin tokmillasdirilmasi prioritet
kimi geyd olunur. Lakin bu sanadlarda ragamsal
idarsetma miihitine uygun konkret 6lgma
indikatorlari sistemli sakilda islanmayib.

Belalikls, movcud elmi yanagmalar vo praktiki
vaziyyat gostarir ki, reqgamsal transformasiya
soraitinds ali tahsil miiassisalarinds idareetma
keyfiyyatinin 6l¢tilmasi problemi hala da tam
hallini tapmayib. Problemin mahiyyati ondan
ibaratdir ki, mévcud giymatlondirma modellari
rogemsal miihitin kompleksliyini, malumat
asasli idaraetma xiisusiyyatlorini vo coxol¢iili
keyfiyyat gostericilorini tam shats etmir. Bu
isa vahid konseptual ¢arcivenin va sistemli in-
dikatorlar modelinin hazirlanmasini zaruri edir.

Mahz bu zarurat taqdim olunan tadqiqatin
asas problemini taskil edir vo ali tahsil miias-
sisalorinde rogomsal idarsetma keyfiyyotinin
daha obyektiv, sistemli va 6l¢tila bilan sakilda
giymatlandirilmasina yonalmis yeni yanas-
malarin islonmasina ciddi ehtiyacin oldugunu
gostarir.

METODOLOJi YANASMALARIN TOHLILI

Ragamsal tahsilda idarsetma keyfiyyatinin
6lciilmasi masalasi miixtalif elmi yanasmalarin
inteqrasiyasi asasinda formalagsir va bu sahada
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bir ne¢s asas metodoloji model xiisusi shamiyyat
kasb edir. Bu modellar idaraetms effektivliyinin
coxOlciilii giymatlandirilmasine imkan yarat-
magla yanasi, raqemsal transformasiya sora-
itinda yeni indikatorlarin miiayyen edilmasina
da zemin yaradir.

Informasiya sistemlarinin ugurunun qiy-
moatlandirilmasi sahasinda DeLone vo McLean
modeli genis istifada olunan metodoloji yanas-
malardandir (DeLone & McLean, 2003). Modelin
ragomsal tohsil miihitine totbiqi idarsetma
keyfiyyatinin miixtalif komponentlar iizre kom-
pleks sakilde giymatlondirilmasinae imkan
yaradir. Eyni istigamatda, Al-Fraihat ve ham-
miislliflori e-6yroenma sistemlarinin giymat-
loandirilmasi zamani ¢ox6lciilii indikatorlarin
tatbiginin zaruriliyini geyd edir ve gostarirlar
ki, sistemin uguru yalniz texnoloji deyil, ham
da pedaqoji va tagkilati faktorlarla muayyan
olunur (Al-Fraihat et al.,, 2020).

Strateji idaraetma sahasinda ise Kaplan va
Norton tarafindan taklif edilmis Balanced
Scorecard yanasmasi xiisusi shamiyyat koasb
edir. Bu model idarsetma faaliyyatinin dord
asas Olcli lizro - maliyya naticalori, miistari
(tahsil kontekstinda talaba) mamnuniyyati,
daxili proseslar ve 0yranma-inkisaf perspek-
tivlari lizra qiymatlondirilmasini nazards tutur
(Kaplan & Norton, 1996). Miialliflar qeyd edirlar
ki, toskilatin effektiv faaliyyati yalniz maliyyo
gostaricilari ila deyil, geyri-maddi indikatorlarin
da nazara alinmasi il tamin olunur. Bu yanasma
ali tahsil miiassisalarinda idarsetms keyfiy-
yatinin kompleks giymatlondirilmasi tiglin genis
totbiq imkanlarina malikdir. Biggs (2014) ise
ali tehsilde konstruktiv uygunluq prinsipini
irali siirarak tadris va idaraetma proseslarinin
magqsad, faaliyyat ve qiymatlandirma kompo-
nentlari arasinda uygunlugun temin edilmasinin
keyfiyyatin asas gostaricisi oldugunu vurgulayir.

Ragamsal miihitds idaraetma keyfiyyatinin
6lciilmasi liclin mithiim yanasmalardan biri do
Learning Analytics modelidir. Chatti vo ham-
mislliflor bu modeli taqdim edarak bildirirler
ki, tohsil proseslarindan alds olunan verilanlarin
analizi idaraetma gararlarinin optimallasdiril-
masina va tahsil keyfiyyotinin daha obyektiv

giymatlondirilmasina imkan yaradir (Chatti et
al,, 2012). Siemens va Baker isa Learning Ana-
Iytics va Educational Data Mining yanasmalarinin
tohsil sisteminda davranis ve akademik gos-
toricilarin tahlili iclin mithiim vasita oldugunu
geyd edirlar (Siemens & Baker, 2012). Jisc
(2020) hesabatinda da vurgulanir ki, Learning
Analytics alatlari ali tohsil miiassisalarinda
idaraetma gararlarinin malumat asasli gabul
edilmasini tomin edir vo keyfiyyatin ol¢lilma-
sinda yeni imkanlar yaradir.

Umumi keyfiyyat idaraetmasi (Total Quality
Management - TQM) yanasmasi da tahsil ida-
raciliyinda genis tatbiq olunan metodoloji isti-
gamatlarden biridir. Hussein Alsharifi (2023)
geyd edir ki, TQM prinsiplarinin tahsil sistemina
totbiqi keyfiyyatin davamli sokilda tokmillas-
dirilmasina va biitiin idarsetma proseslarinin
sistemli qiymatlondirilmasina sarait yaradir.
Kettunen (2012) iso ali tohsilds daxili ve xarici
keyfiyyat auditlarinin tatbiqinin idaraetmsa ef-
fektivliyinin artirilmasinda miihiim rol oynadigini
vurgulayir. Bu yanasmalar gostarir ki, keyfiyyat
yalniz natice deyil, davamli proses kimi
giymeatlandirilmalidir.

Bununla yanasi, ragamsal transformasiya
kontekstinda beynalxalq taskilatlarin yanas-
malar1 da xiisusi shamiyyat dasiyir. I9IT
(OECD,2022) hesabatinda qeyd edilir ki,
ragamsal ali tehsil sisteminda keyfiyyatin tamin
olunmasi iigiin yeni standartlar va indikatorlar
formalagdirilmalidir. Mabotha ve Ngcamu (2025)
iso ali tohsilde ragemsal transformasiyanin
sistemli tohlili asasinda gostarirlar ki, idareetma
keyfiyyatinin 6lciilmasi liciin texnoloji, taskilati
va insan resurslari faktorlarinin inteqrativ
sokilde nazars alinmasi vacibdir. Wulan Sari
vo hammislliflor (2025) da tahsil idaraet-
masinda Kkeyfiyyotin giymatlondirilmasinin
ragamsal transformasiya ila six bagli oldugunu
va yeni 6lgma metodlarinin tatbiginin zaruriliyini
vurgulayirlar.

Belalikls, aparilan tahlil gostarir ki, mévcud
metodoloji yanasmalar idaraetma keyfiyyoatinin
miixtalif aspektlarini ahats etsa da, onlarin
ayri-ayriligda tatbigi regemsal tahsil miihitinin
kompleksliyini tam aks etdirmir. Bu sababdan,
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ali tahsil miiassisalorinda regamsal idareetma
keyfiyyatinin 6l¢lilmasi liciin bu yanasmalarin
inteqrasiyas1 asasinda vahid konseptual cor-
¢ivenin formalasdirilmasi zaruridir.

Roagamsal tahsilds idarsetma keyfiyyatinin
Olciilmasi maqgsadile moévcud metodoloji
yanasmalarin inteqrasiyasi asasinda konseptual
corciva formalasdirilib. Bu ¢argive DeLone vo
McLean modeli, Balanced Scorecard yanasmasi,
Learning Analytics vo TQM prinsiplarinin sin-
tezina asaslanir. Taklif olunan model idarsetma
keyfiyyatinin ¢oxolgllii qiymatlondirilmasina
imkan veran asas indikator bloklarini ahate
edir.

Taklif olunan models asasan idarsetma
keyfiyyati yalniz texnoloji gostaricilarla deyil,
ham da tagkilati ve insan faktorlarinin inteq-
rasiyasi asasinda qiymatlandirilmalidir. Bu
yanasma Mabotha ve Ngcamu (2025) terafinden
irali siirtilen ragemsal transformasiya modelina
uygundur.

[9IT (OECD,2022) torafinden taklif olunan
ragamsal tahsil standartlarina uygun olaraq
hazirlanmis bu indikatorlar sistemi tahsil
miiassisalarinda idaraetma keyfiyyatinin obyek-
tiv 6l¢iilmasine imkan verir.

Aparilan tadqiqat gostarir ki, bu yanasmalarin
inteqrasiyasi idaraetma keyfiyyatinin daha daqiq

Ragamsal tahsilda idaraetma keyfiyyatinin asas komponentlari

Komponent Tasviri Nozari asas

Sistem keyfiyyati Ragamsal platformalarin funksionalligi va sabitliyi DeLone & McLean (2003)
informasiya keyfiyyati Malumatlarin dagigliyi va al¢atanligi DeLone & McLean (2003)
idaraetma effektivliyi Qararverma stirati va diizginliyu Kaplan & Norton (1996)

Istifadaci mamnuniyyati

Tolaba va miiallimlarin raziliq saviyyasi

Al-Fraihat et al. (2020)

Analitik imkanlar Data asasli gararverma saviyyasi

Siemens & Baker (2012)

Davamli inkisaf

Keyfiyyatin davamli takmillagdirilmasi

TQM (Hussein Alsharifi, 2023)

Cadval 2 idareetma keyfiyyatinin liilmasi ligiin indikatorlar sistemi

Komponent indikator Olgma iisulu
Sistem keyfiyyati Platformanin isloma sabitliyi (%) Texniki monitoring
Sistem keyfiyyati Sistemin ytiklanma siirati Vaxtin olgtlmasi
informasiya keyfiyyati Malumatlarin yenilanma tezliyi Statistik analiz
informasiya keyfiyyati Malumatin dagiglik saviyyasi Audit

idaraetma effektivliyi

Qararverma miiddati

Miigayisali analiz

idareetma effektivliyi Strateji planlarin icra saviyyasi KPI analizi
Istifadaci mamnuniyyati Tolaba mamnuniyyati indeksi Sorgu
Istifadagi mamnuniyyati Miiallim mamnuniyyati Sorgu
Analitik imkanlar Learning Analytics tatbiqi saviyyasi Sistem analizi
Davamli inkisaf Keyfiyyat auditlorinin say Hesabat
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Cadval 3 Konseptual modelin integrativ strukturu

Yanagma Totbiq sahasi

Modelda rolu

DeLone & McLean Sistem va informasiya keyfiyyati

Texnoloji baza

Balanced Scorecard Strateji idaraetma Performans olgtimi
Learning analytics Data analizi Qararverma dastayi
TQMm Keyfiyyat idaraetmasi Davamli inkisaf

va sistemli 6l¢iilmasina imkan yaradir. Belalikls,
toklif olunan konseptual c¢orgivo ali tahsil
miiassisalarinds regomsal idaraetmanin effek-
tivliyinin artirilmasi iigiin praktik shamiyyate
malikdir.

Tadqiqat ¢arcivasinda formalasdirilmis kon-
septual model va indikatorlar sistemi mévcud
elmi yanasmalarin inteqrasiyasi ve tahlili asa-
sinda formalagdirilib. Bu asaslandirma idarsetma
keyfiyyatinin ¢ox0lciilii xarakterini sistemli
sokilda izah etmaya imkan verir.

[Ik névbadas geyd edilmslidir ki, reqemsal
tohsilde idarsetma keyfiyyoatinin qiymatlan-
dirilmasi li¢iin sistem va informasiya keyfiyyoti
asas baza komponentlari kimi ¢ixis edir. DeLone
va McLean informasiya sistemlarinin effek-
tivliyinin sistemin texniki sabitliyi voe malumat
keyfiyyati ilo birbasa bagh oldugunu vurgula-
yirlar (DeLone & McLean, 2003). Eyni yanasma
Aparicio, Bacao va Oliveira torafindan dastaklanir
va e-Oyronmo sistemlarinda strukturlasdirilmis
informasiya axininin keyfiyyatin asas elementi
oldugu geyd olunur (Aparicio et al,, 2016). Bun-
dan slave, Bond ve hammiialliflori reqemsal
transformasiya saraitinda texnoloji infrastruk-
turun idarosetmo effektivliyino tasirini xiisusi
geyd edirlar (Bond et al., 2018).

Qeyd olunan yanasmalar gostarir ki, roqamsal
tahsil miihitinds idaraetmsa keyfiyyatinin temin
olunmasi etibarli texnoloji infrastruktur va in-
formasiya resurslari ila six sakilda baghdir. Bu
kontekstda sistem va informasiya keyfiyyati
idaroetma komponentlorinin formalasmasina
tasir edan asas amillardan biri kimi ¢ixis edir.

Idaraetmsa keyfiyyotinin digar miihiim kom-
ponenti gararverma proseslarinin effektivliyidir.

Kaplan va Norton gostarirlar ki, taskilatin
nailiyyatlari yalniz maliyya gdstaricilari ils deyil,
hoam da daxili proseslarin samaraliliyi ile
6lctilmalidir (Kaplan & Norton, 1996). Bu fikir
Hiiseynzada ve 9zimova tarafinden dastakla-
narak tohsil idaraciliyinds qararvermanin sis-
temli taskili ils keyfiyyat arasinda birbasa alaga
oldugu vurgulanir (Hiiseynzads & 9zimova,
2025). Eyni zamanda Korimli idarsetma
problemlarinin hslli iiciin operativ va cevik
mexanizmlarin vacibliyini qeyd edir (Karimli,
2021).

Ragamsal tohsil miihitinds istifadagi mam-
nuniyyati do idaraetma keyfiyyatinin asas gos-
taricilorindan biridir. Al-Fraihat ve hammuialliflar
elektron 6yronma sistemlarinin ugurunun
istifada¢i mamnuniyyati ila six bagh oldugunu
gostarirlar (Al-Fraihat et al., 2020). Bu yanasma
Hiiseynova terafindan ds tesdiqlanir va tahsilin
keyfiyyatinin asas gostaricilorindan biri kimi
istifadagi yonlii idareetma vurgulanir (Hiiseyno-
va, 2021). Selwyn isa ragamsal universitet
modelinda talaba tacriibasinin keyfiyyatin asas
komponentlarindsn biri oldugunu geyd edir
(Selwyn, 2014).

Learning Analytics yanasmasi idaraetma
keyfiyyatinin 6l¢iilmasinda yeni imkanlar yaradir.
Chatti vo hammaiislliflor tohsil verilanlarinin
analizi vasitasile idaraetma gararlarinin opti-
mallasdirilmasinin miimkiin oldugunu gosta-
rirlor (Chatti et al.,, 2012). Siemens vo Baker
isa analitik yanagsmalarin tahsil sisteminda
obyektiv giymatlandirmanin asas alati oldugunu
vurgulayirlar (Siemens & Baker, 2012). Bu
istigamatda Jisc (2020), Siaj ve hammuialliflor
da ragamsal transformasiya seraitinde data
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asasli idaraetmanin vacibliyini qeyd edirlar
(Siaj et al., 2026).

Tohlillor gostoarir ki, roqamsal tahsil miihi-
tinds idaraetma keyfiyyatinin qiymatlandirilmasi
hom istifadaci tacriibasinin, ham da verilonlara
asaslanan gerarverms imkanlarinin inteqra-
siyasini taleb edir. Bu yanasmalar birlikda
idaroetma proseslarinin daha asaslandirilmis
va obyektiv sakilda hayata kegirilmasina imkan
yaradir.

Umumi keyfiyyat idareetmasi yanasmasi
idaraetma proseslarinin davamli tekmillasdi-
rilmasini tomin edir. Hussein Alsharifi keyfiyyotin
davaml inkisaf prosesi oldugunu vurgulayir
(Hussein Alsharifi, 2023). Bu yanasma Mam-
madova tarafinden ali tahsilin modernlas-
dirilmasi kontekstinds dastoklonir (Mammadova,
2025). Leitdo vo hammiislliflar ise ragamsal
tohsilde yeni giymatlandirma meyarlarinin
totbiginin vacibliyini geyd edirlor (Leitdo et al.,
2020).

Beynalxalq toskilatlarin yanagmalari da alda
olunan naticslari giiclandirir. OECD regamsal
tohsil miihitinda yeni indikatorlarin tatbiginin
vacibliyini geyd edir (OECD, 2022). European
Commission isa rogamsal tehsil strategiyalarinda
keyfiyyat tominatinin asas prioritet oldugunu
vurgulayir (European Commission, 2020).

Cadval 4 Metodoloji yanagmalarin muigayisasi

Mabotha ve Ngcamu regamsal transformasiyanin
idaraetma keyfiyyatine kompleks tasir etdiyini
gostarirlar (Mabotha & Ngcamu, 2025).

Ragamsal liderlik va idarsetma kontekstinda
0z vo Sahin tahsil idaragiliyinde ragemsal trans-
formasiyanin rahbarlik keyfiyyatina tasirini
vurgulayirlar (0z, 2020; Sahin, 2025). Seyidova
iso siini intellektin idarsetma proseslarina in-
teqrasiyasinin yeni imkanlar yaratdigin1 qeyd
edir (Seyidova, 2025). Nanade vo hammiialliflor
isa tahsil keyfiyyatinin 6l¢lilmasi liglin yeni in-
dikator sistemlarinin tatbiqini taklif edirlar
(Nanade et al., 2026).

Nazardan kecirilmis yanasmalar gostarir ki,
ragamsal tohsilda idaraetma keyfiyyati texnoloji,
taskilati va insan amillarinin qarsiligh tasiri ila
formalagsir. Buna gora da giymatlandirme zamani
ayri-ayr1 gostaricilardan cox, onlarin garsiligh
alagasi nazara alinmalhdir.

Tadqiqatin naticalari gostarir ki, reqemsal
tohsilda idaraetma keyfiyyatinin 6l¢iilmasi ticiin
toklif olunan konseptual ¢orcive vo indikatorlar
sistemi nazari baximdan asaslandirilib. Miixtslif
metodoloji yanasmalarin inteqrasiyasi idareetma
keyfiyyatinin daha obyektiv va sistemli sokildo
giymatlandirilmasina imkan verir va bu yanasma
ali tohsil miiassisalorinda praktik tatbiq ti¢lin
alverisli hesab olunur.

Metodoloji yanagsma dsas ideya dhata etdiyi Ustiinliiklari Mahdudiyyatlari
komponentlar
DeLone & McLean modeli  informasiya Sistem keyfiyyati, Texnoloji asaslandirma Toskilati va strateji
sistemlarinin ugurunun  informasiya keyfiyyati,  gicliidiir, dlgiils bilan aspektlari tam

giymatlandirilmasi

istifadaci memnuniyyati

indikatorlar tagdim edir.

ahata etmir.

Balanced Scorecard

Strateji idareetma
nailiyyatlarinin
olctlmasi

Maliyys, daxili
proseslar, istifadagi
(telaba), inkisaf

Coxolgili
giymatlandirma imkani
yaradir.

Ragamsal
sistemlara spesifik
deyil.

Learning analytics

Data asasli gararverma

Verilanlarin analizi,

Analiz va prognoz

Texniki va malumat

davranis gostaricilori imkani verir. infrastrukturu
talab edir.
TQM (Total Quality Davamli keyfiyyatin Proses keyfiyyati, Sistemli va davamli Ragamsal
Management) tokmillasdirilmasi idaraetms, audit yanagma tamin edir. indikatorlar
konkret deyil.
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Cadval 4-dan gortndiiyi kimi, har bir me-
todoloji yanasma idaraetma keyfiyyatinin
miiayyan aspektlorini ahate edir. DeLone vo
McLean modeli texnoloji va informasiya asash
giymatlondirmaye Ustiinliik verir, Balanced
Scorecard idarsetmanin strateji voa faaliyyat
toraflarini 6n plana ¢ixarir, Learning Analytics
iso data asasli idaraetma gararlarini tomin edir.
TQM yanasmasi isa biitiin bu proseslarin davaml
tokmillasdirilmasini asas prinsip kimi gabul
edir. Miiqayisali tahlilin asas elmi naticasi ondan
ibaratdir ki, reqemsal tohsilda idaraetma key-
fiyyatinin obyektiv dlciilmasi liclin bu yanas-
malarin ayri-ayriliqda tatbiqi kifayat etmir. Har
bir model miiayyan bosluqlara malikdir ve
yalniz onlarin inteqrasiyasi naticasinds kompleks
va funksional qiymatlondirma sistemi qurmaq
miimkiindiir. Bu naticays asaslanaragq, tedqiqat
corcivasinda cadval 5-da taqdim olunan inteq-
rativ komponentlor miiayyan edilib.

Belalikls, idaraetmsa keyfiyyatinin 6l¢ciilmasi
liciin metodoloji yanasmalar elmi cohatdan
asaslandirilib, coxkomponentli ve inteqrativ
struktur formalasdirilib.

Learning Analytics yanasmasl ragamsal
miihite an ylksak uygunluga malik olmagqla
yanasl, idaraetma gararlarinin optimallagdiril-
masinda mithiim rol oynayir. DeLone & McLean
modeli isa sistem va informasiya keyfiyyatinin
6lclilmasi baximindan an effektiv yanagsmalardan
biri kimi ¢ixis edir. Balanced Scorecard daha
cox strateji idaroetma aspektlorini shato edir,
TQM isa davamli inkisaf baximindan shamiyyatli

olsa da, ragemsal indikatorlar baximindan
nisbatan zaifdir.

Tadgigatin névbati marhalasinda konseptual
model taklif olunub. Bu marhalanin asas magsadi
avvalki marhalslardaki nazari ve metodoloji
yanasmalarin miigayisali tahlilinin naticalarina
asaslanaraq ragamsal tahsilda idareetma key-
fiyyotinin olciilmasi lg¢lin inteqrativ modelin
formalasdirilmasi olub.

Konseptual modelin qurulmasi zamani asas
prinsip miixtalif metodoloji yanasmalarin sin-
tezidir. Belo ki, DeLone & McLean modeli sistem
va informasiya keyfiyyotini, Balanced Scorecard
idaraetma effektivliyini, Learning Analytics data
asasli gorarvermoani, TQM iso davamh inkisaf
prinsipini temin edan komponentlar kimi modelsa
daxil edilib. Bu yanagma idareetma keyfiyyatinin
yalniz bir aspekt uizra deyil, kompleks sakilda
giymatlandirilmasins imkan yaradir.

Model ¢orcivasindo idaroetma keyfiyyoti
cadval 6-da taqdim olunan 6 asas komponent
tizra strukturlasdirilib.

Konseptual modelin strukturuna asasan
idaraetma keyfiyyati bu komponentlarin qar-
siligh tosiri naticosinda formalasir. Bu alage
bels imumilasdirila bilar:

e Sistem ve informasiya keyfiyyati — texnoloji
baza yaradir.

e Analitik imkanlar — gararvermani giiclondirir.

o Idarsetms effektivliyi — proseslarin opti-
mallagdirilmasini tomin edir.

o Istifade¢i mamnuniyyati — naticanin sosial
tasirini gostarir.

Cadval 5 integrativ yanagma asasinda idareetma keyfiyyatinin asas komponentlori

Komponent Mansayi (model) Tosviri
Sistem keyfiyyati Delone & McLean Ragamsal platformalarin texniki saviyyasi
informasiya keyfiyyati DeLone & McLean Malumatlarin dagigliyi va aktualligi

idaraetma effektivliyi Balanced Scorecard

Qararverma va proseslarin samaraliliyi

istifadagi mamnuniyyati BSC + D&M

Tolaba va miiallim raziligi

Analitik imkanlar Learning Analytics

Data asasli idaraetma

Davamli inkisaf TQM

Keyfiyyatin davamli tokmillasdirilmasi
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Cadval 6 Konseptual modelin struktur komponentlari

Komponent Tosviri Manba model
Sistem keyfiyyati Ragamsal platformalarin texniki sabitliyi va funksionallig Delone & McLean
informasiya keyfiyyati Malumatlarin daqiqliyi, aktualligi ve alcatanlig Delone & McLean

idaraetma effektivliyi

Qararverma stirati va proseslarin optimallasdiriimasi

Balanced Scorecard

Istifadagi mamnuniyyati

Tolaba va miiallimlarin sistemdan raziliq saviyyasi

BSC + D&M

Analitik imkanlar

Data asasli gararverma va learning analytics tatbiqi

Learning Analytics

Davamli inkisaf

e Davaml inkisaf — sistemin uzunmiiddatli
keyfiyyatini tamin edir.

Konseptual models daxil olan komponentlar
arasindaki qgarsiligh slagalarin daha aydin
gostarilmasi liclin onlarin tasir istiqgamatlari
va naticalari cadval 7-da tagdim edilib.

Konseptual modelin asas iistiinliiyi onun
inteqrativ xarakter dasimasidir. Bu model ayri-
ayri yanasmalarin mahdudiyyatlarini aradan
qaldiraraq idarsetma keyfiyyatinin kompleks
va obyektiv qiymatloandirilmasine imkan verir.
Xiisusila regamsal tahsil miihitinds data asash
gerarvermsa va istifada¢i memnuniyyatinin bir-
likda nazara alinmasi modelin praktik shamiy-
yotini artirir.

Belslikls, taklif olunan konseptual model
naticasinda ali tohsil miiassisalarinds reqamsal
idarsetma keyfiyyatinin o6l¢iilmasi tliglin elmi
cahatdan asaslandirilib va praktik tatbiq ticiin
uygun model formalasdirilib.

Cadval 7 Komponentlararasi alagalarin tahlili

Keyfiyyatin davamli tokmillasdirilmasi ve monitoringi

Tam

NaTICO

Tadqiqat naticesinds ali tohsil miiassisala-
rinda ragamsal tahsilds idaraetmsa keyfiyyatinin
Olciilmasi problemi tahlil edilib. Tadqiqat
carcivasinda nazari tohlil, mévcud metodoloji
yanasmalarin miiqayisali tahlili metodlarindan
istifade olunarag mévcud yanasmalarin iistiin
va zaif taraflari miiayyan edilib.

Miiqayisali tohlil gostorir ki, reqamsal tohsilda
idarsetma Kkeyfiyyotinin giymatlondirilmasi
liclin movcud metodoloji yanasmalar - DeLone
& McLean modeli, Balanced Scorecard, Learning
Analytics vo TQM - ayri-ayriligda miiayyan
aspektlari shata etsa ds, onlarin inteqrasiyasi
daha effektiv natica verir. Bu yanasmalarin sin-
tezi asasinda idareetma keyfiyyatinin 6lgtilmasi
liclin coxkomponentli konseptual ¢orcivo for-
malasdirilib.

Tadqgigatin asas elmi naticasi ondan ibaratdir
ki, reqgamsal tahsilds idarsetma keyfiyyatinin

Komponent Tosir etdiyi saha Natica
Sistem keyfiyyati Analitik imkanlar Data toplanmasi artir.
informasiya keyfiyyati Qararverma Daqiglik yiiksalir.

Analitik imkanlar idaraetma effektivliyi

Operativlik artir.

idaraetma effektivliyi istifadagi mamnuniyyati

Raziliq ytiksalir.

Davamli inkisaf Biitlin sistem
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effektiv ol¢lilmasi liclin texnoloji, toskilati vo
analitik komponentlarin inteqrasiya olundugu
vahid indikatorlar sisteminin tatbiqi zaruridir.
Bu yanasma idaraetma proseslarinin daha saffaf,
operativ vo naticayonlii sekilda taskiline imkan
yaradir.

Belalikls, taqdim olunan tadqiqat naticalari
ali tahsil miiassisalorinda rogamsal idarsetma
sistemlarinin takmillasdirilmasi ve keyfiyyatin
Olciilmasi tictin praktik shamiyyat kasb edir vo
bu sahads galacak tadgiqatlar ti¢iin elmi asas
rolunu oynaya bilar.
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GiRIS

XXI asrda ragomsal transformasiya ali tahsil
sisteminin idara olunmasinin, togkilati struk-
turun ve amak faaliyyatinin taskilinin garsisina
yeni talablar qoyub. Ragamsal texnologiyalarin
genis tatbiqi universitetlards yalniz tadris ve
elmi foaliyyotin deyil, hom da idarsetmo
proseslarinin miasirlasdirilmasini zaruri edib.
Bu kontekstds insan resurslarinin idara (iRI)
edilmasi ali tohsil miiassisalarinin strateji in-
kisafin1 miiayyan edan asas amillardan biri
kimi ¢ixis edir. Xlisusilo akademik va inzibati
heyatin ragemsal kompetensiyalarinin inkisaf
etdirilmasi, dayisen institusional miihita uy-
gunlasmanin tamin edilmasi ve ragamsal trans-
formasiya proseslarinin effektiv idars olunmasi
miiasir universitetlarin garsisinda duran prioritet
vozifalardandir. Buna gora da insan resurslarinin
idars edilmasi ilo rogoamsal kompetensiyalarin
garsilighh alagasinin 6yranilmasi ali tahsil
miiassisalarinin dayanigh inkisafi ve raqabet
qabiliyyatinin artirilmasi baximindan xtisusi
elmi vo praktik shamiyyat kasb edir. Bundan
alave, IRi-do reqemsal bacariglarin inteqrasiyasi
texnologiyalardan effektiv istifade eds, yeni
tohsil ¢agirislarina cavab vera bilan isci qiiv-
vosinin formalasmasina kémak edir. Bu mo-
galads ali tahsil miiassisalerinds insan resurs-
larinin idars edilmasi proseslarine regamsal
kompetensiyalarin inteqrasiyasinin adaptiv vo
innovativ muhitin formalasdirilmasina strateji
tohfasi aragdirilir. Bu inteqrasiyaya ehtiyacin
iki asas sababi var: inzibati samaraliliyin arti-
rilmasi ve akademik keyfiyyatin yiiksaldilmasi.
Tohsil miihitinds semaraliliyin ve innovasiyanin
tasviq olunmasinda raqamsal bacariglar getdikca
daha vacib rol oynayir. Buna goéra ds insan
resurslarinin idara edilmasi strategiyalar: bu
bacariqlara uygunlasdirilmalidir. Ragqamsal
texnologiyalarin tatbiqi ile universitetlar inzibati
proseslari sadalasdirs, amaliyyat xarclarini azal-
da vo moalumat analitikas1 vasitasile gorar-
vermoni yaxsilasdira bilorlar. Bundan olave,
miiallim va iscilarin reqamsal bacariglarinin
inkisafi daha effektiv tadris metodlarina,
talebalarls daha genis iinsiyyate vo innovativ
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akademik proqgramlarin yaradilmasina imkan
verir.

Insan resurslarinin idarsedilmasinin ali
tohsilde ragamsal bacariqglarla inteqrasiyasi
yalniz tendensiya deyil, strateji bir zeruratdir.
Bu inteqrasiyanin shamiyyati yalniz inzibati
tapsiriglarla mahdudlasmir; o, akademik struk-
turlara ve proseslara darin tasir gostarir. Ra-
gomsal insan resurslarinin idaraedilmasi tac-
riibalari, masalan, istedadlarin idars olunma-
sinda analitikadan istifada va is¢ilorin pesakar
inkisafi ti¢lin e-0yranmanin tatbiqj, institusional
innovasiyani dastaklaya bilan texnoloji cohatdan
bacariql is¢i qlivvasinin formalasmasi {li¢lin
vacibdir (Marler & Parry, 2016). Bu yanasma
ali tahsil miiassisalarinin texnoloji dayisikliklara
daha stiratle cavab vermasina va onlarin dayis-
kan tahsil muhitinda raqabatqabiliyyatliliyinin
artirllmasina kdmak edir. Bundan alavs, ragamsal
kompetensiyalarin insan resurslarinin idars
edilmasi strategiyasina inteqrasiyasi ali tahsil
miiassisalarinin yliksokixtisasli akademik ve
inzibati heyati calb etmak ve saxlamaq poten-
sialini artirir, davamli pesakar inkisaf mada-
niyyatini formalasdirir ve innovativ tahsil
programlarinin hazirlanmasini dastaklayir (Bon-
darouk & Brewster, 2016).

[Ri-nin ragamsal bacariglarla inteqrasiyasinin
digar vacib aspekti texnologiyanin ham tadris,
ham da inzibati proseslarda istifadasini tasviq
edan dastaklayici madaniyyatin formalasdi-
rilmasidir. Ragomsal alatlori giymatlondiren vo
onlardan samarali istifadeni tamin edan bir
madaniyyatin yaradilmasi, kurikulum dizayn,
pedaqogika va talabs istirakini daha innovativ
yanasmalarla zenginlasdira bilar. 9vvalki tad-
giqgatlar gostarir ki, texnologiyanin tatbiqini
dastaklayan tegkilati madaniyysta malik ali
tohsil muiassisalari tadrisin effektivliyinin ytik-
saldilmasi, telabslarin akademik nailiyyatlarinin
yaxsilasdirilmasi va talim naticalarinin artirllmasi
baximindan daha ugurlu naticalar slda edirlar
(Venkatesh va b., 2013).

IRi-nin reqemsal savadlihig: biitiin iscilor
lclin asas kompetensiya kimi tasviq etmasi
vacibdir. Bu madani dayisiklik qisa miiddatda
bas vermir, o, miiassisanin uzunmiiddatli strateji
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magqsadlari ile uzlasan sistemli ve magsadyonlii
yanasma talab edir. Masalan, reqomsal kom-
petensiyalar1 ugurla insan resurslarinin idare
edilmasi proseslarina inteqrasiya etmis ali tahsil
miiassisalorinda kompleks talim proqramlari
vo institusional dastak mexanizmlari tatbiq
olunur. Bu tadbirlar amakdaslarin ragamsal is
miihitine vo yeni texnoloji hallorin tatbigina
adaptasiyasini asanlasdirir, hamginin raqamsal
texnologiyalarin giindalik foaliyyat proseslarinda
manimsanilmasini vo gabul edilmasini tasviq
edir (Machado & Chung, 2015). Bundan alavsg,
miiassisada texnoloji nailiyyatlorin davamli
dastaklonmasi va taninmasi ragamsal baca-
riqlarin shamiyyatini giiclondirir, davamh tak-
milloasma ve innovasiyani tasviq edir (Bates,
2015). Bu miirakksab inteqrasiya prosesinin
samoarali hayata kecirilmasi ticiin ali tahsil
miiassisalarinin rahbarliyi raqemsal kompe-
tensiyalarin insan resurslarinin idars edilmasi
proseslarina sistemli sakilda inteqrasiyasini
dastaklayen institusional siyasatlar, strateji
faaliyyat planlari ve normativ ¢arcivalar for-
malasdirmahdir.

STRATEJi ROQOMSAL TOLIiM
PROQRAMLARI

Bir cox ali tehsil miiassisalari amakdaslarinin
rogamsal kompetensiyalarini inkisaf etdirmak
moagsadila sistemli reqomsal talim proqramlari
hayata kecirirlar. Bu tagabbiislar yalniz idarsetmsa
va tadris proseslarinin samaraliliyini artirmir,
ham de akademik va inzibati heyatin pesa
faaliyyatinda ragamsal alat va platformalardan
somarali istifads bacariglarinin inkigafina tohfoe
verir. Kopp, Groblinger ve Adams (2020) tars-
findan aparilan tedqiqat gostarir ki, ali tahsil
miuoassisalarinin amakdaslar: li¢lin davaml
pesakar inkisaf programlari reqamsal kompe-
tensiyalarin formalasmasinda va takmillas-
dirilmasinde miithiim rol oynayir. Toadqgiqatin
naticalorina asason yaxsi strukturlasdirilmis
rageomsal talim proqramlar1 tahsil texnolo-
giyalarindan istifada saviyyasini ahamiyyatli
daracadas artirir ki, bu da 6z novbasinds todris
va inzibati proseslarin samaraliliyinin ytiksal-
masina tohfs verir.

Masalon, Melburn Universitetinde hayata
kecirilon ragamsal talim proqrami miiallim
heyatinin onlayn tadris alatlari vo metodo-
logiyalari lizre bacariqglarini artirmaga yonalib.
Bu, taloba mamnuniyyati va istiraki baximindan
nazaragarpacaq irsalilayislara sabab olub (Kopp
va b., 2020). Bu progqramlar, adatan, 6yranma
idaraetma sistemlarinin istifadasi, virtual amak-
dashq alatlari vo malumat analitikas1 program
tominati lizro modullar1 sahate edir ki, bunlar
miiasir tahsil miihitlari li¢lin vacibdir.

Bundan »slave, son tadqiqatlar strateji ro-
gemsal talimin innovasiya madaniyyatinin
formalasmasinda miithiim rol oynadigini vur-
gulayir. Diinya Iqtisadi Forumunun 2021-ci il
hesabatina gors, reqemsal bacariq talimi is¢ilari
siiratle dayisan texnoloji miihite uygunlasdirmaq
ti¢lin vacibdir. Bels talim proqramlarina ssarmaya
goyan miiassisalar innovativ tadris va inzibati
proseslari totbiq etmakda daha slverisli mov-
gedadirlar (World Economic Forum, 2021).

Bundan slavs, raqamsal telim programlarinin
insan resurslarinin idaraedilmasi strategiyalarina
inteqrasiyasi1 daha genis maqgsad dasiyir: ra-
gomsal baximdan saslis is¢i qlivvasi yaratmagq,
ali tohsil sektorunda raqamsal transformasiya
davam etdikca, rogomsal alatlordan effektiv
istifada gabiliyyati miiassisalar ligiin asas raqabat
dstiinliiyiina ¢evrilir. Bu talim programlarinin
strateji tatbiqi iscilerin reqamsal texnologiyalar-
dan istifade etmakla akademik naticalari vo
amboliyyat somaraliliyini artirmasini tomin edir
(Brown & Adler, 2020).

Ali tohsil miiassisalori arasinda artan bir
tendensiya ragamsal kompetensiyalarin insan
resurslari siyasatine rosmi sokilde daxil edil-
masidir. Bu strateji addim raqemsal bacariqglarin
standartlasdirilmasini va biitiin iscilarin miiasir
tohsil texnologiyalarini idars etmak liglin mini-
mum ragamsal savadliliq seviyyasina ¢atmasini
tomin edir. Smith vo Jones-un (2022) arasdir-
masina gors, insan resurslari siyasatine rogemsal
kompetensiyalarin daxil edilmasi vahid va
texnoloji cohatdon bacariqh isc¢i qiivvasinin
formalasmasi ticiin vacibdir. Onlarin naticalari
gostarir ki, insan resurslari siyasatinds aydin
rogamsal bacariglar tatbiq edon miiassisaler
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akademik vo inzibati funksiyalarda texnolo-
giyanin inteqrasiyasini daha yiiksak saviyyada
hayata kecirirlor. Masalon, Kaliforniya Univer-
siteti insan resurslari siyasatini yenilayarak
biitiin yeni is¢ilor iclin macburi ragomsal
bacariq qiymatlandirmalari tetbiq edib. Bu
dayisiklik yeni iscilorin miiassisenin texnoloji
infrastrukturundan effektiv istifado etmasi ticlin
zaruri bacariqlara sahib olmasini temin edir.
Bundan »alave, movcud iscilor texnoloji
yeniliklarla ayaqlasmaq ti¢iin dovri ragamsal
bacariq talimlarinden ke¢malidirlor (Smith &
Jones, 2022).

Tahlillor gostarir ki, roqgamsal kompeten-
siyalarin insan resurslari siyasatina inteqrasiyasi
is¢i mamnuniyyatini artirir, kadr axininin azal-
masina vo amakdaslarin taskilatda faaliyyatini
davam etdirmasina tohfs verir. Johnson va
Brown (2023) terafinden aparilan arasdirma
gostarir ki, kifayat qader ragamsal bacarigi
olan isc¢iler 6z islarinds daha inamli olurlar; bu
iso daha yiiksak is mamnuniyyatine va isci
dovriyyasinin azalmasina sabab olur. Bu xiisusila
ali tahsilda aktualdir, ¢linki texnoloji dayisik-
liklorin siiratli tempi kifayot qadoar tolim kec-
mamis iscilar ticlin ¢atinlik yarada biler (Johnson
& Brown, 2023).

Ragamsal kompetensiyalarin insan resurslari
siyasatina inteqrasiyasi davamli tokmillasdirma
va innovasiya madaniyyatinin inkisafin1 das-
toklayir. Aydin raqamsal gdzlantilorin miiayyan
edilmasi is¢ilorin soristalorini davaml inkisaf
etdirmaya va yeni texnologiyalarla tanis olmaga
tasviq edir.

TEXNiKi MUT9X9SSiSLORIN iSe COLB
EDILMaSI

Green va b. (2023) torafindan aparilan son
tadqiqatlar gosterir ki, texnologiya sahasinda
ylksak bilik va bacariglara malik is¢ilarin calb
edilmasi miiassisanin ragamsal strategiyasinin
mithiim tarkib hissasidir. Onlarin tadqgigatlari
gostarir ki, ragemsal bacariglara malik saxslarin
isa gotiirtilmasi yeni texnologiyalarin effektiv
totbiqi vo istifadasini artirir, innovasiya va
davamli inkisaf madaniyyatinin formalagsmasina
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tohfo verir (Green, Parker, & Smith, 2023).
Masalan, Massacusets Texnologiya Institutu
(MTI) giiclii rogamsal tacriibays malik na-
mizadlari prioritetlasdirmak ti¢lin isa gabul
proseslorini yeniden qurub. Bu yanasma MTi-
ya texnoloji innovasiya ve tadqiqat sahasinda
liderliyini qorumaga imkan verir. Green va b.
(2023) bildirir ki, MTI kimi ise gabul stra-
tegiyalarinda ragamsal bacariglara tstiinliik
veran miuassisalor miiasir tahsil telablarina
daha yaxs1 cavab vermaya ve global akademik
miihitds raqabat aparmaga hazirdirlar. Brown
va Thompsonun (2022) aragdirmasi isa gostarir
ki, texnologiyaya balad iscgilari calb edan
miiassisalor ragamsal transformasiyada daha
ylksak ugur saviyyasins nail olurlar.

Bu ugur texnologiyaya balad iscilarin re-
gomsal tagabbiislara rehbarliyi, hamkarlarina
mentorlugu, texnologiyani tadris ve inzibati
proseslora effektiv sokildo inteqrasiya etmasi
il baghdir. Onlarin tedqgiqatlar1 vurgulayir ki,
bu strateji isa gabul yanasmasi yalniz mévcud
texnoloji ehtiyaclar1 qarsilamagla kifayatlonmir,
eyni zamanda galacak innovasiya va uygunlagsma
liclin asas yaradir (Brown & Thompson, 2022).
9lava olaraq, rogomsal biliklara malik isc¢ilorin
calb edilmasina fokuslanma institutun daha
genis insan resurslari maqgsadlarini dasteklayir
va dinamik, bacariql is¢i qlivvasinin forma-
lasmasina searait yaradir. Texnologiyaya balad
istedadlar1 calb etmakls ali tohsil miiassisalari
amboliyyat somaraliliyini vo tahsilin keyfiyyatini
artiran raqamsal layihalari va tasabbiislari
inkisaf etdirs bilirler. Bu insan resurslari stra-
tegiyalar1 miiassisanin davamli inkisafin1 ve
texnoloji yeniliklara cavab vermasini tomin edir,
stiratlo dayison tohsil miihitinds aktualligl vo
ragabat iistiinliiylinti qoruyur (Miller & Johnson,
2022).

ROQOMSAL BACARIQ CORCIVOLARININ
INKISAFI

Boazi ali tohsil miiassisalari tagkilat daxilinda
miixtalif vazifalar li¢iin talab olunan ragamsal
kompetensiyalart miiayyen edan xiisusi g¢ar-
civalar hazirlayib. Bu ¢arcivalor ham mévcud
iscilor, hom da iso gobul olunacaq namizadlor
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liclin istigamatlandirici rol oynayir ve har bir
voazifads ugur qazanmaq ug¢ln zaruri olan
ragamsal bacariglar: aydin sakilds tasvir edir.
Johnson va basqalarinin (2023) arasdirmasi
gostarir ki, reqoamsal kompetensiya ¢argivalari,
o ciimladan Avropa Komissiyasi tarafindan
hazirlanmis DigComp (The Digital Competence
Framework for Citizens) va tahsil is¢ilari tliciin
nazarda tutulmus DigCompEdu (The European
Framework for the Digital Competence of Edu-
cators) toskilati magsadlarle amakdaslarin
kompetensiyalarinin uygunlasdirilmasinda ef-
fektiv vasita kimi ¢ixis edir. Onlarin naticaloring
asasan bela ¢arcgivalar bacariglarin inkisafina
sistemli yanasmani va biitiin is¢ilorin miias-
sisanin texnoloji telablarina cavab vera bilacok
saviyyada ragamsal bacariglara malik olmasini
tomin edir (Johnson, Lee, & Martinez, 2023).

Edinburq Universiteti reqoamsal bacariglar
asas, orta va qabaqcil saviyyalara bolan genis
bir carg¢iva tatbiq edib. Bu model yalniz har bir
rol tizra gozlanilan kompetensiyalar: daqiq
miiayyan etmakls isa gabulu dastoklomir, ham
do pesokar inkisaf proqramlarinin planlas-
dirllmasina istiqamat verir. Iscilar 6z cari bacariq
saviyyslarini qiymatlandira va ragamsal kom-
petensiyalarini inkisaf etdirmak ticiin magsadli
tolim programlarinda istirak eds bilarlar: Johnson
va b. (2023) miiayyen edib ki, yaxsi struk-
turlasdirilan raqamsal bacariq ¢argivalarina
malik miiassisalarda texnologiyanin inteqrasiyasi
daha ytiksak seviyyadadir.

Ragamsal bacariq ¢argivalarinin tatbiqi foa-
liyyatin qiymatlandirilmasi ve karyera plan-
lasdirilmasi proseslarini daha effektiv edir. Clark
va Williamsa (2022) gore, rogemsal bacariglar
liclin aydin meyarlar taqdim edan ¢argivalar
menecerlara is¢inin faaliyyatini daha obyektiv
giymatlandirmaya va inkisaf ehtiyaclarini mii-
ayyenlasdirmaya imkan verir. Bu yanasma is-
cilorin raqamsal savadliliginin davamli inkigafini
tomin etmakla barabar institusional ssmaraliliyin
gorunmasina va innovasiya madaniyyatinin
giiclonmasina tohfs verir (Clark & Williams,
2022).

Bundan slavs, roagemsal kompetensiya ¢or-
civalari is¢i qlivvasinin dayisen ragamsal ten-
densiyalara uygunlasmasini tomin edarak

miiassisalarin texnoloji inkisafa uygunlasma
qabiliyyatini artirir. Bu ¢arcivalarin miintazam
yenilonmasi institutlara yeni texnologiyalari
izlomaya va zaruri hallarda yeni kompeten-
siyalar1 sistema inteqrasiya etmaya imkan verir.
Bela proaktiv yanasma tahsil naticalarinin va
amoliyyat proseslarinin tokmillasdirilmasina
xidmoat edir. Naticods, rogomsal bacariglara
malik dayanigl isci qiivvasi formalasir va bu,
goalacak texnoloji cagirislara effektiv cavab vera
bilan davamli tahsil miihitinin yaranmasina
sorait yaradir (Gonzalez & Simmons, 2022).

Ragamsal kompetensiya ¢arcivalarinin totbiqj,
eyni zamanda ragamsal transformasiya ti¢iin
aydin strateji istiqgamoat miuayyoanlasdirir. Bu
carcivalar talim proqramlarinin hazirlanmasinda,
vazifa tesvirlarinin yenilonmasinda va isa qabul
strategiyalarinin formalasdirilmasinda istifada
oluna bilar. Belslikls, insan resurslarinin idara
olunmasi proseslori miiassisonin rogomsal
magqsadlari ila uygunlasdirilir. Gonzalez ve Sim-
mons (2022) geyd edirlar ki, bu uygunluq
ragamsal transformasiya tasabbiislarinin daha
sistemli va effektiv hayata kecirilmasina sabab
olur, hamcinin isc¢ilarin texnoloji proseslarda
daha aktiv va liderlik yonlii istirakini gliclandirir.

Ragomsal kompetensiyalarin insan resurs-
larinin idara olunmasina inteqrasiyasi texnoloji
yonlii mithitds reqabat qabiliyyatini qgorumaq
istayan ali tahsil miuassisalari li¢lin strateji
zarurata gevrilib. Sistematik adabiyyat icmalinin
naticalari gostarir ki, bu inteqrasiya yalniz
ambaliyyat samaraliliyini artirmir, eyni zamanda
rogamsal savadliliq va innovasiyani tasviq
edarak, akademik miihita do misbat tasir gos-
torir. Green va b. (2023) vurgulayirlar ki, raqem-
sal bacariglari1 insan resurslar1 tacriibalarine
effektiv sokilde daxil edon miiassisalor ham
inzibati, ham da akademik sahada shamiyyatli
iralilayis alda edir va bununla da raqabat iistiin-
liytini gliclondirir.

Bununla bels, ragamsal kompetensiyalarin
inteqrasiyast miiayyan c¢atinliklarle miisayiat
olunur. ©sas problemlardan biri dayisikliklora
gars1 miiqavimatdir. Xiisusils siiratli texnoloji
doayisikliklar fonunda bazi is¢ilar uygunlasma
prosesinda ¢atinlik ¢aka bilarlar. Clark va
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Williams (2022) bu ke¢idin ugurlu olmasi ii¢ciin
davamli dastak va sistemli talim programlarinin
vacibliyini vurgulayir. Miiassisalor miixtalif
bacariq saviyyalarini nazara alan pesakar inkisaf
programlari taskil etmali vo dasteklayici Oy-
ronma miihiti formalasdirmalidirlar. Fardilas-
dirilmis talim proqramlari is¢ilorin movcud
bacariq saviyyasina uygunlasdirildigda onlarin
narahatlig1 azalir, raqemsal alatlardan istifads
bacariqglari iss artir. Eyni zamanda agiq iinsiyyat
miihitinin yaradilmasi miithiim shamiyyat dasiyir:
Iscilarin sual ve narahatliglarim ifads eds bilmasi
vo vaxtinda dastok almasi texnoloji dayisik-
liklorin daha rahat gabul edilmasina sarait
yaradir.

Digar miihiim problem raqamsal infrastruk-
tur baximindan muassisaler arasindaki forglardir.
Mahdud resurslara malik ali tahsil miiassisalari
ragomsal strategiyalarin effektiv tatbiginda
cotinliklorle iizlasa bilor ki, bu da tahsil sek-
torunda ragamsal ugurumun darinlasmasina
sabab ola biler. Gonzalez ve Simmons (2022)
ali tehsil rahbarlarinin giiclii ragamsal infra-
strukturun qurulmasini prioritet kimi miiayyon
etmalarinin vacibliyini vurgulayirlar. Akademik
va inzibati heyatin raqamsal platformalara,
program taminatina, texniki avadanliqlara vo
digar texnoloji resurslara barabar ¢ixisinin te-
min edilmasi reqamsal kompetensiyalarin insan
resurslarinin idars edilmasi proseslarins sistemli
va inkliiziv sakilds inteqrasiyasina sarait yaradir.

Nozari baximdan bu icmal roegamsal kom-
petensiyalarin ali tahsilda insan resurslarinin
idara olunmasi tacriibalarina inteqrasiyasinin
strukturlasdirilmis tahlilini taqdim edir va
movcud elmi bilik bazasini zenginlasdirir. Bu
inteqrasiya innovasiyaya asaslanan va institu-
sional samaraliliyi yiliksalden raqamsal savadli
isci qivvasinin formalasmasi ti¢iin asas sortdir.
Praktik baximdan isa alda edilan naticalar ali
tohsil rehbarlarine va insan resurslar1 miita-
xassislarina ragamsal texnologiyalarin tagkilati
proseslara samarali inteqrasiyasi liglin strateji
yanasmalar formalasdirmaqda dastak ola biler.
Bu isa miiassisalarin ragemsal dovrds davamli
inkisafini va uygunlasma qgabiliyyatini giiclondirir
(Johnson, Lee, & Martinez, 2023).
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Ragoamsal kompetensiyalarin insan resurs-
larinin idare olunmasi ¢argivalarina strateji
inteqrasiyasi ali tahsil miiassisalarinin institu-
sional dayaniqlig1 va ragabatqabiliyyati tl¢iin
asas sartlordan biridir.

Rogamsal transformasiyanin sistemli sokilda
manimsanilmasi miiassisalara dayisen tahsil
talablarina uygunlasmagq va is¢i qlivvasini ga-
lacak texnoloji ¢agirislara hazirlamaq imkani
yaradir. Reaqgemsal bacariq ¢arcivalarinin davaml
yenilonmasi, giiclii ragamsal infrastrukturun
qurulmasi ali tahsil miiassisalarinin dinamik
texnoloji muthitda effektiv faaliyyat gostormasini
tomin edir (Brown & Thompson, 2022).

Aparilmis sistemli adabiyyat icmali gostarir
ki, ragomsal kompetensiyalarin insan resurs-
larinin idara olunmasi proseslarina inteqrasiyasi
inzibati somaraliliyin yiliksalmasina vo akademik
keyfiyyatin giliclonmasina birbasa tasir edir.
Mioayyan edilmis asas strategiyalar sirasinda
ragamsal yonli talim proqramlarinin tatbiqji,
ragomsal kompetensiyalarin insan resurslari
siyasatlarina daxil edilmasi, texnoloji biliklara
malik kadrlarin hadaflonmis sakilda calb olun-
masl va institusional reqemsal bacariq ¢argci-
valarinin hazirlanmasi xiisusi shamiyyat dasiyir.
Bu yanagmalar ali tohsil miiassisalarinds davaml
ragamsal madaniyyatin formalagsmasina zamin
yaradir.

Bununla bels, ragamsal yonlii insan resurs-
larinin idars olunmasi modelina kegid institu-
sional va struktur xarakterli ¢atinliklorle mii-
sayiat olunur. Dayisikliklara qarsi miigavimat,
ragomsal infrastruktur tizra barabarsizliklar
va davamli pesokar inkisaf ehtiyaci bu prosesin
asas moahdudiyyatlari kimi cixis edir. Bu
problemlarin aradan galdirilmasi {i¢lin ardicil
liderlik, uzunmiiddatli strateji planlagdirma va
resurslarin magsadyonlii bolgiisii talab olunur.
Yalniz bu halda ali tahsil miiassisalari reqemsal
transformasiyani institusional iistiinlilys ¢cevira
bilor.
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GiRIS

Son onilliklards inkliiziv tahsil global tahsil
giindeminda periferik yanasmadan sistem qu-
rucu istigamata g¢evrilib. Bu dayisiklik yalniz
timumi tahsil pillasinda deyil, xiisusils ali tahsildes
va muallim hazirligl proqramlarinda daha
nazaracarpan sakilde miisahids olunur. Miiasir
pedaqoji yanasma miisllimi yalniz bilik 6tliran
soxs kimi deyil, miixtalif 6yronma ehtiyaclarini
nazara alan, talimi adaptasiya edan va har kas
iclin al¢catan 0yranma miihiti quran miitoxassis
kimi giymatlondirir. Bu sababdan, ali tahsil
programlarinda “Inkliiziv tehsil” fanninin
movcudlugu takea kurikulum secimi deyil, ham
da pesakar miiallim formalasdirilmasinin
mithiim gostericisidir (Ainscow & César, 2006;
Florian, 2008; Florian & Linklater, 2010).

Moévzunun aktualligl bir ne¢a istiqgamatda
asaslandirila bilar. Birincisi, ali tahsilde miiallim
hazirhig1 artiq standart ve homogen auditoriya
modeli ilo mahdudlasa bilmaz; galacak miiallim
farqli ehtiyaclar, forqli 6yrenma trayektoriyalari
va farqli sosial-madani kontekstlara cavab
vermolidir. [kincisi, inkliiziv tahsilin uguru yalniz
normativ senadlarle deyil, ders prosesinda
yaranan pedaqoji mantigla miiayyan olunur.
Uciinciisii, moévcud adabiyyatlarda inkliiziv
tohsilin falsafi vo nazari asaslari genis islanilse
da, “Inkliiziv tohsil” fanninin ali tehsilde hansi
yanasmalarla, hansi funksional mantiqla va
hansi struktur ¢arciveda tadris olunmasinin
sistemli nazari Umumilasdirilmasina hala da
ehtiyac var (Barton, 2003; Florian & Black-
Hawkins, 2011; Lozano et al,, 2017).

Magqaloenin asas magsadi ali tohsilds “Inkliiziv
tohsil” fanninin tadrisinds istifads olunan asas
pedaqoji yanasmalar1 nazari baximdan tahlil
etmak, onlarin funksional rolunu {iza ¢ixarmagq
va miuasir ali tahsil miihitinds daha perspektivli
gorilinon istiqamatlari sistemlasdirmakdir. Ma-
galads ilk olaragq, inkliiziv tahsilin ali tahsilda
fonn vo akademik istiqamat kimi tegakkiiliintin
tarixi-nazari asaslari taqdim olunur. Bu ¢carciveds
inkliiziv tahsilin beynalxalq tahsil siyasati,
pedaqoji diisiinco ve miuoallim hazirhgl proq-
ramlarinin inkisafi fonunda tadricen ali tahsil
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sistemina daxil olmasi izah edilir. Daha sonra
miisllim hazirhig1 programlarinda bu fonnin
yeri sarh olunur, asas pedaqoji yanasmalar
ayrica tohlil edilir, sonda ise Azarbaycan konteksti
va naticalar imumilasdirilir (Keogh, 2007;
Kurth & Foley, 2014; European Agency for
Special Needs and Inclusive Education, 2021).

TODQIQATIN METODOLOJi 8SASI

Noazari maqals formatinin se¢ilmasi arasdirma
movzusunun konseptual xarakteri vo movzu
lizra manbalarin analitik sistemlasdirilmasina
olan ehtiyac ilo asaslandirilir. inkliiziv tahsilin
tadrisi ile bagh beynalxalq adabiyyatda miiayyan
nazari ve metodoloji baza formalasmis olsa da,
Azarbaycan kontekstinds, xiisusils ali tahsilda
“Inkliiziv tahsil” fonninin tadrisi ve bu sahada
istifade olunan pedaqoji yanasmalarla bagh
arasdirmalar mahduddur. Bu sababdan, mévcud
beynalxalq yanasmalarin nazari tahlili ve onlarin
yerli kontekstlo alagalondirilmasi tadqgigatin
asas metodoloji xattini taskil edir. Clinki ali
tohsilda inkliiziv tehsilin tedrisi masalasi yalniz
metodik secimlarlo deyil, ham da tohsil falsafasi,
miiallim hazirlig: siyasati ve akademik kuriku-
lumun qarsiligh slagasi ilo miiayyan olunur.
Bu baximdan, movzunun nazari sistemlas-
dirilmasi galacak empirik arasdirmalar tgiin
da analitik baza yaradir (Barton, 2003; Florian
& Linklater, 2010; Kurth & Foley, 2014).

ALi TOHSILD® “INKLUZiV TOHSIL"
FONNININ TARIXi VO N9ZoRi 9SASLARI

Ali tahsilds inkliiziv tahsilin fonn kimi tedris
olunmasi birdan-bira alinmis gararin naticasi
deyil, marhalali va ¢oxsaviyyali inkisaf prosesidir.
IIkin dévrlarda inkliizivlik daha ¢ox xiisusi tahsil
corcivasinda diisiiniiliir, ali tohsil sisteminda
isa ayrica akademik istigamat kimi formalas-
mirdi. Lakin sosial adalat, tahsil hiiququ va
barabar imkanlar diskursunun giiclanmasi
naticasinda bu saha todrican ali tahsil siyasatinin
va miiallim hazirhigi proqramlarina inteqrasiya
olundu. flkin marhslada inkliizivlik hals miistagil
fonn deyil, hiiquqi va etik prinsip kimi mévcud
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idi (Barton, 2003; Keogh, 2007; Atanasova &
Papen, 2026).

1975-ci ilda gabul edilan “Slilliyi olan biitiin
usaqlarin tahsil hiiququ haqqinda Qanun” (“Ed-
ucation for All Handicapped Children Act”) vo
1990-c1 ilda gabul olunan “9lilliyi olan saxslar
haqqinda ABS Qanunu” (Americans with Dis-
abilities Act) inkliizivliyin ali tohsilde birbasa
fonn kimi formalasmasini talab etmasa ds,
miuallim hazirligi proqramlarinin mazmununa
bilavasita tasir gostardi. Bu hiiquqi ¢argivalar
naticasinda muallimlarin farqli ehtiyaclari olan
oyronanlarls isloma bacariglarinin inkisafi daha
da aktualliq kasb etdi ve inkliiziv yanasmalar
miallim hazirlig proqramlarinda ayrica mévzu
kimi goriinmaya basladi. Belalikls, inkliiziv
tohsilin ali tahsilde galacakda miistaqil fonna
cevrilmasi liclin zamin yarandi (Keogh, 2007;
Americans with Disabilities Act, 1990).

1994-cti il Salamanka Bayannamasi bu inkisaf
xattinds dontis noqtasi oldu. Bu sanad inkliizivliyi
ilk dafa global saviyyada sistemli pedaqoji prin-
sip kimi taqdim etdi va gostardi ki, tahsil biitiin
oyrananlarin ehtiyaclarina uygun taskil olun-
malidir: Xiisusils muallim hazirhiginin bu baxim-
dan yenidan diisliniilmasi zarurati vurgulandi.
Salamankadan sonraki dévrda inkliizivlik yalniz
fiziki mahdudiyyati olan saxslarls bagh xiisusi
moasale kimi deyil, imumi tadris falsafasinin
asas komponenti kimi gabul edilmaya basladi
(Ainscow & César, 2006).

2000-ci illardan etibarean inkliiziv tehsil daha
genis sosial va pedaqoji ¢arcivada sarh olundu.
Barton inkliizivliyi yalniz tohsil daxilinds texniki
masala kimi deyil, comiyyatin transformasiyasi
ilo alagali yanasma kimi izah edirdi. Onun
baxisina gors, problem farqliliklarin mévcudlugu
deyil, hamin farqliliklari sistem daxilinde mah-
dudlasdiran baryerlarin 6zlidir. Bu yanasma
inkltiziv tahsilin ali tahsilds ayrica fann ve
miistaqil akademik saha kimi formalasmasina
giiclii nazari asas yaratdi (Barton, 2003).

2009-2010-cu illardan baglayaraq inkliiziv
tohsil muallim hazirligi programlarinin struk-
turuna daha aydin sakilds daxil edildi. Florian
va Linklatera gore, inkliziv pedaqogika kuri-
kulumun kanarinda deyil, onun markszinda

yerlasmalidir. Sonraki dévrda Kurth va Foley
da geyd edirdilar ki, bazi universitetlarda
inkliiziv tahsil ayrica kurs kimi taqdim edilib,
digarlerinda isa movcud fanlars inteqrasiya
olunub. Bu da gosterir ki, 2010-cu illarden
sonra inkliiziv tahsil ali tehsilda sadacs yanas-
ma deyil, artiq formalasmaqda olan miistaqil
akademik istiqgamoat idi (Florian & Linklater,
2010; Kurth & Foley, 2014).

Natica etibarila, “Inkliiziv tohsil” fonninin
formalasmasi hiiquqi sanadlar, beynalxalq
siyasat, sosial adalat diskursu ve miallim
hazirliginda yeni gozlentilorin kasismasinda
meydana ¢ixib. Bu tarixi xatt onun miiasir ali
tohsilds tasadiifi va ya kecici kurs olmadigini,
uzunmiuddatli transformasiyanin mahsulu
oldugunu gostorir (Ainscow & César, 2006; Bar-
ton, 2003; Florian & Linklater, 2010).

MUXTOLIF OLKOLORD®S ALi TOHSIL
PROQRAMLARINDA TODRIS MODELL®ORI

Inkliiziv tohsilin ali tahsil programlarinda
tadris modellari 6lkadan 6lkaya dayisir ve bu
forqliliklar tahsil sisteminin qurulusu, miiallim
hazirligi siyasati ve institusional ananalarls six
baghdir. Bazi 6lkalarda inkliziv tehsil ayrica
akademik fonn va ya ixtisaslasma xatti kimi
toskil olunur, digar o6lkslards isa o, moévcud
pedaqoji fanlarin daxilinds inteqrasiya olunan
model asasinda teqdim edilir. Bu farq gostorir
ki, inkliizivlik vahid format deyil, daha ¢ox
miixtalif sistemlardas forgli tisullarla reallagdirilan
imumi pedaqoji prinsipdir (Kioupi et al., 2023;
Takala et al., 2023; lanes et al., 2020).

Boylik Britaniyada inkliiziv tahsil ananavi
moanada ayrica bir fonn kKimi deyil, daha ¢ox in-
teqrativ model asasinda inkisaf edir. Burada
inkliizivlik kurikulumun taskili, tadris metod-
larinin secilmasi, qiymatlandirma mexanizmlari
va toloba dastayi sistemlari daxil olmagla uni-
versitetin imumi akademik hayatina inteqra-
siya olunur. “Reasonable adjustments” kimi
mexanizmlar todris materiallarinin uygunlas-
dirillmasi va alternativ qiymatlandirma forma-
larinin tatbigine imkan verir. Belalikls, inklii-
zivlik takca nazari anlayis deyil, tadrisin praktik
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strukturunda movcud olan prinsip kimi ¢ixis
edir (Kioupi et al.,, 2023; Universities UK, 2022).

Finlandiyada inkliiziv tahsil miiallim hazirlig
programlarinin asas komponentlarinden biri
kimi formalasib. Bu modelds inkliizivlik daha
cox xuisusi tahsil ve pedaqoji hazirliq kurslarinin
sistemli hissasi kimi tadris olunur. Xiisusils
licsaviyyali dastak sistemi - imumi dastak, in-
tensiv dastak va xiisusi dastak - miiallim
hazirliginda konkret pedaqoji model kimi islonir.
Talabalar bu ¢arcivadas fordi talim planlarinin
hazirlanmasi, ehtiyaclarin qiymatlandirilmasi
va uygun miidaxilslarin secilmasi kimi bacariglar
qazanirlar (Takala et al., 2023; Moberg et al,,
2020).

Cinda inkltziv tahsilin ali tehsil saviyyasinda
formalasmasi daha cox selektiv vo ixtisaslasmis
model lizrs inkisaf edib. “Learning in Regular
Classrooms” yanasmasi inkliizivliyin konseptual
xattini miiayyan etsa da, bu model biitiin prog-
ramlara eyni daraceds inteqrasiya olunmur.
Daha c¢ox xiisusi tehsil vo miiallim hazirhigi

» o«

programlarinda “Special Education”, “Inclusive
Education”, “Curriculum Adaptation” ve “Edu-
cational Psychology” kimi kurslar vasitssila
taqdim edilir. Bu yanasma Finlandiya va Boyiik
Britaniyadan farqli olaraq inkliizivliyi imumi
pedaqoji prinsipden ¢ox, miiayyan pesa vo
ixtisaslasma sahasina aid struktur kimi saxlayir
(Deng & Poon-McBrayer, 2012; Ji, 2024).

Italiya modelinin isa iki istiqamati var:
inkliizivlik ham Umumi miuallim hazirhg:
programlarinda asas komponent kimi mévcud-
dur, ham da “support teacher” istiqamati iizra
ixtisaslasmis xatt kimi inkisaf edir. Masalon,
Bologna va Sapienza kimi universitetlarda
miallim hazirlig1 proqramlarinda inkliiziv strate-
giyalar, kurikulum adaptasiyasi va xiisusi ehtiyacl
sagirdlarls is ayrica praktik saha kimi tadris
olunur. By, inkltiziv tahsilin ham timumi pedaqoji
prinsip, hoam do pesokar ixtisaslasma formasi
kimi paralel inkisaf etdiyini gostarir (Ianes et
al,, 2020).

Miiqayise etdikda goriiniir ki, miixtalif mo-
dellorin hamisinda ortag magam miiallim
hazirliginda inkluzivliyin vacib yer tutmasidir.
Lakin bu magsada ¢catmagq ii¢iin secilon insti-
tusional forma, kurikulum sixlig1 ve praktik
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komponentlarin pay1 6lkalarin tahsil siyasatine
gora dayisir. Bu farqlar nazari baximdan onu
gostarir ki, ali tahsilda “Inkliiziv tahsil” fanninin
ideal modeli vahid deyil, kontekstdan asilidir
(Kioupi et al., 2023; Ianes et al., 2020; Takala
etal, 2023).

MUSLLIM HAZIRLIGI PROQRAMLARINDA
“iINKLUZiV TOHSIL" FONNINiN YERI

Muasir dévrda inkliiziv tahsil miisllim ha-
zirlig1 proqramlarinin strateji istigamatlarinden
birina ¢evrilib. Bunun asas sababi ondan
ibaratdir ki, tehsil miihitinds farqli ehtiyaclara
malik 6yrenanlarin say1 ve miixtslifliyi artdigca,
miisllimlarin do bu miixtalifliys uygun islomak
bacariglarina malik olmasi zarurati yaranir.
Demoli, miisllim yalniz mazmunu bilan soxs
deyil, ham da miixtalif 6yranma profillari ti¢iin
tadrisi uygunlasdira bilon miitexassis olmalidir
(Florian & Linklater, 2010; Florian, 2008).

Misllim hazirhg proqramlarinda inkliiziv
tohsilin tadrisi, 9sasan, iki 9sas yanasma asasinda
toskil olunur. Burada tadris dedikds inklliziv
tohsilin progqramin kurikulumunda neca yer
almasi, nazari ve praktik mazmununun neca
qurulmasy, elaca da galacak miiallimlarin pesokar
hazirlig1 ile hans1 sakilda slagalandirilmasi
nazarda tutulur. Birinci yanasmada inkliiziv
tohsil ayrica kurs kimi taqdim olunur ve burada
tolobalar xilisusi tahsil, fordilasdirilmis talim
planlars, sinif adaptasiyasi vo aila ilo emakdasliq
kimi moévzularda sistemli bilik slds edirlar.
Ikinci yanasmada ise inkliizivlik ayrica fonn
kimi deyil, biitiin pedaqoji kurslarin daxilinda
inteqrasiya olunmus prinsip kimi 6yradilir. Bu
modelin tstilinliiyti ondadir ki, galacak miiallim
inkliizivliyi “slave saha” kimi deyil, miiallimlik
faaliyyatinin tebii hissasi kimi manimsayir (Eu-
ropean Agency for Special Needs and Inclusive
Education, 2021; Kurth & Foley, 2014).

Arasdirmalar gostarir ki, inkltiziv tahsil izra
hazirhq ke¢gmis musllimlar real sinif miihitinda
daha ¢evik davranir, farqgli ehtiyaclara uygun
metodlardan daha rahat istifads edir ve daha
miisbat pesakar miinasibat nliimayis etdirirlar.
Lakin bir ¢ox programlarda bu sahays ayrilan
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vaxt va diqgat hala do mahduddur. Bu vaziyyat
naticasinda miiallimlar nazari olaraq inkliizivliyi
gabul etsalar do, praktikada onu tatbiq etmakda
catinlik ¢akirlar. Demali, problem yalniz fannin
olmasi deyil, onun hansi darinlikde ve hansi
pedaqoji mantiqls tadris olunmasidir (Florian
& Linklater, 2010; Kurth & Foley, 2014; Woodcock
etal, 2022).

Bu baximdan, “Inkliiziv tahsil” fonni galacak
miallim ti¢lin ¢ asas funksiyani dasiyir: anlayis
verir, miinasibat formalasdirir ve praktik
gararverma imkanlar1 yaradir. Yalniz nazari
bilikls kifaystlonan kurslar ¢cox zaman miinasibat
saviyyasinda transformasiya yaratmir; yalniz
tacriibaya asaslanan yanasmalar ise konseptual
darinliyi zaifladir. Odur ki ugurlu progqram har
iki komponenti - nazari ¢arcivoni va tatbiqyonlii
refleksiyani - birlasdirmalidir (Florian, 2008;
Brockbank & McGill, 1998; Kurth & Foley, 2014).

ALi TOHSILD® “INKLUZiV TOHSIL"
FONNINiN TODRiSIND® PEDAQOJi
YANASMALAR

Ali tohsilda “Inkliiziv tehsil” fanninin effektiv
tadrisi muxtalif pedaqoji yanasmalarin sistemli
sokilda tatbiqini telab edir. Onanavi tadris
modellari talaba miixtalifliyini va fardi 6yrenma
ehtiyaclarini tam sokilde ahate etmadiyindan,
miiasir tadqiqatlar daha c¢evik, taloba markazli
va c¢oxgirisli tadris yanasmalarini 6n plana
cixarir. Bu baximdan, inkliiziv tohsilin effektivliyi
yalniz metod secimindan deyil, hamin metodlarin
necs strukturlasdirilmasindan ve hansi pedaqoji
carciva daxilinds qurulmasindan asilidir (Lozano
et al,, 2017; Cotan et al,, 2021; Bhuttah et al,,
2024).

Bu yanasmalarin iimumi maqsadi tadrisi
“orta tolaba” farziyyesina asaslanan xattden
cixarib, coxcesidli 6yrenanlarin tacriibasini
nazars alan ¢evik modelo yonaltmakdir. “Inkliiziv
tohsil” fonni liglin bu xtisusile vacibdir, ¢iinki
golacak miuoallim sinifda garsilasacagl miixte-
lifliyin sadace nazari tosvirini yox, ona cavab
vermayin mantiqini de 6yranmslidir. Buna gora
doa novbati altbélmslards qeyd edilen yanas-
malar yalniz metodlar toplusu kimi deyil, fonnin

didaktik falsafesini formalasdiran cargivelar
kimi nazardan kecirilir (Lozano et al, 2017;
Medina Vasquez et al., 2025).

inkliiziv pedaqogika. inkliiziv pedaqogika
ananavi manada sadaca muxtalifliyi nezars alan
tadris modeli deyil; o, galacok miallimlarin
inklliziv diisiinma tarzini formalasdiran epis-
temoloji ¢arcivadir. Florian vo Black-Hawkins
bu yanasmani “bazilari ticiin alava strategiyalar”
yaratmaq deyil, “hami ligiin 6yranma imkanlarini
genislandirmak” kimi sarh edirlar. Ali tahsil
kontekstinda bu fikir daha da vacibdir, ¢iinki
burada talabalar tekca dyranan deyil, golacakda
tadris edan subyektlardir. Demsli, inkliiziv
pedaqogika talobaya inkliizivliyin mezmununu
deyil, onun necs yasandigini da gostarir (Florian
& Black-Hawkins, 2011; Florian & Linklater,
2010).

Bu yanasmanin tadrisda tazahiirii eyni mov-
zunun diskussiya, situasiya tahlili, reflektiv yazi,
qrup isi va aciq mizakire kimi miixtalif for-
matlarla teqdim edilmasinda goriiniir. Burada
maqsad sadaca metod miuxtalifliyi yaratmaq
deyil, dyrananlar iigilin coxsaviyyali giris noqgtalari
acmaqdir. Makoelle inkliiziv pedaqogikani dy-
rananlarin aktiv istirakini voa manalandirmasini
tomin edan dinamik proses kimi izah edir. Bu
moanada, talaba passiv bilik istehlakgisi deyil,
bilik yaradan va onunla miinasibat quran
istirakeiya cevrilir (Makoelle, 2014; Gudjonsdoéttir
& Oskarsdottir, 2020).

Inkliiziv pedaqogika ham da talobanin galocak
pesakar manliyina tasir edir. Bu yanasma car-
civasinda miiallim “problemi olan sagirds
uygunlasan saxs” kimi yox, “tadrisi hami li¢lin
uygunlasdiran miitoxassis” hesab olunur.
Belalikls, inkliiziv pedaqogika sadaca metod
deyil, tadrisin falsafasini dayisen yanasmadir
va bu dayisiklik galocok miisllimlords daha
davamli inkliiziv praktika formalasdirir (Florian
& Black-Hawkins, 2011; Florian, 2008).

Nazari baximdan bu yanasmanin mithiim
dstiinliiyii odur ki, o, farqliliyi “problem” kimi
deyil, taelimin baslangic sarti kimi qabul edir.
Bu ise miiallim hazirhginda catismazliqyonli
diisiincadan potensialyonlii disiincaya kecidi
stimullasdirir. Naticads, talaba galacak pesakar
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tacriibasinda miixtalifliyi idars edilmali manea
kimi deyil, tadris prosesinin planlasdirilmasinda
nazara alinmali realliq kimi gabul edir (Florian
& Linklater, 2010; Cotan et al., 2021).

Reflektiv va transformativ 6yranma. Ref-
lektiv va transformativ 6yrenma yanasmalari
“Inkliiziv tohsil” fanninda tahsilalanin diigiinma
strukturunu yeniden quran giicli mexanizm-
lardir. Reflektiv yanagma talebanin 6z tacriibasini,
gerarlarini va yranma prosesini stiurlu sokilda
analiz etmasina imkan verir. Bu, bilik alda
etmayi yalniz mazmunun manimsanilmasi kimi
deyil, pesokar identikliyin formalasmasi prosesi
kimi diisiinmays komak edir (Colomer et al,,
2013; Colomer et al., 2020).

Reflektiv 6yranmanin asas giicii ondadir ki,
o, tohsilalana hazir cavab vermir; aksins, talobani
0z cavabini asaslandirmaga macbur edir. Bu
proses zamani talaba takca “na bas verdi?”
sualini vermir, ham da “niys bels diistindiim?”,
“nayi farqli etmaliyam?” kimi suallara yonalir.
Reflektiv jurnal, portfolio, videolar iizarinda
refleksiya va situasiya asash tapsiriglar ali
tohsilda olduqca tasirli alatlardir (Brockbank
& McGill, 1998; Colomer et al., 2013).

Transformativ 6yranma isa refleksiyanin bir
addim sonrasidir. Burada tehsilalanin sabit
diislinca c¢argivalari sorgulanir va yenidan qu-
rulur. Enkhtur vo Yamamoto gostarirlar ki,
transformativ dyrenmsa cox vaxt avvalki mévgeyi
sarsidan situasiya ile baslayir va talabani daha
acig, daha reflektiv, daha ¢evik diisiinmoayo
gotirir. Bu da onu géstarir ki, “Inkliiziv tahsil”
fanninda reflektiv ve transformativ yanasmalar
sadacs alternativ metod deyil, galacak musllimin
pesakar siiurunu dayisen mexanizmlardir
(Enkhtur & Yamamoto, 2017; Brockbank &
McGill, 1998).

Inkliiziv tohsil kontekstinda transformativ
Oyranmanin xlisusi dayari ondan ibaratdir ki,
tohsilalan 6z stereotiplarini, avvalcadan for-
malasmis “normal” anlayisini va pedaqoji goz-
lantilarini tenqgid etmayas baslayir. Belsaliklo, ref-
leksiya sadaca soxsi tohlil kimi yox, sosial ada-
latyonlii yeniden diisiinma prosesi kimi ¢ixis
edir. Bu iso miiallim hazirhginda shamiyyatli
dayisiklik yaradan azsayli yanasmalardan biridir
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(Enkhtur & Yamamoto, 2017; Colomer et al,,
2020).

Problem asashh 6yroanma va situasiya
tohlili. Problem asash doyronma (Problem-
based learning (PBL)) tohsilalani real pedaqoji
gararvermsa prosesina daxil eden yanasmadir.
Burada 6yrenma “mdévzunu bilmak” iizarinda
deyil, problemi anlamaq, arasdirmaq ve hall
etmak lizarinds qurulur. “Inkliiziv tahsil” fonni
ticlin bu, xiisusi shamiyyat dasiyir, ¢linki real
inkliiziv sinif miihiti daim dayisan situasiyalar,
secimlar vo miidaxila gararlar ile xarakteriza
olunur. Bu yanasma tohsilalanda reflektiv
diistinma, amakdasliq, 6ziiniiidars va situativ
gorarverma bacariqlar1 yaradir (De Simone,
2014; Levin et al., 2002; Belland et al., 2009).

Situasiya tohlili (case study) yanasmasi isa
konkret pedaqoji situasiyalarin tahlili izerinda
qurulur. Burada tshsilalan mévcud veziyyeti
basa diismayo, alternativ yanasmalar1 miiqayiso
etmaya va gararini asaslandirmaga galisir. Bu
metodun glicii ondadir ki, telaba yalniz bir
metod se¢mir; o, resurs imkanlari, miiallim
davranisy, tadris miihiti ve tagkilati faktorlari
birlikds nazars alaraq inklizivliyin kompleks
xarakterini dark edir (Shrestha & Bhattarai,
2022; Forlin, 2010).

Situasiya tahlili ve problem asash éyrenma
arasinda asas forq onlarin fokusunda gortintir:
situasiya tahlili “bu veziyyati neca basa diistim?”
sualina, problem asash dyranma ise “bu problemi
necd hoall edim?” sualina asaslanir. Buna bax-
mayarag, onlarin inteqrasiyasi daha giiclii natice
verir. 9vvalca konkret vaziyyatin situasiya tohlili,
sonra hamin situasiyanin problem asash 6y-
ronma ¢ar¢ivasinda problem kimi yenidan
qurulmasi tahsilalanlarda hem analitik diisiin-
moani, ham ds praktik gararvermani eyni anda
giiclondirir (De Simone, 2014; Shrestha & Bhat-
tarai, 2022).

Bu iki yanasmanin ali tahsilda tstiinliiyt
ham da ondadir ki, onlar tahsilalani passiv kon-
spekt yazan movqgedan ¢ixarir ve ona profes-
sional diskussiyanin istirake¢isi statusu verir.
Bela miihitda galacak miiallim yalniz bilik topla-
magla kifayatlonmir; o, gararlarinin naticalarini
diisiinmayi, asaslandirma qurmagi va alternativ
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yanasmalar arasinda se¢im etmayi do 0yranir
(Levin et al., 2002; Belland et al., 2009).

Oyranma iigiin universal dizayn (Universal
Design for Learning). Oyranms ii¢iin universal
dizayn (UDL) modeli ali tohsilde “hami {i¢iin
eyni ders” mantiqina alternativ kimi ¢ixis edir.
Bu model gostarir ki, mazmun eyni qala bilsr,
lakin onun taqdimati, dyranma prosesi va
naticenin ifadasi forglandirils bilar. Bu baximdan,
Ooyranmsa li¢clin universal dizayn sadaca metod
deyil, tadrisin strukturunu dayisen transformativ
carcivadir (Sulaiman & Tahar, 2024; Diaz-Vega
etal, 2020).

Oyranmo iiciin universal dizaynin ii¢ asas
prinsipi - calbetma, taqdimat va faaliyyat ali
tohsil kontekstinda xiisusile miithiim rol oynayir.
Mozmunun miixtalif formalarda toqdimati,
masalan, matn, cadval, diaqgram, video, audio
material ve konkret situasiya niimunalari
vasitasile izahi talabanin anlayisini artirir.
Oyranmaya foal calbetma motivasiyani vo dorsa
bagliligi giiclondirir. Naticonin miixtalif tisullarla
ifadasi isa talebanin 6z giiclii taraflari ilo
oyrandiyini niimayis etdirmasina imkan verir.
Bu xiisusiyyatlar “Inkliiziv tohsil” fanni tigiin
xiisusi shamiyyat dasiyir, ¢linki burada maqgsad
tokca bilik alda etmak yox, forgliliyi normal ve
dayarli hesab edan diisiinco modeli qurmaqdir
(Sulaiman & Tahar, 2024; Diaz-Vega et al., 2020).

Oyrenma iiglin universal dizaynin diger
mithiim Gstiinliiyli onun tahsilalanlarin 6zlint
tenzimloama bacariqlarina tasiridir. Se¢im
imkanlar1 olan miihitds telaba yalniz tapsiriq
yerina yetirmir, ham da 6z Oyranma strategiyasini
qurmaga baslayir. Eyni zamanda miisllimlar
lictin do bu model tadris planlasdirmasini daha
cevik va talabayonlii hala gatirir. Lakin bir ¢ox
miisllimin déyranma ii¢lin universal dizayn
haqqinda sistemli talim almamasi bu yanasmanin
genis tatbigini mahdudlasdira biler (Rusconi
& Squillaci, 2023; Oliveira et al., 2019).

Oyrenma iiciin universal dizaynin nazari
giicii onun “uygunlasdirma” anlayisini sonradan
edilan korrektadan cixarib, avvalcadan dizayn
prinsipi saviyyasina qaldirmasindadir. Bu baxis
torzi ali tohsilda xiisusila dayerlidir, ¢linki
burada talabalarin forqliliyi avvalcadon nazara
alinan akademik muhit ham al¢catanligl, ham ds

keyfiyyati eyni anda ytliksalda biler (Diaz-Vega
et al., 2020; Rusconi & Squillaci, 2023).

PEDAQOJi YANASMALARIN FUNKSIONAL
ROLU

“Inkliiziv tohsil” fonninda istifads olunan
pedaqoji yanasmalarin rolu yalniz 6yrenmani
tagkil etmakdan ibarat deyil; onlar eyni zamanda
fonnin neca dark edildiyini miiayyan edan epis-
temoloji ¢arcive yaradir. Basqa sozls, bu
yanasmalar talabalara inkliizivliyi sadace moévzu
kimi yox, tedrisin qurulma prinsipi kimi yasadir.
Bu sebabdan, tadris prosesi passiv bilik 6tiiran
sistemdan aktiv pedaqoji moévqe formalasdiran
miihits ¢evrilir (Medina Vasquez et al., 2025).

Bu yanasmalarin birinci funksiyasi “Oyradilen
movzu’nu “yasanan tacriba”yoa cevirmasidir.
Dars amoakdaslig, miizakirs, a¢iq diisiince ve
coxformali istirak izarinde quruldugda talaba
inkliizivliyi abstrakt saviyyada oxumur, onu
tadris prosesinin 6z daxilinds hiss edir. Bu
tacriibavi Oyronma goalacak miiallimler {i¢liin
daha dayaniqh ve transfer oluna bilon bilik
yaradir (Clinton-Lisell, 2026).

Ikinci funksional gat onlarin gizli kurikulum
kimi islomasidir. Talaba formal olaraq “Inkliiziv
tahsil” fonnini 6yranir, lakin qeyri-formal
soviyyada mioallimin darsi neca qurdugunu,
gorarlar1 neca verdiyini va yanasmalarl neca
inteqrasiya etdiyini de miisahids edir. Bu proses
naticasinds tahsilalan yalniz mazmun deyil,
pedaqoji davranis modeli do manimsayir.
Belalikls, tadris prosesi modellasdirici funksiya
dasiyir (Clinton-Lisell, 2026).

Uclincii va an asas funksional rol galacak
miiallimlarin pedaqoji gerarverms, reflektivlik
va adaptivlik bacariglarinin formalasdirilmasidir.
Aktiv 6yranms, situasiya tahlili, problem asash
Oyronma, dyranma Ug¢ln universal dizayn va
inkltziv pedaqogika birlikds tatbiq olundugda
tadris prosesi dusiinca formalasdiran, garar-
verma bacariglarini inkisaf etdiron vo pesokar
kimliyi giiclandiren miihita ¢evrilir. Demali, bu
yanasmalarin dayari takca metodik deyil, pesa-
kar-formalasdirici xarakter dasimasindadir
(Medina Vasquez et al.,, 2025; Clinton-Lisell,
2026).
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Bu funksional baxis ham da onu gostarir ki,
pedaqoji yanasmalari ayri-ayr1 metodlar siyahisi
kimi taqdim etmak kifayat deyil. Onlarin dayari
bir-biri ile alagada, kurikulumun timumi
moagqsadlari ile uyumlu ve misllim hazirliginin
pesokar gozlantilari ilo birgs diisiintlonds iizs
cixir. Bu baximdan, inteqrativ model an real va
dayanigli yanasma kimi goriintir (Lozano etal,,
2017; Medina Vasquez et al., 2025).

AZORBAYCAN ALi TOHSIL SISTEMiND®
INKLUZIV TOHSILIN TOSKILI

Azarbaycanda inkliiziv tahsilin ali tahsil
sistemina daxil olmasi birbasa vo sado xatt
lizra bas vermayib. Bu proses sovet dovrintin
tacridedici “defektologiya” modelindan basla-
yarag, miistaqillik dévriinda beynalxalq tasirler,
dovlat programlari, universitet tasabbiislari va
akademik diskursun giiclonmasi ile marhalsli
sokilda inkisaf edib. 9vvalki sistemds farqlilik
tohsil miihitinden kenarlasdirilirdi; yeni
moarhoalada isa tohsil sistemi 6zl forqliliye
uygunlasmali struktur kimi diistiniilmaya bagsladi
(Abdullayeva, 2025a; Abdullayeva, 2025b).

1990-c1 illarin ortalarindan etibaran “Step
by Step” kimi beynalxalq tasabbiislar miiallim
hazirligina yeni yanasmalar daxil etdi. 2005-ci
ildon sonra dovlat saviyyali pilot layihalar vo
gerarlar inkliiziv tohsili sistemli siyasat sahasina
cevirdi. Bu praktiki tacriibsalar sonradan ali
tohsil programlarinin nazari ve metodik maz-
mununa daxil oldu va universitetlarda inkliiziv
tohsilin ayrica movzu kimi gériinmasina sarait
yaratdi (Lesko et al., 2010; Hajimuradova et al.,
2023).

2017-2024-cu illari ahata edan dovlat
programi iss bu inkisaf xattinda doniis néqtasi
oldu. Burada musallim hazirligr artiq markazi
prioritet kimi miiayyanlasdirildi va pedaqoji
ali tahsil muassisalarindan yalniz fonni bilan
deyil, ham da inkliiziv sinifds islomayi bacaran
miitaxassislarin hazirlanmasi talab olundu. Bu,
universitet kurikulumlarinin, tadris yanas-
malarinin va miiallim hazirligi programlarinin
yenidan nazardean kecirilmasini zaruri etdi
(Ministry of Education of the Republic of Azer-
baijan, 2018; Hajimuradova et al., 2023).
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Azarbaycan universitetlorinds bu inkisaf
farqgli formalarda miisahida olunur. Azarbaycan
Dovlat Pedaqoji Universitetinda inkliiziv tahsil
avvalca secma fonn kimi tadris olunub, sonraki
morhalada ise miixtalif miisllimlik ixtisaslarinin
tadris planlarina daxil edilib. Azarbaycan Dillar
Universitetinda bu saha ham ayrica fonn, ham
do mixtalif pedaqoji kurslarin mazmununa in-
teqrasiya olunan yanasma kimi inkisaf edib,
eyni zamanda Inkliiziv Tohsil Markazinin
faaliyyoati ila dastaklanib. Baki Slavyan Univer-
sitetinda inkltizivlik daha ¢ox talimlar, seminarlar
vo akademik miizakiralar vasitasile pedaqoji
diisinca sahasi kimi giliclonib. Xazar Univer-
sitetinda ise kurikulum daxilinde konkret
kurslarin yerlasdirilmasi bu sahanin sistemli
inteqrasiyasini gostarir (Azarbaycan Dovlat
Pedaqoji Universiteti, 2014, 2018, 2024; Azar-
baycan Dillar Universiteti, 2022, 2024, 2025;
Baku Slavic University, 2022; Xazar Universiteti,
2025).

Belolikla, Azarbaycan konteksti gostarir ki,
inkliiziv tahsil ali tahsilda birdan-birs yaran-
may1b, marhalali inteqrasiya yolu ilo formalasib.
Hazirda bu saha ham normativ, ham institusional,
ham da kurikulum saviyyasinde méhkamlan-
moakdadir. Bununla bels, metodoloji vahidlik,
resurs taminati, miisllim hazirliginin darinliyi
va praktik komponentlarin genislondirilmasi
hala do inkisaf talob edon istigamatlar olaraq
qalir (Abdullayeva, 2025a; Hajimuradova et al.,
2023).

NaTiCo

Aparilan nazari tahlil géstarir ki, ali tahsilda
“Inkliiziv tohsil” fonninin effektiv todrisi tok
bir metodun va ya yalniz bir kursun mévcudlugu
ilo tamin olunmur. Bu sahada davaml va giicli
natica yalniz inkliiziv pedaqogika, reflektiv ve
transformativ 6yrenms, problem asaslh dyranms,
Oyranma uiclin universal dizayn, situasiya tahlili
kimi yanasmalarin sistemli, magsadyonlii ve
inteqrativ totbiqi ilo miimkiindiir. Bu yanasmalar
birlikda galacak miiallimlarda reflektivlik,
gerarverms, adaptivlik, coxperspektivli diistinma
vo inkliiziv pesakar manlik formalasdirir.



“inkliiziv tahsil” fanninin tadrisinda pedaqoji yanasmalar: nazari asaslar ve miiasir istiqamatlar

Arasdirmanin asas naticasi ondan ibaratdir
ki, pedaqoji yanasmalar yalniz tadris tisullari
deyil, ham ds “Inkliiziv tohsil” fonninin episte-
moloji va pesakar mantiqini formalasdiran asas
vasitelordir. Bu manada, “Inkliiziv tohsil” fanni
sadaca “nayi bilmak lazimdir?” sualina cavab
veran kurs deyil; “na vaxt, niys va neca istifada
etmak lazimdir?” sualina cavab veran pesokar
hazirliq miihitidir. Azarbaycan konteksti da
gostarir ki, bu sahanin institusional va kurikulum
saviyyasinda inkisafi artiq gercaklikdir, lakin
metodoloji darinlik ve praktik tatbiq imkan-
larinin daha da giiclandirilmasi galacak inkisaf
iclin vacib olaraq galir.

Nozari saviyyada alda olunan bu naticalar
galacak empirik tedqiqgatlar lglin ds istigamat
verir. Xtisusila miiallimlarin ve mazunlarin real
tacriibalarine asaslanan arasdirmalar burada
sistemlasdirilon yanasmalarin praktik tatbiq
saviyyasini, hansi sahalards effektiv oldugunu
va hansi institusional sartlarde daha ugurlu
isladiyini gostarmak baximindan shamiyyatli
olacagq.
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ABSTRACT

This study examines the effects of psychological factors (mathematics
anxiety and self-efficacy beliefs) and cultural factors on the under-
standing of geometric concepts among 150 students aged 10-12
attending rural, town, and urban schools in Azerbaijan. A mixed-
method research design was employed, using validated survey instru-
ments, classroom observations, and a geometry achievement test. The
results indicate that students from urban schools achieved signifi-
cantly higher scores (85%) than their peers from town (70%) and rural
(60%) schools. Mathematics anxiety was highest in rural schools
(mean = 4.1/5) and lowest in urban schools (mean = 2.2/5), whereas
self-efficacy beliefs showed the opposite pattern. Access to digital re-
sources was strongly positively correlated with students’ achievement
(r = 0.68). However, cultural elements, such as traditional carpet pat-
terns and architecture, were rarely integrated into classroom instruc-
tion, despite their considerable potential to enhance students'
conceptual understanding of geometry. The findings suggest that
strengthening psychological support, adopting culturally responsive
pedagogical approaches, and ensuring equitable access to digital
technologies are essential for improving geometry education in Azer-
baijan.

Keywords: Geometry education, mathematics anxiety, self-efficacy
beliefs, cultural factors, Azerbaijan, digital resources, traditional carpet
patterns, spatial reasoning.
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Psychological and Cultural Factors in Understanding Geometric Concepts

INTRODUCTION

Learning geometric concepts is a complex
process influenced by cognitive, psychological,
and cultural factors. Research has consistently
shown that students’ understanding of geometry
is not determined solely by intelligence but
also by motivation, anxiety, and socio cultural
background (Ashcraft, 2002; Vygotsky, 1978).
Psychological factors such as math anxiety - a
feeling of tension that interferes with mathe-
matical performance - and self-efficacy - the
belief in one’s ability to succeed - are strong
predictors of mathematics achievement (Ban-
dura, 1997; Luttenberger et al., 2018). Students
with high math anxiety tend to avoid geometry
problems, while those with high self-efficacy
persist longer and achieve higher scores (Schunk,
2010; Justicia Galiano et al., 2017).

Piaget’s theory of cognitive development in-
dicates that children enter the formal operational
stage around age 11-12, enabling abstract rea-
soning necessary for geometry (Piaget & In-
helder, 1967). However, reaching this stage
does not guarantee success; cultural context
mediates how abstract concepts are internalized.
Vygotsky’s sociocultural theory emphasizes
that learning occurs through interaction with
meaningful cultural tools (Vygotsky, 1978).
Studies from non Western contexts show that
integrating indigenous patterns and artifacts
into mathematics lessons improves engagement
and understanding (Nunes, 1993; Presmeg,
2006). For example, Leung (2001) found that
group oriented educational models in Asian
societies promote collaborative learning, which
reduces anxiety and enhances geometry com-
prehension.

In Azerbaijan, geometry teaching traditionally
follows a proof based, teacher centered approach
inherited from the Soviet system. While this
method develops logical thinking, it often neg-
lects students’ emotional states and rarely con-
nects geometry to familiar cultural artifacts -
such as symmetrical patterns in Azerbaijani
carpets, tile ornaments in medieval architecture,
or geometric motifs in folk art. Preliminary ob-
servations by the authors (2023-2024) suggest

that math anxiety is widespread, digital resources
are inequitably distributed (rural schools have
minimal access), and cultural elements are al-
most never used in lessons. However, no sys-
tematic study has investigated the combined
role of psychological and cultural factors in
geometry education across different school set-
tings in Azerbaijan. Therefore, this study ad-
dresses the following research questions: (1)
How do math anxiety, self efficacy, and geometry
achievement differ among students in rural,
town, and urban Azerbaijani schools? (2) What
is the relationship between psychological factors
(anxiety, self efficacy) and geometry achieve-
ment? (3) To what extent are cultural elements
(e.g., carpet patterns, architecture) currently
integrated into geometry lessons, and how do
students respond to such elements? (4) How
does access to digital resources influence geom-
etry learning outcomes?

METHOD

A total of 150 students aged 10-12 (grades
5 and 6) participated in the study. They were
selected from three public schools in Azerbaijan:
one rural school (mountainous region, n=50),
one town school (small district center, n=50),
and one urban school (Baku city, n=50). Schools
were purposively chosen to represent different
levels of access to digital resources and cultural
exposure. All participants had completed at
least one year of formal geometry instruction.
Parental consent was obtained, and participation
was voluntary.

Five instruments were used. The Mathematics
Anxiety Scale (MAS) consisted of 6 items adapted
from Ashcraft (2002) and Hembree (1990),
rated on a 5 point Likert scale (1=strongly dis-
agree to 5=strongly agree). A sample item is “I
feel stressed during geometry classes.” Cron-
bach’s a was 0.87. The Self Efficacy Scale for
Geometry (SESG) included 6 items adapted
from Bandura (1997) and Schunk (2010), also
on a 5 point scale. A sample item is “I believe I
can solve geometry problems on my own.” Its
Cronbach’s a was 0.84. The Geometry Achieve-
ment Test (GAT) comprised 20 multiple choice
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and 5 open ended questions on symmetry,
angles, area, volume, and spatial visualization.
[t was developed by the authors and validated
by two mathematics education experts (content
validity index = 0.91); the maximum score was
100. A Classroom Observation Protocol was
used for structured observations lasting three
40 minute lessons per school, recording use of
digital tools, mention of cultural examples (car-
pets, architecture), student engagement, and
teacher feedback. Additionally, semi structured
interviews were conducted with one mathe-
matics teacher per school to understand current
practices and barriers.

Data collection took place in February-March
2025. Surveys were administered in classrooms
during regular hours (20 minutes). The achieve-
ment test followed (40 minutes). Observations
were conducted by both authors independently;
inter rater reliability was 0.89. Teacher inter-
views lasted 15-20 minutes each and were
recorded with permission.

Quantitative data were analyzed using SPSS
version 26. Descriptive statistics (means, stan-
dard deviations) were calculated for each school.
Independent samples t tests compared rural
vs. urban, and town vs. urban. Pearson correla-
tions examined relationships among anxiety,
self efficacy, and achievement. Qualitative data
from observations and interviews were analyzed
thematically using open coding; themes were
reviewed by both authors to ensure reliability.

RESULTS

Table 1 presents the descriptive statistics
for geometry achievement, math anxiety, and
self efficacy by school type.

Independent t tests revealed significant dif-
ferences between rural and urban students for
achievement (t(98)=15.2, p<0.001), anxiety
(t(98)=12.4, p<0.001), and self efficacy
(t(98)=11.9, p<0.001). Town students scored
significantly lower than urban students on all
measures (p<0.01) and higher than rural stu-
dents (p<0.05). Figure 1 presents a detailed vi-
sual comparison of these achievement scores
across the three school categories.

Correlation analysis across all 150 students
showed a strong negative relationship between
math anxiety and achievement (r = -0.72,
p<0.001) and a strong positive relationship be-
tween self efficacy and achievement (r = +0.69,
p<0.001). Anxiety and self efficacy were mod-
erately negatively correlated (r =-0.58, p<0.001).
To further explore this dynamic, Figure 2 con-
trasts the precise mean scores of math anxiety
against self-efficacy dimensions across the sam-
ple.

Access to digital resources (rated by observers
on a 0-3 scale: 0=none, 3=high) was strongly
correlated with achievement (r = 0.68, p<0.001).
Rural schools had a mean access score of 0.2
(only a blackboard and chalk), town schools
1.5 (occasional projector use), and urban schools
2.8 (regular use of dynamic geometry software
and online materials). The strength and direction
of the relationship between this technological
infrastructure and learning outcomes are
mapped via the regression line in Figure 3.

Observations revealed that in the rural school,
no lesson included any reference to carpets,
architecture, or traditional art. When researchers
showed rural students a photo of a traditional
Azerbaijani carpet during post test interviews,
42 out of 50 students spontaneously identified

Table 1 Mean scores (and standard deviations) for achievement, anxiety, and self efficacy

School Type N Achievement (%) Math Anxiety (1-5) Self Efficacy (1-5)
Rural 50 60.2 (8.5) 41(0.7) 25(0.8)
Town 50 70.1(79) 3.3(0.8) 34(0.7)
Urban 50 84.7 (6.2) 2.2(0.6) 4.3(0.6)
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m Geometry achievement levels (%) according to school locations (Rural, Town, and Urban).
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symmetry and repeating patterns, and 38 could
explain periodicity. This indicates high potential
for cultural bridging, but it is not used. In the
town school, one teacher briefly showed a
picture of a mosque ornament for 2 minutes;
students appeared more attentive during that
segment. In the urban school, no cultural ex-
amples were used at all; instead, the teacher
relied on GeoGebra for visualizations.

All three teachers interviewed agreed that

math anxiety is a problem, but only the urban
teacher had explicit strategies to reduce it
(group work, positive reinforcement). The rural
teacher stated: “We have beautiful carpets at
home, but I never thought to use them to teach
symmetry.” None of the teachers had received
training on integrating cultural elements into
geometry lessons. The town teacher mentioned:
“The curriculum is overloaded; I have no time
to prepare cultural examples.”
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m Correlation between mean digital access score (0-3 scale) and geometry achievement (%)
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After the achievement test, students were
shown three images (carpet, architectural tile,
traditional embroidery) and asked to describe
geometric features. Urban students gave more
technical descriptions (e.g., “rotation,” “trans-
lation”) due to prior digital exposure; rural stu-
dents gave accurate intuitive descriptions (e.g.,
“the pattern repeats,” “it turns around”) but
lacked formal vocabulary. This suggests that
cultural artifacts can serve as effective cognitive

scaffolds, regardless of digital access.

DISCUSSION

This study provides the first systematic evi-
dence in Azerbaijan on how psychological and
cultural factors influence geometry learning
among 10-12 year olds in different school set-
tings. The results confirm that math anxiety
and self efficacy are strong predictors of geom-
etry achievement, consistent with international
findings (Ashcraft, 2002; Luttenberger et al.,
2018). Rural students exhibited the highest
anxiety (4.1/5) and lowest self efficacy (2.5/5),
corresponding to their low achievement (60%).
Urban students, with better digital resources
and more varied teaching methods, showed
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the opposite pattern (achievement 85%, anxiety
2.2, self efficacy 4.3). The correlation between
digital access and achievement (r=0.68) un-
derscores the digital divide as a major barrier
in rural areas - a finding that mirrors studies
from other developing regions (Olkun, 2003;
Hodgson, 2004).

However, the most striking result is the dis-
connect between cultural potential and actual
practice. Although Azerbaijani culture is rich
in geometric patterns (carpets, architecture,
textiles), these elements are virtually absent
from geometry lessons. Yet when students were
exposed to such images, they quickly recognized
symmetry, periodicity, and transformations -
even without formal instruction. This aligns
with Vygotsky’s (1978) concept of the “zone of
proximal development”: cultural tools can me-
diate learning when introduced by a teacher.
Bruner (1966) also argued that learning becomes
more effective when connected to the learner’s
cultural background. The present study extends
these theories by showing that in a post Soviet
educational context, teachers lack both training
and time to implement culturally grounded
pedagogy, representing a missed opportunity.
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Unlike previous research that treated cultural
factors as a secondary variable (e.g., Nunes,
1993; Leung, 2001), this study explicitly meas-
ured the absence of cultural integration and
demonstrated its potential through exploratory
probes. The fact that rural students - who have
lower digital access - could still articulate geo-
metric properties of carpets suggests that cul-
tural artifacts could be a low cost, high impact
intervention. However, this requires curriculum
redesign and teacher professional development.
Another important finding is the interaction
between psychological factors and school loca-
tion. Rural students’ higher anxiety may stem
not only from limited resources but also from
exam pressure, lower parental support in math-
ematics, and lack of exposure to varied teaching
methods. The urban school’s use of collaborative
learning (group problem solving) likely reduced
anxiety, as recommended by Leung (2001).
Thus, psychological and cultural factors are not
independent: a supportive environment that
includes both digital tools and culturally relevant
materials can simultaneously raise self efficacy
and lower anxiety.

LIMITATIONS

This study has several limitations. First, the
sample is limited to three schools and 150 stu-
dents, so findings cannot be generalized to all
of Azerbaijan. Second, the cross sectional design
does not allow causal inferences. Third, the ex-
ploratory presentation of cultural images after
the test was not a controlled intervention;
future research should use a pre test/post test
experimental design with a culturally enriched
curriculum. Fourth, self report scales may be
subject to social desirability bias. Finally, the
study did not measure parental attitudes or
home environment, which could influence both
anxiety and cultural exposure.

CONCLUSION

This research demonstrates that math anxiety,
self efficacy, and access to digital resources sig-
nificantly affect geometry achievement among

Azerbaijani students, with rural learners at a
distinct disadvantage. More importantly, it re-
veals that cultural elements - particularly geo-
metric patterns in carpets and architecture -
are almost never used in geometry teaching,
despite their clear potential to make abstract
concepts tangible and engaging. Addressing
the rural urban gap requires a three pronged
approach: (1) equitable provision of digital
tools and internet access; (2) teacher training
on reducing math anxiety (e.g., collaborative
learning, positive feedback); and (3) curriculum
integration of local cultural artifacts as low
cost, high relevance teaching materials. Future
research should develop and test a culturally
enriched geometry module in a controlled trial,
and examine long term effects on both achieve-
ment and math anxiety. By simultaneously ad-
dressing psychological and cultural dimensions,
Azerbaijan can transform geometry education
into a more inclusive, motivating, and effective
experience for all students.
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todrisi metodikasinin miiasir inkigaf Riyaziyyat fonni tohsil sisteminin fundamental dayaqlarindan biridir

istiqametleri. Azorbaycan moktabi. va analitik diisiince, problem halletma bacariglarinin ve texnoloji

Ne 3 (716), sah. 77-84 inkisafin asasini taskil edir. Lakin ananavi tadris metodlari artiq XXI

DOI: asrin talablarini tam olaraq garsilamaq ugln kifayat etmir. Magalada

10.30546/32898065.2026.3.6573 riyaziyyatin tadrisi metodikasinin inkisaf istigamatlari ananavi
yanasmalarla miiasir pedaqoji ve ragamsal innovasiyalar kontekstinda
tohlil edilib. Oyunlagdirma, layiha asasli dyranms, reqgemsal simulyasiyalar,
STEAM modelinin ustlnlikleri va mahdudiyyatlari elmi asaslarla
muqayisa olunub. Azarbaycan maktablarinde aparilan musahidaler
va beynalxalq aragdirmalarin naticalari gostarir ki, innovativ metodlar
yalniz biliklarin manimsanilmasini deyil, ham da yaradiciliq ve tanqidi
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yanasmalarin riyaziyyat tadrisina inteqrasiyasi sagirdlarin motivasiyasini
va naticalarini shamiyyatli daracads yilksaldir ve bu, Azarbaycanin
tohsil sisteminin inkisafi lgiin yeni strateji istigamat yaradir. Bundan
alave, tadgigat bu metodologiyalarin milli tahsil sisteminds effektiv
tatbigini tamin etmak tiglin musallimlarin pesakar inkisaf programlarinin
va davamli icra mexanizmlarinin zaruriliyini vurgulayir.
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traditional and innovative learning environments. The findings indicate
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into the mathematics curriculum, student engagement increases by
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Riyaziyyatin tadrisi metodikasinin miiasir inkisaf istiqamatlari

GiRIS

Riyaziyyat fonni tarixi inkisaf boyu biitiin
elm sahalarinin nazari ve praktik asaslarini
formalasdiran, hamginin intellektual potensialin
inkisafinda mithiim rol oynayan bir saha olub.
Qadim sivilizasiyalardan baslayaraq miiasir
dovra godor riyaziyyat insan tafokkiirliniin
inkisafinda, elmi-texniki taraqqide ve mada-
niyyatin formalasmasinda asas element kimi
cixis edib (Oliyev & Agayev, 2011).

Tohsil sisteminin asas maqgsadi yalniz nazari
biliklarin 6tiiriilmasi deyil, ham ds analitik va
yaradici disiincs terzinin formalagdirilmasidir.
Bu kontekstda riyaziyyatin todrisi metodikasi
tahsilin samaraliliyine birbasa tasir gdstarir va
golacak nasillarin intellektual potensialinin
reallasdirilmasinda halledici rol oynayir.

onoanavi mithazirs ve taokrar magsadli ya-
nasmalar uzun miiddat genis tatbiq olunsa da,
informasiya comiyyatinin cagirislari vo stratls
dayisan amak bazari yeni yanasmalarin tatbigini
zaruri edir. Kreativ dlislinca, problem halletma
bacarigl, komanda isinda faalliq va texnoloji
savadliliq kimi kompetensiyalar XXI asrin amak
bazarinin talabidir. Miiasir pedaqoji nazariyyalar
gostarir Ki, riyaziyyat tadrisi yalniz riyazi for-
mullarin dyradilmasi ile mahdudlasmamal,
ham da real problemlarin hallins, yaradiciliq
va tangidi diisiincanin inkisafina yonalmalidir.
Konstruktivizm nazariyyasi ¢arcivasinda oy-
ronma aktiv prosesdir va sagirdlor biliklari
passiv sakilda gabul edan deyil, aktiv konstruktor
kimi cixis etmoalidirlor (Piaget, 1970; Vygotsky,
1978).

Riyaziyyat teliminin keyfiyyati comiyyatin
igtisadi vo texnoloji inkisafi ilo birbasa slage-
lidir. Beynalxalq qiymatlendirma sistemlari
(PISA, TIMSS) gostarir ki, riyaziyyat sahasinda
ylksak naticalar alda edan 6lkslar innovativ
igtisadiyyatlarin liderlaridirlar (OECD, 2019).
Azarbaycan Respublikasinda tahsilin inkisafi
lizra Dovlat Strategiyasi (2013) riyaziyyat vo
tobiat elmlarinin tadrisi metodikasinin tok-
millasdirilmasini prioritet istiqamat kimi
miisyyonlasdirib. Bu strateji istigamat milli
tohsil sisteminin beynalxalq standartlara

uygunlasdirilmast va sagirdlarin ragabat
gabiliyyatinin artirilmasi1 maqsadini dasiyir
(Azarbaycan Respublikasi Prezidenti, 2013).

Riyaziyyat taliminds moévcud problemlar
global xarakter dasiyir ve yalniz postsovet
makaninda deyil, ham da inkisaf etmis 6lkalarda
miizakire olunur. Sagirdlarin riyaziyyata qarsi
motivasiya catismazhigl, fonnin abstrakt va
gilindalik hayatdan uzaq qavranilmasi, miial-
limlarin metodoloji yenilaonmaya ehtiyaci,
texnoloji imkanlarin kifayat qadar istifada
olunmamasi kimi masalalar tahsil sistemlarinin
asas cagirislarimi taskil edir. Diinya Bankinin
2023-cl il hesabatina gora, inkisaf etmakda
olan o6lkalards sagirdlarin taqriben 60%-i
riyaziyyati “¢atin ve maraqsiz” fonn kimi qiy-
moatlandirir (World Bank, 2023). Bu gostarici
takca tolim metodikasinin problemlarinin deyil,
ham da psixoloji, sosial ve madani amillarin
naticasidir.

Son onilliklards pedaqoji elmlar sahasinda
alda olunan nailiyyatler, neyroelmin talim
proseslarina tatbiqi, reqamsal texnologiyalarin
genis yayllmasi riyaziyyat todrisi metodikasina
yeni imkanlar acib (Attaran & Celik, 2023).
Oyunlasdirma, layiha asasli 6yrenms, aks-alaqa
sistemlari, fordlesdirilmis talim, virtual vo
artirillmis realliq texnologiyalar1 miiasir riyaziyyat
toliminin ayrilmaz komponentlarina ¢evril-
makdadir. Bu innovasiyalarin effektiv tatbiqi
lictin elmi asaslandirilmigs metodoloji ¢argivalarin
islonmasi, miiallimlorin pesakar inkisafinin
tamin edilmasi va tahsil infrastrukturunun
modernlasdirilmasi vacibdir.

Azarbaycan kontekstinda riyaziyyat teliminin
inkisafi tarixi koklara malikdir. Sovet dovriinda
formalasmis giicli riyaziyyat maktabi, miista-
qillik dévriinds milli tahsil sisteminin qurulmasi
vo hazirki merhalada beynalxalq tocriibanin
adaptasiyasi prosesi riyaziyyat taliminin sistemli
inkisaf xattini miiayyanlasdirir. Lakin mévcud
kurikulumlarin yenilanmasi, giymatlandirma
sistemlarinin miuasirlasdirilmasi, miiallim
hazirlig1 proqramlarinin takmillasdirilmasi va
ragamsal infrastrukturun genislondirilmasi
istiqgamatinda ciddi addimlar atilmasi zaruridir.

Bu magqalanin asas maqsadi riyaziyyatin
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todrisi metodikasinin miasir inkisaf isti-
gamatlarini sistemli sakilda tahlil etmak, enanavi
vo innovativ yanasmalarin istiinliik ve ¢a-
tismazliglarini miiqayise etmak, Azarbaycan
moaktablarinda aparilan empirik tadqigatlarin
naticalarini beynalxalq tacriibs il sintez etmak
va milli tahsil sistemi ii¢lin amali tovsiyalar
togdim etmoakdir. Todqgiqat hipotezi ondan
ibaratdir ki, riyaziyyat taliminda miiasir
texnologiyalarin va aktiv 6yronma metodlarinin
sistemli inteqrasiyasi sagirdlerin akademik
naticalarini, motivasiyasini vo diisiinca ba-
cariglarini shamiyyatli deracada ytliksaldir.

PROBLEMIN QOYULUSU

Riyaziyyat teliminds movcud problemlar
coxcahatli vo kompleks xarakter dasiyir. onanavi
tadris tisullarinin asas problemi onlarin sagirdlari
passiv 0yranan vaziyyatinda saxlamasidir. Bu
yanasma sagirdi bilik obyekti kimi gabul edir
vo onun aktiv moévqgeyini, subyektivliyini
mahdudlasdirir: Riyazi anlayislar tez-tez abstrakt
formada teqdim olunur va giindalik hayatla
alagalandirilmadikda sagirdlarin motivasiyasi
azalir, fonna qarsi hassasliq ve maraq forma-
lasmir. Bu ham naticalarin zsiflamasina, ham
da fanns gars1 manfi miinasibatin va riyaziyyat
gorxusunun (math anxiety) formalasmasina
sabab olur.

Beynoalxalq tadqgiqatlarin naticalarina asasen
diinya iizra sagirdlarin texminan 40%-i riyaziyyat
darslari zamani miiayyan saviyyads stress va
narahatliq hissi kegirir (OECD, 2019). Bu psixo-
emosional vaziyyat koqnitiv funksiyani zaifladir,
yaddas proseslarini mahdudlasdirir va 6yroanma
motivasiyasini ciddi sakilda azaldir. Riyaziyyat
gorxusu erkan yaslardan baslayir, tahsil pillalari
boyunca intensivlasir; naticads, sagirdlar riyaziy-
yatla alagali sahalarden maqsadyonlii sakilda
uzaglasir vo karyera secimlarinda bu fonna te-
labat olmayan istigamatlara tistiinliik verirlar.

Azarbaycan tahsil sisteminda riyaziyyat telimi
ilo bagli asas problemlar bela qruplasdirila
bilar:

Metodoloji problemlar. Onanavi izah-tokrar
modelinin dominantligl, sagird markazli
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yanasmalarin mahdud tatbiqi, diferensiasiya
vo fordilasdirmonin zaifliyi, formativ giymoat-
landirma madaniyyatinin inkisaf etmamasi,
fonlararasi alagalarin kifayat qader reallasdi-
rilmamasi problemlsari aktual olaraq qalir.
Miisllimlarin aksariyyati hale da frontal talim
metodlarina ustiinliik verir va darsin asas his-
sasinde monoloji izahat aparir, sagirdlara isa
passiv dinlayici rolu ayrilir (Mikayilova, 2019).

Texnoloji problemlar. Ragamsal resurslarin
moahdudlugu, miisllimlarin ragemsal kompe-
tensiyasinin catismazligl, infrastruktur prob-
lemlari, keyfiyyatli mazmun va tatbiglarin azligy,
texnologiyanin pedaqoji magsadlare adekvat
inteqrasiyasinin zaifliyi tahsil prosesinin effek-
tivliyini mahdudlasdirir. Maktablarin texminan
35%-i kifayat qodar reqamsal avadanligla tamin
olunmayib va internet algatanligi ilo bagh prob-
lemlar var.

Psixopedaqoji problemlar. Motivasiya
catismazligl, riyaziyyat qorxusu, 0ziinainam
problemlari, 6yranma strategiyalarinin inkisaf
etmamasi, metakoqnitiv bacariqlarin zaifliyi
sagirdlarin akademik miiveffaqiyyatine manfi
tasir gosterir. Onlarin bir qismi riyaziyyati
“ancaq istedadlilar Giciin” fonn hesab edir vo 6z
potensiallarini reallasdirmirlar (OECD, 2019).

Kurikulyar problemlar. Mozmunun hacmi
va darinlik balansinin pozulmasi, real hayat
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problemlarina yonalmonin zaifliyi, miiasir elm
va texnologiya nailiyyatlarinin aks olunmamasi,
beynalxalq standartlarla uygunsuzluglar kuriku-
lumun effektivliyini azaldir. Programlar bazan
haddinden artiq yiiklenir vo formal biliklors
fokuslanir.

Pesokar inkisaf problemlari. Misllimlarin
davamli pesokar inkisaf imkanlarinin mah-
dudlugu, miiasir metodologiya tizra sistematik
talimlarin ¢atismazhig, pedaqoji innovasiyalarin
yayllma mexanizmlarinin zaifliyi, refleksiv prak-
tika madaniyyatinin inkisaf etmamasi talimin
keyfiyyatino tosir edir. Miiallimlorin bir coxu
tohsil aldig1 dovriin metodologiyasina sadiq
galir vo yeniliklori manimsamakda c¢atinlik
¢okir.

Miiasir dovriin talabi isa aktiv dyranms,
fanlararasi inteqrasiya, reqamsal texnologiyalarin
istifadasi ve talabalarin yaradici potensialinin
stimullagdirilmasidir. Beynolxalq tohsil toski-
latlar1 (UNESCO, OECD, IEA) XXI asr bacariglari
konsepsiyasini irali siiriir: tonqidi diislincs,
kreativlik, kommunikasiya, smakdasliq. Riyaziy-
yat talimi bu bacariqlarin formalasdirilmasi
tictin miikommal platformadir, lakin bu poten-
sial hazirda tam reallasdirilmir (OECD, 2019;
UNESCO, 2015).

Problemin halli tictin metodoloji ¢argivalarin
yenilonmasi vo pedaqoji yanasmalarin tokmil-
lasdirilmasi vacibdir (OECD, 2019). Bu tekca
texnoloji yenilonma deyil, ham da pedaqoji
falsafonin, talim madaniyyatinin, giymatlondirma
paradigmalarinin va tahsil ekosisteminin biitov-
liikde transformasiyasini talab edir. Sistemli
yanasma va biitiin maraqli teraflarin (mitsllimlar
sagirdlar, valideynlar; tohsili idaraetma organlari,
elmi ictimaiyyat) foal istiraki olmadan davamh
vo keyfiyyoatli dayisikliklarin alda edilmasi
miimkiin deyil.

MaSOLONIN HaLLi UCUN mOvcuD
METODOLOJi YANASMALARIN TOHLILI

Riyaziyyat tolimi metodikas tarixi inkisaf
prosesinda miixtalif pedaqoji paradigmalarin
tasiri altinda formalasib. Miiasir dovrde ananavi
vo innovativ metodlar paralel mévcud olur vo

har birinin 6zlinamaxsus Ustlinliiklari ve mah-
dudiyyatlari vardir.

9nanavi metodlar

9nanavi metodlar - frontal izah, mexaniki
masgala va repetisiya miiayyan manada riyazi
biliklerin asas bazasini formalasdirir. Bu me-
todlarin asas xiisusiyyatlorine daxildir:

Frontal talim: muallim markazli yanasma,
vahid tempa asaslanan talim, biitiin sinif ticiin
eyni mazmun va metodlarin tatbigi. Bu metod
miisllima dars vaxtini planli sakilda taskil
etmaya, eyni mazmunu biitiin sagirdlara eyni
vaxtda taqdim etmaya va genis sinif kontingenti
ilo somarali islomays imkan verir. 9sas strukturu
izah-niimayis-tekrar prinsipina asaslanir.

Reproduktiv dyronma: niimuna asasinda
masala halli, alqoritmik diisiincenin inkisafi,
avtomatik bacariglarin formalagdirilmasi. Stan-
dart masalo tiplarinin sistematik halli prosedural
bilik va avtomatizmlar yaradir.

Miihazira metodu: nazari materialin sistemli
izahi, mantiqi ardicilliq, elmi terminologiyanin
manimsanilmasi. Riyazi nazariyyanin struktur-
lasdirilmis taqdimati ti¢tin alverislidir.

Strukturlagdirilmis va sistemli bilik bazasinin
yaradilmasi, miiallima dars vaxtini planh sakilde
taskil etmays va eyni mazmunu boylk sagird
gruplarina ardicil sakilda ¢atdirmaga imkan
vermasi, fundamental anlayislarin méhkam
manimsanilmasi, mantiqi ardicilifin tamin
edilmasi vo miiallim nazaratinin yiliksok
saviyyada hayata kecirilmasi baximindan bu
metodlar xiisusile fundamental anlayislarin
toqdimat1 ve asas prosedurlarin dyradilmasi
moarhoalasinda effektivdir.

Sagirdlarin passiv movqgeyi ve motivasiya
problemlari, fordi xiisusiyyatlarin nazara alin-
mamasl, yaradici diisiinconin mahdudlasdi-
rilmasi, real hayat problemlari ilo zaif slaqgpa,
tohlil, sintez ve giymatlondirma kimi ytliksak
idrak bacariglarinin inkisafinin langimasi, elaca
da sagirdlar arasinda fordi 0yrenma siiratinin
nazars alinmamasi naticasinde akademik nai-
liyyatlarda farqlarin artmasi bu metodlarin asas
mahdudiyyatlari hesab olunur.
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Konstruktivist yanasmalar

Jean Piaget, Lev Viqotski, Jerome Bruner
kimi psixologlarin asarlarine asaslanan kon-
struktivizm 6yranmani aktiv bilik konstruksiyasi
prosesi kimi basa diistir (Piaget, 1970; Bruner,
1961; Vygotsky, 1978). Bu paradigma riyaziyyat
taliminda asagidaki metodlarin inkisafina sabab
olub:

Problemasasli 6yranma (Problem-Based
Learning). Sagirdlar real va ya realliga yaxin
problemlarla garsilasir va hall strategiyalarini
miistaqil islayib hazirlayirlar. Miiallim fasilitator
vo mentor roluna ke¢ir. Bu yanasma tanqidi
diisiinca, yaradiciliq ve amakdasliq bacariglarini
inkisaf etdirir.

Kasfiyyat dyranmasi (Discovery Learning).
Sagirdler riyazi qanunauygunluqglart miistaqil
kasf edirlar. Mantiqi anlama ve uzunmiiddatli
yaddasin formalagmasini tamin edan bu metod
sistemli va giicli rehbarlik olmasa, naticasiz
ola bilar.

Koqnitiv sagirdlik modeli (Cognitive Appren-
ticeship): ekspert diistince proseslarinin sof-
faflasdirilmasi, modellagdirma, masq, aks-alage
vo tadricen miistaqillosma prinsipi. Miisallim
0z dlislinca prosesini ucadan ifads edir vo sa-
girdlar ekspert tofokkiiriinii internallasdirirlar.

Miiasir innovativ metodlar

Miiasir yanasmalar arasinda oyunlasdirma,
layiha asasli 0yrenma, rogemsal simulyasiyalar
va STEAM modeli 6n plana ¢ixir.

Oyunlasdirma (Gamification): oyun mexa-
niklarinin vo elementlarinin geyri-oyun kon-
tekstinda tatbiqi. Riyaziyyat darslarindas oyun-
lasdirma asagidaki formatlarda realizs olunur:
e raqabat elementlori: liderlik 16vhalari, xal

sistemlari, reytinqglar;

e nailiyyat nisanlar1 ve miikafatlar: virtual va
ya real stimullar;

e saviyyalar vo irsliloma sistemi: tadricen
¢otinlasen tapsiriqglar;

e ani aks-alaga: ugur va sahvlarin darhal
gostarilmasi;

e narrativ elementlar: hekays xatti ilo inteq-
rasiya;

¢ komanda isi ve kooperativ missiyalar.

Azarbaycan maktabi. 2026. Ne3

Tadgiqatlar gostarir ki, oyunlasdirma daxili
motivasiyani artirir, 6yrenma prosesini aylancali
edir vo amoakdashg stimullasdirir. Oyunlas-
dirilan riyaziyyat darslarinds sagirdlarin mas-
gulluq saviyyasinin 47% artdigi, qorxu va na-
rahatliq saviyyasinin isa 23% azaldig1 muiayyan
edilib (Filop & Magdas, 2022).

Layiha asasli 6yranma (Project-Based Learn-
ing). Sagirdlar real problemlarin riyazi tisullarla
halline yonalmis uzunmiddatli layihalar
tizarinds islayirlar. Layihalar interdissiplinar
xarakter dasiyir vo hayati kontekstda realiza
olunur. Bu yanasmanin asas komponentlari:
¢ dhamiyyatli problem va ya sual;

e arasdirma va toedqgigat komponenti;

e avtentik auditoriya ticiin mahsul yaratma;
e sagird sasinin va seciminin olmas;

e refleksiya va iterativ inkisaf;

e ictimai taqdimat ve miidafia.

Layiha asasli 6yronma riyaziyyatin praktiki
ahamiyyatini nlimayis etdirir, kompleks prob-
lem holletma bacariglarini inkisaf etdirir ve
sagirdlarin sahiblik hissini giiclandirir. Buck
Institute for Education (2023) malumatlarina
gora, layiha asasli riyaziyyat taliminds istirak
edan sagirdlar ananavi metodlarla éyranan
yasidlarina nisbatan transfer bacariglarinda
34% daha ytiksak natica gostarirlar.

Ragqamsal simulyasiyalar va vizualizasiya.
Abstrakt riyazi anlayislari vizual taqdim etmak
gavramani asanlasdirir. Dinamik handasa
programlari (GeoGebra, Desmos), virtual labo-
ratoriyalar, interaktiv appletlar va artirilmis
realliq tatbiglari (real miihit iizarinda virtual
obyekt vo malumatlarin aks etdirilmasina imkan
veran texnologiyalar) bu kateqoriyaya aiddir.

Vizualizasiya xilisusile abstrakt anlayislarin
(funksiyalar, toremsalar, inteqrallar, vektorlar,
coxOlciilii foza) dyranilmasinda giiclii vasitadir.
Sagirdlar parametrlari dayisdirarak real vaxtda
naticalori miisahide edir va riyazi alagoalari
vizual miisahida ve praktik tacriiba asasinda
daha darindan manimsayirlar.

Ragomsal miihitds tohsil alan sagirdlarin
problem halletma bacariqglari va riyazi model-
losdirma sahasinds daha yiliksak naticalar
gostardiklari miiayyan edilib (Fang et al.,, 2025).
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Xiisusila foza tasavviiri vo handasi disiinconin
inkisafinda raqomsal alatlor 52% effektivlik
gostarib.

STEAM inteqrasiyasi (Science, Technology,
Engineering, Arts, Mathematics) riyaziyyatin
digar elm sahalari ila alagalendirilmasini tamin
edan miasir tedris yanagsmasidir. Bu yanasma
sagirdlarin fonlararasi problemlari hall etmasins,
riyazi biliklari real hayat situasiyalarinda tatbiq
etmasina, mithandislik dizayn prosesinin
moarhalalarini manimsamasina, yaradiciliq ve
estetik diisiinca bacariglarini inkisaf etdirmasins,
hamcinin komanda saklinda amakdasliq etms,
effektiv linsiyyat qurma va birga problem
halletma bacariglarini formalagdirmasina sorait
yaradir.

STEAM layihalari sagirdlers riyaziyyatin elm
va texnologiyanin inkisafindaki rolunu anlamaga
komak edir. STEAM inteqrasiyasinin sagirdlarda
riyaziyyatin praktik shomiyyatini dork etma
saviyyasini 41% artirdig1 ve STEM karyeralarina
maragi stimullagdirdigi misyyan edilib (Attaran
& Celik, 2023).

Idks-talim modeli (Flipped Classroom) nazari
materialin evda video va ya oxu materiallari
vasitasilo manimsanilmasi, sinif vaxtinin isa
oyranilmis nazari biliklarin praktik tapsiriglarin
yerina yetirilmasi, masals halli, miizakiralar va
movzunun daha atrafli manimsanilmasi li¢lin
istifade olunmasina asaslanir. Bu model sa-
girdlarin tadris materialin1 fardi dyranmsa
stiratine uygun sakilde manimsamasina imkan
verir va sinif vaxtindan daha semarali istifada
edilmasini tomin edir. Muallim isa fordi destok
gostarmak va diferensiallasdirilmis talim taskil
etmak liglin daha ¢ox vaxta malik olur.

NOaTICO

Aparilan tadqiqat ve tahlillar goésterir ki,
riyaziyyat teliminde ananavi metodlarin is-
tinliklari olsa da, onlar XXI asrin talablarina
cavab vermakds kifayat etmir. Miiasir pedaqoji
yanasmalar oyunlasdirma, layiha asash 6yranms,
ragamsal simulyasiyalar, aks-talim modeli vo
STEAM inteqrasiyasi sagirdlarin motivasiyasini,
faal istirakini va yiiksak saviyyali diistince

bacariglarini shamiyyatli deracads inkisaf etdirir.
Empirik miisahidslar ve beynalxalq tadqgiqatlarin
naticalari tosdiq edir ki, bu metodlarin tatbiqi
sagirdlarin 6yranma prosesina maragini artirir,
riyaziyyat1 abstrakt bilik sahasindan real hayat
problemlarinin hallina yonalmis praktik fanna
cevirir (Fllop & Magdas, 2022; Attaran & Celik,
2023).

Azarbaycan tsahsil sistemi liciin prioritet
masala bu yanasmalarin milli kurikulumla uz-
lasdirilmasi, misllimlarin metodoloji hazirli-
ginin giiclandirilmasi va raqamsal infrastruk-
turun genislandirilmasidir. Tahsil siyasati yalniz
yeni texnologiyalarin tatbiqi ilo mahdudlas-
mamali, eyni zamanda pedaqoji falsafonin
transformasiyasina ve talim madaniyyatinin
doyismasina yonalmslidir. Davamli pesoakar
inkisaf proqramlari, elmi asaslandirilmis meto-
doloji ¢argivalar ve effektiv qiymatlondirma
mexanizmlari olmadan innovativ metodlarin
sistemli tatbigi miimkiin deyil (Fiilop & Magdas,
2022; Attaran & Celik, 2023).

Natice etibarils, riyaziyyatin tadrisi meto-
dikasinin miiasir inkisaf istigamatlari gostarir
ki, enanavi va innovativ yanasmalarin sintezi
milli tahsil sisteminin keyfiyyatini yliksaltmak
lictin optimal yoldur. Bu sintez ham sagirdlarin
akademik nailiyystlarini artirir, ham ds galacak
amoak bazarinda ugur qazanmaq tg¢iin zaruri
olan tanqidi diisiincs, yaradiciliq ve problem
halletma bacariqlarini inkisaf etdirir.
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Maqalaya istinad: ANNOTASIYA

Yel S, Kilig F, Bakir K.F. (2026).

dhmad Cavadin biografiyasi Bu tedgigat isinde Azarbaycan sairi ©hmad Cavadin hayati ve
esasinda sagirdiare gardasiig, yaradiciliginin Ggiincii sinif sagirdlarinde gardashq, dostlug ve

dostlug vs vetanparverlik vatanparvarlik kimi dayarlarin formalasdirilmasinda pedaqoji vasite

dayarlarinin dyradilmasi. .. . . . ; o
Azarbaycan makiabi, Ne 3 (T16), kimi tatbigi arasdinlib. Keyfiyyat tadgiqati yanasmasi gargivasinda

ssh. 85-101 vaziyyat (case) tadgigati metodu asasinda hayata kegirilon aragdirmada

uctincu sinif sagirdlarindan ibarat 13 nafarlik qrupla biografiya asasli
DOI; foaliyyatlar tagkil edilib. Malumatlar tesviri tahlil metodu ve migahida
10.30546/32898065.2026.3.6578 geydlari vasitasila tahlil olunub. 8lda olunan naticaler gosterib ki,

sagirdler @hmad Cavadin hayat hekayasi asasinda taqdim olunan
dayarlari manimsayiblar. Tatbig edilan faaliyyatler arasinda biografik
oxu matnlari, interaktiv miizakiralar va yaradici yazi tapsiriglar xususila
forglenib. Tedgiqatin naticaleri biografiyalarin dayarlar taliminda
samarali pedaqoji vasite oldugunu tasdiglayib va sagirdyonli
yanagmalarin bu prosesde muihim rol oynadigini gdsterib. Natice
etibarila muayyan olunub ki, 8hmad Cavadin biografiyasi asasinda
oyradilan dostlug, gardasliq va vatanparvarlik dayarlari ibtidai sinif
sagirdlarinin bu dayarlera minasibatinin formalagsmasina va onlarin
oyranma prosesinin zanginlagsmasina muhim tohfa verib.

Mogalo tarixgosi Acar sozler: ©hmad Cavad, dayarlar talimi, biografiya asash talim,
Gondarilib: 22.03.2026 ibtidai tahsil, vatanparvarlik, gardasliq, dostlug.

Qabul edilib: 30.06.2026
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Makaleden alinti: OZET

Yel S, Kilig F, Bakir K.F. (2026).

Ahmed Cevad'n Biyografisi Bu arastirmada, Azerbaycan'in milli sairi Ahmed Cavad'in hayati ve
Temelinde Ogrencilerde Kardeglik eserlerinin, tigtincti sinif égrencilerine kardeslik, dostluk ve vatansev-

Dostluk ve Vatanseverlik erlik gibi degerlerin kazandirilmasinda pedagojik bir ara¢ olarak

Degerlerinin Kazandiriimasi. kull icel istir. Nitel d lerinden d |
Azarbaycan maktabi. Ne 3 (716), ullanimi incelenmigtir. Nitel arastirma desenlerinden durum galigmasi

s. 85-101 yontemi kapsaminda ydritilen bu arastirmada, Uglincli sinif

ogrencilerinden olusan 13 kisilik bir grupla biyografi temelli etkinlikler
DOI: gerceklestirilmistir. Veriler betimsel analiz yontemi ve gozlem notlari
10.30546/32898065.2026.3.6578 aracihgiyla analiz edilmis; elde edilen bulgular, 6grencilerin Ahmed

Cavad'in yasam oOykusu araciligiyla ele alinan degerleri benimsedik-
lerini gostermistir. Uygulanan etkinlikler arasinda biyografik okuma
metinleri, etkilesimli tartismalar ve yaratici yazma ¢alismalar one
cikmistir. Arastirma bulgulari, biyografilerin degerler egitiminde etkili
bir ogretim araci oldugunu ortaya koymus; o6grenci merkezli
yaklasimlarin bu stiregte dnemli bir rol oynadigini gostermistir. Sonug
olarak, Ahmed Cavad'in biyografisi araciligiyla ele alinan dostluk,
kardeslik ve vatanseverlik degerlerinin ilkokul 6grencilerinin bu
degerlere iliskin farkindaliklarini ve benimseme diizeylerini 6nemli
olctide artirdigi, ayni zamanda 0grenme sureclerini zenginlestirdigi
belirlenmistir.

Makale Tarihgesi Anahtar Kelimeler: Ahmed Cavad, degerler egitimi, biyografi temelli
Génderim tarihi: 22.03.2026 ogretim, ilkokul 6grencileri, vatanseverlik, kardeslik, dostluk.

Kabul tarihi: 30.06.2026
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friendship, and patriotism through tional poet, Ahmad Javad, as a pedagogical tool for teaching the val-

the biography of Ahmad Javad. . . o oy .
Azerbaijan Journal of Educational ues of brotherhood, friendship, and patriotism to third-grade primary

Studies, Vol. 716, Issue I, pp. 85-101 school students. Using a qualitative case study design, the research

was conducted with a group of 13 third-grade students who partici-
DOI: pated in biography-based learning activities. The data were analyzed
10.30546/32898065.2026.3.6578 through descriptive analysis and observation notes. The findings in-

dicate that the students internalized the values conveyed through
Ahmad Javad's life story. The activities included reading biographical
texts, participating in interactive discussions, and completing creative
writing tasks. The findings further demonstrate that biographies con-
stitute an effective pedagogical tool for values education and highlight
the importance of student-centered approaches in the teaching
process. Overall, the study concludes that teaching the values of
friendship, brotherhood, and patriotism through the biography of
Ahmad Javad significantly enhanced primary school students’ under-
standing and internalization of these values, while enriching their
learning experiences.
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GIRIS

Ahlaki ve manevi degerleri 6gretme siireci, aile ortaminda baglayan, okullarda sekillenen ve
nihayetinde daha genis toplumda deneyimlenen egitim uygulamalarinin temelini olugturur (Sénmez,
1997). Bu dinamik, egitimin yalnizca bilgi aktarmay1 degil ayn1 zamanda 6grencilerde etik ve sosyal
degerleri beslemeyi amaglamasi nedeniyle onemlidir. Ozellikle degerler egitimi, cok yonlii bireyler
yetistirmek icin gerekli olan vatanseverlik, sevgi, saygi, sorumluluk, adalet ve empati gibi bir dizi
ilkeyi kapsar. Bu degerleri kullanmada en etkili unsurlardan biri ise egitimsel biyografilerdir (Er,
2010). Egitimsel biyografiler, kisinin egitim yolculugunu anlamak igin yansitici bir ara¢ gorevi
gortir; kisisel inanglar1 ve degerleri sekillendiren temel deneyimleri ve etkileri vurgular (Kabapinar
ve Baysal, 2004). Egitimciler bu deneyimleri belgelemek suretiyle, ahlaki degerleri anlamalarina
katkida bulunan kigisel gelisimin 6nemli anlarini belirleyebilir. Boylece 6gretim uygulamalarin
gelistirebilir ve 6grencileri vurgulamak istedikleri degerler etrafindaki tartigmalara etkili bir sekilde
dahil edebilirler (Bulug, 2007).

Amalar biyografik yazinin 6grencilerin kisisel, sosyal ve kiiltiirel tarihleriyle olan baglarini
derinlestirebilecegini, vatanseverlik, dostluk ve kiiltiirel kardeslik gibi degerlerin nemi konusunda
daha iyi bir anlayis gelistirebilecegini gostermektedir (Schwartz, 2012). ilkdgretim baglaminda,
Ozellikle Ahmed Cevad'in ¢aligmalarinin merceginden bakildiginda, ilkokul 6grencilerinin bu
degerleri dahil olduklar etkinliklerde nasil yorumlayip somutlastirdiklarini kesfetmek i¢in onemli
bir firsat bulunmaktadir. Bu kesif, sadece onlarin egitim deneyimlerini zenginlestirmekle kalmaz,
ayni zamanda toplumlarinin degerlerine saygi duyan sorumlu vatandaslar olarak gelismelerine de
katkida bulunur (Yel ve Aladag, 2009).

Nitekim egitim, bireyin bilissel ve akademik gelisimini desteklemenin 6tesinde, ahlaki ve
insani degerlerle donatilmig bireyler yetistirmeyi hedefleyen biitiinciil bir slirectir (Simsek, 2013).
Ozellikle ilkokul dénemi, dgrencilerin karakter yap: taslarinin sekillendigi, sosyal ve duygusal
farkindaliklarinin hizla gelistigi bir evre olarak one cikar. Bu siiregte, kardeslik, dostluk ve
vatanseverlik gibi temel degerlerin kazandirilmasi, bireyin topluma uyum saglamasi ve toplumsal
dayanigmaya katki sunmasi agisindan hayati bir rol oynar. Degerler egitiminin etkili bir sekilde
yiiriitiilmesi, yalnizca 6gretim yontemleriyle degil, ayn1 zamanda tarihi sahsiyetlerin yasamlarindan
ve edebiyatin zengin birikiminden ilham alinarak da desteklenebilir (McGowan ve Guzzetti, 1991;
Oztiirk ve Otluoglu, 2002; Er, 2008).

Bu baglamda, Azerbaycan milli sairi Ahmed Cevad, yasadigi donemin toplumsal
miicadelelerine 1s1k tutan bir aydin, halkina yol gésteren bir lider ve eserlerinde insanlik degerlerini
isleyen bir sair olarak yalnizca Azerbaycan'da degil, tiim Tiirk Diinyasinda énemli bir rol tistlenmistir
(Kurban, 2020). Ahmed Cevad’in eserlerinde yer alan kardeslik, dostluk ve vatanseverlik temalari,
onun sadece bir sair degil, ayn1 zamanda bir 6gretmen ve rehber oldugunu ortaya koymaktadir. Sairin
yasam hikayesi, bir bireyin inanglari ugruna gosterdigi kararliligi, halkina olan bagliligin1 ve evrensel
insanlik degerlerine olan sadakatini gozler oniine serer. Ahmed Cevad’in biyografisi ve eserleri, bu
degerleri hem tarihsel bir baglamda hem de gilinlimiiz egitim siireclerinde dgrencilerle bulusturmak
i¢in essiz bir kaynak olarak karsimiza ¢ikar.

Tiim bu ifadeler 1g181nda ilgili aragtirmada, Ahmed Cevad’in hayati ve eserlerinin pedagojik
bir ara¢ olarak kullanilip, ilkokul iigiincii simf Ogrencileri iizerinden dostluk, kardeslik ve
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vatanseverlik degerlerinin incelenmesi amaglanmistir. Bu amag¢ dogrultusunda da ilkokul
ogrencilerinde kardeslik, dostluk ve vatanseverlik gibi degerlerin gelistirilmesi siirecinde, sairin
eserlerinin 6grenciler iizerindeki etkisi arastirilmistir. Ozellikle Ahmed Cevad’in biyografisi ve
siirlerinin, bu degerlerin 6grenciler tarafindan icsellestirilmesine nasil katki sagladigi, siif ici
etkinlikler ve 0grenci geri bildirimleriyle analiz edilmigtir. Caligma, hem tarihsel bir sahsiyetin
glinimiiz egitimine katkisini gdzler Oniine sermeyi hem de edebi eserlerin degerler egitiminde
oynadig1 kritik rolii vurgulamay1 hedeflemistir.

Bu ifadelerden hareketle, Ahmed Cevad’in hayati ve eserleri, yalnizca birer tarihi miras degil,
ayn1 zamanda geng nesillerin karakter gelisiminde etkili birer kilavuz olarak degerlendirilmektedir.
Sairin hayatindan ilham alarak, kardeslik ve dostluk gibi insani degerlerin, vatanseverlik gibi ulusal
duyarliliklarin ~ 6grenciler iizerindeki etkisini incelemek, bu ¢alismanin temel amacini
olusturmaktadir.

Arastirmanin Amaci

Bu calismada, Ahmed Cevad’in hayati ve eserleri pedagojik bir arag olarak kullanilip, ilkokul
ticlincti sinif 6grencileri {izerinden dostluk, kardeslik ve vatanseverlik degerlerinin incelenmesi
amaglanmigtir. Caligmanin amacina yonelik olarak asagidaki arastirma sorusuna yanit aranmistir;

e Etkinlik uygulamalar1 ve Ahmed Cevad’in biyografisi, 3. Simif 6grencilerinde dostluk,
kardeslik ve vatanseverlik degerlerini gelistirme iizerinde nasil bir etkiye sahiptir?

YONTEM

Arastirmanin Deseni

Ahmed Cevad’in hayati ve eserlerinin pedagojik bir ara¢ olarak kullanilip, ilkokul ti¢lincii sinif
ogrencileri tizerinden dostluk, kardeslik ve vatanseverlik degerlerinin incelenmesini amaglayan bu
caligma nitel aragtirma desenlerinden durum calismasina gore tasarlanmistir. Yin’e (1984) gore
durum c¢aligmasi, gercek ve giincel olaylart inceleyen, sinirlar1 keskin olmayan, bir¢ok delil ya da
kaynagin yer aldigi durumlarda gézleme dayandirilan aragtirma yontemi olarak tanimlanmaktadir
(akt. Yildirim ve Simgek, 2013). Durum g¢aligmasi kullanilarak toplanan veriler, sonrasinda betimsel
analiz araciligtyla ¢oziimlenmistir. Betimsel analiz, cesitli veri toplama teknikleri ile elde edilmis
verilerin daha 6nceden belirlenmis temalara gore 6zetlenmesi ve yorumlanmasini igeren bir nitel veri
analiz tiiriidiir. Bu analiz tiirinde amag, elde edilen bulgular1 okuyucuya hem 6zetlenmis hem de
yorumlanmis bir sekilde sunmaktir (Yildirnm & Simsek, 2003). Dolayisiyla bu ¢aligmada da tiim
veriler aragtirma sorular1 baglaminda titizlikle incelenip analiz edilmistir.

Cahisma Grubu

Arastirmanin uygulama grubunu ilkokul 3. Simf seviyesindeki 13 6grenci olusturmaktadir.
Arastirmanin ¢aligma grubu random Ornekleme teknigiyle belirlendigi i¢in herhangi bir 6n sart
aranmamistir. Durum calismalarinda katilimc1 sayisinin az olmasi, ¢alismanin daha kapsaml
incelemelerde ve uygulamalarda bulunmasini kolaylastirdigi (Wiersma, 2009) gbéz Oniinde
bulunduruldugunda arastirmanin katilimei sayisinin, arastirmanin amacina uygunluk gdsterdigi
goriilmektedir.
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Veri Toplama Araclari

Bu arastirmada veriler, arastirmacilar tarafindan gelistirilen ve iki uzman gorisi
dogrultusunda uygulanan biyografi temelli 6gretim etkinlikleri ile uygulayic1 6gretmenin sistematik
gbzlem notlar1 lizerinden toplanmistir. Gelistirilen veri toplama aracina dair bilgiler asagida
sunulmustur:

Konu ve Amag

Bu calisma, Ahmed Cevad’in biyografisi lizerinden sosyal bilgiler ve hayat bilgisi derslerinde
deger aktarimi yapilmasini ele almaktadir. Arastirma, Tiirk Diinyasi’ndaki 6nemli sahsiyetlerden
olan Azerbaycan milli sairi Ahmed Cevad’in yasam oykiisii aracilifiyla 6grencilere tarihi biling
kazandirmay1 ve kiiltiirel baglar1 giiclendirmeyi hedeflemektedir. Temel odak noktas1 ise Azerbaycan
ve Tirkiye arasindaki tarihi ve kiiltiirel iliskilerin anlasilmasi, vatanseverlik ve kardeslik gibi
degerlerin 6grencilere benimsetilmesidir.

Mevcut Miifredat Kazanimu:

SB.4.7.2.Tiirkiye 'nin komsulari ve diger Tiirk Cumhuriyetleri ile olan iliskilerini kavrar.

Arastirmacilar Tarafindan Eklenen Kazanimlar:

SB.4.7.5. Yaptig: calismalarla Tiirk Diinyasi 'min gelecegine katkida bulunmus kisileri tanir.

SB.4.7.6. Milli birlik ve beraberligin Tiirk Diinyast nin toplum hayatina katkilarini arastirir.

Alt ve Ust Sumif Sarmal Kazammlar:

Alt siniflarda milli birlik ve beraberlik kavramlarina giris yapilirken, {ist siniflarda bu
kavramlarin bayrak ve Istiklal Mars: gibi semboller iizerinden derinlestirilmesi ongériilmiistiir.

Egitimsel Yaklagim ve Yontemler

Materyal Kullanimu:

Dijital ve fiziksel materyaller bir arada kullanilmistir. Bilgisayar, akill tahta, videolar, gorsel
materyaller ve yapay zeka destekli igerikler etkin bir sekilde planlamaya entegre edilmistir.

Ogretim Yontemleri:

1. Duygusal Katilim ve Empati:

Ahmed Cevad’in biyografisi ve Karabag Savas1 gibi olaylar, 6grencilerde empati duygusunu
gelistirmek amaciyla sunulmustur. Ornegin, Karabag Zaferi ve Azerbaycan-Tiirkiye iliskileri
tizerinden derinlestirme yapilmistir.

2. Tartisma ve Icsellestirme:

Metinlerin ardindan yoneltilen sorular (6rn. “Ahmed Cevad’in yerinde olsaydiniz ne
yapardiniz?”’), 6grencilerin olaylar1 analiz etmesini ve i¢sellestirmesini saglamay1 hedeflemistir.

3. Interaktif Etkinlikler:

Bayrak renklerinin anlamlarini tahmin etme, yapbozlarla deger aktarima.

Yazili ifadeler ve mektup yazma etkinlikleri ile yaratici diisiincenin tesvik edilmesi.

Tarihi Baglam ve Biyografi Kullanimi:

Ahmed Cevad’in Azerbaycan’in bagimsizlik miicadelesindeki rolii, onun Tiirkiye’ye olan
sevgisi ve “Cirpmirdin Karadeniz” siiri gibi kiiltiirel eserleri detayli bir sekilde islenmistir. Bu
yaklasim, biyografilerin egitimde nasil bir deger aktarimi araci olabilecegine iyi bir Ornek
sunmaktadir.
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Kardeslik Temasi:

Tiirkiye-Azerbaycan iliskileri somut olaylarla (Karabag Zaferi, Tiirkiye’ye yapilan yardimlar)
desteklenmis, 6grencilerin bu degerleri kavramasi kolaylastirilmistir.

Sembollerin ve Siirlerin Giicii:

Tiirk ve Azerbaycan bayraklarmin renklerinin anlamlari, vatanseverlik baglaminda
aciklanmig, 6grencilerin gorsel hafizasini destekleyen bir yontem izlenmistir. Ayrica, Ahmed
Cevad’1n siirleri iizerinden soyut degerlerin somutlastirilmasi saglanmaistir.

Egitimsel Degerlendirme

Bu ¢alismada kullanilan yontemler, 6grenci merkezli bir yaklasimla deger aktariminin nasil
yapilabilecegini gostermektedir. Ozellikle:

1. Gorsel ve isitsel materyallerin kullanimi, 6grenme siirecini destekleyen bir strateji olarak
dikkat gekmistir.

2. Deger aktariminda biyografi ve tarihi olaylarin duygusal bir bag kurarak aktarilmasi,
Ogrencilerin bu degerleri benimsemesini kolaylastirmistir.

3. Empati, tartisma ve yaratici yazma gibi etkinliklerle 6grencilerin analitik diisiinme ve ifade
becerileri desteklenmistir.

Verileri Toplama ve Uygulama Siireci

Bu aragtirmada veriler, arastirmacilar tarafindan olusturulan ve igerisinde ¢esitli aktivitelerin
yer aldigi etkinlikler ile uygulayicinin gdzlem notlar1 araciligiyla toplanmistir. Uygulama siireci ise
2 ders saati olarak planlanmistir. Calismada veri doyumu saglandigi i¢in arastirmacilar tarafindan bu
stirenin yeterli oldugu saptanmigtir.

Verilerin Analizi

Arastirmada verilerin ¢dziimlenmesi, betimsel analiz araciliiyla gergeklestirilmistir. Sosyal
bilimler alaninda sik¢a kullanilan betimsel analiz, toplanan veri grubunun daha ¢ok yorumlamaya
dayali olarak incelendigi ve Ozetlendigi sistematik bir analiz teknigidir (Biiyiikoztirk vd. 2013).
Dolayisiyla arastirmanin verileri, aragtirmanin amaci ve alt problem sorular1 kapsaminda belirlenen
temalar baglaminda incelenip yorumlanmasiyla olusturulmustur. inceleme sonucunda tespit edilen
anlamlar dogrultusunda, arastirmacilar tarafindan tablolar halinde kapsamli bicimde sunulan veriler
yorumlanarak Bulgular basligi altinda anlamlandirilmistir.

BULGULAR

Bulgular Arastirmacilar tarafindan yazilan ve “Karabag Savasi, Ahmed Cevad ve
Azerbaycan—Tirkiye kardesligi” konularim ele alan mektup 6grencilere verilerek bireysel olarak
okumalar1 istenmistir. Ardindan, metinle ilgili yoneltilen bes soruya iligkin 6grenci yanitlari
almmustir.

“Okudugunuz metne bir baslik olusturmaniz gerekseydi bu baslik ne olurdu?” sorusuna verilen
yanitlarda, alt1 6grenci “Azerbaycan ve Tiirkiye Kardesligi” baghigini tercih ederken, dort 6grenci
“Ahmed Cevad’mm Kahramanlig1” yamtim1 vermistir. Ayrica bir dgrencinin “Sehidimiz Ahmed
Cevad”, iki oOgrencinin ise “Ahmed Cevad’in Yardimseverligi” basliklari1 &nerdigi
gbzlemlenmistir.
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“Ahmed Cevad’in yerinde siz olsaydiniz ne yapardiniz?” sorusuna verilen yanitlarda ise tiim
ogrencilerin “Ben de Ahmed Cevad gibi Tiirkiye’ye yardim ederdim.” Seklinde ortak bir goriis
bildirdikleri goriilmiistiir.

“Metinde sizi en ¢ok duygulandiran kisim neresi oldu? Neden?” sorusuna ii¢ 6grencinin
Ahmed Cevad’n iilkemize yardim etmesi beni ¢ok etkiledi.” cevabin verdigi dokuz 6grencinin de
soruyu “Ahmed Cevad’in sehit edilmesi beni ¢ok etkiledi.” olarak yanitladig1 saptanmistir. Ayrica
diger bir 6grenci de arastirmacinin yazdigi mektupta gecen Ahmed Cevad’in soyledigi s6zii alintt
yaparak “Vicdamim emretti imdada geldim, mazlum sesi duydum, mendada geldim.” en ¢ok bu
sozden etkilendigini belirtmistir.

“Ahmed Cevad ‘in Azerbaycan in milli sairi olarak Azerbaycan milli marsint yazmadan once
Azerbaycan-Tiirkiye kardesligini anlatan “Cirpinirdin Karadeniz” siirini yazmast hakkinda ne
diigtiniiyorsunuz?” sorusuna sekiz o6grencinin “Ahmed Cevad Tiirkiyeyi ¢ok onemsiyor, iilkemize
¢cok deger veriyor.” cevabini verdigi gozlemlenmistir. Bes 6grencinin ise ayni soruyu “Ahmed Cevad
Azerbaycan-Tiirkiye kardesligine ¢ok 6nem veriyor.” seklinde cevapladigi saptanmistir.

“Ahmed Cevad'in “Vicdamim emvretti imdada geldim, mazlum sesi duydum, mendada
(vardima) geldim.” sozii hakkinda ne diigiiniiyorsunuz?” sorusuna dokuz 6grencinin “Bu sézlerden
Ahmed Cevad in yardimsever birisi oldugunu diigiiniiyorum.” cevabini verdigi diger dort 6grenci ise
ayni soruya “Ahmed Cevad ¢ok iyi kalpli bir insan olmali.” cevaplarini vermistir.

Arastirmact tarafindan gelistirilen ders planindaki dort bolmeli yapboz etkinliginde,
ogrencilerden “Yapboz parcalarina Ahmed Cevad’1 en iyi tamimlayan kisilik 6zelliklerini yazimz.”
yonergesi dogrultusunda dort dzellik yazmalar istenmistir. Ogrencilerin verdigi yanitlar asagida
sunulmustur:

“«

“Ahmed Cevad dostluga nem veren birisidir. ”(f.6)

“Ahmed Cevad iyi kalpli bir insandir. ”(f:3)

‘ “Ahmed Cevad duygusal birisidir. ”(f.5)

“Ahmed Cevad Tiirkiye'yi ¢cok seven birisidir. ”(f:10)

— > “Ahmed Cevad vatanina ¢ok deger veren bir insanduwr. ”(£.5)

Ahmed Cevad® 1En Iyi Tammlayan Kisilik Ozellikleri
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Arastirmacilarin tasarladig ders planinda yer alan alt1 bolmeli tangram parcalarindan olusan,
her 6grencinin alt1 6zellik yazabilecegi etkinlikte “Ahmed Cevad ve Azerbaycan denilince akliniza
gelen kelimeleri ornekte yapildigi gibi tangram kutusu igine yazalim.” yoOnergesine asagida
sunuldugu sekilde ve frekansta cevaplar verilmistir:

Dostluk
(f:10)

Iyi Kalpli
Olmak
(f:10)

Ahmed

Cevad ve
Azerbaycan I

Vatan
Sevgisi
(f:2)

iki Devlet Bir
Millet
(f:11)

Arastirmacilarin tasarladigi ders planinda yer alan etkinlikte “Bayragimiz kirmizi rengini
nereden almaktadr?” sorusuna 6grencilerin tamaminin “Sehitlerimizin kamindan almaktadwr.”
cevabimi verdigi saptanmistir.

Arastirmacilarin tasarladigi ders planinda yer alan etkinlikte “Azerbaycan bayragindaki
renklerin anlamlari neler olabilir? Tahminlerimizi asagidaki bosluklara yazalim” yonergesine

asagida sunuldugu sekilde cevaplar verilmistir:
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Gokyiizi (f:4) Sehit kani (£:8) Agag (f35)

Su (f:6) *Tiirk Bayragi rengi (f:3) Toprak(f:3)

Glinesin dogusu (f:1) Cimen (f:2)
Yaprak (f:2)

* Azerbaycan bayraginda bulunan kirmizi renk i¢in 3 6grenci “Tiirkiye ‘nin bayragi kirmizi oldugu igin

Azerbaycan bayragi da kirmizi olabilir.” seklinde yanit vermistir.

Arastirmacilarin tasarladigi ders planinda yer alan etkinlikte “Ahmed Cevad’a neler soylemek

>

isterdiniz? Asagidaki bogluklara yazalim.” yonergesine asagida sunuldugu sekilde cevaplar

verilmistir:

O1: “Seninle gurur duydum Ahmed Cevad. Azerbaycan 1 ve seni tanidigim icin ¢ok mutluyum.
Karabag Zaferi’nde 8 Kasim’da kutlama yapmaniz beni ¢ok etkiledi...”

02: “Sevgili Sairimiz Ahmed Cevad, ben de senin yerinde olsam yaptiklarimin aynisini
yapardim. Senin kalbinin hep Tiirkiye ile oldugunu anladim. Sen vataminmi ¢ok seven iyi kalpli
kahramammizsin...”

03: “Sevgili kahramanimiz Ahmed Cevad, bizim kardesligimizi tiim diinyaya duyurdugun icin
sana ¢ok tesekkiir ederim. Senin iskenceler gorerek sehit olmana ¢ok ¢ok iiziildiim. Senin gibi bir
sairimiz oldugu i¢in ¢ok mutluyum. Sana olan saygim ¢ok biiyiik...”

O4: “ Ahmed Cevad’in iskencelerle sehit edilmesi beni ¢ok iizdii. Azerbaycan sadece
savaslarda degil, depremde de bizim yanimizdaydi. Ahmed Cevad ve Azerbaycan hep Tiirkiye ile..”

05: “Ahmed Cevad sana ne kadar tesekkiir etsem azdir. Tiim diinya bu zamana kadar boyle
bir kardeslik gérmemistir. Azerbaycan ile Tiirkiye milleti kardestir. Sizin aciniz bizim acimizdwr. Sana
minnettarim Ahmed Cevad..”

06: “ Ahmed Cevad her zaman seninleyiz. Bizleri her daim korudun..”

O7: “Sen bir kahramansin Ahmed Cevad, vatanini ve seni ¢ok seviyorum..”

O08: “ Sen iilkemizi koruyan bir kahramansin..”

09: “Sen ¢ok biiyiik bir kahramansmn.. Tiirkiye ile Azerbaycan hep kardesti her zaman da oyle
olacak. Senin sehit olmana cok iiziildiim kahramanim..”

O10: “Bizleri korudugun icin sana ¢ok tesekkiir ederim. Bizler de senin yaptigin gibi iilkemizi
ve Azerbaycan’t her zaman koruyacagiz...”

Ol1: “Azerbaycan giizel kardesimiz.. Bu kardesligimizi bize anlatan Ahmed Cevad iyiki seni
tamdim..”

94 Azorbaycan maktabi. 2026. N2 3



Ahmed Cevad'in Biyografisi Temelinde Ogrencilerde Kardeslik, Dostluk ve Vatanseverlik Degerlerinin Kazandinimasi

OI12: “Azerbaycan ve Tiirkiye nin kardesligine yardim ettigin icin ¢ok mutluyum.. Ama sehit
olmana ¢ok iiziildiim..”

O13: “Sen bir kahramansin.. Iyi ki kahramanimizsin.. Sehit oldugun icin ¢ok iiziildiim..
Azerbaycan Tiirkiye kardesligi hep siirecek..”

Uygulayicinin ders siirecindeki goézlem notlarindan elde edilen bulgular ise asagida
sunulmustur:

Uygulayict: “Ders siirecinde séz hakki isteyen ogrencime konusmast igin izin verdim.
Soyledigi sozler ogrencilerin kesfederek ogrenmeye ne kadar yatkin oldugunu bir kere daha gozler
ontine seriyordu.

O7: “ Ogretmenim ben bir sey fark ettim.. Azerbaycan ile Tiirkiye dilleri tipatip neredeyse
ayni.. Ben izledigim videolarda onlarin konusmalarimi ¢ok iyi anladim. Demek ki gercekten
kardesmisiz..”

Uygulayici: “Bugiin 03.01.2025. Ahmed Cevad konusunu diinkii dersimizde 02.01.2025
islemistik. Bugiin bir 6grencim Cirpimirdin Karadeniz siirini evde ezberleyerek gelmis. ”Ogretmenim
tahtada siiri okuyabilir miyim?” dedi. Izin verdim ve siiri ¢cok giizel okuyarak arkadaslarindan alkis
aldi. Ogrencilerime siiri ezberlemeleri icin hichir sey séylemedigim halde ertesi giin bir 6Srencimin
Ahmed Cevad’in Cirpinirdin Karadeniz siirini ezberleyerek gelmesi, 6grencimin anlattiklarimi
icsellestirdigini de gozler oniine sermis oldu.”

Uygulayict: “Bir dgrencim (O5) ders bittikten sonra yamma gelerek “Ogretmenim ben
Azerbaycan’t merak ediyorum. Oraya gitmek istiyorum. Ahmed Cevad’in mezarina da gitmek
istivorum.” dediginde ogrencimin Ahmed Cevad biyografisi ile ashinda kardeslik, sevgi degerini o
an yasattigina sahit oldum.”

Yapilan etkinlikler sonucunda asagidaki tema ve kategorilere ulasilmistir:

AHMED CEVAD

Ahmed Cevad’n Kisilik Ozellikleri Ahmed Cevad’1 Yansitan Degerler

l i

Duygusal (f:5) “Vatamn ve Tiirkiyeyi ¢ok seven birisidir. ”(f:10)
Iyi Kalpli (f:3) “Dostluga énem veren birisidir.”(f-6)
Kahraman (f:5) “Bizleri ve vatamni koruyan, sehit olan kahramandur. ”(f:10)

“O ¢ok yardimsever birisi..” (f:8)
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TARTISMA ve SONUC

Bu aragtirmada Azerbaycan milli sairi Ahmed Cevad {lizerinden insa edilmis biyografiye dayali
deger Ggretim siirecinin egitsel islevi, ilkokul t¢lincii simif 6grencilerinin deger 6gretim siiregleri
acisindan tartigilmistir. Bu kapsamda vatanseverlik, dostluk ve kardeslik degerleri temele alinmis,
uygulama siireci g6z 6niinde bulundurularak 6grencilerin degerleri dogru anlama ve degerlere iliskin
olusturduklari genel anlayis durumu incelenmistir. Uygulama sonucunda elde edilen bulgular odaga
alimdiginda 6grencilerin vatanseverlik degerini fedakarlik gosterme, ¢aligma, vatan1 koruma, sevgi
duyma ve saygi gosterme kavramlari iizerinden agikladiklar1 goriilmiistiir. Benzer bir bigimde Agik
(2020) tarafindan gerceklestirilen, biyografileri temele alarak kiiltiirel mirasa duyarlilik ve
vatanseverlik degerlerinin incelendigi arastirmada da katilimcilarin s6z konusu degeri siklikla
“vatanini koruma ve vatanini sevme” temalariyla agikladiklari goriilmiistiir. Ayrica Minaz ve Tag
(2020) tarafindan gerceklestirilen arastirmada da biyografi temelli degerler egitiminin
uygulanmasindan sonra 6grencilerin vatanseverlik degerine iligkin tutum puanlari arasinda deney
grubu lehine anlamli bir farklilik bulunmustur. Dikkat ¢eken diger bir unsur ise vatanseverlik
degerinin 6grenciler tarafindan hak ve 6zgiirliiklerden ziyade fedakarlik gésterme ve yardim etme
temelinde iligskilendirilmis olmasidir. Oysaki vatanseverlik degerlerini benimsemis kimsenin iyi ve
etkin vatandas olma kapsaminda “gérev ve yiikiimliiliikler” ekseninde hareket etmesi kadar bireysel
ve toplumsal haklarini kullanmasi da 6nemlidir. Ancak tarihsel olarak, vatandaslik ve vatanseverlik
kavramlarimin gorevler lehine giiclii bir sekilde vurgulandigi (McCowan, 2011) ifade edilmektedir.
Bununla birlikte temele alinan biyografiye dayali etkinliklerde de siklikla Ahmed Cevad’in
istlendigi gorevler, kardes iilke Tiirkiye i¢in yaptigi karsiliksiz yardimlara iliskin vurgunun;
Ogrencilerin gorev ve yiikiimliiliikkler ekseninde bir vatanseverlik degeri portresi ¢izmesine sebep
oldugu ifade edilebilir. Dostluk ve kardeslik degerleri agisindan incelendiginde ise 6grencilerin bu
degerleri daha ¢ok kosulsuz yardimda bulunma, vatan sevgisi, kiiltiire 6nem verme, miicadele etme
ve yardimlasma kavramlar lizerinden agikladiklart goriilmiistiir. Bu durum Ahmed Cevad gibi
tarihsel siirecte iz birakmis Onemli sahsiyetler iizerinden kurgulanan biyografik etkinliklerin
vatanseverlik, dostluk ve kardeslik degerlerinin aktarilmasi bakimindan &nemli oldugu ifade
edilebilir. Nitekim Karagézoglu (2018) Kurtulus Savasi’nin kazanilmasinda pek ¢ok a¢idan énemli
rol oynayan kisilerin hayat hikayelerinin bir 6gretim materyali olarak vatanseverlik, dayanisma ve
kardeslik ruhu kapsaminda ¢ocuklara yansitilmasinin, ¢ocuklarin bu yonde empati gelisimine ivme
saglayarak vatanseverlik degerini insa etmesi bakimindan énem tagidigini belirtmistir.

Genel olarak biyografi temelli etkinliklerle gerceklestirilen uygulama siirecinden elde edilen
bulgular degerlendirildiginde; degerleri dogru anlama oraninin yiiksekligi ve degerlere iliskin
farkindahigmn gelistigi goriilmektedir (Yel & Sel, 2021). Ozellikle ulusal alanyazin incelendiginde
sosyal bilgiler dersi kapsaminda deger 6gretiminde biyografi kullaniminin son yillarda giderek arttig
goriilmektedir (Agik, 2020; Bektas, 2019; Er ve Sahin, 2012; Tarhan ve Kilig, 2017; Yigittir ve Er,
2013; Erdem, 2010; Kaymake¢i ve Er, 2013). Yigittir ve Er (2013) tarafindan gerceklestirilen
aragtirmada da benzer bir bi¢cimde sosyal bilgiler dersi kapsaminda kullanilan biyografilere dayali
etkinliklerin katilimcilarin deger se¢imlerinde 6nemli oldugu gorilmiistiir. Tas ve Minaz (2019)
tarafindan yiiriitillen arastirmada 6gretmen, veli ve 0grencilerle yapilan goriismelerden biyografi
temelli degerler egitiminin 6gretim siirecini somutlastiran, degerlerin 6grenilmesini hizlandiran,
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Ogretim ortamini eglenceli hale getiren ve dgrencilerin deger yargilarina karst tutumlarini olumlu
yonde etkileyen basarili bir uygulama oldugu sonucuna varilmistir. Ac¢ik (2020) tarafindan
gerceklestirilen arastirmada sosyal bilgiler dersinde biyografi kullaniminin degerlere yonelik
farkindaligr artirdigi ortaya konulmustur. Minaz ve Tas (2020) tarafindan gerceklestirilen
arastirmada ise biyografi temelli degerler egitiminin degerlere karsi olumlu tutum gelistirmede etkili
oldugu tespit edilmistir. Biyografiler, tarihin bireyleri ne 6l¢iide sekillendirdigini ve dolayisiyla
bireylerden ne olciide etkilendigini diistinmeye davet etmekte (Leckie, 2006) ve sosyal tarihi
cocuklarm ilging ve anlasilir bulabilecegi bir bi¢cimde gozler oniine sermektedir (Fertig, 2003).
Arastirmada da Ahmed Cevad’in biyografisi lizerinden gergeklestirilen degerler 6gretimi, 6zellikle
ilkokul egitiminde biyografi kullaniminin 6nemine dikkat ¢ekmektedir. Calisma, 6grenci merkezli
Ogretim yontemlerinin deger Ogretimi iizerindeki pozitif etkisini gostermistir. Bununla birlikte
arastirma bulgulari, 6grencilerin empati becerileri ve duygusal farkindaliklarimi gelistirirken,
vatanseverlik, dostluk ve kardeslik gibi degerleri daha derinlemesine kavradiklarini gostermektedir.
Ahmed Cevad’in biyografisinin Tiirkiye ve Azerbaycan arasindaki kiiltiirel baglar1 giiclendirmesi,
tarihi olaylarla biitiinlesen bir dgretim yaklasimmin etkisini gozler oniine sermistir. Ozellikle
“Cirpmirdin Karadeniz” gibi eserlerin ve tarihi baglamin etkinliklere entegre edilmesi, dgrencilerin
soyut kavramlari somutlastirmasina olanak saglamistir. Ayni zamanda arastirmada Ogrencilerin
Ahmed Cevad’in biyografisiyle kurdugu duygusal bag ve duygusal farkindalik da dikkat c¢ekicidir.
Bu durum, biyografilerin yalnizca bilgi aktarma degil, ayn1 zamanda duygusal 6grenme siirecini
destekleme giiciinii de ortaya koymaktadir.

Degerler 6gretimi, bireyin egitim siirecinin tiim asamalarinda edindigi ve yasami boyunca
siirdiirmesi beklenen temel degerlerin kazandirilmasina yonelik bir kavramlar biitiiniidiir. Bu
kavramlar ilkokulda ne derecede etkin sekilde 6grenilirse, bireylerin hayatinda da o diizeyde kalic
olacaktir. {lkokulda degerler dgretimi bircok farkli sekilde yapilabilir. Bunlardan sadece birisi olan
biyografilerle deger 6gretimi 6grenciye dnce karakteri tanitip, ardindan karakterle 6zdesim kurmaya
yonelik etkinliklerle, kazandirilmak istenen degerleri 6grenciye kesfettirmektedir. Ogretim siirecinde
degerleri kesfederek 6grenen birey, bilgiyi daha kolay i¢sellestirip bireysel ve toplumsal hayatinda
bu degerlere daha ¢ok yer verecektir.

Yapilan analizler sonucunda 6grencilerin duygularina, hislerine, empati kurmalarina yonelik
caligmalarin kesfederek O6grenmelerine katki sagladigi gozlemlenmistir. Nitekim uygulayicinin
gbzlem notlarinda &grencisinin (O7) derste izlenilen videolar araciigiyla kesfettigi durumlar
belirtilmistir. Ogrencinin izledigi gorsellerle Azerbaycan ve Tiirkiye dillerinin benzer oldugunu
bizzat O6grencinin kesfetmesi konuya dair motivasyonun iyi diizeyde oldugunu ve konunun,
Ogrencinin ilgisini ¢ektigini ortaya koymustur.

Yine uygulayicinin gozlem notlarinda belirttigi gibi O6grencilerin farkli {ilkelere veya
biyografilere merakim artiracak sekilde yapilan etkinliklere Ogrencilerin daha aktif katildigi
gdzlemlenmistir. Ogrencinin Ahmed Cevad’in mezarim ziyaret etmek istemesi, Azerbaycan’1 merak
etmesi farkli kazanimlarin ders planlarina zemin hazirlamaktadir. Ayrica bu merak ve istek
kazandirilmak istenen kardeslik, dostluk degerlerinin belirli bir diizeyde benimsendigini de ortaya
koymaktadir.

Ogrencilere derslerde sorulan igsellestirici sorularm (Ahmed Cevad’in yerinde sen olsan ne
yapardin? Ahmed Cevad‘a neler sdylemek isterdiniz? vs.) 6grencilere kazandirilmak istenen degerler
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egitiminde 6nemli bir rolii bulunmaktadir. Stiphesiz ‘deger’ kavraminin kendisi insan davraniglarinda
icsellestirmeye dayaliyken, hazirlanan etkinliklerde sorulan sorularda i¢sellestirici sorularin olmasi
ogrencilerde dgrendikleri degerlerin kaliciligini arttirabilir.

Arastirmacilar tarafindan tasarlanan yeni kazanimlar ve ders plani, 6grencilerin Ahmed
Cevad’t daha iyi tanimasim1 ve flilkesi ile kardes iilke Tiirkiye i¢in yaptiklar1 fedakarliklar
Ogrencilerin daha detayli 6grenmesini saglamistir. Ayrica yardimseverlik, vatanseverlik, kardeslik,
dostluk gibi degerler 6gretiminde dogrudan anlatim yerine Ahmed Cevad biyografisi ile 6grencilere
empati kurdurarak bu degerlerin Ogretiminin yapilmasi, &grencilere sadece deger Ogretimi
kazanimini degil Kuvay-1 Milliye ruhuyla vatanini ve Tiirkiye’yi koruyan Ahmed Cevad karakterini
de kazandirmistir.

Arastirma Etigi
Bu arastirma Gazi Universitesi Sosyal ve Beseri Bilimler Arastirmalar1 Etik Kurulu’nun
21.10.2025 tarihinde 16 sayili toplantisinda goriisiilen karart ile etik yonden uygun bulunmustur.
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Extended Abstract

The primary objective of this research is to examine the process of instilling the values of
brotherhood, friendship, and patriotism in third-grade primary school students, using the life and
works of Azerbaijani national poet Ahmed Javad as a pedagogical tool. Values education forms the
cornerstone of an individual's moral and social development, and this process is structured and
reinforced within the school environment. Primary school, in particular, is a critical phase in which
children's characters and values begin to take shape. In this context, biographies of historical figures
stand out as an effective method for concretizing abstract values and establishing emotional bonds
with students. Ahmed Javad was not only a poet but also an intellectual who played a significant role
in Azerbaijan's struggle for independence, embodying themes of brotherhood, friendship, and
patriotism in his works. His poems, such as "Cirpinirdin Karadeniz" (The Black Sea You Flowed),
have been passed down through generations as a literary expression of the Turkish-Azerbaijani
brotherhood. This study aims to reveal the extent to which Ahmed Javad's biography and works have
influenced primary school students' internalization of these values. The main research question is the
impact of activity implementations and Ahmed Javad's biography on the development of friendship,
brotherhood, and patriotism values in third-grade students.

The research was designed using a case study model, a qualitative research design. This model
allows for an in-depth examination of a specific phenomenon or situation. The study group consisted
of 13 third-grade elementary school students selected through a random sampling method. The small
number of participants was deemed appropriate for the purpose of the study because the small
number of participants allowed for in-depth data collection and analysis in case studies. Biography-
based activities, developed by the researchers and finalized after consultation with two experts, were
used in the data collection process. These activities included biography reading, interactive
discussions, creative writing activities, jigsaw puzzles, and tangrams. The teacher's observation notes
from the lesson were also used as data collection tools. The implementation lasted a total of two class
hours, and this time was deemed sufficient because data saturation was achieved. Descriptive
analysis was used in the analysis of the collected data. This method involves summarizing and
interpreting the data within the framework of pre-determined themes. To ensure the validity and
reliability of the research, the data collection and analysis processes were transparently reported, the
data were evaluated at different times, and opinions were obtained from two field experts.

The findings obtained after the implementation demonstrated that the students formed a deep
emotional connection with the life and values of Ahmed Javad. The students' responses to the
activities and observation notes revealed various thematic findings. First, the students most
frequently described Ahmed Javad as "a person who loved Tiirkiye very much," "who valued
friendship," "helpful," and "a hero." These results indicate that his biography was perceived through
the values of patriotism, friendship, and cooperation. An examination of the perception of patriotism

nn

revealed that students generally associated this value with the concepts of "sacrifice," "protecting the
homeland," and "martyrdom." For example, the frequent emphasis that the color of the flag comes
from the blood of martyrs and that Ahmed Javad was martyred for his homeland was frequently
repeated. In the context of brotherhood and friendship values, students embodied the Turkish-

Azerbaijani brotherhood through Ahmed Javad's unconditional support and the poem "Cirpinirdin

100 Azorbaycan maktabi. 2026. N2 3



Ahmed Cevad'in Biyografisi Temelinde Ogrencilerde Kardeslik, Dostluk ve Vatanseverlik Degerlerinin Kazandinimasi

Karadeniz" (You Struggled in the Black Sea). Students, noting the similarity in language between
the two countries during the activities, interpreted this as concrete proof of brotherhood. The

nn nn

prominence of the terms "thank you," "gratitude," "pride," and "sadness" in the students' letters to
Ahmed Javad demonstrated the strength of the emotional bond established. One student memorizing
the poem and another wishing to visit Ahmed Javad's grave demonstrate the extent to which the
learned values and the connection formed with the historical figure have been internalized. When we
look at the development of empathy, all students responded, "I would also help Tiirkiye," to the
question, "What would you do if you were Ahmed Javad?", demonstrating that the activities
encouraged empathy and played a critical role in the adoption of these values.

Research findings support the effectiveness of biography-based values education on primary
school students. Students' perception of patriotism as more about sacrifice and duty can be explained
by the historical shaping of citizenship definitions and the emphasis on aid and struggle in Ahmed
Javad's biography. This finding is consistent with similar studies in the literature. Biographies have
been shown to capture students' attention and foster lasting learning by concretizing abstract values.
Other researchers' studies have also demonstrated that the use of biographies fosters positive attitudes
and raises awareness in values education. As in the case of Ahmed Javad, this study demonstrates
that students' emotional connection also improved their analytical thinking and expressive skills.
Another important conclusion of the study is that student-centered and interactive activities enrich
the learning process and facilitate the internalization of values. Such activities, particularly those
integrating artificial intelligence and digital materials, hold potential for future values education
practices.

In conclusion, this study revealed that values education conducted through Ahmed Javad's
biography had a significant impact on third-grade primary school students' understanding and
internalization of the values of brotherhood, friendship, and patriotism. Biographies are powerful
pedagogical tools that facilitate learning through discovery, place the student at the center, and
increase emotional awareness. Based on the research results, it is recommended that values included
in the curriculum be enriched with biography-based teaching methods. Furthermore, using
technological tools such as artificial intelligence and digital animations, biographical characters can
be brought to life, embodying the reflection of values in behavior. As in the case of Ahmed Javad,
the biographies of many other figures who are part of cultural heritage can be used in values
education. Activities that synthesize biographies and values can be designed to facilitate
interdisciplinary connections, thus simultaneously targeting multiple outcomes. It is clear that
biographies are an effective method in values education, and that historical figures like Ahmed Javad
can guide the character development of younger generations. Such practices will significantly
contribute to the process of raising students not only with knowledge but also as responsible citizens
equipped with human values.
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INTRODUCTION

Assessment and evaluation have become
central components of educational reforms
worldwide, particularly in foreign language ed-
ucation, where there has been a growing shift
from knowledge-based testing to competency-
based assessment. Contemporary approaches
emphasize assessing learners’ communicative
competence through the integrated evaluation
of the four fundamental language skills—Ilis-
tening, speaking, reading, and writing—rather
than relying solely on traditional written ex-
aminations. This shift reflects the principles of
communicative language teaching and the rec-
ommendations of international frameworks
such as the Common European Framework of
Reference for Languages (CEFR), which advocate
authentic and performance-based assessment
practices (Council of Europe, 2001).

In parallel with these international devel-
opments, Tiirkiye introduced significant changes
to its national assessment and evaluation system
through the Measurement and Evaluation Reg-
ulation published in 2023. One of the most no-
table reforms concerns foreign language courses,
where written examinations are now comple-
mented by listening and speaking assessments.
Accordingly, students’ achievement is evaluated
through a combination of written, listening,
and speaking examinations, representing a sub-
stantial departure from the previous assessment
system that primarily emphasized written tests.
While these reforms aim to improve the as-
sessment of communicative language compe-
tence, they also require teachers to adopt new
assessment practices and assume additional
instructional and evaluative responsibilities.

Recent studies have highlighted the peda-
gogical importance of assessing the four language
skills and have emphasized the contribution of
formative and performance-based assessment
to language learning (Brown, 2004; Bachman
& Palmer, 1996; McNamara, 2000). Previous
research has also examined various aspects of
language assessment, including the measure-
ment of listening, speaking, reading, and writing

skills, as well as the role of assessment in im-
proving teaching and learning processes. How-
ever, much of this literature has focused on
theoretical approaches, assessment instruments,
or student achievement, whereas teachers’ ex-
periences with implementing newly introduced
national assessment policies have received com-
paratively limited attention.

Although previous studies have examined
language assessment practices and the impor-
tance of assessing four language skills, little is
known about secondary school English teachers’
experiences and perceptions regarding the im-
plementation of the newly introduced assess-
ment and evaluation directive in Tiirkiye. Since
teachers are the primary implementers of ed-
ucational reforms, understanding their experi-
ences is essential for identifying practical chal-
lenges, evaluating the effectiveness of the new
system, and informing future policy decisions.
Therefore, this study aims to examine the effects
of the new assessment and evaluation directive
on English language teaching and to explore
secondary school English teachers’ perspectives
on its implementation.

Assessment and evaluation, one of the basic
components of education systems, play a critical
role in determining the effectiveness of students’
learning processes. Assessment in education
means systematic determination of students’
knowledge and skills, while evaluation means
interpreting this information and making deci-
sions about the educational process. These two
concepts are of great importance in shaping
educational policies, developing teaching meth-
ods, and increasing student achievement. Ac-
cording to Stiggins (2014), these critically im-
portant components of the educational process
take up almost one-third of teachers’ working
time.

Defining assessment as the process of se-
lecting the necessary tools to numerically express
certain characteristics of individuals according
to certain rules and methods, Akarsu (2018)
states that assessment is the process of collecting
all necessary data for the purpose of making
decisions about the academic development of
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individuals (students), which is divided into
two parts as qualitative and quantitative, and
making past or forward-looking predictions in
the light of the data. Assessment and evaluation
in education and training processes have a
great importance in terms of understanding
and improving learning. Formative assessment
is an effective method that aims to improve
students’ skills and knowledge levels. This ap-
proach not only identifies students’ current
knowledge but also supports the learning jour-
ney by providing guiding feedback on the teach-
ing process. As stated in Yalaki’s (2010) study,
in order for formative assessment to be useful,
the feedback provided should be of high quality,
and this feedback should be accurately evaluated
by the students. In this respect, the active role
of both teachers and students in this process is
a fundamental element in improving learning
outcomes.

Another important dimension of assessment
and evaluation is summative assessment. Unlike
formative assessment, summative assessment
is generally administered at the end of the
learning process to measure students’ overall
achievement and evaluate the effectiveness of
instructional programmes. This type of assess-
ment is usually applied at the end of the learning
process and is used to measure the overall
achievement of students or the impact of the
programme. In Tasképrii and Etki’'s (2023) re-
search, the role of summative assessment in
the final stage of the language learning process
was emphasized. This method is an effective
tool for analyzing the adequacy of students’
acquired knowledge and evaluating the overall
effectiveness of teaching programmes. Formative
and summative assessment, with their com-
plementary functions, play an important role
in improving the quality of educational processes.
The role of measurement and evaluation in ed-
ucation can be expressed as a critically important
process that directly affects both the individual
learning experiences of students and the overall
quality of education. Boz and Boz (2005) re-
ported that formative assessment contributes
positively to the learning process by supporting
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students’ learning and providing continuous
feedback. These findings suggest that educators
should continuously review and refine their
assessment practices to enhance student learning
and improve instructional effectiveness. Re-
shaping teaching processes by incorporating
student feedback can make learning processes
more effective and better aligned with students’
learning needs. Educators’ effective integration
of student feedback into their practices can
make significant contributions to improving
teaching processes and increasing student
achievement. For example, in Barker and Grun-
ing’s (2014) study, faculty members stated that
feedback offers a variety of resources to improve
teaching processes, such as formal assessments,
analyses of student performance, and direct
requests from students regarding teaching
methods, course content, and classroom prac-
tices. By responding to such feedback, educators
can adapt their instructional practices to better
address students’ needs and improve learning
outcomes.

In addition, the use of student feedback also
allows for the improvement of teaching quality.
In a meta-analysis study conducted by Karaman
(2021), it was investigated how formal assess-
ment methods support student learning. Ac-
cording to the results of the study, student-ini-
tiated feedback had a large effect (d=1.16), and
mixed feedback (d=.83) also contributed sig-
nificantly. These findings suggest that educators’
diversification of instructional strategies by
taking student feedback into account can create
positive changes in learning outcomes. Incor-
porating student feedback into course processes
can improve the learning environment by pro-
viding more interaction and participation.

A study by Lama (2023) on how educators
can integrate student feedback into their courses
addressed how reflective teaching journals can
be used in this process. In the study, it was
stated that medical students used reflective di-
aries to improve their teaching skills and received
feedback in this process. Reflective diaries stand
out as a tool that can help educators evaluate
and improve their teaching practices. This
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method enables educators to systematically
evaluate student feedback and enhance the
quality of their teaching practices. Integrating
student feedback into courses can also lead to
the development of innovative teaching ap-
proaches. Yang and Jiang (2024) examined how
generative artificial intelligence can be used in
business English teaching. The study reveals
that the possibilities offered by Al in terms of
delivering personalized course content, simu-
lating real-life communication scenarios, and
providing instant feedback can improve the
quality of teaching. By utilizing such opportu-
nities offered by technology, educators can use
student feedback more effectively and enrich
their teaching processes.

Literature Review

The four core language skills - listening,
speaking, reading, and writing - play a critical
role in foreign language teaching. These skills
form the basic building blocks of the language
learning process, enabling learners to develop
their communicative competence. Each skill
represents different aspects of language, and
effective measurement of these aspects is vital
for the evaluation and improvement of teaching
processes (Council of Europe, 2001). In this
context, it can be stated that a holistic and bal-
anced approach to listening, speaking, reading,
and writing skills in foreign language teaching
enables students to develop their linguistic
competencies as well as their communicative
competencies in a comprehensive manner.

Listening, one of the four core language
skills in foreign language teaching, serves as
the foundation for language acquisition and
the development of other language skills. Es-
pecially in communication-oriented language
teaching, listening skills form a basis for students
to develop other language skills. While listening
skills improve students’ ability to understand
the spoken language, they also help them to
prepare for the communication situations they
will encounter in real life. Listening activities
increase students’ ability to interpret verbal
and non-verbal communication elements, which

contributes to their understanding of how lan-
guage is used in social contexts (Vandergrift,
2004).

Speaking skills directly affect students’ ability
to express themselves and interact with others.
Measuring this skill is critical for tracking stu-
dents’ progress in elements such as fluency,
correct pronunciation, and grammar usage.
Speaking practice not only supports the devel-
opment of linguistic competencies but also
helps students to communicate effectively in
social contexts. Interaction-oriented speaking
activities enable students to expand their vo-
cabulary, gain intercultural awareness, and un-
derstand the pragmatic dimensions of language
(Brown, 2004). It also provides a favorable
learning environment for students to overcome
the fear of making mistakes and become more
courageous in communicating in real life. Such
activities increase students’ motivation for lan-
guage use by emphasizing that language is not
only an academic skill but also a social tool.

Reading skill encompasses students’ ability
to understand, interpret, and analyze written
texts. Reading is an important means of acquiring
cultural and contextual knowledge as well as
understanding the structural features of lan-
guage. Measuring this skill helps students de-
velop reading strategies and critical thinking
skills (Grabe, 2009). In order to measure reading
comprehension skills in a foreign language, it
is important to determine the levels of com-
prehension and to determine which items will
be prepared for which levels in the measurement
process. It is necessary to determine the number
of words in reading texts, text and discourse
types, item types, item numbers, and cognitive
competences in order to create equivalent test
forms for measuring reading comprehension
skills (Alaca, Ozmen & Kirémeroglu, 2024).

Writing skills reveal students’ ability to or-
ganize, express, and communicate their thoughts.
Regular assessment of writing activities supports
students’ progress in grammar, vocabulary, and
writing structure as well as their creative and
analytical thinking skills (Hyland, 2003). Inal
(2006) defines the development of writing
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skills in a foreign language as a comprehensive
process that involves interaction with a series
of sub-skills, as in the native language. Anadol
(2024) also emphasizes the importance of
adopting a holistic approach in language teaching
in order to support the development of writing
skills in a foreign language.

Systematic assessment of the four basic lan-
guage skills is necessary not only for the as-
sessment of students’ language proficiency but
also for the improvement of curricula and teach-
ers’ pedagogical practices. By using the data
obtained from assessment and evaluation
processes, teachers can update their teaching
strategies, develop differentiated teaching meth-
ods for individual student needs, and conse-
quently improve the quality of education (Bach-
man & Palmer, 1996; McNamara, 2000).

Within the scope of the Measurement and
Evaluation Regulation of the Ministry of National
Education published in the Official Gazette of
the Republic of Tiirkiye in September 2023,
important changes took effect in terms of the
content and implementation principles of foreign
language examinations. Under the new assess-
ment and evaluation directive introduced by
the Ministry of National Education, classroom
English teachers are responsible for preparing,
administering, and assessing written, listening,
and speaking examinations. Accordingly, teachers
are required to develop open-ended written
examination questions as well as listening and
speaking assessment tasks in line with the cur-
riculum outcomes.

As part of the amendments, a statement
such as “Exams for Turkish / Turkish language
and literature and foreign language courses
are conducted in written and practical exams
to measure listening, speaking, reading, and
writing skills” has been added to the relevant
regulation. According to the new measurement
and evaluation regulation, a directive has also
been published on how the exams will be eval-
uated. In the relevant directive, it is stated that
the exam scores of Turkish and foreign language
courses (such as English, German, etc.) will be
calculated by taking 50% of the written exam,
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25% of the listening exam, and 25% of the
speaking exam (General Directorate of Meas-

urement, Evaluation and Examination Services,
2023).

Research Aim and Research Questions

In this current research, an attempt is made
to analyze the effects of the changes made
within the scope of the new assessment and
evaluation regulation on English language teach-
ing and the views of secondary school English
language teachers on this issue.

e What are the perceived effects of the
changes introduced by the new assessment
and evaluation directive on English teachers’
assessment practices, instructional processes,
and professional responsibilities?

e What are the opinions and suggestions of
secondary school English teachers about the
new assessment and evaluation directive?

METHOD

Research Design

In this study, which aims to determine the
views of secondary school English teachers on
the renewed English course exam format within
the scope of the new assessment and evaluation
directive, “Simultaneous Embedded Design”,
which is one of the mixed methods, was used.
The researcher adopted this design because
the study involved the systematic collection,
analysis, and reporting of both quantitative
data obtained from the closed-ended question-
naire items and qualitative data obtained from
the participants’ responses to the open-ended
questions. Similar to the simultaneous trian-
gulation design, both types of data were collected
concurrently, analysed separately, and integrated
during the interpretation of the findings. How-
ever, quantitative or qualitative data are usually
emphasised. In these designs, since one type
of data is within the other, less importance is
given to the data type inside. This design is
carried out in order to gain a wide perspective
on the subject being studied (Baki & Gokeek,
2012). In this research, quantitative data were
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focused on, and qualitative data were used to
support the quantitative data. The method-
ological path followed in the research process
is shared in Figure 1 as a diagram.

Participants

The study group comprises 94 secondary
school English teachers working in Usak city
center. In sample selection, the convenience
sampling technique, one of the purposive sam-
pling methods, was adopted. Blytikoztiirk et
al. (2018) define the purposive sampling method
as selecting the population with the widest and
richest knowledge for the main purpose of the
research and conducting in-depth research. A
convenience sampling technique was employed
in this study. According to Yildirim and Simsek
(2016), convenience sampling involves selecting
participants who are readily accessible to the
researcher, enabling the research process to
be conducted more efficiently. With the assis-
tance of the Usak Provincial Directorate of Na-
tional Education, secondary school English
teachers working in public schools were invited
to participate in the study. Participation was
voluntary, and only teachers who agreed to
participate were included in the research.

Analyzing Table 1, which shows the demo-
graphic characteristics of 94 secondary school

English teachers who participated in the re-
search, it is evident that 87.2% (f: 82) of the
participants are ‘Female’ and 12.8% (f: 12) are
‘Male’. Analysis of the graduation information
shows that they graduated from three different
faculties. 75.5% (f: 71) of the participants grad-
uated from ‘Faculty of Education’, 18.1% (f: 17)
from ‘Faculty of Arts and Sciences’ and 6.4% (f:
6) from ‘Open Education Faculty’ (Distance ed-
ucation faculty) When the distribution of grad-
uation degrees is analyzed, it is seen that the
majority of the participants are ‘Bachelor’s De-
gree’ graduates. This rate is 91.5% (f: 86). The
rate of ‘Master’s’ graduates was 7.4% (f: 7),
while the rate of ‘Doctorate’ graduates was
1.1% (f: 1). When the participants’ years of
seniority in teaching are analyzed, it is under-
stood that 48.9% (f: 46) have “16-20 years”,
28.7% (f: 27) have “11-15 years”, 11.7% (f: 11)
have “21 and over”, 9.6% (f: 9) have “6-10
years” and 1.1% (f: 1) have “0-5 years” of pro-
fessional experience.

Data Collection

The data collection instrument consisted of
two parts. The first partincluded closed-ended
questions designed to collect quantitative data
regarding teachers’ opinions about the new as-
sessment and evaluation directive. The second

m Diagram of the Methodological Route Followed in the Research Process

Collecting and
analyzing
quantitative data

Collecting and
analyzing

qualitative data

Interpreting
and reporting
quantitative
and qualitative
data
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Table 1 Demographic Characteristics of Participants

Descriptive Statistics
Gender Graduation Faculty Graduation Degree
Faculty of Faculty of
Faculty of ?cu e sSUly 9 Bachelor's Master's
Female Male ] Science and Open PhD
Education . . degree degree
Literature Education
f: 82 f: 12 f: 71 f: 17 f:6 f: 86 f:7 f:1
%87.2 | %12.8 % 75.5 % 18.1 % 6.4 %91.5 % 7.4 % 1.1
Experience Year
0-5 Years 6-10 Years 11-15 Years 16-20 Years 21 and Over
f:1 f: 9 f: 27 f: 46 f:11
% 1.1 % 9.6 % 28.7 % 48.9 % 11.7

part consisted of two open-ended questions
that aimed to obtain more detailed information
about the participants’ views, experiences, and
suggestions concerning the timing and imple-
mentation of the changes introduced by the di-
rective. While the quantitative data were
analysed using descriptive statistics, the quali-
tative data obtained from the open-ended ques-
tions were analysed through content analysis.

The form of ‘Determination of Secondary
School English Teachers’ Opinions on the Re-
newed English Course Exams within the Scope
of the New Measurement and Evaluation Reg-
ulation’ was used as a data collection tool. This
form was developed by the researcher. In this
form, there are 4 questions to determine the
demographic characteristics of the participants
and 10 questions to reveal their views on the
renewed English language course exams. In
order to test the content and construct validity
of the form, the form was sent to 3 field experts
online. After the feedback from the experts,
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necessary corrections were made, and the form
was finalized.

After this stage, the data collection tool was
transferred to the electronic environment via
Google Form. With the preparation of the Google
form, the relevant forms were sent to the target
audience electronically. They were given 2 days
to answer the form, and at the end of 2 days,
the form was closed for responses. After 2 days,
which is the expiry time of the data collection
tool, it was determined that a total of 98 par-
ticipants responded to the form. The relevant
answers were transferred to an Excel file by
the researcher. At this stage, the responses
were analyzed one by one, and it was checked
whether there was any blank data or incorrectly
filled data. As a result of the analyses, it was
seen that 4 participants sent their answers
blank or only by putting a dot mark. The answers
of these 4 participants were removed from the
data set by the researcher. Ultimately, the re-
sponses of 94 participants formed the data set
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of the research. After these steps, the data
analysis phase of the research was started.

Data Analysis

The data were analyzed in two sections:
quantitative and qualitative. The quantitative
data obtained during the research process were
analyzed descriptively and shown on the graph
as frequency. The responses received from the
11 quantitative questions in the data collection
tool were transferred to an Excel file and ana-
lyzed using this file. The qualitative dimension
of the study consisted of participants’ responses
to the open-ended questions included in the
questionnaire. These responses were analysed
using content analysis. The qualitative data re-
ceived from the participants were reviewed
one by one and categorized into positive, nega-
tive, and suggestion themes. The thematic dis-
tribution created allowed for a detailed analysis
of the participants’ views on the change in Eng-
lish language course exams. Qualitative data
were mixed with quantitative data and presented
in the findings section of the study. In the com-
ments section under the related graphs, where
the findings obtained from the quantitative
data are shown, the participants’ opinions are
shared exactly as they were without any changes.
These participants’ views allowed for a deeper
understanding of the graph.

Research Ethics

This study was conducted in accordance
with the ethical standards required for research
involving human participants. Prior to data col-
lection, ethical approval was obtained from the
Social and Human Sciences Scientific Research
and Publication Ethics Committee of Usak Uni-
versity. In addition, permission to conduct the
study in public schools was obtained from the
Usak Provincial Directorate of National Educa-
tion. Participation in the study was voluntary,
and all participants were informed about the
purpose and scope of the research. Informed
consent was obtained from all participants,
and confidentiality and anonymity were assured
throughout the research process. No personal
or identifying information was collected or dis-

closed. The study adhered to the principles of
integrity, transparency, and respect for partici-
pants’ rights.

FINDINGS

This section presents the findings organised
around the research questions and supported
by both quantitative and qualitative data. The
findings obtained for the research objectives
of the study are presented and interpreted in
graphs. The qualitative conclusions obtained
for the second sub-problem of the research are
given by combining them with quantitative
data under the graphs created for the first sub-
problem.

Findings Related to Research

In the first research objective, the effects of
the changes made in the new assessment and
evaluation directive on English teachers were
investigated. In this context, 11 questions were
asked of the participating teachers. In the second
research objective, 2 questions were asked to
determine the opinions and suggestions of the
participating teachers about the timing and
implementation of the changes made for their
courses. The findings obtained are shared below
in the form of graphs. In addition, both the in-
terpretation of the graph and the participants’
opinions on the relevant data are also shared
under the figures, where the findings obtained
for the timing and implementation of the ap-
plication are shown.

Figure 2 presents the distribution of partic-
ipant teachers in terms of their engagement
with the recently published regulations con-
cerning English language teaching. Upon ex-
amining the data illustrated in the graph, it be-
comes evident that a substantial proportion of
the participating teachers have taken the time
to read and familiarize themselves with the
amendments introduced specifically for the
English language curriculum. This finding sug-
gests a general awareness and responsiveness
among teachers regarding policy changes in
their field of instruction.
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However, the data also indicate that a small
group of participants reported not having read
the updated regulations at all. This lack of en-
gagement may be attributed to several possible
factors, such as limited access to official docu-
ments, time constraints, or a perception that
the changes do not significantly impact their
day-to-day teaching practices. The presence of
this minority group highlights the need for
more effective communication strategies and
professional development initiatives to ensure
that all educators are adequately informed
about regulatoryupdates that may affect their
instructional responsibilities.

Figure 3 presents the distribution of the
participating English language teachers’ opinions
on whether the changes introduced by the new
assessment and evaluation regulation are ap-
propriate for the nature of English language
teaching. In this context, an analysis of the
graph indicates that although almost half of
the participants do not agree with the changes,
a significant proportion of those find the relevant
changes partially favorable. Considering those
who answered yes or partially to this question
together, it is clear that the proportion who re-
sponded positively to the changes made despite
their drawbacks is higher than the proportion
who responded negatively.

Figure 4 presents participants’ views on the
timing of implementing the changes to the ELT
course. Participants answered ‘Yes’, ‘No’, or ‘Par-
tially’ whether they think the timing of the rel-
evant changes is correct or not. When the data
in the graph are analyzed, a significant portion
of participants reported that they did not find
the timing correct. It is understood that the
number of participants with positive or partially
positive opinions on the timing is lower. This
data shows that English teachers are not satisfied
with the timing of the change. Participants who
did not agree with the timing of the changes
were asked why they did not find it correct ,
and the following responses were given: “Train-
ing could have been given to teachers beforehand;
it would have been more efficient if there had
been preliminary preparation and planning.”

m Azarbaycan maktabi. 2026. Ne3

The Distribution of Participants
According To Whether They Read
the Section on English Language
Teaching In the New Assessment
and Evaluation Regulation

mNo mPartly = Yes

Distribution of Participants’ Opinions
on the Appropriateness of the
Changes
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The Distribution of Whether the
Participants Consider the Timing of
the Implementation of the Changes
to be Appropriate

m No mYes

m Partly

“This system should have been introduced in
stages, not all at once.’; “It should have been a
pilot program this year. Next year, according to
the pilot test, it could have been implemented in
the rest of the country.” “The timing is incorrect;
it should have been implemented in the next ac-
ademic year.” “English lesson hours should have
been increased, and then this change should
have been applied.” “The academic year 2025-
2026 would have been more appropriate.” “This
system should have been implemented starting
with the 5th grade and increasing the number
of lessons.” “I can’t entirely agree that it would
be right to go ahead at the same time all over
Tiirkiye without a preliminary implementation.”
As the participants’ comments indicate, a sudden
change to the new system without preparation
directly affects teachers and students and indi-
rectly negatively affects all education stake-
holders.

Figure 5 illustrates the opinions of the teach-
ers who participated in the study about the
open-ended questions that started to be asked
in English exams within the scope of the new

The Distribution of Whether the
Participants Think It Is Appropriate
To Ask Open-Ended Questions in
Written Exams

® No ” Yes

m Partly

assessment and evaluation regulation. The par-
ticipants answered “Yes”, “No,” or “Partly”
whether asking the relevant question type was
right. Analyzing the data in the graph, itis seen
that a significant portion of the participants
responded positively to open-ended questions
in the exams when the answer “Partly” is con-
sidered together with the answer “Yes”. It can
be stated that the fact that open-ended questions
contribute to students’ creative thinking and
self-expression skills may have enabled the
participants to have a positive perspective to-
wards such types of questions.

Figure 6 presents the opinions of the par-
ticipants on whether they think it is correct to
conduct listening exams within the scope of
assessment and evaluation in an English course.
Analyzing the data in the graph, it is understood
that the majority of the participants consider
the implementation of listening exams as a
structurally correct approach in the assessment
and evaluation of ELT courses. “Yes” and “Partly”
were evaluated together since these answers
have similar content in semantic terms. The
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fact that the rate of participants who answered
“No” is lower than the other options can be
seen as a positive finding. Considering the im-
portance of listening skills in foreign language
acquisition, it is thought that it is important for
instructors to have a positive attitude in meas-
uring this skill.

Figure 7 depicts participants’ comments on
speaking exams conducted as part of the as-
sessment and evaluation in the ELT course.
The participants stated ‘Yes’, ‘No,, or ‘Partially’
whether they think the speaking exams applied
within the scope of ELT assessment and evalu-
ation are correct or not. Analyzing the answers
given, it is seen that the majority of the partici-
pants accepted speaking exams as appropriate
to the structure of the ELT course. Besides, the
participants also mentioned speaking exams
while expressing their views on the new as-
sessment and evaluation directive. The following
comments were made by some of the partici-
pants: “Especially the speaking exam practice
should be revised. We have a lot of problems
even with the best students. Excessive anxiety is
very dominant, and it is difficult to prevent, no
matter what we do. Speaking should be evaluated
at the time of the lesson, not at a separate time
in exam mode.” “The fact that listening and
speaking lessons are not taught separately but
are assessed in a 3-4-hour lesson per week has
no contribution or positive effect. Moreover,
when we are tested in high school and university
exams, we are at a loss as to what to teach our
students and when and how to teach them.” “Due
to the lack of English lessons, students are not
able to practice listening and speaking sufficiently,
and they get low grades in exams.” “The insufficient
number of teaching hours creates the problem
of spending separate time for speaking and lis-
tening.” As can be understood from the comments
of the participants, it can be stated that the in-
sufficiency in the teaching hours is the main
factor that negatively affects the speaking prac-
tices and exams.

Figure 8 contains statistics on whether the
participants had difficulty in the process of
preparing open-ended questions. Analyzing the
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m The Distribution of Whether the

Participants Think It is Appropriate
to Conduct Listening Exam
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The Distribution of Whether the

Participants Think It is Appropriate to
Conduct Speaking Exam

® No " Yes

m Partly

answers of the participants, it is seen that a
significant number of participants stated that
they had difficulty in preparing open-ended
questions. Itis understood that a small number
of participants stated that they did not have
any difficulty in preparing this type of question.
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It is clear that the inclusion of open-ended
questions, which is one of the most important
changes introduced within the scope of the
new measurement and evaluation regulation,
causes anxiety in the exam preparation process
among English teachers. This anxiety is under-
stood from the statements of the participants
about the regulation. Some of the related state-
ments are as follows: “I think it would be more
efficient to have a gradual transition. I think it
is not a very logical practice to evaluate a student
who is used to test measurement and evaluation
in 8th grade with open-ended questions.” “Hours
of the course are not sufficient in terms of prepa-
ration and application of open-ended questions.”
“When there was a sudden change, students
could not adapt very well. They are very far
from open-ended questions. It could have been
done gradually. Measuring 4 skills is very good,
but it is a big workload in crowded schools.
Reading 3 exams for a class and evaluating the
average is a huge burden for us teachers. When
my classes are between 45 and 60 students, |
have a lot of difficulty, and my teaching hours
are not enough for this. I raced with time, and |
don'’t think I did effective measurement.” “After

The Distribution of Participants'’

Whether They Had Difficulties in the
Process of Preparing Open-Ended

Questions
No mPartly = Yes

the start of the academic year and all the planning
and all the planning has been done, such an un-
planned practice has done nothing but increase
the stress of the students. Moreover, the student
who had exam anxiety in the 8th grade did not
know whether to study for the test or open-
ended exams, and his anxiety increased many
times more.” It is understood from the partici-
pants’ expressions that open-ended questions
cause exam anxiety in students and anxiety in
teachers about not being able to prepare ap-
propriate questions. It can be stated that asking
these types of questions challenges both students
and teachers who are familiar with multiple-
choice questions.

Figure 9 demonstrates the findings on
whether the participants had difficulties in the
process of preparing for listening exams. The
teachers who participated in the research an-
swered “Yes”, “No,” or “Partially” whether they
had difficulty in preparing listening exams. Ac-
cording to the distribution in the graph, it is
seen that the majority of the participants stated
that they had difficulties or partial difficulties
in preparing for listening exams. It can be stated
that these types of exams were challenging for

m The Distribution of Participants’

Whether They Had Difficulties in
Preparing Listening Exam

" Yes

No  m Partly
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the teachers since the previous assessment and
evaluation directive had a single type of exam
for English lessons, and there was no separate
listening section. There are participant opinions
that support this statement. The statements of
the participants who expressed opinions about
listening exams are as follows: “Since we cannot
teach listening activities effectively in our current
lessons, our students generally fail in the listening
exam.” “Listening skills should definitely be meas-
ured, but this is very challenging in crowded
classrooms and with inadequate equipment.”
“Not being able to find listening texts suitable
for the level of my students was the most chal-
lenging factor for me.”

Figure 10 presents the distribution of the
participants’ responses regarding whether they
experienced difficulties during the process of
preparing for speaking exams in English classes.
Upon analyzing the data illustrated in the graph,
it becomes evident that a significant portion of
the participating teachers encountered various
challenges in the preparation and implemen-
tation of these exams. This suggests that speaking
exams, although valuable in assessing commu-
nicative competence, present practical and ped-
agogical difficulties in real classroom contexts.

m The Distribution of Participants'

Difficulties Whether They Had in
Preparing Speaking Exam

Yes

® No m Partly
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In addition to the quantitative data, qualitative
responses provided deeper insight into the na-
ture of these difficulties. Several teachers ex-
pressed concerns about the effectiveness, ap-
plicability, and fairness of the speaking com-
ponent in English assessments. One participant
remarked, “The speaking exam should be revised.
Unfortunately, speaking anxiety among students
is very high. I also do not think that this skill is
fully measured.” This comment highlights the
psychological barrier that speaking anxiety
poses for many students, potentially under-
mining the validity of the assessment.

Another teacher emphasized the structural
limitations within the curriculum, stating, “Un-
fortunately, the insufficient number of teaching
lessons has a negative impact on the necessary
work and practice for the speaking test.” This
points to the systemic issue of limited instruc-
tional time, which restricts students’ opportu-
nities to develop oral skills and for teachers to
conduct meaningful speaking assessments.

A more critical stance was reflected in the
statement, “The speaking test should be cancelled,”
suggesting that some teachers view the current
form of the speaking exam as impractical or in-
effective under existing conditions. These per-
spectives indicate a need for revisiting the
design, preparation process, and implementation
of speaking exams, with greater consideration
for students’ emotional readiness, classroom
realities, and the support teachers require to
conduct reliable and valid assessments of speak-
ing skills.

Figure 11 illustrates the distribution of the
responses provided by English language teachers
who participated in the study regarding whether
they experienced difficulties in evaluating the
newly structured exams, introduced as part of
the revised assessment and evaluation directive.
The exam types referenced by participants in-
cluded open-ended, speaking, and listening
components, all of which represent perform-
ance-based evaluation tools aligned with com-
municative language teaching principles.

An analysis of the data presented in the
graph reveals that a considerable majority of
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m The Distribution of Participants'

Difficulties Whether They Had in
Evaluating the Exams

B No mPartly = Yes

the teachers reported experiencing difficulties
in evaluating these exam types. Since the listening
and speaking examinations are designed, ad-
ministered, and assessed by classroom teachers,
many participants reported experiencing diffi-
culties in implementing these assessment pro-
cedures. This indicates that, while the new di-
rective aims to foster a more comprehensive
assessment of language skills, its implementation
poses practical challenges in classroom settings.
A prominent issue highlighted by teachers is
the complexity of calculating the final grade,
which combines different skill-based assess-
ments. According to the new directive, the final
score is determined by assigning 50% weight
to the written exam, 25% to the speaking exam,
and 25% to the listening exam. Teachers ex-
pressed that this multi-component grading sys-
tem, while pedagogically sound in theory, leads
to confusion and added workload in practice.
Managing the separate evaluation of three dis-
tinct skill areas, ensuring consistency and ob-
jectivity, and then accurately combining them
into a final grade was described as both time-
consuming and cognitively demanding.
Moreover, several participants indicated that
this calculation method not only complicates

the evaluation process for teachers but also
creates uncertainty and confusion for students.
The students often struggle to understand how
their final score is derived, which can affect
their motivation and perception of fairness in
the evaluation process. Teachers also reported
that the lack of standardized rubrics or clearly
defined criteria, especially for the speaking and
listening components, further exacerbates the
challenge, leading to inconsistencies in grading
practices across classrooms. These findings
point to the necessity of providing clear guide-
lines, standardized scoring tools, and professional
development opportunities to ensure that teach-
ers can implement the new directive effectively
and equitably. Additionally, simplifying the eval-
uation process without compromising the ho-
listic assessment of language skills may help
reduce confusion and increase the reliability
of student evaluations.

DISCUSSION & CONCLUSION

This study offers a detailed exploration of
English teachers’ perspectives on the recent
changes introduced through the updated as-
sessment and evaluation directive. While many
participants reported familiarity with the mod-
ifications, their views diverged on aspects such
as the accuracy, timing, and practical implications
of these changes.

Regarding the first research question, the
study examined how the regulations specifically
impacted English courses. Some teachers high-
lighted the positive elements of the changes,
while others raised concerns about their ap-
plicability to current educational contexts,
noting that the modifications were only partially
beneficial or, in some cases, misaligned with
existing conditions. A recurrent critique centered
on the abrupt implementation of these changes,
which teachers felt lacked sufficient planning
and preparation, leading to significant chal-
lenges.

The findings reveal that teachers experienced
difficulties in preparing, administering, and as-
sessing open-ended written examinations, as
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well as in conducting listening and speaking
assessments required under the new assessment
and evaluation directive. Open-ended questions,
despite their potential to encourage creativity
and self-expression, caused anxiety due to the
unfamiliarity of this format among both students
and teachers. Similarly, while listening and
speaking exams aim to evaluate essential lan-
guage skills, their implementation was hindered
by factors such as limited instructional time,
large class sizes, and inadequate teaching ma-
terials.

For speaking exams, students’ heightened
anxiety emerged as a key concern, adversely
affecting their performance. Many teachers ad-
vocated for a more natural assessment of speak-
ing skills, integrated into regular classroom ac-
tivities rather than formal exam settings. In
the case of listening exams, teachers struggled
with insufficient technical infrastructure and a
lack of appropriate resources, which complicated
both preparation and administration process-
es.

The study also highlighted significant issues
of evaluating the new exam formats. The grading
system, which combines scores from written,
speaking, and listening exams in a 50-25-25
ratio, was a source of confusion for both teachers
and students. This complexity not only increased
teachers’ workloads but also raised questions
about the fairness and accuracy of the evalua-
tions.

In summary, although the new regulations
align with contemporary language teaching
methodologies, several critical issues undermine
their effectiveness. These include the lack of
thorough planning and preparation, the abrupt
nature of their implementation, and insufficient
collaboration with key educational stakehold-
ers.

Based on teachers’ insights, the successful
implementation of these changes requires a
more gradual, needs-based approach. Adequate
infrastructure, comprehensive teacher training,
and a student-centered focus are essential to
enhance the directive’s effectiveness and sus-
tainability.

Azarbaycan maktabi. 2026. Ne3

To address the challenges identified in this
study, several recommendations can be made.
First, the transition to the new system should
be phased, beginning with specific grades—
such as 5th grade—and expanding gradually
to allow adequate adaptation time for both
teachers and students. Comprehensive teacher
training programs are equally critical. Workshops
and seminars focusing on practical strategies
for designing and evaluating open-ended, lis-
tening, and speaking exams can bolster teachers’
confidence and effectiveness.

Improving infrastructure and resources is
another priority. Schools should be equipped
with appropriate audio-visual tools and tailored
materials to facilitate listening and speaking
assessments. Additionally, increasing the number
of English instructional hours would provide
students with more opportunities to develop
their skills and allow teachers sufficient time
for meaningful implementation of the new
methods.

Integrating speaking and listening assess-
ments into regular lessons, rather than admin-
istering them as separate exams, could reduce
student anxiety while providing a more authentic
evaluation of their abilities. Simplifying the
grading system is also necessary to minimize
confusion and ease the workload on teachers,
without compromising the reliability of the as-
sessments.

To further support teachers, creating a cen-
tralized question bank with open-ended items
designed for different proficiency levels would
be highly beneficial. This resource could guide
effective question preparation while reducing
the burden on educators. Involving all stake-
holders—teachers, students, and parents—is
equally vital to ensure the directive’s success.
Regular feedback mechanisms should be es-
tablished to monitor implementation and ad-
dress emerging challenges.

Finally, addressing student anxiety, particu-
larly in speaking exams, should be prioritized.
Training teachers to foster a supportive and
stress-free exam environment can improve stu-
dents’ confidence and performance.
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A system of continuous monitoring and eval-
uation should also be implemented to ensure
the directive’s efficacy and adaptability based
on empirical evidence and stakeholder feedback.
By adopting these measures, the identified chal-
lenges can be mitigated, and the new assessment
framework can significantly enhance English
language education for teachers and students
alike.

Limitations

This study is limited by the following fac-
tors:

Sample Size and Regional Limitation:

The study was conducted with 94 middle
school English teachers working in a single
province. Therefore, the findings may not be
generalizable to teachers in other regions or
educational contexts.

Nature of the Data Collection Tool:

The data were collected through self-reported
questionnaires filled out by the teachers. This
may have introduced subjectivity or social de-
sirability bias into the responses.

Exclusion of Other Stakeholders:

The study focused solely on the views of
teachers. The perspectives of other stakeholders,
such as students, school administrators, and
policymakers, were not included.

Temporal Limitation:

This is a cross-sectional study conducted
within a specific time frame. As such, it does
not provide information about how teachers’
opinions may change over time.

Possible Misinterpretation of the Regulation
Content:

Some participant teachers may have misun-
derstood or only partially read the new assess-
ment and evaluation regulation, which could
have affected the accuracy of their responses.

Statements of Publication Ethics

The study was conducted in accordance with
the ethical principles of scientific research and
publication. All stages of the research process
adhered to the standards of honesty, trans-
parency, and academic integrity.
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Madaniyyatlararasi insiyystin xarici  Magqalads xarici dil tedrisinds madani komponentin rolu madaniy-

dillarin tedrisina integrasiyasl. yotlorarasi iinsiyyat nazariyyesi kontekstinda sistemli sokilde tahlil
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ddvrds dil yalniz kommunikasiya vasitasi deyil, ham da sosial dayarlarin,

DOI: davranis normalarinin va dlinyagorusuniin dagiyicisi kimi ¢ixis edir.

10.30546/32898065.2026.3.6587 Bu baximdan, effektiv dil talimi yalniz grammatik ve leksik biliklarin

otrilmasi ile mahdudlasa bilmaz, o ham da pragmatik ve madani
kompetensiyanin formalagdiriimasini nazards tutmalidir. Magaleda
Edvard T. Holun yuiksak va asagi kontekstli madaniyyatlar modeli va
G. Hofstedin madani dl¢llar nazariyyasi tahlil edilarak dil davranisinin
madani determinantlari izah olunur. Bundan slava, M. Byramin
madaniyyatlorarasi kommunikativ kompetensiya modeli asasinda
xarici dil tadrisinin maqgsad va vazifalari mlsyyanlasdirilir. Magalada
gostarilir ki, madani farglar nitq aktlarinin segimi, nazakat strategiyalari,
dolayi va birbasa uinsiyyat formalari, eloca da sosial masafanin ifadasi
kimi sahalarda 0ziinu gdstarir. Bu farglarin nazera alinmamasi pragmatik
sahvlara ve madaniyyatlararasi anlasiimazliglara sabab ola bilar. Buna
gora da xarici dil darslerinda autentik materiallardan istifads, situativ
tapsiriglar, miigayisali madani tahlil va reflektiv muzakirsler mihium
pedaqoji vasitalor kimi tagdim olunur. Natica etibarils, madani kom-
ponentin sistemli va magsadyonli sakilds integrasiyasi dil taliminin
effektivliyini artirir va dyrananlarin real kommunikativ situasiyalarda
adekvat davranislarina serait yaradir.

Acar sozlar: Xarici dil tedrisi, dil va madaniyyat, madaniyyatlorarasi
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Mehraliyeva J. (2026). Integration of
Intercultural Communication into The article systematically analyzes the role of the cultural component
Foreign Language Teaching. in foreign language teaching within the framework of intercultural
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of grammatical and lexical knowledge; it should also contribute to the
development of learners’ pragmatic and cultural competence. The ar-
ticle examines Edward T. Hall's model of high-context and low-context
cultures and G. Hofstede's theory of cultural dimensions to explain the
cultural factors that shape language behavior. It also defines the aims
and objectives of foreign language teaching based on M. Byram's
model of intercultural communicative competence. The analysis
demonstrates that cultural differences are reflected in such areas as
the choice of speech acts, politeness strategies, direct and indirect
forms of communication, and the expression of social distance. Failure
to take these differences into account may result in pragmatic errors
and intercultural misunderstandings. Therefore, the use of authentic
materials, situational tasks, comparative cultural analysis, and reflec-
tive discussions is presented as an important pedagogical approach
in foreign language teaching. In conclusion, the systematic and pur-
poseful integration of the cultural component into foreign language
teaching can enhance the effectiveness of language instruction and
contribute to the development of learners’ ability to communicate ap-
propriately in real-life intercultural situations.
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Madaniyyatlararasi iinsiyyatin xarici dillarin tadrisina inteqrasiyasi

GiRIS

Madaniyyatlararasi linsiyyatin xarici dillarin
tadrisina inteqrasiyasi muasir dovriin an aktual
istiqgamatlarinden biri kimi ¢ixis edir. Beynalxalq
kommunikasiya imkanlarinin genislonmasi na-
ticasinds xarici dil yalniz linqvistik bilikler
sistemi kimi deyil, ham da madaniyyatlararasi
anlagmanin asas vasitasi kimi gabul olunur. Bu
kontekstds dil 6yranilmasi prosesi tokca qram-
matik va leksik bacariglarin formalasdirilmasi
ilo mahdudlasmir, hom da 6yrananlarin miixtalif
madaniyyatlara moaxsus dayarlarini, davranis
modellarini va linsiyyat strategiyalarini anlama
va tatbigetma bacariglarini shats edir.

Miiasir tohsil miihitinde miixtalif madaniy-
yatlarden olan insanlarin birgs faaliyyet gos-
tormasi, akademik vo pesakar amakdashigin
artmasi xarici dillarin tadrisinde madani kom-
ponentin rolunu daha da aktuallasdirir. Bu
baximdan, dil biliklari ile yanasi madaniyyat-
lararas1 kommunikativ kompetensiyanin inkisafi
vacib maqamlardan biri kimi gabul edilir. Oy-
ronanlarin yalniz dil strukturlarini deyil, hamin
dilin isladildiyi sosial vo madani konteksti da
manimsamasi effektiv tinsiyyat liglin zaruri sart
hesab olunur.

Dil va madaniyyat arasindaki qarsiligl alaga
nazari baximdan miixtalif yanagmalarla izah
edilib. Sapir ve Vorfun dilin diistince ve diinya
gavrayisini formalasdirdig: fikri, Hofstedin
madani dayarlar sisteminin kommunikativ
davranisa tasiri, Holun ytiksak ve asagi kontekstli
madaniyyatlar modeli, eloca da Byram ve Krams
torafindan irali siiriilon madaniyyatlararasi
kommunikativ kompetensiya konsepsiyasi bu
sahanin asas nazari dayaqlarini taskil edir. Bu
yanasmalar gosterir ki, dilin 6yradilmasi madani
kontekstdan ayriligda nazardan kecirila bilmaz.

Belalikla, xarici dillarin tadrisinde mada-
niyyatlararasi iinsiyyatin inteqrasiyasi yalniz
nazori ahamiyyat dasimir, hom da praktik
pedaqoji zarurat kimi ¢ixis edir. Bu inteqrasiya
oyrananlarin real kommunikativ situasiyalarda
daha adekvat, cevik vo madani cohatdan uygun
davranis nliimayis etdirmasina imkan yaradir
va onlarin gqlobal kommunikativ miihite ha-
zirlhigin giiclondirir.

PROBLEMIN QOYULUSU

Qloballagsma proseslari xarici dillarin tadri-
sinda madaniyyat amilinin rolunu shamiyyatli
daracada artirib. Miasir comiyyatdas dil yalniz
linsiyyat vasitasi kimi deyil, hom do madani
dayarlarin, sosial davranis normalarinin ve
diinyagoriislarinin otiirilma mexanizmi kimi
cixis edir. Miixtalif madaniyyatlarden olan
insanlarin birga isladiyi, tahsil aldig1 ve amak-
dasliq etdiyi bir miihitde yalmz dil biliklari
kifayat etmir, hamginin effektiv linsiyyat liglin
madani manalarin, sosial dayarlarin va linsiyyat
davraniglarinin nazars alinmasi vacibdir (Byram,
1997; Kramsch, 1998). Dil madaniyyatin asas
dasiyicilarindan biri olduguna géra onu mada-
ni kontekstdon kanarda Oyratmak miimkiin
deyil.

Miasir dovrds miixtslif dlkalardan va ma-
daniyyatlardan olan insanlar birgs faaliyyat
gostarir, layihalar hayata kegirir va tahsil pro-
sesinda qarsiligh alagada olurlar. Bela bir
soraitds yalniz dili bilmak kifayat etmir, hamin
dilin formalasdig1 madani konteksti va linsiyyat
davranislarini da anlamagq zaruridir. Bu baxim-
dan, madaniyyatlararasi tlinsiyyat bacariglari
XXI asr dyrananlari iiclin asas kompetensiyalar-
dan biri hesab olunur. Xarici dillarin tadrisinin
madaniyyatlorarasi linsiyyat kontekstinds hayata
Kecirilmasi miiasir metodik yanasmalarin aktual
istigamatlarindan biridir.

DIL VO MBDaNiYYaT
MUNASIBOTLORININ N9ZoRi 9SASLARI

Dil vo madaniyyat miinasibatlorine gisaca
nazar saldiqda aydin olur ki, bu iki anlayis bir-
birindan ayr diisiiniilmamealidir. Dil madaniy-
yatin dasiyicisidir, madaniyyat iss dilin forma-
lasdig1 ve manalandig1 sosial miihitdir. Basqa
so6zls, insanlar linsiyyat zamani yalniz malumat
Otiirmiir, eyni zamanda, 6z madaniyyatlarini
vo diinyagorislarini ds ifads edirler. Bu qarsiligh
alageni giindalik anlayislarda da miisahida
etmak mimkiindiir. Massalan, “vaxt” anlayisi
miixtalif madaniyyatlards farqli soakilds
qavranilir: alman madaniyyatinda vaxt daqiqlik
vo masuliyyatls baghdir, fransiz madeniyyatinda

http://as-journal.edu.az



Jala Mehraliyeva

elastiklik ve yaradiciligla, ¢in madaniyyatinda
isa proseslarin harmoniyasi ve miinasibatlarin
balansi ils alagalandirilir. Bu fargler ham diistinca
torzinds, ham da dilin qurulusunda va giindalik
ifadalarda 6z aksini tapir (Hofstede, 2001; Sapir,
2004).

Elmi baximdan dil insiyyat vasitasi, madas-
niyyat ise dayarlar, davranislar ve manalar sis-
temidir. Lakin real Unsiyyatds bu iki sistem
daim bir-biri ila qarsiligh tesirds olur. Masalan,
ingilis dilinds isladilon “How are you?” ifadasi
cox vaxt faktiki sual olaraq deyil, salamlasma
va Unsiyyatin baslanmasini tomin edan sosial
etiket formulu funksiyasini yerina yetirir. Buna
gora do, adatan, “Fine, thank you” kimi qisa ve
standart cavabin verilmasi kifayat hesab olunur.
Azarbaycan madaniyyatinda ise eyni sual daha
samimi vo atrafli cavabin verilmasinin talab
olundugu iinsiyyat normasi kimi gabul edilir.
Belaliklo, dil formasi oxsar olsa da, madani
funksiyasi farqli ola bilar. Bu isa gostarir ki, dil
madaniyyat daxilinds formalasir ve madaniy-
yatin ifads vasitasine cevrilir.

Cin madaniyyatindaki “mianzi” - yoni “iz”
anlayisi - insanin sosial niifuzunu, ictimai imicini
va basqgalar1 tarafindan ona gostarilon hormat
saviyyasini ifada edir. Azarbaycan dilinda isla-
dilon “h6érmat saxlamaq” vo ya “liz goymamaq”
ifadalari miilayyen manada buna yaxin olsa da,
¢in madaniyyatinds “mianzi” yalmz fordi dav-
ranigla bagl deyil, ham da davraniglarin normativ
corcivasini miiayyan edan madani bir mexa-
nizmdir (Gao, 1998).

Eyni dil strukturlar: miixtalif madaniyyatlorda
forgli semantik vo madani mana ¢alarlar1 dasiya
bilar. Har bir xalqin dilinde onun dayarlar
sistemi, diinyagoriisii ve hayat falsafosi miiayyon
daracada aks olunur. Masalan, alman madaniy-
yatinda “Gemiitlichkeit” anlayisi rahathq ve
sosial harmoniya ila alagslandirilir, ingilis ma-
daniyyatinda “fair play” ifadssi adalat vo dii-
riistliik prinsiplarini ifads edir, fransizlarin “joie
de vivre” anlayis1 hayatin z6évqlinii ve estetik
dayarlari 6n plana ¢ixarir, ¢cin madaniyyatinda
“he” harmoniyani bildirir, Azarbaycan mads-
niyyatinda isa “qonaqgparverlik” anlayisi sami-
miyyat vo humanist miinasibat kimi dayarlarla
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baghdir. Bu nimunalar gostarir ki, dili 6yranmak,
aslindas, madaniyyatin manalarini “oxumaq” va
onlar1 diizgiin sorh etmak prosesidir. Dil ma-
daniyyatin glizglsii kimi ¢ixis edir va har bir
dil onun dasiyicisi olan xalqin sosial ve madani
kimliyinin ifadssidir. Buna gors da dil tadrisi
prosesinda madaniyyat amilini nazars almadan
effektiv tinsiyyat bacariglarinin formalasdiriimasi
miimkiin deyil.

Dil vo madaniyyat alagasinin bu sakilda
anlasilmasi Sapir-Vorf hipotezi ilo do izah edile
bilar: Bu nazariyyaya gors, dil insanlarin diinyani
gavrama va sarhetmo iisulunu formalasdirir,
yani dil madaniyyatin strukturunu aks etdirir
(Sapir, 2004; Whorf, 1956). Hofsted iso mada-
niyyatin dayarlar sistemi kimi fardlarin davra-
niglarini, gararvermasini va tinsiyyat tislubunu
miuiayyanlasdirdiyini vurgulayir (Hofstede, 2001).

Dil vo madaniyyat miinasibatlarini izah eden
miixtalif nazari modellar gostorir ki, madaniy-
yatlararasi Uinsiyyat yalniz fardi tacriibs deyil,
hom do elmi sakilda izah edile bilan sosial
fenomendir. Amerikali antropoloq Edvard T.
Hol madaniyyatlari “yliksak kontekstli” va “asagi
kontekstli” olmagla iki asas qrupa ayirir (Hall,
1976). Bu yanasmada “kontekst” dedikds, iin-
siyyat prosesinda informasiyanin bir hissasinin
birbasa verbal sakilda, digar hissasinin isa
geyri-verbal vasitalar, situasiya va sosial miina-
sibatlar vasitasile ¢catdirilmasi nazarda tutulur.

Asag1 kontekstli madaniyyatlarda (masalan,
Almaniya, ABS vo Ingiltera) insanlar fikirlorini
daha birbasa va aciq sakilde ifads etmayas
meyillidirlar. Bu tip madaniyyatlarda tinsiyyat
zamani daqiqlik ve aciq ifads formasi yiiksak
giymoatlondirilir. Yiiksak kontekstli madaniy-
yatlords iso (masalan, Cin, Yaponiya, Azarbaycan
va miiayyan daracada Fransa) kommunikasiya
daha ¢ox situasiya, jestlar, intonasiya va sosial
miinasibatlar kimi amiller vasitasile basa dii-
siilir. Belo madaniyyatlards fikri birbasa ifada
etmakdan daha ¢ox onu uygun va nazakatli so-
kilda ¢atdirmaq miithtim hesab olunur. Masalan,
Cin va Azarbaycan madaniyyatinda bir ¢ox hal-
larda “yox” s6zlinli birbasa demamak nazakat
va sosial harmoniya baximindan daha uygun
davranis kimi gabul edilir.



Madaniyyatlararasi iinsiyyatin xarici dillarin tadrisina inteqrasiyasi

Dil tedrisinds madaniyyat amilinin shamiy-
yati madaniyyatlorarasi kommunikativ kom-
petensiya nazariyyasinda da genis soakilda
asaslandirilib. M. Byrama gors, xarici dil 6yrenan
soxs yalniz dil biliklarina deyil, ham da digar
madaniyyatlari anlama va onun niimaysndalarila
effektiv linsiyyat qurma bacariglarina malik
olmalidir (Byram, 1997). K. Krams isa dili
“madeniyyatin simvolik sistemi” kimi xarakteriza
edarak vurgulayir ki, dil 6yronmak, eyni za-
manda, hamin dilin dasidigi madani manalari
va sosial davranis modellorini manimsamak
demokdir (Kramsch, 1998). Bu baximdan, miiasir
dil tadrisi yanasmalar1 dil ve madaniyyatin
qarsiligli alagasini nazars alaraq dyrananlarda
madaniyyatlararasi iinsiyyat bacariqlarinin
formalasdirilmasini asas maqsadlardan biri
kimi gabul edir.

METOD V@ VASITOLOR

Madaniyyatin xarici dil darslarina sistemli
va maqgsadyonli sakilda inteqrasiyasi yalniz dil
biliklarinin artirilmasi iloe mahdudlagsmamaly,
eyni zamanda dyrananlards madani kontekstda
davranis strategiyalarini anlama, giymatlendirma
va tatbiq etma bacariglarini formalasdirmalidir.
Bu yanasma dilin yalniz qrammatik ve leksik
qurulus kimi dyradilmasini deyil, ham da onun
funksional vo kommunikativ vasita kimi toaqdim
edilmasini nazards tutur. Diléyrananlar bu
prosesda farqli madaniyyatlarin dayarlarini,
sosial davranis qaydalarini va linsiyyat norma-
larin1 manimsayarak real linsiyyats hazir olur,
madaniyyatlorarasi saristalarini formalasdirirlar.
Naticads, xarici dil darslerinde madani kom-
ponentin inteqrasiyasi XXI asr dyrananlarinin
asas kompetensiyalarindan biri olan effektiv
linsiyyat, empatiya, sosial adekvatliq ve mada-
niyyatlararasi anlayisin inkisafina xidmat edir.
Bu magsada nail olunmast isa tadris prosesinda
miivafiq metod va vasitalorin sistemli olaraq
totbiqini zaruri edir.

Miiasir metodik yanasmalarda madaniyyat
yalniz nazari bilik obyekti kimi deyil, hamginin
diléyrananlarin praktik kommunikativ faaliy-
yatinin ayrilmaz tarkib hissasi kimi gqabul edilir.
Buna gora do tadris prosesinda dildyrananlarin

forqli madaniyyatlors moxsus davranis model-
larini miigayisa etmasina, onlarin kommuni-
kativ xiisusiyyatlarini tahlil ve real lnsiyyat
situasiyalarinda tatbiq etmasina sarait yaradan
tolim faaliyyatlarina iistiinliik verilmalidir.
Noazors almaq lazimdir ki, autentik matnlar,
audiovizual materiallar, situativ tapsiriglar, rollu
oyunlar, debatlar, layiha asash faaliyyatlar va
ragemsal resurslardan istifade madaniyyat-
lararasi tinsiyyatin formalasdirilmasinda sa-
marali vasitalar hesab olunur. Bels faaliyyatlor
tohsilalanlara dil vahidlarinin yalmz struktur
xtsusiyyatlarini deyil, ham da onlarin sosio-
madani funksiyalarini manimsemaya ravac
verir. Bununla yanasi, miixtalif madaniyyatlarin
miiqayisasina asaslanan tapsiriglar diloyra-
nanlards tanqidi diisiinma, farqli dayarlars
hormat vo kommunikativ situasiyaya uygun
davranis strategiyalarini se¢mak bacariglarinin
formalasmasina sarait yaradir.

MOVCUD PROBLEML®AR V3 iNKISAF
PERSPEKTIVLaRI

Madaniyyatlararasi linsiyyatin xarici dillarin
tadrisina inteqrasiyasi muasir dévrdas prioritet
istigamatlardan biri hesab olunsa da, bu sahada
miiayyan ¢atinliklor hale de qalmaqdadir. Bir
cox hallarda madani komponent dil tadrisinin
asas elementlarindon biri kimi deyil, alave
malumat manbayi kimi teqdim olunur. Naticads,
tohsilalanlar dil vahidlarini manimsasalar da,
konkret madani kontekstlarda istifadasi ila
bagh kifayat qadar tacriiba alds eda bilmirlar.
Bundan slave, bazi tadris materiallarinda mae-
doniyyatlorarasi linsiyyatin formalasdirilma-
sina xidmat edan tapsiriglarin mahdudlugu
miisahida olunur.

Beynoalxalq tacriiba gostarir ki, bu istigamat-
da ugurlu naticalarin alda olunmasi autentik
materiallarda kommunikativ vo foaliyyatyon-
lii metodlarin sistemli istifadasini talab edir.
Azarbaycan tahsil miihitinda ds bu istigamatda
miiayyan iralilayisler miisahids olunsa da,
madaniyyatlararasi mazmunun tadris resurs-
larinda daha ardicil sakilda aks etdirilmasi vo
miiallimlorin metodik hazirhiginin takmillas-
dirilmasi aktual masalalardan biri olaraq qalr.
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Bu problemlarin aradan qaldirilmasi mag-
sadile tadris prosesinda madaniyyatlararasi
aspektlara daha genis yer ayrilmasi, talim re-
surslarinin autentik materiallarla zanginlas-
dirilmasi, misllimlarin pesakar hazirliginda
miivafiq istigamat lizra xiisusi modullarin taskili,
beynalxalq amakdasliq imkanlarinin genislan-
dirilmasi va ragamsal texnologiyalardan daha
samarali istifade magsadauygun hesab olunur.
Bela bir yanasma xarici dillarin tadrisinin
keyfiyyatinin ytliksaldilmasina, dyrananlarin
global kommunikativ miihits daha semoarali
uygunlasmasina vo madani farqlari adekvat
sakilde giymatlandirmalarina searait yarada
bilar.

NOTICO

Aparilan tahlil géstarir ki, dil ve madaniyyat
mahiyyat etibarile bir-birinden ayrilmaz sis-
temlardir, ona gora da xarici dillarin tadrisinda
madoani komponentlarin maqgsadyonlii inteq-
rasiyasi zaruri didaktik telab kimi ¢ixis edir.
Dil yalmiz struktur vahidler sistemi deyil, ham
da sosial-madani davranis modellarinin, dayarlar
sisteminin ve kommunikativ normalarin dasi-
yicisidir. Bu baximdan, madaniyyst amilinin
nazara alinmamasi kommunikativ kompeten-
siyanin tam formalasmasina mane olur.

Tadgiqat ¢argivesinda tohlil olunan nazari
yanasmalar gostarir ki, dil ve madaniyyatin
garsiligh slagasinin nazara alinmasi, elaco da
madaniyyatlararasi kommunikativ kompeten-
siyanin inkisafi miiasir xarici dil tedrisinin asas
istigamatlarindan biridir. Bu yanagsmalar
diléyrananlards farqli madaniyyatlari anlama,
miiqayiseetma, interpretasiyaetma va real
linsiyyat situasiyalarinda madsni konteksts
uygun davranmagq bacariginin formalasmasina
elmi asas yaradir.

Bununla yanasi, aparilan arasdirma asasinda
belo gonaata golmak olar ki, madaniyyatlorarasi
linsiyyatin xarici dillarin tedrisine semarali
inteqrasiyasi yalniz nazari biliklarin manim-
sadilmasi ilo mahdudlasmamalidir. Bu manada,
tadris prosesinda autentik materiallardan, kom-
munikativ va faaliyyatyonlii yanasmalardan,
rogamsal resurslardan ve madaniyyatlararasi
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miiqayisaya asaslanan tapsiriglardan sistemli
sokilda istifads edilmasi zaruridir. Beynalxalq
tacriiba do soziigedan yanasmalarin effektivliyini
tasdiqlayir. Azarbaycan tahsil sisteminds isa
bu istigamatds miiayyan iralilayislor miisahida
olunsa da, madaniyyoatlorarasi komponentin
tadris materiallarinda ve musallim hazirhginda
daha ardicil sakilda aks etdirilmasina ehtiyac
galmaqdadir.

Xarici dil mislliminin asas vazifasi Oyra-
nanlarda dil bacariglari ile yanasi, forqli me-
daniyyoatlara hdormat, empatiya, tolerantlgq,
global diistinco, sosial adekvatliq vo effektiv
kommunikasiya bacariglarini formalagdirmaqdir.
Natics etibarils, madaniyyatlararasi saristanin
inkisafi miiasir xarici dil tedrisinin strateji
istigamatlarindan biri olmaqla yanasi, global
kommunikativ miihitde semarali qarsiligh
anlagsmanin va ugurlu insiyyatin temin edil-
masinda halledici rol oynayir.
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Magalada imumtshsil maktablarinda psixoloji xidmatin taskili problemlari
va movcud vaziyyati arasdirilib. Baki saharinda faaliyyat gostaran
maktab psixologlari arasinda aparilan sorgu naticasinda malum olub
ki, xidmatin keyfiyyatina tasir edan asas problemlar resurs ¢atismazligi,
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ABSTRACT

This article examines the current challenges associated with the or-
ganization of psychological services in general education schools. The
findings of a survey conducted among school psychologists working
in Baku indicate that the main factors affecting the quality of psycho-
logical services include inadequate resources, organizational short-
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Maktablarda psixoloji xidmatin tagkili ile bagh movcud problemlar va onlarin aradan galdiriimasi yollar

Girig

Tahsil praktik faaliyyat liglin vacib olan bi-
liklorin, miivafiq bacariq ve saristalarin mac-
musudur. “Tahsil haqqinda” Azarbaycan Res-
publikas1 Qanununun 14.20-ci maddasina uygun
olaraqg, miiayyan edilmis gaydada tahsilin biitliin
pilla va saviyyslarinda saglam psixoloji miihiti,
fordi inkisafi ve tahsilalanlarin psixoloji tals-
batlarini temin etmak magsadila psixoloji yardim
gostarilmasina toaminat verilir. Tohsil miiassisa-
larinds hamcinin maktablards psixoloji miiayina
tohsilalanin ehtiyaclarini miiayyanlasdirmak
magqsadile aparilir ve onun maragqlan ila zid-
diyyat taskil eda bilmaz (“Psixoloji yardim
haqqinda” Azarbaycan Respublikasinin Qanunu,
2018). Psixoloji xidmat subyektyonlidiir.
Maktablarda ise bu xidmat daha ¢ox sagirdlari
ohatos edir (Hatunoglu, 2006).

Psixoloji saglamliq haqqinda xidmatlar ilk
dafs Amerikada baslayib (Eren, 2022). XX asrin
avvallarinde ABS-do moantiq ve qabiliyyat
testlarinin inkisafindan sonra psixoloji xidmat
ilk olaraqg moaktablords karyera maslahatcisi
rolunu oynayib va insanlara pess se¢cmak, is
tapmaqda komak etmak ti¢lin faaliyyat gostarib.
Bu maslahatcilarin idaraetms tacriibalari zaman
keg¢dikca genislonarak fardlarin tahsil va saxsi
inkisafini shata edib (Yesilyaprak, 2016).

ABS-do moktabda psixoloji xidmatin for-
malasmasindan sonra bu saha XX asrin
ortalarindan etibaran Kanada, Boyiik Britaniya,
Almaniya, Fransa, Isveg, Finlandiya vo digar
Avropa 6lkalarinda da inkisaf etmays baslayib.
Bu pesays tolabatin artmasinin asas sabablari
inkliiziv tohsilin genislonmasi, xiisusi tahsil
ehtiyaci olan usaqglarin sayinin artmasi, 6yranma
vo davranis problemlarinin erken askarlan-
masinin vacibliyi, elaca da sagirdlerin sosial-
emosional rifahinin qorunmasina artan diqqat
olub. Bundan slavs, II Diinya miiharibasindan
sonra usaqlarin psixi saglamliginin dastoklan-
masi va maktabs uygunlasma problemlarinin
aradan qaldirilmasi dévlatlarin tehsil siyasatinda
prioritet istigamatlardan birina c¢evrilib.
Noticada, maktab psixologlarinin faaliyyat sahasi
yalniz pesayoni ilo mahdudlasmayib, psixoloji
giymatlondirms, fordi ve qrup maslahat xidmati,

bohran midaxilasi, miiallim va valideynlarla
amoakdaslig, hamcinin profilaktik ve inkisafet-
dirici programlarin hayata kecirilmasini da
ohata edib (Oakland, 1993; Jimerson et al,,
2008; Weare et al., 2017).

Maktabda psixoloji xidmatin baslica maqsadi
usaq, yeniyetma va ganclarin psixoloji sag-
lamligin1 qorumagqla onlarin tahsil miiveffa-
qiyyatinin artirilmasidir. Tahsil miiassisasinda
olan psixoloji xidmat motivasiyaya ehtiyaci olan
tohsilalanlarin ugur gazanmasinda miihiim rol
oynayir, ¢iinki bu onlarin ezmkarhigina ve imumi
talim naticalarine ahamiyyatli deracada tasir
gostarir. Motivasiya maqsada dogru davranisi
aktivlasdirarak ham geyri-rasmi saraitds, ham
do formal 6yranma miihitlarinde dmiirboyu
Oyronma vo nailiyyat alde etmak li¢lin ¢ox
vacibdir. Masalan, havaslondirilmis usaqlar
daim 6ziint inkisafla masgul olmaga, daha yaxsi
Oyranma naticalarina sahib olmaga va stan-
dartlasdirilmis nailiyyat testlarinda digar
usaqlardan daha yaxsi ¢cixis etmaya meyillidirlar
(Pintrich, 2003).

Bu tadgigatin magsadi imumtsahsil miias-
sisalorinda calisan psixologlarin vazifalorini
yerina yetirarkan hansi manealara rast gal-
diklarini miiayyan etmakdir. Bundan slavs,
problemlarin hall yolu kimi takliflorin verilmasi
do xiisusi ahamiyyat kasb edir. Arasdirma
maktablards psixoloji xidmatin tagkili ilo bagh
movcud adabiyyatlarin hartorafli tahlilini
aparmagla miivafiq tadqiqatlari, nazari ¢argi-
valari va empirik tadqgiqatlar: tanqidi sakilda
nazardan kecirmaya, bu sahada asas mdvzulari,
tendensiyalari, ¢atinliklari ve potensial hall
yollarini miiayyan etmays istiqamatlanib.

Toadqiqat isinda sagirdlerin imumi rifahim
va akademik nailiyyatlarini artirmaq ti¢tin dogru
resurslar1 miiayyanlasdirmak va miitexassislarin
neca faaliyyat gostarmasi ilo bagh gararlari
istiqgamatlondira bilacak dayarli perspektivler
toklif edilir. Bu magsada uygun tadqiqat sual
beladir: maktablards psixoloji xidmatin ssmarali
taskilina tasir edon asas manealar nalardir vo
hansi hall yollar taklif edila bilar?

Bu tadqiqat 2023-2024-cl tadris ilinda
Baki Sahar Tahsil idarasinin tabeliyinds olan
imumtsahsil miiassisalarinda aparilib.

http://as-journal.edu.az
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Nazari ¢argive

Maktab psixologiyasinin asaslari va
ahamiyyati. Maktab psixologiyas1 XX asrin
avvallarinde maktab miihitinda sagirdlarin
tohsil vo psixoloji ehtiyaclarini garsilamaq
magqsadils yaranib. Bu saha psixologiya elminin
nazari va praktik nailiyyatlari asasinda daha
da inkisaf edib. Erken dovrlarda Lightner Witmer
oyronma va davranisdaki fordi forqlarin basa
diistilmasi vo onlara uygun yanasmanin vacib-
liyini vurgulayib (Jimerson va b., 2007).

Maktab psixologlar1 sagirdlarin akademik
vo sosial-emosional inkisafini1 dsastaklayir,
davranis problemlarini ve 6yranma manealarini
miiayyanlagdirir. Onlar miisllimlar ve valideyn-
larle amakdaslhq edarak inkliiziv ve dastaklayici
tohsil miihiti yaradirlar. Arasdirmalar gostoerir
ki, pesokar maktab psixologlari terafindan gos-
tarilon xidmatlar sagirdlarin akademik natica-
larini va davranislarini shamiyyatli deracads
yaxsilasdira bilar (Weist va b., 2017).

Maktablarda psixoloji xidmatin taskili
problemlari va hall yollari. Maktablarda psixo-
loji xidmat sagirdlarin psixi saglamliginin qo-
runmasinda vacib rol oynasa da, bir sira taskilati
problemlar onlarin effektivliyine mane olur.
9sas problemlardan biri mahdud resurslardir.
Maliyya va kadr catismazligi maktab psixo-
loglarmin is yiikiinii artirir ve xidmatin key-
fiyyotini azaldir. Bu problemi hall etmak {li¢lin
maliyyenin artirilmasi va yerli psixi saglamliq
institutlari ile amakdasliq tévsiya olunur (John-
son, 2018).

Bazi hallarda psixoloji xidmatlar digar
akademik vo xiisusi tohsil programlarindan
ayri faaliyyat gostorir. Multi-Tiered System of
Supportun (MTSS) tatbiqi amakdaslig1 glic-
landirarak sagirdlarin kompleks ehtiyaclarini
garsilamaga komoak edir (Parker va b., 2019;
Adelman va Taylor, 2020). Bir ¢ox hallarda sa-
girdlar qinaq ve maxfilik qorxusu sababindan
xidmatlordan istifade etmoakdan c¢akinirler. Bu
problemi azaltmaq Uc¢iin malumatlandirma
kampaniyalar1 va telepsixologiya faydali ola
bilar (Whitley & Smith, 2020; Fazel va b., 2021).
Bundan basqa, maktab psixologlarinin xidmati
keyfiyyat saviyyasini yiiksaltmak {liclin tolim,
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seminar ve mentorluq programlarina ¢ixis toemin
olunmalidir (Mastrorio va b., 2019).

Todgigat metodu

Todqiqatda kemiyyat metodundan istifada
olunub. Bu metod forziyysalari yoxlamaq vo
dayisanlar arasinda alagalari 6l¢gmak lglindir.
Bu tip tedqigatin maqgsadi dayisanlar arasinda
sebab-natica alagasini yoxlamaq va imumilas-
dirilmis natice ¢ixarmaqdir. Homin naticalar
tadqgiqat lgiin taklif olunan nazariyyanin gabul
vo ya radd edile bilacayini miiayyan edir.
Kamiyyat tadqiqat metodu tadqiqat isinda bir
farziyyani tasdiglamak va ya sinaqdan keg¢irmak
ehtiyaci olduqda istifada olunur (Creswell,
2014).

Tadqgiqatda tasviri tadqiqat metodundan
(descriptive research) istifads edilib. Bu metod
vasitasila tadqiq olunan dayisanin moévcud
vaziyyati tasvir edilib ve alda olunan naticalar
asasinda miivafiq tovsiyalar irali siiriiliib. Tasviri
tadqiqatlar arasdirilan problem haqqinda sis-
temli malumat taqdim etmaya xidmat edir. Bu
yanasmada tadqiqatc¢l, adatan, avvalcadan
farziyya irali siirmir, malumatlar toplandiqgdan
sonra onlarin tahlili va sintezi aparilir, naticalar
sorh edilir va zarurat olduqda yeni farziyyalor
formalasdirilir (Creswell, 2014).

Populyasiya va tadqiqat qrupu

Maktablarda psixoloji xidmatin taskili prob-
lemloari tiglin aparilan bu arasdirmada tesadiifi
secim tisulundan istifads edilib. Tedqgigat qrupu
Baki Sohar Tahsil idarasinin (BSTI) tabeliyindo
olan 285 moktabds faaliyyat gésteran 210
psixologdan ibaratdir.

Data toplama texnikasi

Bu tadgiqatda malumatlarin toplanmasi
magqsadile anket sorgusu metodundan istifada
edilib. Anket sorgusu istirake¢ilarin muiayyan
bir movzu va ya hadisa ilo bagh fikir, milina-
sibat, maraq, bacariq, qabiliyyat ve digar xii-
susiyyatlaorini miiayyan etmak liciin istifads
olunan malumat toplama vasitasidir, adatan,
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genis niimuna qruplari iizarinds tatbiq edilir
(Buytikoztiirk, 2011). Tadqigatda Ergun (2022)
tarafindan hazirlanan begballi Likert tipli
giymatlandirma skalasi asasinda tartib edilan
anketdan istifade olunub. Anket Azarbaycan
dilina tarciima edilib, toarctimanin dil uygunlugu
dil miitoxassisi tarafindon yoxlanilib, orfoqrafik
va qrammatik baximdan verilan ray va takliflar
nazara alinaraq miivafiq maddslards zaruri
duzalislar aparilib. Anket iki hissadan ibaratdir.
Birinci hissada istirak¢ilarin demoqrafik vo
soxsi malumatlarini miisyyanlasdirmaya yonalen
suallar yer alib. ikinci hissa iss maktab psixo-
loglarinin maktsblards gostarilen psixoloji
xidmatla bagli fikirlerini qiymatlondiran 9 bélma
va imumilikds 63 maddadan ibaratdir. Anketda
yer alan biitiin maddalar besballiq Likert skalasi
lizra giymatlondirilib va cavablar statistik tahlil
lictin muvafiq sokilda kodlasdirilib.

Osasliliq va etibarliliq

Azarbaycan dilina uygunlasdirilan anketin
asashiligini ve etibarliligini miiayyan etmak
liclin pilot tahlil aparilib. Maktab psixologlarinin
istirak etdiyi anket sorgusunun naticalari
Cronbach alpha ils tahlil olunub.

Tapintilar

Anket sorgusu ils alda edilan datalar SPSS
paket proqrami ile tahlil edilib. Bu zaman
normalliq testi va datanin tahlili ti¢lin deskriptiv
(frekans, %, orta, standart xata) testlordan
istifada edilib. Bu hissada tahlil ilo alda edilan
naticalar verilib.

Anket sorgusunda istirak edsn respon-
dentlarin 96,2%-i gadin, 3,8%-i iso kisi olub.
Sorgunun naticalari gostarir ki, maktablarda
taqdim olunan psixoloji xidmatlar sagirdlarin
ehtiyaclarin1 tam sokilda qarsilamir. Respon-
dentlarin 31%-i o fikirls raz1 olduqlarini bil-
diriblar ki, sagirdlar psixoloji maslahat
xidmatlorina rahatligqla miiraciat eds bilirlar.
Bununla yanasi, respondentlarin 24,5%-i bu
fikirla raz1 olmadigini, 43,8%-i isa gqisman razi
oldugunu qeyd edib. Maktab psixologlarinin
fikrince, sagirdlarin yaxinligda moévcud olan

xastoxana va maslahat markazlarinin xidmat-
larindan istifads imkanlari kifayat gadar deyil;
62% respondent bu xidmatlarin, demak olar
ki, movcud olmadigini vurgulayib. Sosial-emo-
sional adaptasiya problemlari ilo bagli masle-
hatlarin verilmasi do gonaatbaxs saviyyada
deyil; 21,7%-i bu istigamatda xidmat olmadiginy,
34,1%-11isa qisman hayata kecirildiyini bildirib.
Uygun psixoloji maslahat markazlarinin
movcudlugu da problem olaraq qalir vo 44.5%
psixoloq bels markazlarin olmadigini qeyd edib.
Nizam-intizam problemi olan sagirdlara
gostarilon psixoloji maslahat xidmatlarinin
hayata kecirilma saviyyasi ile bagh respon-
dentlarin giymatlondirmalari de goanaatbaxs
olmay1b. Respondentlarin 23,1%-i bu xidmatlarin
demak olar ki, hayata kecirilmadiyini, 32,2%-i
isa gisman hayata kecirildiyini bildirib. Eyni
zamanda asagl qiymat alan sagirdlar liglin da
psixoloji dastak kifayat etmir, respondentlarin
35,6%-i bu xidmatlarin kifayat qadar olmadigini
bildirib.

Sagirdlarin maktoba adaptasiyasi va oriyen-
tasiyasi ilo bagh voziyyat de magbul deyil. Tad-
birlar, tanishq proqgramlari ve maktab hagqinda
malumatlarin verilmasi kifayat qadar hayata
kecirilmir. Respondentlarin 53,4%-i yeni galen
sagirdlara maktabin tarixi va resurslari barada
malumatin, demak olar ki, taqdim olunmadigini
geyd edib. 9lavs olarag, sorguda istirak edanlarin
42,3%-1 maktablardas sagirdlarin atraf miihitle
tanis olmasi va faydalana bilacayi qurumlar
barads malumatlandirilmasinin, demak olar ki,
aparilmadigin1 goéstarib. Bu, sosial-madani
faaliyyatlarin artirilmasinin vacibliyini gostarir.

Sagirdi tanima vo malumat toplama xid-
matlorinin hayata kecirilmasi do gonastbaxs
saviyyada giymatlendirilmayib. Respondentlarin
giymatloandirmalarina asasan sagirdlarin saxsi
xususiyyatlari, maraglari, akademik nailiyyatlari
va psixoloji vaziyyati hagqinda malumatlarin
toplanmasi gisman hayata kegirilir. Respon-
dentlarin 24,5%-i sagirdlar hagqinda bu ma-
lumatlarin toplanmadigini, 46,6%-i iss hamin
malumatlarin gisman toplandigini bildirib.
Bundan slave, sagirdlarin tarclimeyi-hali vo
sosial-igtisadi vaziyyati ilo bagli malumatlarin
da tam sakilda toplanmadig1 miiayyan edilib.

http://as-journal.edu.az
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Moaktablardas informasiya yayimi, konfranslar,
debatlar va pesa tanislig1 tadbirlari da kifayat
etmir, respondentlarin 48,1%-i pesa tanishgl
tadbirlarinin, demak olar ki, kecirilmadiyini
bildirib. Yonlondirma va yerlasdirma xidmatloari
sagirdlarin tahsil va karyera secimlarina dastok
baximindan mahduddur. Respondentlarin
72,6%-1 maktoebdan mazun olan sagirdlars is
tapmaqgda komak gdstarilmadiyini geyd edib.
Sosial, madani vo tahsil faaliyyatlarina yon-
londirms {i¢lin tovsiyalor do gonaatbaxs deyil.
Xiisusi tohsila ehtiyaci olan sagirdlarin uygun
moaktab va proqramlara yonlandirilmasi xid-
moatlari da, demak olar ki, mévcud deyil va ya
gisman hayata kecirilir.

Sagirdlarin izlanilmasi ve akademik faaliy-
yatlarinin monitoringi sahasinda da bosluglar
var. Respondentlarin 23,1%-i har sinifds
sagirdlarin inkisafinin miitemadi izlenilmadiyini,
58,1%-1 maktabi bitirdikdan sonra sagirdlarin
tohsil va is hayatinin izlanilmadiyini bildirib.
Psixoloji destek alan sagirdlarin va xiisusi isteda-
da malik sagirdlerin vaziyyatinin izlanilmasi
do kafi deyil.

Valideynloarla slagoalar vo atraf miihitin in-
teqrasiyasi baximindan da vaziyyat qanaatbaxs
deyil. Valideynlara psixoloji maslahat v men-
torluq faaliyyatlari barads malumat verilmasi,
evda sagirdin davranislarinin izlanmasi vo
valideynlor ii¢iin tolim imkanlar1 kifayat qadar
deyil. Maktoblor atrafdaki qurumlarla emak-
dasliq etmakls sosial vo madani imkanlardan
faydalanmagi tam temin etmir.

Konsultasiya xidmatlari sahasinda miial-
limlora dastak verilmasi, mentorluq proq-
ramlarinin hazirlanmasi va psixoloji maslahat
barada malumatlandirma gisman hayata kegirilir.
Respondentlarin aksariyyati bu sahada catis-
mazliglar oldugunu geyd edib. Arasdirma va
giymatlandirma islari do gonastbaxs saviyyada
deyil; sagirdlarin uguru va problemlarinin mii-
ayyanlasdirilmasi, darsdenkanar faaliyyatlorin
izloanmasi, psixoloji konsultasiya va rahbarlikdaki
catismazliglarin tadqiqi, demak olar ki, aparilmair.

Korrelyasiya analizina asasan maktablarda
giymatlandirma ve monitoring islarinin psixoloji
xidmatlarin keyfiyyatina zaif, lakin miisbat tasir
gostordiyi askar olunub (Pearson r=0.2593,
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p<0.05). F-test naticalari da gostarir ki, psixoloji
va akademik faaliyyatlar arasinda kaskin farglar
movcuddur, yani bu sahalarda goriilen islarin
saviyyasi arasinda ciddi uygunsuzluq var.
Umumilikda, sorgunun naticalori moaktab-
larda psixoloji xidmatlarin genastbaxs saviyyado
olmadiginy, sagirdlarin adaptasiyasi, sosial-emo-
sional dastak, oriyentasiya, yonlandirma va
izloma proseslarinin kifayat gadar tagkil edil-
madiyini, ham psixoloji, heam do akademik
faaliyyatlarin daha sistematik va alaqgpli sokilda
aparilmasina ehtiyacin oldugunu gosterir.

Miizakira vo takliflor

Sorgunun naticalarine asasan maktablarda
psixoloji xidmatlarin algatanlig1 ve samarsliliyi
ilo bagl bir sira ¢atinliklor miisahida olunub.
Maktablarin taxminan 25%-da sagirdlar psixoloji
maslahata rahat miraciat eda bilmir va yaxin-
ligdaki xidmatlardan istifada saviyyasi asagidir.
Bununla yanasi, sorguda istirak edon mak-
tobloarin 44,5%-da konsultasiya ii¢iin uygun
otaqlar yoxdur ve malumat toplama, paylasma
proseslari kifayat godar deyil. Sagirdlarin sosial-
emosional adaptasiyasi ile bagh psixoloji
maslahatlarin intensivliyi da kifayat qadar deyil
va asagl qiymat alan sagirdlar tam ahats olunmur.
Yeni golon sagirdlorin maktab daxilinda ori-
yentasiyasi zaifdir, hamcinin sagirdler vo va-
lideynlor maktabin xidmatlori barads Kkifayat
godar malumatlandirilmir.

Sosial miinasibatlar, maktabdaxili vo mak-
tabdankanar faaliyyatlarin izlanilmasi, demak
olar ki, gonaatbaxs saviyyada deyil. Pearson
korrelyasiya naticalori gostoarir ki, psixoloji
xidmatlar ve akademik nailiyyatlor arasinda
zoaif da olsa, miisbat xatti alage movcuddur,
F-test isa bu sahalarda statistik olaraq farglarin
oldugunu tasdiglayir.

Maktab psixoloqlart arasinda emeakdaslgq,
fikir mibadilesi ve problemlarin halli mexa-
nizmlari zoaifdir, bu iso psixoloji xidmatlarin
samaraliliyine manfi tasir gosterir. Bu prob-
lemlarin aradan qaldirilmasi tiglin maktablarda
psixoloji xidmatlarin daha algatan olmasi, kon-
sultasiya otaqglarinin yaradilmasi, sagirdlarin
va valideynlorin maariflondirilmasi, sosial vo
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akademik faaliyyatlorin sistemli sokilda izlo-
nilmasi vo monitoringin takmillasdirilmasi
vacibdir. Eyni zamanda psixoloqglar arasinda
amoakdasliq ve tacriitba miibadilasini artirmaq
liclin onlayn platformalar ve mentorluq
programlarindan istifads, ailalerin dastayi ilo
psixoloji dastayin genislandirilmasi va mak-
tabdaxili oriyentasiya proqramlarinin tatbiqi
tovsiya olunur. Biitiin bu tadbirlar maktablarda
psixoloji xidmatin keyfiyyatini ytliksalds,
sagirdlarin rifahini ve akademik ugurlarini
artirmaga komak eds bilar.
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